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ENG 7.1 The way we live

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES
The teacher will:
1. teach students to listen to people speaking about familiar topics and exchange personal information
2. teach students to use the present simple and adverbs of frequency
3. teach students to understand the meaning of unfamiliar words from context especially through the use of discourse markers
4. teach students to use can/can’t for ability and too/either
5. teach students to write short syntactically correct sentences on a familiar topic
6. teach students to listen to and read poems for gist
Key Words

Points to note

Resources

Collocations of everyday activities:
e.g. have a shower, do the
shopping

Approach to teaching and learning for English Language:

http://beta.nfb.ca/playlists/kids-cartoons/viewing/dingles/
http://learnenglish.britishcouncil.org/en/elementary-podcasts/series01-episode-01
http://www.teachingenglish.org.uk/sites/teacheng/files/elem_coll.pdf
http://bastkowski.de/schule/materialien/englisch/Milling%20around%
20-%20A%20typical%20day.pdf
http://www.esltower.com/VOCABSHEETS/chores/chorescw.pdf
http://www.youtube.com/watch?v=Btz4LNaxF4c&feature=related

Poet, poems, subject, feelings,
thoughts, text, quote, evidence,
respond, word, lines

The integrated‐skill approach is a tried-and-tested method of teaching
English in a motivating and meaningful context. This approach is
underpinned by a sound acquisition of the basic language elements —
grammar, vocabulary and pronunciation. Students gain ownership of
their learning through a student-centred approach. Linguistic responses
are elicited by using appropriately challenging questioning techniques.
The multiplicity of cultures in the English speaking world and
intercultural issues are dealt with.

http://www.saskschools.ca/~avonlea2/grass3/grade56/heritage.htm

http://simple.wikipedia.org/wiki/Inuit
http://www.saskschools.ca/%7Eavonlea2/grass3/grade56/intro.htm

http://www.contractor.edu/typesofhouseslp/matchhouse.html
http://www.kidsgen.com/school_projects/different_homes.htm
http://kidsfront.com/words/musical_instruments.html
http://www.vanda51pro.com/worksheets/sports-picture-dictionary/
http://www.mittelschulvorbereitung.ch/content_new/english/V260aP
enfriend.pdf
http://www.schooltrain.info/english/letters/letterspip.htm
http://www.schooltrain.info/english/letters/planletter.htm

The element of enjoyment should be a key objective of literature
teaching. The use of audio/video clips of poetry readings is Short printed poems about topics of interest to 11- year -olds.
recommended. The teacher should explore prior knowledge of Video and/or Audio clips of poetry readings. Worksheets
students, and encourage students to bring in their own favourite facilitating response in writing such as poem profiles.
poems.
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Teaching objective
Listening and speaking
The teacher will:
1. teach students to listen to
people speaking about
familiar topics and
exchange personal
information

Examples of teaching experiences and activities
Students watch a short film on a day in the life of a person. Some
students answer graded multiple choice questions, true/false
statements and/or fill in the blanks. Some list the protagonist’s
activities. Then some students imagine a typical day in the life of such
a person and share their ideas verbally and/or in writing. Some pairs
tell each other how they spend a typical day/ weekend.

Indicators of learning outcomes
Students will understand people speaking at
normal speed, without repetition, about familiar
topics, and identify specific information.
(Level 8)

Students will understand people speaking at
normal speed, with some repetition, about familiar
Students listen to a podcast in which people participate in a game topics, and identify specific information. (Level 7)
where they name objects in a room (Podcast - Section 3). Some
students answer graded open/closed type of questions, true/false Students will understand people speaking at
statements and/or fill in the blanks. In pairs, some students identify the normal speed, with repetition, about familiar
different objects by choosing from a number of pictures. Groups can topics, and identify the main ideas. (Level 6)
then play a similar game.
Students will understand people speaking at fairly
Students listen to Section 4 of the above podcast where a person
describes life in New York. Some students answer questions, true/ false
statements and/or fill in the blanks. Students then pair up with a
student from a different town/village and orally describe the places of
interest/teen attractions etc. in their town/village.

normal speed about familiar topics, using familiar
language with repetition, and orally identify the
main ideas. (Level 5)
Students will describe personal experiences and
give basic information on everyday matters fluently
and idiomatically. (Level 8)
Students will describe personal experiences and
give basic information on everyday matters quite
fluently and with few language errors. (Level 7)
Students will describe personal experiences and
give basic information on everyday matters with
some independent use of spoken language. (Level
6)
Students will with prompts, describe personal
experiences and give basic information on everyday
matters in activities that require some limited
independent use of spoken language. (Level 5)
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Grammar

2. teach students to use the
present simple and
adverbs of frequency

Groups are given a set of cards which are spread out face down.
Students take it in turns to turn over two cards. If the cards form a
collocation, he/she keeps the cards. If not, cards are placed in their
original place and the next person has a go, until all the cards are taken.
Pairs/groups then ask and tell each other about their routine/ the
routine of a person / animal in a picture. Some students place words in
the correct order to form sentences (e.g. exercise). Some students
complete a crossword puzzle.
Students are given sets of cards with adverbs of frequency and various
activities. Each student takes a card from each pile, forms a sentence
and other students in the group decide if it is true or false. Then some
students write sentences about their daily routine, skills and/or habits.
Some students complete sentences, fill in the missing words or answer
multiple-choice questions.

Reading Comprehension

3. teach students to
understand the meaning
of unfamiliar words from
the context, especially
through the use of
discourse markers e.g.
and, but, on the whole,
like, in fact

As a pre-reading activity a video clip about Eskimos is shown. Students
list/tell each other how the life of an Eskimo is different from theirs.
Students read a text 1 / a text 2 on Eskimos and their culture. Some
groups prepare similar information on life in the different villages/
towns in Malta to be uploaded onto the school website. Some students
answer graded questions (e.g. open/closed-ended; multiple-choice
questions). Some students read on other cultures and prepare
questions for other groups, modelled on the questions set on Eskimos.
Some students choose words from a list that match the information.
As a pre-reading task some students are given a jumbled set of pictures
which show how to build an igloo and decide on the correct order.
Some students watch a video clip. Students then read about building an
igloo . Students answer graded questions (e.g. open/closed-ended;
multiple-choice questions).
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Students will use the simple present tense and
adverbs of frequency correctly verbally and in
writing by formulating sentences. (Level 8)
Students will use the simple present tense and
adverbs of frequency correctly verbally and in
writing by filling in the missing word(s).
(Level 7)
Students will use the simple present tense and
adverbs of frequency correctly verbally and in
writing by ordering jumbled sentences.
(Level 6)
Students will use the simple present tense and
adverbs of frequency verbally and in writing by
answering multiple-choice questions. (Level 5)
Students will use inference and deduction to
understand the meaning of unfamiliar words.
(Level 8)
Students will use discourse markers to understand
the meaning of unfamiliar words. (Level 7)
Students will use some discourse markers to
understand the meaning of a number of unfamiliar
words. (Level 6)
Students will use and and but to understand the
meaning of some unfamiliar words.
(Level 5)
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Pictures of different types of homes are shown. Pairs guess who (used
to) live in them. Students read about different types of homes (e.g.
homes of different people) and answer graded questions (e.g.
open/closed-ended; multiple-choice questions).
Students are given pictures of musical instruments, sports activities etc.
and the activities are identified. Pairs tell each other what they
can/can’t do.
Grammar

Some students take part in a class survey. Groups draw up a short
verbal or written description on the abilities/talents of the class using
can/can’t, too/either to compare different classmates.

4. teach students to use
can/can’t for ability, and
too/either

Students will participate in activities in which
can/can’t and too/either are used by writing or
verbally formulating sentences. (Level 8)
Students will participate in activities in which
can/can’t and too/either are used verbally and by
completing sentences. (Level 7)
Students will participate in activities in which
can/can’t and too/either are used verbally and in
writing in cued dialogues. (Level 6)
Students will participate in activities in which
can/can’t and too/either are used verbally and in
writing by filling in the missing word(s). (Level 5)

Writing

5. teach students to write
short syntactically correct
sentences on familiar
topics e.g. oneself, one’s
family, home, leisure
activities

Students read a first letter from a pen friend1 / simple letter2. Some Students will write syntactically correct sentences
students answer the letter basing their answer on the model. Some on familiar topics using a range of vocabulary and
complete sentences to complete a letter. Some correct punctuation or structures. (Level 8)
other errors in a letter.
Students will write syntactically correct sentences
Students write a description of their home / a room in their house. on familiar topics using simple and complex
Descriptions are placed around classroom and students try to guess sentences. (Level 7)
who wrote them.
Students will write syntactically correct sentences
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Literature

6. teach students to listen
to and read poems for
gist

Pictures of rooms/houses are placed on the classroom walls/ board.
Pairs choose a picture and write a description of the room/ house.
Some students complete sentences to describe the rooms/houses. The
descriptions are then placed on the board and students match the
descriptions with the pictures.
Students and teacher read out short poems about topics of interest to
11- year-olds. Topics may include childhood, pets, family, the sea,
seasons, school life, and so on.
Students and teacher watch and/listen to video/audio clips of poetry
readings.
Students are asked leading questions and given prompts to produce
general responses about the topics of the poems and other details
about contents. Students are encouraged to use textual evidence to
support their responses.
Students are asked to read out their favourite poems and to talk about
them.
Students are given response worksheets, such as poem profile grids, for
them to complete. Alternatively, this can be done on computer.

on familiar topics based on a given model. (Level 6)
Students will complete simple sentences on familiar
topics by filling in missing phrases. (Level 5)
Students will recite poems fluently, paying
attention to rhythm and intonation. (Level 8)
Students will read poems fluently and with correct
pronunciation. (Level 7)
Students will read poems fluently. (Level 6)
Students will read short poems in a fairly fluent
manner. (Level 5)
Students will read with understanding
contemporary and non-contemporary poetry texts,
showing an ability to deduce themes and different
layers of meanings, and how these are conveyed.
(Level 8)
Students will read with understanding
contemporary poetry texts, and grasp some of the
themes and the ways they are conveyed. (Level 7)
Students will identify the subjects and topics in
contemporary poetry texts. (Level 6)
Students will identify the general meaning of short
contemporary poetry texts. (Level 5)
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Subject:

English

Unit code and title:

ENG 7.1 The way we live

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES at attainment levels 5,6,7,8
The teacher will:
1. 1. teach students to listen to people speaking about familiar topics and exchange personal information
2. teach students to use the present simple and adverbs of frequency
3. teach students to understand the meaning of unfamiliar words from context especially through the use of discourse markers
4. teach students to use can/can’t for ability and too/either
5. teach students to write short syntactically correct sentences on a familiar topic
6. teach students to listen to and read poems for gist
The mainstream objectives 2 and 5 are not relevant at this level of attainment.
OBJECTIVES at attainment levels 1,3,4,6
1.1 teach students to listen to people speaking about familiar topics and exchange personal information
1.1 teach students to exchange basic information on familiar and everyday matters
3.1 teach students to understand the meaning of unfamiliar words from context
4.1 teach students to use can/can’t for ability and too/either
6.1 teach students to listen to and read poems for gist
Key Words

Points to note

Resources

flat, bungalow, terraced house,
chest of drawers, cooker,

The integrated-skill approach is the key to presenting the
teaching of English in a motivating and meaningful context.
Linguistic responses are elicited by using appropriately
challenging questioning techniques.

http://beta.nfb.ca/playlists/kids-cartoons/viewing/dingles/
http://learnenglish.britishcouncil.org/en/elementarypodcasts/series-01-episode-01
http://www.teachingenglish.org.uk/sites/teacheng/files/ele
m_coll.pdf
http://www.youtube.com/watch?v=Btz4LNaxF4c&feature=r
elated
http://www.kidsgen.com/school_projects/different_homes.
htm
http://kidsfront.com/words/musical_instruments.html
http://www.vanda51pro.com/worksheets/sports-picturedictionary/

bathroom, study, terrace, spare
bedroom, living room
have a shower, do the shopping
Poet, poems, subject, feelings,
thoughts, text, quote, evidence,
respond, word, lines

The teacher should explore and use prior knowledge and
experiences of students, Listening to picture book stories which
encourage expressive actions which are an early form of speaking
can be very helpful. All means of communication should be used
with students according to their attainment level.

Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012

7

Teaching objectives

Examples of teaching experiences and activities

Listening and Speaking

Students watch a short film on a day in the life of a person. During the
watching of the film the teacher should use real objects.
The teacher will teach students to: Some students visualise a typical day in the life of such a person and
share their ideas verbally/or write a limited range of familiar words/or
1.1 listen to people speaking about using ICT.
familiar topics and exchange
Some students answer simple two key word questions about the film
personal information.
and combine two key words, symbols or signs to communicate an
understanding of familiar topics. With some students try to engage the
attention of the student in the objects being used through shaped
exploration and /or supported play.
Others begin to show anticipation of significant events within the story
of the film through gesture, vocalisation etc.

Indicators of learning outcomes
Students will understand people speaking slowly
about familiar topics, with some repetition and
share very basic personal information. (Level 4)
Students will understand people speaking at a slow
pace, and answer simple questions.
(Level 3)
Students will respond to simple requests, and
demonstrate an understanding of familiar objects.
(Level 2)
Students will show awareness of familiar topics and
seek attention through gesture or action.
(Level 1)

Listening and speaking
1.1 exchange basic information on
familiar and everyday matters, e.g.
describe one’s environment, daily
routine, skills and habits.

Ask students where they live. Discuss with the students what they find
in their local environment; name important buildings, parks/playing
fields, street furniture, daily routines etc.
Walk around school and identify and name different objects – using
symbols or objects. Some students identify the different objects by
choosing from a number of pictures or symbols.
The teacher describes a room in a house. Use a pre drawn plan of the
room and students (sometimes with support) places pictures or
symbols of the furniture and other objects on the plan in the correct
place.
The teacher use a pre drawn plan of classroom and with support
students place pictures of the furniture and other object on the plan in
the correct place.
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Students will show their knowledge, skills and
understanding, and describe personal experiences
with support. (Level 4)
Students will show their knowledge and
understanding at a local environment using
pictures and symbols. (Level 3)
Students will use pictures and symbols to show
familiar places and what they are for.
(Level 2)
Students will with prompts experience and
encounter different environments recognise
familiar objects. (Level 1)
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Speaking

A video clip about Eskimos is shown. Some students list/tell each other
how the life of an Eskimo is different from theirs. Find as much as they
3.1 understand the meaning of
can about Eskimos using the internet, books, pictures, photos etc.
unfamiliar words from the context, Make a display of the lifestyle and culture of an Eskimo and their
especially through the use of
lifestyle and culture. (clothing, stories, music, food and artefacts).
discourse markers
Discuss with the students and identify what they do in their lives that
relates to culture and lifestyle.
Some students answer graded questions, others answer multiple-choice
questions. Some students choose pictures when answering questions or
match symbols to pictures. Others look and by supported participation
choose a picture or object.

Students will use and and but to understand the
meaning of some unfamiliar words.
(Level 4)
Students will distinguish (demonstrate an
understanding) between a familiar and a new text
with consistent responses. (Level 3)
Students will answer simple questions about text
by combining single words. (Level 2)
Students will respond to choices with actions and
gestures.(Level 1)

Grammar
4.1 use can/can’t for ability, and
too/either

As a pre-reading task some students are given a jumbled set of pictures
which show how to build an igloo and decide on the correct order.
Others are given a set of pictures about an igloo to assemble a jigsaw
puzzle.

Students will participate in activities in which
can/can’t and too/either are used verbally and in
writing. (Level 4)

Students are given pictures of musical instruments, sports activities etc.
and the activities are identified. They can tell the teacher or other
student what they can/can’t do.

Students will participate in activities in which
can/can’t and too/either are used verbally. (Level 3)

The teacher can create a simple data collection or questionnaire and
arrange for students to go in small groups to visit other classes in the
school to gather data on the abilities/talents using can/can’t, too/either
to compare different classmates.
Non-vocal students could use single message communicators, e.g.
BIGmacks, to ask questions during the survey.
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Students will show interest and participate in
activities in which can/can’t and too/either are
used. (Level 2)
Students will experience and show awareness when
participating in activities when can/can’t and
too/either are used. (Level 1)
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Reading, listening/speaking
6.1 listen to and read poems for
gist

Teacher and students read out short poems about topics of interest to
11 year-olds. Topics may include childhood, pets, family, the sea, etc
Teacher and students watch and/listen to video/audio clips of poetry
readings. Choose an associated
sound/smell/object/picture/symbol/written title to signal the particular
poem. Teacher uses simple questions about the topic and contents of
the poem and helps the students to answer them. For some students it
maybe necessary you introduce one verse at a time. Choose key words
to represent with symbols and/or words and stick them throughout the
poem. Have duplicate symbols on display on a Velcro board or similar
and point to them as you read the appropriate line.
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Students will identify the general meaning of short
contemporary poetry texts. (Level 4)
Students will able to associate objects of reference
with the appropriate event/activity within the text.
(Level 3)
Students will focus attention and develop interest
in objects of reference related to the text.
(Level 2)
Students will respond and demonstrate visual
interest in familiar characters and objects linked to
the text. (Level 1)
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Subject:

English

Unit code and title:

ENG 7.2 Going on holiday

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES
The teacher will:
1. teach students to listen for detail and gist and show understanding verbally and in writing
2. teach students to identify the main ideas of a text
3. teach students to identify and use countable and uncountable nouns
4. teach students to use there was/were
5. teach students to edit written work by changing words or phrases
6. teach students to read with understanding prose fiction for gist
Key Words

Points to note

Resources

Hotel, mountains, museum, to
book, to check in, luggage,
porter, beach, town,
sightseeing, coach, guide, bus,
train, cruise, e-ticket,
passport, customs, aeroplane,

Approach to teaching and learning for English Language:

A variety of multi-modal texts
http://www.esl-lab.com/eslbasic/travel-sightseeing-1.htm
http://www.esl-lab.com/hotel1/hotel1.htm
http://www.esl-lab.com/flight/flightrd1.htm
http://www.esl-lab.com/checkin/checkinrd1.htm
http://www.nonstopenglish.com/allexercises/grammar/gram
mar-countable-uncountable.asp
http://www.fco.gov.uk/resources/kbyg/21855323/travel_sce
narioc.pdf
http://www.fco.gov.uk/resources/kbyg/21855323/holiday_h
otspotsq.pdf
http://www.youtube.com/watch?v=2jmj5Yz0PvY&feature=re
lated
http://www.englischhilfen.de/en/exercises/structures/error_text_letter.htm

Enjoy, relax, fun, interesting,
swim, hike, walk, visit,

The integrated‐skill approach is a tried-and-tested method of
teaching English in a motivating and meaningful context. This
approach is underpinned by a sound acquisition of the basic
language elements — grammar, vocabulary and pronunciation.
Students gain ownership of their learning through a student-centred
approach. Linguistic responses are elicited by using appropriately
challenging questioning techniques. The multiplicity of cultures in
the English speaking world and intercultural issues are dealt with.

Great, hectic, unforgettable
Plot, characters, narrative

In dealing with prose fiction in class, the teacher should keep in
mind the element of enjoyment. Students should be encouraged to
use their imagination in order to empathize with the characters and
bring the story to life.
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prose readers; audio clips
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Teaching objectives

Examples of teaching experiences and activities

Listening and Speaking
The teacher will:

Students listen to airport and train station announcements. In pairs,
students listen to and identify the missing information needed by filling
in a grid or cloze passage. Some students are asked to identify which
1. teach students to listen for
plane/train will be late, which has been cancelled by answering True or
detail and gist and show
False questions.
understanding verbally
and in writing
Students listen to a variety of graded recorded conversations and do a
multiple choice task. Some students can underline key words or arrange
mixed up sentences. Others put pictures in order or match sentences
and vocabulary according to what they repeatedly hear.

Indicators of learning outcomes
Students will listen with confidence and
understanding to several recorded messages
and write down detail in a grid. (Level 8)
Students will listen to a number of recorded
messages and identify detail by answering true
or false questions. (Level 7)
Students will listen to a number of graded
recorded messages and understand gist by
underlining key words in sentences.
(Level 6)
Students will listen repeatedly to a recorded
message and match picture to action. (Level 5)

Reading Comprehension

2. teach students to identify
the main ideas of a text

As a pre-reading activity the students are asked about holidays, where
they have been on holiday and which place they would love to visit. In
small groups, some students read graded texts about different people
who want to go to different places and then decide on the main idea of
each text verbally and in writing.
Others in pairs ask questions to get the main information from their
partner about the text which he/she has, which they will then jot down
as points. Some students read the text and then answer graded
questions. Others can match paragraphs to the correct sentence which
describes the main idea of each paragraph.

Students will read and understand different
texts and summarise the main ideas verbally
and in writing. (Level 8)
Students will find the main ideas of a text and
jot them down in point form. (Level 7)
Students will read a text and find the main
ideas of a text by answering questions on the
text. (Level 6)
Students will identify the main idea of a
paragraph by matching a sentence to the
paragraph. (Level 5)

Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012

12

Grammar
3. teach students to identify
and use countable and
uncountable nouns

Some students, without any help, fill in a cloze passage using
un/countable nouns. Others choose the correct word from a given word
list. In groups, students are given sentences containing un/countable
nouns but which have mistakes and the students have to correct the
mistakes. In pairs students are given sentences which have to be
completed with an/a un/countable noun from a choice of two words.
Others identify countable and uncountable nouns by putting a short list
of mixed nouns in two separate columns.

Students will read a passage and fill in with an
appropriate un/countable noun from a vast
range of vocabulary. (Level 8)
Students will identify and use un/countable
nouns in simple sentences. (Level 7)
Students will identify un/countable nouns by
doing a multiple choice exercise. (Level 6)
Students will identify un/countable nouns and
list them separately. (Level 5)

4. teach students to use
there was/were

As a pre-writing activity students hear the song Summer holiday by Cliff
Richard. In pairs some write down what they saw in the video, using
complex sentences starting there was/were. Others imagine a particular
holiday and write a few simple sentences using there was/were. Some
students can do the same activity but this time using a set of pictures as
guidelines. Some students can re-write simple jumbled sentences which
include there was/were. Using flashcards, some students can make their
own simple sentences which include there was/ were.

form complex sentences which include there
was/were using a wide range of vocabulary.
(Level 8)
Students will write simpler sentences using
there was/were. (Level 7)
Students will re-write jumbled sentences which
include there was/were. (Level 6)
Students will form there was/were sentences
with the help of flashcards. (Level 5)

Writing
5. teach students to edit
written work by changing
words or phrases

An email or letter to a friend needs editing before it is sent. Some
students do the editing of a variety of texts on their own without any
help. Others in groups write a short email and proofread and edit it
themselves. A text on a particular holiday which went wrong is given to

Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012

Students will edit a variety of long texts
including informal letters, emails and dialogues
using a vast range of vocabulary. (Level 8)
Students will edit a variety of shorter texts
13

the students as a cloze text and they have to fill in with an appropriate
word. Others are given a paragraph to edit words or phrases as a
multiple choice exercise. Some students can edit simple sentences by
removing words or underlining words.

including letters and narrative by filling in a
cloze text.( Level 7)
Students will edit paragraphs by using simpler
language from a choice of words/phrases given.
(Level 6)
Students will edit simple sentences by choosing
between two given words or underlining words.
(Level 5)

Literature
6. teach students to read
with understanding prose
fiction for gist

Students are presented with a prose fiction text and encouraged to
predict content by considering the title, cover, blurb, and illustrations.
Once reading gets under way, their predictions are reconsidered in light
of the text.

Students will read prose fiction fluently and
effectively, demonstrating understanding of
general, specific, and deeper meanings by
answering related questions. (Level 8)

Students are asked to read, silently or aloud, sections of the prose text.
Students are asked varied questions about plot, character, setting and
language to check understanding and arouse interest. Teacher
demonstrates effective reading by occasionally reading out parts of the
text, emphasizing reading pace, articulation, and pauses as required.

Students will read prose fiction fluently,
demonstrating understanding of both general
and specific meanings by answering related
questions. (Level 7)

Students are asked to take up roles and act out dialogues from the text.

Students will read prose fiction clearly and
fluently, demonstrating understanding of the
general meaning by answering related
questions. (Level 6)
Students will read prose fiction with some
hesitation, demonstrating understanding of
some meanings by answering some related
questions. (Level 5)
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Subject:

English

Unit code and title:

ENG 7.2 Going on holiday

Strand:

Listening, Speaking, Reading, Writing

Form 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES at attainment levels 5,6,7,8
The teacher will:
1. teach students to listen for detail and gist and show understanding verbally and in writing
2. teach students to identify the main ideas of a text
3. teach students to identify and use countable and uncountable nouns
4. teach students to use there was/were
5. teach students to edit written work by changing words or phrases
6. teach students to read with understanding prose fiction for gist
The mainstream objectives 4,5 and 6are not relevant at this level of attainment
OBJECTIVES at attainment levels 1,2,3,4
1.1 listen for detail and gist and show understanding verbally and in writing
1.1 give and ask for directions
2.1 identify the main ideas of a text
3.1 Identify and use nouns

Key Words
Hotel, mountains, beach,
town, sightseeing, coach,
guide, bus, train, airplane,
Enjoy, relax, fun, interesting,
swim, hike, walk, visit,

Points to note
The integrated-skill approach is the key to presenting the teaching of
English in a motivating and meaningful context. Linguistic responses
are elicited by using appropriately challenging questioning
techniques.
The teacher should explore and use prior knowledge and
experiences of students, Listening to picture book stories which
encourage expressive actions which are an early form of speaking
can be very helpful. All means of communication should be used
with students according to their attainment level.
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Resources
http://www.sheppardsoftware.com
http://www.shinylearning.co.uk
http://www.kidport.com
http://www.do2learn.com
http://www.inclusive.co.uk
http://www.educationaworld.com
http://www.wydea.com
http:///www.priorywoods.com
http://www.nes-english.com.worksheets/flashcards
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Teaching objectives
Listening and Speaking
The teacher will teach students to:
1.1 listen for detail and gist and
show understanding verbally and
in writing

Speaking
1.1 give and ask for directions

Examples of teaching experiences and activities

Indicators of learning outcomes

Students listen to a story related to topic. Use of pictures and power
point presentation to assist students to attain understanding of the
story. With assistance, they will identify important information, and
discuss any past experiences. Some students will answer True/False
questions. Others will work on multiple choice Tasks. Some will put
pictures in order. Other students will choose the appropriate picture
related to the story.

Students will understand the story and share
basic information, about any past experiences.
(Level 4)

Remote Preparation:- All students will go out within the school
premises and engage in various roles. ie:- ask / give directions to
specific points eg:- science lab, administration building, dining area etc.
Use of phrases such as: straight, opposite, in front of, right, left.

Students will follow independently a simple
map and give / ask for directions verbally and
fluently with support. (Level 4)

Some students are given maps and / or written / visual guidelines to
follow route. Students will work in adult led groups to give or ask
directions.
Some will work independently, understand, and take initiative to ask
and find the right direction leading to target point. Others will need
some assistance to follow a route on a map. Other students will need
assistance and use simple vocabulary to ask /give directions or use
visuals/flashcards and symbols.

Students will identify important information by
answering True/False questions. (Level 3)
Students will identify keywords related to story
and identify pictures related to multiple choice
tasks. (Level 2)
Students will look at visuals and listen to
various sounds and have tactile experiences
related to topic. (Level 1)

Students will understand how to identify /
follow a route on a map. They will ask for / give
directions. (Level 3)
Students will use simple vocabulary to ask /
give directions. (Level 2)
Students will experience and explore different
routes and directions using visuals / flashcards
and symbols.
(Level 1)

Some students could be asked if they want to go outside of the room
and ask them what they would like to go and see or do.
Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012
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(Reading/Speaking and Writing)
2.1 identify the main ideas of a text

As a pre-reading activity, students look at photographs and discuss and
share relevant information about subject. – where they have been, what
they did etc. Some students will read simple texts using very simple one /
two keyword vocabulary. With assistance Some will read or listen to
stories about different people who want to go to different places. Some
students will give relevant information to answer simple straightforward
questions about text. Others can match pictures related to paragraphs, in
order to follow story.
Read the student a story and encourage the student to copy facial
expression such as happy or sad to indicate the emotions in a text. Whilst
reading the story encourage the student to point to 3D objects that are
part of the story.
Show the student photographs of familiar people and look to see if they
recognize them. Ask the student to communicate that they recognize the
person by a smile or eye point or even a gesture.

Reading. Speaking, Writing
3.1 identify and use nouns.
i

Students will read and understand simple texts,
and summarise the main ideas verbally and in
simple writing. (Level 4)
Students will read a simple text, and discuss the
main elements of the story, using knowledge and
prediction. (Level 3)
Students will relate sound and picture cues to
predict the words in the text. (Level 2)
Students will show awareness by matching
visuals / symbols / objects in line with a story.
(Level 1)

Students are given a big book or appropriate text and encouraged to
read a passage with simple sentence construction. Re read the story
with some of the picture characters and objects covered up and ask the
students what is missing. Some students will fill in simple sentences,
using appropriate nouns. Others will choose the correct word from a
given word or pictorial list. Some will choose the correct noun from a
choice of two words. Other will match pictures to the right word.

Students will fill in the blanks with the right
noun in simple sentences.(Level 4)

Show the students a set of big interesting pictures with large clear
objects of interest. Some students will identify simple nouns by
choosing the right picture from a set of two. Other students will have
visual, tactile and auditory experiences of the whole process. Encourage
the student to communicate about the object they have selected using
any form of expression.

Students will identify nouns by choosing the
right picture from a set of two and by
experiencing tactile objects related to the
story. (Level 1)
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Students will identify and use appropriate
nouns from a given list. (Level 3)
Students will identify nouns by doing multiple
choice exercises. (Level 2)
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Subject:

English

Unit code and title:

ENG 7.3 The World of Science

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES
The teacher will:
1. teach students to listen to and understand messages and elicit specific details
2. teach students to express opinion
3. teach students to skim text for information
4. teach students to write with a purpose and for an audience
5. teach students to use the present continuous
6. teach students to respond orally to fiction
Key Words

Points to note

Resources

Inventions, discoveries,
mobile, computer, blog,
websites, media, TV, internet,
e-books, technology,
communication, click, text
message, surfing the net,
skimming, writing for a/an
purpose/audience, switch off,
switch on, turn down, turn up

Approach to teaching and learning for English Language:

A variety of multi-modal texts
www.bbc.co.uk/worldservice/learningenglish/

hot seat, character, plot,
setting, language, fiction

The integrated‐skill approach is a tried-and-tested method of
teaching English in a motivating and meaningful context. This
approach is underpinned by a sound acquisition of the basic
language elements — grammar, vocabulary and pronunciation.
Students gain ownership of their learning through a student-centred
approach. Linguistic responses are elicited by using appropriately
challenging questioning techniques. The multiplicity of cultures in
the English speaking world and intercultural issues are dealt with.
Teachers should exploit imaginative ways of creating oral response
to fiction, such as the hot seat, in order to stimulate interest.

http://www.oup.com/elt/global/products/headway/beg/f_everydayeng
lish/hwy_beg_dialogue07/
http://www.oup.com/elt/global/products/headway/preint/f_everydaye
nglish/hwy_pre_dialogue05/
http://www.esl-lab.com/phone/phonesc1.htm
http://www.esl-lab.com/tvguide/tvguiderd1.htm
http://www.dailyesl.com/surfing-internet.htm
http://www.bbc.co.uk/skillswise/words/reading/fact_and_opinion/wor
ksheet5.shtml
http://www.ideafinder.com/history/inventions/toaster.htm
http://bkfk.com/inventor/inventors.asp
http://www.youtube.com/watch?v=wK7vvKKAADY
http://www.bbc.co.uk/skillswise/words/reading/techniques/skimming/
worksheet1.shtml
http://www.youtube.com/watch?v=L-TXcZjlJgM&feature=related
http://www.oupchina.com.hk/elt/progress/ProgressGradedGrammar.p
df
http://www.englishpage.com/prepositions/phrasalverbs1.htm

prose readers
Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening/Speaking
The teacher will:
1. teach students to listen to
and understand messages
and elicit specific details

Students will listen with confidence and
Students listen to a variety of telephone messages. Some students jot understanding to several recorded messages
down all the details without any help, others identify time, place and and write down specific details. (Level 8)
type of message.
Students will listen to a number of graded
Students listen to a variety of telephone messages and do a multiple recorded messages and identify main details by
answering multiple choice questions. (Level 7)
choice task to elicit the main details. Others tick true or false
statements after hearing answering machine messages repeatedly. In Students will listen to a number of simple
pairs, students can be given a short transcript of the text with very few recorded messages and show understanding by
words missing and the students choose words from a list of words. In writing key words in a cloze paragraph.
groups students can match picture with action after hearing the (Level 6)
message repeatedly.

Writing/Speaking

2. teach students to express
opinion

As a first activity the students can be asked about their favourite TV
programmes. Different students answer why they like or dislike a
particular programme verbally and in writing. Some students can
debate for/against reality shows. In groups students can write a list of
things in favour or against having a mobile or other technological
device. Other students can have a discussion on the advantages and
disadvantages of using the internet and they would read graded texts
and express their opinion by choosing from a set of statements. In
groups students can express their opinion and give one reason for their
opinion. Different groups can tackle different graded topics e.g. for or
against TV/chatting/modern inventions/living in a town or village.

Students will listen repeatedly to a recorded
message and match flashcard to action to elicit
the main message. (Level 5)

Students will express well-argued opinion in
favour or against a topic by presenting
arguments both verbally and in writing.
(Level 8)
Students will express an opinion and give one
reason to support this opinion.(Level 7)
Students will express an opinion in favour of or
against something by listing a series of points.
(Level 6)
Students will express an opinion by choosing

Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012
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from a set of statements. (Level 5)
Reading Comprehension

3. teach students to skim
text for information

Students read various graded texts on different inventions and skim for
gist which they present verbally and in writing. Others list what facts
are found in the texts. Some students complete a box with the missing
information after skimming the text. Others read shorter texts and
watch a video clip and identify the main idea by choosing from a
multiple choice answer.
Some students can skim simple texts to look for and underline words
which have to do with technology. Others can skim the text to find if a
sentence is true/false.

Students will skim long texts and speak
confidently and write about the main ideas of
the passages. (Level 8)
Students will skim shorter texts to find
information and list the main ideas of the text.
(Level 7)
Students will skim a paragraph and then answer
multiple choice questions. (Level 6)
Students will skim simple sentences and
identify specific words. (Level 5)

Writing

4. teach students to write for
a purpose/audience

Some students write an email to a friend about a visit to the science
museum. In groups students are given a formal and informal email and
they underline the differences. Others work in groups and fill in an
email which has salutation missing and other words which indicate
purpose and audience. Others rearrange sentences in the right order to
form the correct email. In groups some can choose the right words to
fill in a cloze text from a list of given words, while others can be given
only two words to choose from. Different students are given different
writing tasks according to their level, each with its purpose, audience
and format (PAF). Pairs complete the task and other pairs have to guess
the original PAF from the writing. Emails can be emails of
complaint/information/advice/persuasion/apology.

Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012

Students will write a/an formal/informal email
showing appropriate genre and audience using
a wide range of vocabulary. (Level 8)
Students will write a simple informal email
using the proper layout and language. (Level 7)
Students will fill in a simple email as a cloze
passage using words from a given list. (Level 6)
Students will complete a simple email by
underlining the right answer from two choices.
(Level 5)
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Grammar

5. teach students to use the
present continuous

Some students write about various actions happening at school using
the present continuous. Others fill in a cloze passage by writing the
verbs in the present continuous. In pairs, students are given pictures
and they form simple sentences using the present continuous. Others
match two columns to form complete sentences which contain the
present continuous. Some students use flashcards and match picture
with the sentence describing what is happening in the picture.

Students will write a coherent and cohesive
passage which contains the present continuous
using a vast range of vocabulary. (Level 8)
Students will use the present continuous in a
cloze passage. (Level 7)
Students will use the present continuous to
describe simple every day actions by matching
two parts of a sentence. (Level 6)
Students will write sentences containing the
present continuous by matching the flashcard
to the correct sentence. (Level 5)

Literature
6. teach students to respond
orally to fiction

Students are asked to focus on a text or part thereof that has already
been read. A ‘hot seat’ activity is organized, during which students in
turn take on roles of the characters and are asked questions by the rest
of the class.
Individual students in turn are asked to choose their favourite character
and explain their choice.
Students are asked to imagine they were to introduce the prose text to
another class. They have to prepare and deliver a short presentation for
that purpose. Students may refer, among others, to plot, characters,
setting and language.
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Students will perform a range of oral tasks (see
activities) fluently and convincingly, using
relevant and accurate information. (Level 8)
Students will perform oral tasks (see activities)
fluently and using relevant and accurate
information. (Level 7)
Students will perform an oral task (see
activities) with generally accurate information.
(Level 6)
Students will begin to perform an oral task (see
activities). (Level 5)
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Subject:

English

Unit code and title:

ENG 7.3 The World of Science

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES at attainment levels 5,6,7,8
The teacher will :
1. teach students to listen to and understand messages and elicit specific details
2. teach students to express opinion
3. teach students to skim text for information
4. teach students to write with a purpose and for an audience
5. teach students to use the present continuous
6. teach students to respond orally to fiction
The mainstream objectives 4 and 6 are not relevant at this level of attainment.
OBJECTIVES at attainment levels 1,2,3,4
1.1 listen and understand messages and elicit specific details.
2.1 express opinion.(Speaking)
3.1 skim text for information.
5.1 use the present tense
5.1 use verbs

Key Words

Inventions, discoveries,
computer, websites, tv,
internet, ,switch off, switch
on, turn down, turn up

Points to note

Resources

The integrated-skill approach is the key to presenting the teaching of
English in a motivating and meaningful context. Linguistic responses
are elicited by using appropriately challenging questioning
techniques.

http://www.helpkidz learn.com http://www.kidslearning
station.com

The teacher should explore and use prior knowledge and
experiences of students, Listening to picture book stories which
encourage expressive actions which are an early form of speaking
can be very helpful. All means of communication should be used
with students according to their attainment level.
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http://www.sheppardsoftware.com
http://www.shinylearning.co.uk
http://www.kidport.com
http://www.do2learn.com
http://www.inclusive.co.uk
http://www.educationaworld.com
http://www.wydea.com
http:///www.priorywoods.com
http://www.kiddesafetyeurope.co.uk/utcfs/ws-401/Assets/kids
http://www.hartsfine.gov.uk/kidzone/play/roomhazards.htm
22

Teaching objectives
Listening, Speaking
The teacher will teach students to:
1.1 listen and understand
messages and elicit specific
details.

Examples of teaching experiences and activities
Teacher asks the students to listen to a variety of telephone messages.
Some students note down details (keywords). Teacher asks some
students to do a multiple choice task to elicit the main details. Others
tick true or false statements after hearing answering machine messages
repeatedly. The teacher asks some students to match flashcard to
action to elicit the main message.
Teacher gives the students a short transcript of the text with very few
words missing and the students choose words from a list of words.
Students can match picture with action after hearing the message
repeatedly. The teacher presents a number of animal sounds and asks
the student to identify them either by naming or pointing to a picture.

Speaking
2.1 express opinion.

The teacher has clips of current popular Tv programmes and asks the
students why they like them. Different students answer (verbally) why
they like or dislike a particular programme.
The teacher can ask students to express their opinion on their choice of
mobile phone. Students can be exposed to various topics related to
modern technology, and prompted to express opinions, and support
their choices. Others will watch popular local TV programmes.

Indicators of learning outcomes
Students will listen with understanding to several
recorded messages and identify main details.
(Level 4)
Students will listen to a number of graded
recorded messages and with assistance, identify
main details by answering multiple choice
questions. (Level 3)
Students will listen to a number of simple
recorded messages and show understanding by
answering true or false questions.
(Level 2)
Students will listen and recognize sounds and
voices of familiar animals and people.
(Level 1)
Students will express an opinion in favour or
against a topic by presenting arguments verbally
with support. (Level 4)
Students will express an opinion and give one
reason to support this opinion verbally.
(Level 3)
Students will make choices using keywords on
various technological devices. (Level 2)
Students will indicate preferences to familiar
food or objects. (Level 1)

Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012
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Reading, Speaking, Writing
3.1 skim text for information

Teacher asks the students to read / follow various simple texts on
different inventions and skim for gist which they present verbally and in
writing. Others list what facts are found in the texts. Some students
complete a box with the missing information (one word answer) after
skimming the text.
Others read simple sentences and watch a video clip and identify the
main idea by choosing from a multiple choice answer.
The teacher asks students to skim simple texts to look for and underline
words which have to do with technology. Others can skim the text to
find if a sentence is true/false. Others will have auditory, visual and
tactile experience of the whole process.

Writing, Grammar
5.1 use the present tense.

Writing
5.1 use verbs

Students will skim simple texts to find
information and list the main ideas in simple
phrases or keywords. (Level 4)
Students will skim texts and speak confidently
about the main ideas of the passages.
(Level 3)
Students will follow a paragraph and then answer
multiple choice questions. (Level 2)
Students will listen to a story and identify various
objects related to topic. (Level 1)

The teacher gives students pictures and they form simple sentences
using the present. (verbally) Other students will participate in role play
to experience various actions.

Students will write a list of keyword actions which
contains the present tense Using a range of
vocabulary. (Level 4)

The teacher asks the students to read a story which can either be only
words or with words and pictures all of which are written in the present
tense. Then the teachers asks what did happen (past tense) and what
might happen (future tense) before re reading the story in the present
tense.

Students will use the present tense to fill in a
simple passage. (Level 3)

The teacher can do a similar activity with a range of objects to ask
questions such as ‘what did you like?’ or what would you like?’ and
‘what do you like’

Students will participate in role play to
experience various actions through games.
(Level 1)

Students are presented with a drama text and encouraged to predict
content by considering the title, cover, blurb, and illustrations. Once
reading gets under way, their predictions are reconsidered in light of
the text. Different characters in a play are assigned to students. They

Students will fill in sentences with the correct
verb. (Level 4)
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Students will write sentences containing the
present continuous matching with flash card
sentence. (Level 2)

Students will choose the correct verb from a
choice of two. (Level 3)
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are asked to act out their roles as effectively as possible. The teacher
then encourages the students to say the action words (verbs) that have
been used either by writing them saying them or imitating the action.
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Students will match pictures of the action with
the verb. (Level 2)
Students will participate in role play to
experience various actions through games.
(Level 1)
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Subject:

English

Unit code and title:

ENG 7.4 The World Around Us and Beyond

Strand:

Listening, Speaking, Reading, Writing

Form: 1
(Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES
The teacher will:
1. teach students to identify main ideas
2. teach students to speak about themselves
3. teach students to identify and use the simple past of regular and irregular verbs
4. teach students to scan for detailed information
5. teach students to write accurately sentences in sequence
6. teach students to respond to fiction in writing
Key Words

Points to note

Resources

Alien, astronaut, civilization,
frontier, jungle, mission, monster,
mystery, planets, solar system.

Mysterious, amazing, colossal,
natural, unknown

The integrated‐skill approach is a tried-and-tested method of teaching
English in a motivating and meaningful context. This approach is
underpinned by a sound acquisition of the basic language elements —
grammar, vocabulary and pronunciation. Students gain ownership of
their learning through a student-centred approach. Linguistic responses
are elicited by using appropriately challenging questioning techniques.
The multiplicity of cultures in the English speaking world and
intercultural issues are dealt with.

Plot, characters, setting, historic
present, first person writing

Teachers should exploit imaginative ways of creating oral response to
fiction in order to stimulate interest.

www.eslflow.com/pasttensethemes.html
www.eslgold.com/speaking/topic_daily_activitie
s.html
www.englishexercises.org/makeagame/viewgam
e.asp?id=4150
www.ih.hu/exercises/pre_int/r6.htm
www.englishforeveryone.org/PDFs/Informationa
l%20Passages%20RC%20%20Voyagers%201%20and%202.pdf
wsdownload.bbc.co.uk/learningenglish
/pdf/2011/03/110304122812_110304_witn_kille
r_whale.pdf
www.ehow.com/how_2083926_write-vacationpostcard.html
bettereflteacher.blogspot.com/2006/05/usingshort-paragraph-stories-toteach.html
prose readers; iwb.

Argue, believe, discover, explore,
find, teach, think, launch.

The use of models is effective in the introduction of new ways of
responding to literature texts

Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012
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Teaching objectives
Listening
The teacher will:
1. teach students to identify
main ideas

Examples of teaching experiences and activities
Students listen to a recording of different people talking about
Mysterious Creatures. After listening to the recordings, students
complete an information grid about mysterious creatures. Some
students are asked to distinguish between main and subsidiary
points by choosing from a number of multiple-choice items. Other
students are asked to match pictures with words from the text or to
match statements with speakers.
Students listen to 3 one-minute recordings (lucky escape, chocolate
testing building cliff paths) of a broadcaster reading out curious
short news items. Some students identify the main ideas of each
news item and can also fill correctly a grid that distinguishes
between these main ideas and details. Others identify the topics of
each audio file and write down in a grid what each of the three
topics is. Some others choose the right topic from a list of multiple
choice answers.

Speaking

2. teach students to speak
about themselves

Some students give reasons why they like or dislike different
everyday activities such as watching TV, helping out at home, or
waking up early in the morning. Other students describe activities
they do every day, such as catching the school bus or doing
homework. A number of students participate in a short structured
conversation about ‘My Favourite Computer Game’ or ‘A Sport I
Like’; others answer simple questions about familiar topics such as
‘What did you have for breakfast?

Indicators of learning outcomes
Students will identify main and subsidiary ideas
in discourse without repetition.
( Level 8)
Students will distinguish between main and
subsidiary ideas in discourse with repetition.
( Level 7)
Students will identify main ideas in a spoken
text. (Level 6)
Students will demonstrate basic understanding
of the subject in short excerpts of spoken text.
(Level 5)

Students will express ideas and opinions about
everyday activities. (Level 8)
Students will describe everyday activities in
detail. (Level 7)
Students will participate in simple
conversations about personal and familiar
topics. (Level 6)
Students will answer questions about personal
and familiar topics. (Level 5).

Grammar

Consolidation of the use of the simple past used to describe the
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Students will spontaneously and independently
produce sentences and questions that use the
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3. teach students to use the
simple past (regular and
irregular) for completed
actions

speaking activities focusing on events in the past can be followed up
by a writing activity in which students are asked to fill in a gapped
text (or texts) in which they give the correct form of verbs
(affirmative, negative, interrogative) in the Simple Past Tense. The
verbs in the three forms can be left out of an account of a personal
experience and students fill in the verb in the right tense and form.
Other students can complete a partly filled sentence. Some others
independently write a dialogue in which the three forms of the past
simple are employed.

simple past tense correctly when writing about
completed past events. (Level 8)
Students will produce with support the
affirmative, negative and interrogative forms of
the simple past tense correctly when writing
about completed past events. (Level 7)
Students will read a text with missing past
tense forms and complete the sentences with
the targeted language.(Level 6)
Students will complete a gapped text with the
missing correct forms of the simple past
provided in a box. (Level 5)

Reading

4. teach students to scan
for detailed information

Through the use of appropriate pictures, a short classroom
discussion on space exploration will precede the reading activity.
Students will then in silence read a passage on space exploration.
After a few minutes during which each student is allowed to read at
his/her pace the teacher asks questions to the students that will
require students to scan the text for the information required.
Students will then answer a number of printed questions that will
range from reading between the lines, deciding whether a set of
printed statements are either True or False by quoting a phrase from
the passage, vocabulary in context questions, multiple-choice
questions, WH-questions asking for basic information and matching
pictures to the text.

Students will use inference and deduction to
explore and understand meaning.
(Level 8)
Students will work out meaning when
confronted with challenging vocabulary.
(Level 7)
Students will read independently and scan for
details. (Level 6)
Students will show understanding of main ideas
when reading simple texts. (Level 5)

Reading other passages on topics such as UFOs or Sea Creatures may
also be used. Different pre-reading techniques such as a short videoclip or a recording will be used. After students have read the text,
the teacher will ask questions that will emphasize the need for
students to go back to the text and sift for information by using
Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012
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scanning techniques. Finally, students will be asked to match the
paragraphs from the reading text with a number of statements
about each paragraph.
Writing

5. teach students to write
sentences in sequence

Students are asked to read a number of sentences whose sequence
has been jumbled. Students will then put the sentences in the right
sequence to form a paragraph. Students will also fill in a gapped text
which requires the use of a variety of link words such as: then,
finally, later, after. Some students are asked to write a paragraph
about ‘A film they watched last week’ or ‘A game they played
yesterday’ in which they will be encouraged to include a number of
link-words.
Students are asked to write a postcard. They should imagine that
they are on holiday in a foreign country and would like to tell a
friend or family member about the good time they are having. After
setting the task, the teacher, through the use of appropriate pictures
of an adventure holiday will generate ideas and vocabulary in
connection with pictures. The text may either take the form of a
prose text including paragraphs or it may be a sequence of
sentences. Teachers may wish to depart from the traditional
postcard format and may ask students to write an email and attach a
picture.

Students will write extended prose which is
cohesive, coherent and generally accurate.
(Level 8)
Students will write extended prose which is
fairly cohesive and coherent and fairly accurate.
(Level 7)
Students will develop ideas in a sequence of
sentences. (Level 6)
Students will develop ideas in a list of
sentences. (Level 5)

Students will be asked to read a printed dialogue and will identify
the following: (i) regular (-ed) and irregular simple past forms, (ii)
question and negative forms using did / didn’t.
Students will then be asked to write about an event in which they
have to use the simple past. Possible topics could be: ‘A Recent
Family Celebration’, ‘Last Week’s Big Match’, ‘How I spent my
weekend’. In addition to generating ideas about content, teacher will
consolidate work on past tense by eliciting phrases or structures
Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012
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Literature
6. teach students to respond
to fiction in writing

connected with the chosen topic.
Students are shown (in print or on screen) a model paragraph written
about a section or chapter of a prose fiction reader that has already
been read. Teacher highlights key features, including sentences that
focus on plot, characters and setting, and the use of the historic
present. Students are then asked to write a similar paragraph about a
different chapter.
Students are asked to think of adjectives that in their view describe
particular characters in a story. They are then asked to give reasons for
their choice. Students draw lists of adjectives and reasons. Students
then expand these lists into sentences and into a paragraph.
Students are presented, in print or on screen, with gapped paragraphs
about some aspect of a prose fiction reader, such as plot, character and
setting, or a combination of two or more aspects. Students are asked to
fill the gaps with appropriate words.
Students are asked to imagine they are one of the characters in the
story and to write a paragraph from his or her point of view, in the first
person, in which thoughts and feelings are described. This paragraph
may be related to a particular situation or to the story as a whole.

Students will write comprehensive and well
structured paragraphs about a range of
features related to prose fiction, such as plot,
character and setting. (Level 8)
Students will write a well structured paragraph
about a prose reader that includes sentences
about plot, character and setting. (Level 7)
Students will complete a gapped paragraph
about a prose reader that includes reference to
plot, character and setting. (Level 6)
Students will write some sentences about a
prose reader. (Level 5)
Students will write paragraphs based on prose
fiction in the first person, showing empathy
with characters and detailed knowledge of the
text. (Level 8)

After a prose fiction reader has been read, students are asked for
ways the story can be extended. A number of options are discussed
and key vocabulary highlighted. Students are then asked to extend
the story by one or more paragraphs.

Students will write paragraphs based on prose
fiction in the first person, showing some
empathy with characters and knowledge of the
text. (Level 7)
Students will write sentences based on prose
fiction in the first person, showing some
knowledge of the text. (Level 6)
Students will begin to write sentences based on
prose fiction in the first person. (Level 5)
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Subject:

English

Unit code and title:

ENG 7.4 The World Around Us and Beyond

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES at attainment levels 5,6,7,8
The teacher will:
1. teach students to identify main ideas
2. teach students to speak about themselves
3. teach students to identify and use the simple past of regular and irregular verbs
4. teach students to scan for detailed information
5. teach students to write accurately sentences in sequence
6. teach students to respond to fiction in writing
The mainstream objectives 5 and 6 are not relevant at this level of attainment.
OBJECTIVES at attainment levels 1,2,3,4
1.1 teach students to identify main ideas
2.1 teach students to speak about themselves
3.1 teach students to participate in short dialogues about personal and familiar topics
3.1 teach students to identify and use the simple past
4.1 teach students to scan for detailed information
Key Words

Points to note

Resources

Alien, astronaut, , monster,
mystery, planets, solar system.

The integrated-skill approach is the key to presenting the teaching of
English in a motivating and meaningful context. Linguistic responses are
elicited by using appropriately challenging questioning techniques.

http://www.kidport.com
http://www.do2learn.com
http://www.inclusive.co.uk
http://www.educationaworld.com
http://www.wydea.com
http:///www.priorywoods.com
http://www.kiddesafetyeurope.co.uk/utcfs/ws401/Assets/kids
http://www.hartsfine.gov.uk/kidzone/play/roomhaza
rds.htm
http://www.nes-english.com.worksheets/flashcards

Argue, believe, discover, explore,
find, teach, think, launch.
topic, subject, , feelings, ideas,
details, shows, emphasizes

The teacher should explore and use prior knowledge and experiences of
students, Listening to picture book stories which encourage expressive
actions which are an early form of speaking can be very helpful. All
means of communication should be used with students according to
their attainment level.

Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012

31

Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening

The teacher plays a recording of different people talking about
Mysterious Creatures. After listening to the recordings, the teacher
asks the students to complete an information grid about mysterious
creatures. Some students are asked to identify the main points by
choosing from a number of multiple-choice items. Some will identify
the main ideas of news writing simple sentences. Others choose the
right topic from a list of multiple choice answers.

Students will identify main ideas by writing
simple ideas. (Level 4)

The teacher will teach students to:
1.1 identify main ideas

The teacher shows pictures of animals and asks the student to make
the related noises

Speaking
2.1 speak about themselves

Some students give reasons why they like or dislike different
everyday activities such as watching TV, helping out at home, or
waking up early in the morning. Other students describe activities
they do every day, such as catching the school bus or doing
homework. A number of students participate in a short structured
conversation about ‘My Favourite TV programme, or ‘Helping out at
home’; others handle various safe kitchen tools etc. Some students
answer simple questions about familiar topics such as ‘What did you
have for breakfast?
The teacher plays lip games such as kissing, blowing or smiling.

Speaking
3.1 participate in short dialogues
about personal and familiar
experiences

Teacher will engage students, in a whole class conversation by
introducing a familiar topic. The teacher will then encourage the
students to be engaged in a speaking activity in which they will be
asked to do the following: (I) describe things they did last week (e.g. I
went to the cinema last week); (ii) respond to a series of questions
by giving negative answers (e.g. Did you enjoy yourself? No, I didn’t
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Students will distinguish main ideas of each
piece of news by choosing the right answer
from a list of multiple choice questions.
(Level 3)
Students will with assistance, identify main
ideas in a spoken text. (Level 2)
Students will use sound cues to anticipate an
event. (Level 1)
Students will express ideas and opinions about
everyday activities in detail with support.
(Level 4)
Students will participate in simple
conversations about personal and familiar
topics. (Level 3)
Students will answer questions about personal
and familiar topics. (Level 2)b
Students will Begin to communicate
intentionally. (Level 1)
Students will participate independently and
fluently in a long dialogue about a wide range
of personal and familiar topics using modelled
language. (Level 4)
Students will participate with support in a long
32

enjoy myself.); (iii) ask each other questions about things they did
yesterday (e.g. What time did you wake up on Saturday?).
The teacher will encourage the students to take part in a dialogue
with support from brainstormed structures and vocabulary that have
been written down. Others complete a partly filled-in model
dialogue and read it out.
The teacher will ask the students to name different objects that
relate to their family life and things that they like. If the student
names the object correctly then they are presented with the object

Writing, Grammar
3.1 use the simple past for
completed actions

The teacher will use the simple past to describe the speaking
activities focusing on events in the past. This can be followed up by a
writing activity in which students are asked to fill in a gapped text in
which they give the correct form of verbs in the Simple Past Tense.
Other students can complete a partly filled sentence.
The teacher will encourage students to write the correct form from a
list of multiple choice answers. Others will verbally engage in simple
conversations with adults, using the correct tense. They will answer
simple questions such as: what did you do yesterday?
Some students will have various sensorial activities related to topic.
The teachers will use a lot of visuals related to past experiences
eg. Getting dressed with mum, being on the school bus.

Reading
4.1 scan for detailed information

The teacher will use appropriate pictures, and a short classroom
discussion on space exploration will precede the reading activity.
Students will then be presented with a passage on space exploration.
The teacher then asks questions related to the passage.
Students will then answer a number of questions that will range
from identifying answer found between the lines, deciding whether
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dialogue from and speak about a wide range of
personal and familiar topics.
(Level 3)
Students will participate in a short dialogue
based on a given model about a limited range
of personal and familiar topics. (Level 2)
Students will begin to communicate
intentionally.
(Level 1)
Students will use models to produce short
sentences and questions that use the simple
past tense when writing about completed past
events . (Level 4)
Students will complete partly filled sentences
related to past events. Others will give the
right answers from a list of multiple choice.
(Level 3)
Students will engage in adult led conversations,
using the past tense. (Level 2)
Students will remember learned activities over
an increasing period of time. (Level 1)
Students will use inference and deduction to
identify the right answers. (Level 4)
Students will identify the right answers when
presented to a number of True of False
statements. (Level 3)
33

a set of printed statements are either True or False

Students will verbally engage in adult led
conversations and answer questions through
multiple choice. (Level 2)
(The teaching objective is not applicable.)
(Level 1)
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Subject:

English

Unit code and title: ENG 7.5 Families
Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES
The teacher will:
1. teach students to listen to and give instructions in which one describes how to do something, and ask for repetition and/or clarification in the case of lack
of understanding
2. teach students to draw on different features of text including layout and presentation in order to obtain meaning, and skim and scan for information
3. teach students to use adjectives; form and use the comparative and superlative of adjectives
4. teach students to produce a text about a particular topic mainly of a narrative and descriptive nature
5. teach students to develop views about characters in fiction.

Key Words

Points to note

Resources

sister-in-law, brother-in-law,
grandparents, great grandparents,
great uncle/aunt, nephew, niece

Approach to teaching and learning for English Language:

http://www.origami-instructions.com/
http://www.origami-fun.com/printable-origami.html
http://www.onestopenglish.com/children/games-and-topics/topicbank/topic-resources/family-chain-worksheet/154051.article

take after, look like, close to, a lot
in common with, deep/strong
relationship
generous, hard-working, lazy,
nervous, mean, relaxed
Character, action, role, compare,
contrast, evidence, appear,
behave, consider

The integrated‐skill approach is a tried-and-tested method of teaching
English in a motivating and meaningful context. This approach is
underpinned by a sound acquisition of the basic language elements —
grammar, vocabulary and pronunciation. Students gain ownership of
their learning through a student-centred approach. Linguistic responses
are elicited by using appropriately challenging questioning techniques.
The multiplicity of cultures in the English speaking world and
intercultural issues are dealt with.

http://www.bbc.co.uk/cumbria/features/2004/02/pancakes/index.shtml

http://learnenglish.britishcouncil.org/en/elementary-podcasts/series01-episode-07
http://startcooking.com/
http://www.youtube.com/watch?v=TkV-of_eN2w&feature=related
http://www.biography.com/bio4kids/index.jsp
http://simple.wikipedia.org/wiki/David_Beckham
http://www.shoarns.com/My%20Family%20&%20Other%20Animals%
20RT%20P1%202005%20red%20comp%20small.JPG
http://elpweb.com/materials/wp-content/uploads/2007/09/l1-lssupp-mats-u12-picture-story.pdf
http://fdslive.oup.com/www.oup.com/elt/teachers/matrix/mxfoundla
ngunit5.pdf
http://www.channel4learning.com/sites/victoriandiary/omnibus1.htm

Students should be encouraged to support views about characters in
My family and Other Animals – Penguin Readers Level 3/
fiction by textual evidence.

Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012

Dominoes Level 3
IWB

Prose readers, worksheets,
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Teaching objectives
Listening and speaking
The teacher will:
1. teach students to listen to
and give instructions in which
one describes how to do
something, e.g. preparing a
meal, looking after a pet, and
asking for repetition and/or
clarification in the case of lack
of understanding

Examples of teaching experiences and activities

Indicators of learning outcomes

Instructions are given to each member of the group: e.g. Students will give and understand instructions, and
origami1/origami2; simple instructions on family theme.
ask for repetition and/or clarification in activities
Each student tells the other members of the group how to fold their that require independent use of spoken language.
paper to make the shape.
(Level 8)
Students are given pictures of a process, e.g. preparing pancakes. Pairs
decide on the correct order of pictures. Pairs complete a (cued)
dialogue in which they tell each other how to prepare pancakes. With
prompts, some students use the model to tell each other how to cook
some other simple meal.

Students will give and understand instructions, and
ask for repetition and/or clarification in activities
that require some independent use of spoken
language. (Level 7)

Students will give and understand simple guided
instructions, and ask for repetition and/or
The teacher writes a puzzle* on the board; in pairs students solve it by
clarification in activities that require some
working out the family tree. (*Example of puzzle: My name is Frank. Who is my
independent use of spoken language. (Level 6)
mother’s younger sister’s father’s brother-in-law’s wife’s father’s only great grandson?
My uncle is called John and his father is called Jim. Jim has two brothers called Jack and
Jeremy [onestopenglish.com 2002]) Students get photos of family members to

Students will with prompts, give and understand
simple instructions, and ask for repetition, in
class and work out each other’s family tree. Some students talk about
activities that require some limited independent
the members of their family with a partner, bringing out their physical
use of spoken language. (Level 5)
description, character, hobbies, likes and dislikes.
Students listen to a person giving instructions, such as someone cooking Students will understand instructions in discourse
a meal. In pairs, some students identify the different stages by spoken without repetition and that relates to
choosing from a number of pictures. Some are asked to answer familiar contexts. (Level 8)
questions, true/ false statements and fill in the blanks.
Students will understand instructions in discourse
spoken with some repetition and that relates to
familiar contexts. (Level 7)
Students will understand simple instructions in
discourse spoken with repetition and that relates
to familiar contexts. (Level 6)
Students will understand simple instructions using
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simple, familiar language with repetition and that
relates to familiar contexts. (Level 5)
Reading Comprehension
2. teach students to draw on
different features of text
including layout and
presentation in order to obtain
meaning, and skim and scan for
information

As a pre-reading activity a video clip of a famous person is shown.
Students tell partner what they know about the person. This will help
them predict what the text is going to be about. Some students read a
jumbled-up-paragraphs version of the text which could be accompanied
by graphical information, (e.g. a biography of Pocahontas, a simplified
version of a biography of David Beckham) and decide on the best order
of paragraphs. Some students choose words from a list that match the
information found in each paragraph. Some students answer various
types of questions (e.g. open/closed-ended; multiple-choice questions).
Students are shown a picture of a family. Pairs predict the characters of
the individual members. Some students read a jumbled-up-paragraphs
version of a text and decide on the best order of paragraphs. Some
students fill in sentences which have been left out of the text. Some
students answer multiple-choice questions, fill in the blanks, or close
ended questions.
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Students will understand unfamiliar text through
layout, presentation, skimming and scanning,
where the information is not presented
sequentially. (Level 8)
Students will understand unfamiliar text about a
familiar topic, through layout, presentation,
skimming and scanning, where some of the
information is not presented sequentially. (Level 7)
Students will understand unfamiliar text about a
familiar topic, through layout, presentation and
scanning, where the information is presented
sequentially (Level 6)
Students will understand unfamiliar text about a
familiar topic, through layout, presentation and
scanning, and extract the main ideas verbally and in
writing, where the information is presented
sequentially. (Level 5)
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Grammar
3. teach students to use
adjectives; form and use the
comparative and superlative of
adjectives

Students are given a number of pictures of people and cards with
adjectives. Pairs/groups pair the adjectives with the pictures. Some
students give reasons for their choice. Some students complete
sentences with a missing word.

Students will participate in activities in which
adjectives are used to describe and compare
people verbally and in writing by writing or verbally
formulating statements. (Level 8)

Pictures of people are placed faced down. Two/three pictures at a time
are revealed. In pairs/groups students compare some aspect in order to
use comparatives and superlatives.

Students will participate in activities in which
adjectives are used to describe and compare
people verbally and in writing by filling in the
missing word(s). (Level 7)

Students read/listen to a text about twins / triplets/ members of a
family. Pairs answer a graded range of question types involving the use
of adjectives/ comparatives and superlatives. Some students complete
matching exercises, involving the correct choice of adjectives.

Students will participate in activities in which
adjectives are used to describe and compare
people verbally and in writing by answering
multiple-choice questions. (Level 6)

Groups prepare questions for a quiz (e.g. a quiz ) using comparatives
and superlatives. Groups exchange questions and look for the answers
through a Web Quest. An alternative is for groups/ pairs of students to
prepare questions for a class activity, such as ‘Find someone who…has
an older brother’. Students go round classmates asking and answering
each other’s questions.

Students will participate in activities in which
adjectives are used to describe and compare
people verbally and in writing by matching pictures
to descriptions. (Level 5)
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Writing
4. teach students to produce a
text about a particular topic
mainly of a narrative and
descriptive nature

Groups are given a jumbled set of pictures that form a story about a
(family) activity that goes wrong (e.g. a story). Some students are first
shown one picture and vocabulary is elicited to describe the scene and
predict what happens next. Each student in the group takes a card and
describes the scene in the picture without showing the picture. Some
students can be provided with cue words beneath each picture. The
group decides on the correct order of the events and drafts the story.
Some groups complete sentences to write the story.
Students are given pictures of people. In pairs, students discuss their
impression of the people in the pictures. Some students discuss their
impression of the person in the picture by choosing words/ phrases
from a list. Students read a model diary entry of a person which
includes both narrative and descriptive elements. Some students
compose a diary entry for the person in a picture, based on the model.
Some students complete a diary entry for the person in a picture, based
on the model.

Literature
5. teach students to develop views
about characters in fiction

Students are encouraged to reflect and discuss how we develop views
and make judgements on characters. By careful lead-in questions, or a
presentation, or other means, teacher underlines the importance of
looking at people or characters in fiction in terms of what they do, what
they say, and what others say about them.

Students will write a coherent and cohesive
narrative/descriptive short story, using a range of
vocabulary and structures. (Level 8)
Students will write a coherent and cohesive
narrative/descriptive short story made up of simple
and complex sentences. (Level 7)
Students will write a coherent and cohesive
narrative paragraph/ short story based on a given
model. (Level 6)
Students will complete a narrative / descriptive
paragraph/ short story by filling in missing phrases/
sentences. (Level 5)

Students will describe and compare a range of
characters clearly and convincingly, drawing on the
text to support their views. (Level 8)

Students will describe and express views on
characters clearly by drawing evidence from the
Students are asked to draw a list of characters that appear in a story (or text. (Level 7)
part thereof) that has already been read. They are asked to divide the Students will make some descriptive remarks about
list into main and secondary characters. They may be further asked to the characters in a story (Level 6).
establish a hierarchy of characters, ranging from the most important to
Students will distinguish between main and minor
the least important. They are asked to justify their decisions and
characters. (Level 5)
encouraged to bring evidence from the text to support their views.
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Students are asked to focus on one or more characters and to select the
three or four main actions of the particular character/s. In pairs, they
are asked to compare notes with their partner. They report back to
class as required.
In pairs, students are asked to pick two or three characters from the
story and draw comparisons or contrasts between them. They report
back to class. Teacher highlights, on board or screen, key ideas
harvested from the student feedback.
Students are presented, on screen or in print, with a list of adjectives
and/or descriptive statements that may fit characters in the story.
Students are asked to match the adjectives and statements to the
characters, and explain their decisions.
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Subject:

English

Unit code and title:

ENG 7.5 Families

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES at attainment levels 5,6,7,8
The teacher will:
1. teach students to listen to and give instructions in which one describes how to do something, and ask for repetition and/or clarification in the case of lack
of understanding
2. teach students to draw on different features of text including layout and presentation in order to obtain meaning, and skim and scan for information
3. teach students to use adjectives; form and use the comparative and superlative of adjectives
4. teach students to produce a text about a particular topic mainly of a narrative and descriptive nature
5. teach students to develop views about characters in fiction.
The mainstream objective 2 is not relevant at this level of attainment.
OBJECTIVES at attainment levels 1,2,3,4
1.1 teach students to give instructions in which one describes how to do something
3.1 teach students to use adjectives and use comparative language.
4.1 teach students to produce a text about a particular topic
5.1 teach students to respond orally to fiction
Key Words

Points to note

Resources

sister-, brother- grandparents,
uncle/aunt, nephew, niece

The integrated-skill approach is the key to presenting the teaching of
English in a motivating and meaningful context. Linguistic responses are
elicited by using appropriately challenging questioning techniques.

http://www.sheppardsoftware.com
http://www.shinylearning.co.uk
http://www.kidport.com
http://www.do2learn.com
http://www.inclusive.co.uk
http://www.educationaworld.com
http://www.wydea.com
http:///www.priorywoods.com
http://www.kiddesafetyeurope.co.uk/utcfs/ws401/Assets/kids

take after, look like, close to,
generous, hard-working, lazy,
nervous, relaxed

The teacher should explore and use prior knowledge and experiences of
students, Listening to picture book stories which encourage expressive
actions which are an early form of speaking can be very helpful. All
means of communication should be used with students according to
their attainment level.
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening and Speaking

The teacher gives Instructions to a student on how to fold some paper
in an origami activity. That student then has to tell the other members
of the group how to fold their paper to make the shape.

Students will give and understand instructions, and
ask for repetition and/or clarification in activities
that require independent use of spoken language.
(Level 4)

The teacher will teach students to:
1.1 give instructions in which one
describes how to do something

The teacher gives the students (are given) pictures of a process, e.g.
preparing pancakes./ making a toast. Students decide on the correct
order of pictures. The teacher encourages a dialogue in which they tell
each other how to prepare pancakes/ toast. Some students use the
model to tell each other how to cook some other simple meal.
The teacher writes a puzzle on the board; students solve it by working
out the family tree. Students get photos of family members to class and
work out each other’s family tree. Some students talk about the
members of their family with an adult, bringing out their physical
description, character, hobbies, likes and dislikes.

Speaking and Writing
Grammar
3.1 use adjectives, and use
comparative form of the adjective

The teacher encourages the student to make demands of the teacher
by indicating that they want something such as a biscuit. The teacher
responds. This can be repeated with multiple choice requests
The teacher shows a video clip of a famous person eg footballer or pop
star. Students describe in class about what they know about the person.
This will help them predict what the text is going to be about.
The teacher gives the students jumbled-up-sentences of a text which
could be accompanied by graphical information, (e.g. a simple text
related to a familiar person.) and decide on the best order of
paragraphs. Some students choose adjectives from a list that match
the information found in each paragraph. Some students use adjectives
when answering various types of questions (e.g. open/closed-ended;
multiple-choice questions).
The teacher uses descriptive and comparative language when
demonstrating various objects such as big and little, light and heavy or
even happy and sad.
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Students will with assistance, give and understand
simple guided instructions, and ask for repetition
and/or clarification in activities that require some
independent use of spoken language.
(Level 3)
Students will with assistance and prompts, give and
understand simple instructions, and ask for
repetition, in activities that require some limited
independent use of spoken language. (Level 2)
Students will with prompts give single word
instructions. (Level 1)
Students will participate in activities in which
adjectives are used to describe and compare
people verbally and in simple writing by written or
verbal statements. (Level 4)
Students will participate in activities in which
adjectives are used to describe and compare
people verbally by answering multiple-choice
questions.
(Level 3)
Students will participate in activities in which
adjectives are used to describe and compare
people verbally by matching pictures to
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descriptions. (Level 2)

Writing
4.1 produce a text about a
particular topic mainly of a
narrative and descriptive nature

The teacher gives the students a number of pictures of people and
cards with adjectives. They pair the adjectives with the pictures. Some
students give reasons for their choice. Some students complete
sentences with a missing word. Pictures of people are placed faced
down. Two/three pictures at a time are revealed.
Teachers to prepare questions for a class activity, such as ‘Find
someone who…has an older brother’. The students are then given a set
of word cards or picture cards and asked to place them in the right
order to make a short sentence.

Speaking/Literature
5.1 respond orally to fiction

Students will respond to the distinction of various
objects and pictures that show relative difference
(Level 1)
Students will write a simple text by completing
simple sentences, or filling in with keywords.
(Level 4)
Students will complete a simple text by working on
multiple choice exercises. (Level 3)
Students will complete a simple text by matching
pictures to simple vocabulary.
(Level 2)

The teacher shows the student an object/toy they like and a symbolic
picture of it. Then with a set of three symbols the teacher asks the
student to point to the one that indicates the object/toy that they
want. This can be made more complex by increasing the number.
The teacher gives each student a card and with assistance describes the
scene in the picture without showing the picture. Some students can be
provided with cue words beneath each picture. Some complete
sentences to write the story. Students are given pictures of people.
Students discuss their impression of the people in the pictures. Some
students discuss their impression of the person in the picture by
choosing words/ phrases from a list.

Students will respond to options and choices with
actions and gestures. (Level 1)

Students follow a simple text Teacher sings a well known song and
misses out a key word. The student is encouraged to say the key word.

Students will with assistance, take part in a play.
They can mime familiar gestures related to a
particular character. (Level 2)

Students will choose and talk fluently and
convincingly about a favourite character in the play.
(Level 4)
Students will identify a particular character of a
play, by answering simple questions used as a cue.
(Level 3)

Students will remember learned responses and
anticipate known events. (Level 1)
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Subject:

English

Unit code and title: ENG 7.6 Friends
Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES
The teacher will:
1. teach students to listen with understanding to dialogue on different media and discriminate tone in spoken discourse and identify the intended audience
and purpose of discourse
2. teach students to initiate and participate in discussion by describing characters and making suggestions and finally giving a short presentation
3. teach students to interpret graphic and visual information by deciding on the main idea of a text through the interpretation of titles and pictures and to
answer questions about visual information
4. teach students to use the indefinite article a and an and the definite article the
5. teach students to write extended prose texts in response to a variety of cues and to write a sequence of sentences that compose a range of text types
6. teach students to respond orally to a poem
Key Words

Points to note

Resources

teenage, personality,
interests, opinions, a
good listener, can keep a
secret, good advice,
difficult to talk to, meet
up, argue, nervous,
generous, mean,
friendly, confident, hardworking, popular, topic,
subject, lines, feelings,
impressions, details,
conveys, shows,
emphasizes

Approach to teaching and learning for English Language:
The integrated‐skill approach is a tried-and-tested method of teaching
English in a motivating and meaningful context. This approach is
underpinned by a sound acquisition of the basic language elements —
grammar, vocabulary and pronunciation. Students gain ownership of their
learning through a student-centred approach. Linguistic responses are
elicited by using appropriately challenging questioning techniques. The
multiplicity of cultures in the English speaking world and intercultural issues
are dealt with.

A variety of multi-modal texts:

In oral response to poetry, fluency, participation and interpretation should
be actively encouraged.

http://www.bbc.co.uk/worldservice/learningenglish/flatmates/e
pisode40/index.shtml
http://www.bbc.co.uk/worldservice/learningenglish/flatmates/e
pisode40/languagepoint.shtml
http://abcteach.com/directory/reading_comprehension/grades_
24/informational/
http://www.bbc.co.uk/worldservice/learningenglish/flatmates/e
pisode17/index.shtml
http://www.bbc.co.uk/worldservice/learningenglish/flatmates/e
pisode17/languagepoint.shtml
http://www.bbc.co.uk/podcasts/series/together#playepisode1
http://www.fastcharacters.com/character-design/cartoonbusiness-man/
http://gardenofpraise.com/leaders.htm

poetry texts, audio equipment
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening and speaking
The teacher will:
1. teach students to listen
with understanding to
dialogue on different
media and discriminate
tone in spoken discourse
(e.g. anger) and identify
intended audience and
purpose of discourse

Students listen to a recorded conversation dealing with friendship
vocabulary. They also distinguish between formal and informal
conversation. In pairs, students identify the intended audience of the
conversation and the purpose of discourse, that is, the purpose of
describing different aspects of friendship. Students are asked to choose
the best answers from a number of multiple choice questions. Others
are asked to discuss the effectiveness of the discourse used through
open-ended questions.

Students will identify and listen confidently to
informal discourse spoken at normal reading
speed and elicit specific information by writing
down definitions. ( Level 8)

Individually, students are given a typed tape script and after listening to
the conversation for a second time, they come up with a definition for
some idioms and newly presented vocabulary. Others match the idioms
and vocabulary to given definitions. Some students underline the
correct definitions in a multiple choice exercise.

Students will identify informal register in
spoken English and the purpose of discourse
with repetition, and elicit specific information
by reading and marking the correct definition
related to the vocabulary in the familiar topic.
( Level 6)

Students will identify informal register in
spoken English and the purpose of discourse
without repetition and elicit specific
information by matching definitions. ( Level 7)

Students will identify informal register in
spoken English with repetition and elicit specific
information by matching definitions. ( Level 5)
2. teach students to initiate
and participate in
discussion by describing
characters and making
suggestions and finally
giving a short presentation

The recording of the conversation is played again for the students to
use as a model in creating a dialogue of their own. In groups, students
create a dialogue in which they describe each other’s character;
through particular situations; making suggestions for improvement.

Students will initiate and participate in
discussion and give a short presentation about
a topic prepared in advance using fluent
language; participate in group conversation and
class discussion.
A pair from each group acts out the dialogue that includes the character ( Level 8)
descriptions while the other groups will be engaged in guessing who the
Students will participate in discussion and
dialogue is referring to.
comment about a short presentation prepared
in advance. ( Level 7)
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Students will participate in small group
conversation and class discussion.
( Level 6)
Students will participate in small group
conversation and class discussion using
modelled language. ( Level 5)
Reading Comprehension
3. teach students to
interpret graphic and
visual information by
deciding on the main idea
of a text through the
interpretation of titles and
pictures and to answer
questions about visual
information

As a pre-reading activity, the students are presented with a variety of
titles, graphs and pictures and asked to connect the different graphic
and visual information to predict what the reading text might be about.
The students are then divided into groups and given a selection of texts.
Students match the written texts to the visuals, that is, pictures, graphs
or titles.

Students will interpret and respond critically to
a text in a holistic aspect and use inference and
deduction to explore layers of meaning.
(Level 8)

Students will read for information and
enjoyment about a familiar text and be able to
interpret all visual information without help
locating ideas and information.
As a reading comprehension activity, students interpret graphic and (Level 7)
visual information. Some will answer graded questions such as True or
False, others will match while some will answer open-ended inferential Students will enjoy reading a text and be able
to interpret pictures and visuals without help
questions.
while answering graded questions. (Level 6)
Students will enjoy reading a text, be able to
interpret pictures and match graphic and visual
information to text. (Level 5)

Grammar
4. teach students to use the
indefinite article a and an
and the definite article the

As an introduction, students listen to a song about friends and highlight Students will read for information and interpret
pictures that refer to the definite and indefinite
all the articles in the lyrics.
article and be able to use inference to come up
Students listen to a dialogue and pay attention to how the articles are with a set of rules. (Level 8)
used. Some students will have the tape script for reference. Students
analyze a set of examples of both definite and indefinite articles. The Students will read for information and interpret
examples can be accompanied by visuals. Some students are asked to visuals that refer to the definite article and be
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come up with the rules of the definite and indefinite article while others able to come up with a set of rules by
answer a number of multiple choice questions which will lead them to answering multiple choice and close-ended
come up with a set of simple rules.
questions. (Level 7)
Students are presented with a narrative that is accompanied with Students will read a graphic and visual text, be
visuals. They are then asked to choose the correct alternative to the able to interpret it for information and, with
articles according to the picture accompanying that section of text.
help, come up with a set of rules. (Level 6)
Students will read a graphic and visual text and
be able to interpret it for information. (Level 5)

Writing
5. teach students to write
extended prose texts in
response to a variety of
cues and to write a
sequence of sentences
that compose a range of
text types

Literature

As a pre-writing activity, in small groups, the students describe a picture
of a person provided by the teacher. Each group will mind map the
ideas on the board and all ideas are compared. Students, together with
the teacher, agree on similarities and write an interview with the aid of
the cues on the board.

Students will write a range of text types
including a dialogue and a biography with a
sense of audience. (Level 8)

As a writing activity, students are presented with a selection of
biographies of people who are familiar to them. In groups, students
guess who the celebrity is and identify the specific characteristics of
each one. They will then choose a personality and write about him/her
saying what they like and what they don’t like about the person.
Students write this biography based on the prompts and the model.

biography with a given introduction and
conclusion. (Level 6)

Students will write a range of text types
including a dialogue and a biography based on a
As a pre-writing activity, students think about a friend of theirs and given model. (Level 7)
complete a description using prompts that the teacher provides, for
example, Name, Who is it? But/and, character adjectives.
Students will complete a dialogue and a

Students are divided into groups. Teacher assigns each group with a
stanza or part of a poem and students are asked to discuss what it is
about within the group. Feedback from each group is then given to
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Students will complete a dialogue and a
biography with a given introduction and
conclusion and by filling in the blanks. (Level 5)

Students will answer closed and open-ended
questions, sustain an opinion, and participate
actively in discussions about the topic of poem.
(Level 8)
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6. teach students to respond
orally to a poem

the whole class. Students are encouraged not just to describe the
content, but to give their opinion about the topics mentioned, and
to relate content to their own life.
Once a poem is read, students are encouraged to engage in oral
interaction about the text, supported by the teacher with questions
(both closed and open-ended), prompts and views. The focus of the
interaction could be both general and specific aspects of the poem.
Supported by teacher demonstration, students are invited to recite a
poem to the whole class, and encouraged to pay attention to pace,
pronunciation and intonation. If facilities allow, students may
individually record their own reading and present it to class.

Students will answer both closed and openended questions, and participate in discussions
about the topic of a poem. (Level 7)
Students will answer questions, including some
open-ended, about the topic of a poem.
(Level 6)
Students will answer some closed-ended
questions about the topic of a poem (Level 5)
Students will recite a poem effectively, with
correct pace, pronunciation and intonation
(Level 8)
Students will recite a poem with generally
correct pace, pronunciation and intonation
(Level 7)
Students will recite a poem with occasionally
correct pace, pronunciation and intonation
(Level 6)
Students will recite a poem with hesitation,
showing basic awareness of pace,
pronunciation and intonation. (Level 5)
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Subject:

English

Unit code and title:

ENG 7.6 Friends

Strand:

Listening, Speaking, Reading, Writing

Form 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

The teacher will:
1. teach students to listen with understanding to dialogue on different media and discriminate tone in spoken discourse and identify the intended audience and
purpose of discourse
2. teach students to initiate and participate in discussion by describing characters and making suggestions and finally giving a short presentation
3. teach students to interpret graphic and visual information by deciding on the main idea of a text through the interpretation of titles and pictures and to
answer questions about visual information
4. teach students to use the indefinite article a and an and the definite article the
5. teach students to write extended prose texts in response to a variety of cues and to write a sequence of sentences that compose a range of text types
6. teach students to respond orally to a poem
The mainstream objectives 4, 5 and 6 are not relevant at this level of attainment.
OBJECTIVES at attainment levels 1,2,3,4
1.1 identify intended audience and purpose of discourse
1.1 listen with understanding dialogue on different media and discriminate tone in spoken discourse
2.1 initiate and participate in discussion by describing characters and making suggestions and finally giving a short presentation.
3.1 interpret graphic and visual information by deciding on the main idea of a text through the interpretation of titles and pictures.
3.1 answer questions about visual information.
Key Words

Points to note

Resources

teenage, character,
interests, a good
listener, meet up,
argue, friendly, hardworking, popular

The integrated-skill approach is the key to presenting the teaching of English
in a motivating and meaningful context. Linguistic responses are elicited by
using appropriately challenging questioning techniques.

http://www.kidslearning station.com
http://www.sheppardsoftware.com
http://www.shinylearning.co.uk
http://www.kidport.com
http://www.do2learn.com
http://www.inclusive.co.uk
http://www.educationaworld.com
http://www.wydea.com
http:///www.priorywoods.com

The teacher should explore and use prior knowledge and experiences of
students, Listening to picture book stories which encourage expressive
actions which are an early form of speaking can be very helpful. All means of
communication should be used with students according to their attainment.
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening and speaking

The teacher asks the students to listen to a recorded conversation
dealing with friendship vocabulary and personal relationships. Identify
people that students have personal relationships with in different
settings, e.g. home, school, family, friends, and identify purpose of
discourse Others will listen to recorded conversation or play a matching
game using photographs and voices with the real people.

Students will communicate and identify
preferences and giving effective responses.
(Level 4)

The teacher will teach students to:
1.1 identify intended audience
and purpose of discourse

The teacher provides an array of objects and names them in front of
the students. The students then have to say the correct name when the
teacher points to the object. This can be repeated by the teacher asking
students to pick up and name 2, 3, 4, or 5 objects.

Students will listen and follow stories and then be
involved in a small group role play.
(Level 3)
Students will identify activities and experiences.
(Level 2)
Students will recognise/be aware of familiar
people and objects. (Level 1)

Listening
1.1 listen with understanding
dialogue on different media and
discriminate tone in spoken
discourse

Individually, students are given a typed recorded conversation and after
listening to the conversation for a second time, students underline the
correct definition in a multiple choice exercise. Others explore and
respond to some of the following concepts in different personal
relationships they have contact with e.g. feelings, emotions,
interactions, trust, care, confidentiality, intimacy, share values, self
confidence, self esteem. With help some students pick up the right
photograph for the right concept feeling. (sad, happy etc)

Students will participate in small group
conversation and learn to recognise theme related
to subject. (Level 4)
Students will listen, attend and express ideas to
convey meaning to the listener.
(Level 3)
Students will respond appropriately to questions
about personal experiences or immediate events
using signs and symbols. (Level 2)
Students will experience and explore shared
activities. (Level 1)

Speaking
2.1 initiate and participate in

The teacher plays a recording of a story and asks them about the
characters who are in it. The teacher then asks the students to create a
dialogue in which they describe each other’s character; through
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Students will participate in small group
conversation. (Level 4)
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discussion by describing characters particular situations; label what behaviour would be appropriate for
and making suggestions and finally different circumstances. The teacher would high light different
giving a short presentation
characters and act out the feelings caused by different behaviours.
A pair from each group acts out the dialogue that includes the character
descriptions while the other groups will be engaged in guessing who the
dialogue is referring to. Use activities related to interacting with others.

Students will identify appropriate and
inappropriate behaviour in a range of situations.
(Level 3)
Students will Show awareness and respond to
feelings of others. (Level 2)
Students will show sensitivity to the needs/
feelings of others.
(Level 1)

Reading
3.1 interpret graphic and visual
information by deciding on the
main idea of a text through the
interpretation of titles and
pictures.

As a pre-reading activity, the students are presented with a variety of
titles, graphs and pictures and asked to connect the different graphic
and visual information to predict what the reading text might be about.
With assistance students match the written texts to the visuals, that is,
pictures, graphs or titles.
Students using sentence cards and visuals that tell each part of the
story, put them in order so that the story is told correctly. Some make
some simple changes to the story and ask the students to find what has
changed by reading the text e.g. who’s been doing?

Students will demonstrate understanding of order
of key events in a familiar story. Read a number of
words. (Level 4)
Students will demonstrate understanding of simple
texts using word/signs/symbols/graphics they
know. (Level 3)
Students will point to the picture or the word on a
page on request; linked a picture to a
word/symbol/letter in simple matching games.
(Level 2)
Students will show some anticipation of
actions/signs within a story and select key objects
on request. (Level 1)

Reading
3.1 answer questions about visual
information

Game linking picture to the word/symbol. 5 cards with pictures, 5 cards
with corresponding words/symbols. Students have to match them up.
Others match objects/symbols to pictures in story. As a reading
comprehension activity, students interpret graphic and visual
information. Some will answer graded questions such as True or False,
others
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Students will answer simple questions about
particular text. (Level 4)
Students will understand left to right sequence of
pictures. Show understanding of each picture in
turn. (Level 3)
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Students are asked to focus on a text that has already been read. A ‘hot
seat’ activity is organized, during which students in turn take on roles of
particular characters. Then teacher asks questions those characters.
Teacher presents (on whiteboard or screen) a grid or mind map showing
the categories of plot, character, setting and language. Teacher
organizes a discussion based on those categories, using prompts and
lead-in questions to elicit comments from the students.

Students will identify specific items in a story on
request (Level 2)
Students will show awareness that visuals/symbols
convey meaning. (Level 1)

will match while some will answer open-ended questions.
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Subject:

English

Unit code and title:

ENG 7.7 The Right Job for Me

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES
The teacher will:
1. teach students to listen to be able to follow and identify main points and to speak about skills and abilities, express their opinion and preferences, and
describe personal experiences, dreams, hopes and ambitions
2. teach students to distinguish between facts and opinion, as well as identify intended readership and purpose of text
3. teach students to use verbs of advice in the affirmative, negative and interrogative forms: have to, don’t have to, must, mustn’t, should, shouldn’t and to
use the imperative
4. teach students to write an informal letter
5. teach students to identify and use adjectival phrases used to describe feelings, likes and dislikes and personal qualities. e.g. fond of, worried
about, interested in, good at, proud of
6. teach students to identify metaphors, similes and personifications
Key Words

Points to note

Actor, advert, builder, career,
customer, date, doctor, employer,
fire-fighter, greeting, interview,
manager, nurse, office,
opportunity, secretary, shop
assistant, tour guide, waiter

Approach to teaching and learning for English Language:

metaphors, similes,
personifications

Resources

A variety of multi-modal texts
http://www.howdini.com/
The integrated‐skill approach is a tried-and-tested method of teaching http://www.eslkidstuff.com/
English in a motivating and meaningful context. This approach is http://www.scribd.com
underpinned by a sound acquisition of the basic language elements — http://www.pivotaladvisor.com
grammar, vocabulary and pronunciation. Students gain ownership of their
learning through a student-centred approach. Linguistic responses are poetry texts, IWB, worksheets
elicited by using appropriately challenging questioning techniques. The
multiplicity of cultures in the English speaking world and intercultural issues
are dealt with.
Lead-in questions help students focus on key parts of a poem. Inviting
students to write examples of target features not only facilitates and
demonstrates understanding but encourages creativity.
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Teaching objectives
Listening and speaking
The teacher will:
1. teach students to
listen to be able to
follow and identify
main points and to
speak about skills and
abilities, express their
opinion and
preferences and
describe personal
experiences, dreams,
hopes and ambitions

Examples of teaching experiences and activities

Indicators of learning outcomes

Students will follow spoken discourse
confidently, identify the main ideas and write
Students read the tape script of the interview and in pairs they write questions to given answers. (Level 8)
the questions to the given answers themselves. Some students could
Students will follow spoken discourse and
be given the questions in the wrong order and they match them to the
match questions to answers without repetition.
correct answer or put them in the right order. Some students can be (Level 7)
asked to fill in gaps in the tape script with the missing information after
having heard the text more than once. Some other students could fill in Students will identify main ideas in discourse
the missing information from a given list of words/phrases or pictures, spoken with little repetition by filling in gaps
with a list of given words. (Level 6)
after having listened to the text a number of times.
Students listen to a variety of graded recorded job interviews.

Students will identify the main points of short
spoken texts with repetition and the use of
familiar language and with the support of
pictures. (Level 5)
The teacher plays the recordings again for the students to use as Students will greet each other, ask for
information and describe skills and abilities in
models to participate in role-play.
role-play activities that require a knowledge of
In pairs, some students take turns to interview each other about the the dynamics of interaction, both verbal and
job of their dreams. They are encouraged to talk about their skills, non-verbal. (Level 8)
abilities and preferences. Some other students are asked to focus only Students will ask questions for information and
on the role of the interviewer and ask appropriate questions about the give clarification and/or repetition in case of
above. Other students may engage in a role-play interview which is lack of understanding. (Level 7)
much more guided, where they have to answer close-ended questions.
Students will interview each other from a
Some other students could be individually asked to answer questions
written set of questions. The answers require
about their own familiar experiences, preferences and hopes.
more independent use of spoken language.
(Level 6)
Students will respond to questions about their
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Reading Comprehension

2. teach students to
distinguish between
facts and opinion, as
well as identify
intended readership
and purpose of text

As a pre-reading activity the teacher shows a picture and reads the title
of a text and asks the students to answer graded questions which will
help them predict the language indicators that show fact and opinion.
Some students read the text and then answer True or False Questions
about the facts in the text, adding the reason why they have selected
them as facts. Some students read the text and then attempt multiple
choice questions based on facts. Other students distinguish some of the
facts from an unfamiliar text about a familiar subject by ticking,
underlining or highlighting.

experiences, preferences and hopes.
(Level 5)
Students will read and understand unfamiliar
text and note down language indicators for
facts and opinion. (Level 8)
Students will read and understand unfamiliar
text and distinguish between fact and opinion
by selecting and listing the facts and giving the
reason for that choice. (Level 7)
Students will read and understand unfamiliar
text and distinguish between fact and opinion
by selecting the facts (ticking, underlining,
highlighting). (Level 6)
Students will read and understand unfamiliar
text about a familiar subject and distinguish
some examples of fact and opinion (ticking,
underlining, highlighting.) (Level 5)

As a pre-reading activity the teacher shows the students a few
information leaflets and asks graded questions which help them identify
the intended audience and purpose of text. Some students are asked to
answer a variety of graded questions. Other students match a set of
questions to the paragraphs of a leaflet. Some students put a list of
given facts in the correct order. Other students select and read the key
words in the text which convey information.

Students will read and understand unfamiliar
text, selecting the requested information in
order to answer a variety of given questions.
(Level 8)
Students will read and understand unfamiliar
text, identifying the main information given in
each paragraph.
(Level 7)
Students will read and identify information
from an unfamiliar text by putting a list of given
facts in the correct order. (Level 6)
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Grammar

3. teach students to use verbs
of advice in the affirmative,
negative and interrogative
forms: have to, don’t have
to, must, mustn’t, should,
shouldn’t and to use the
imperative

The teacher asks students to listen to/read a variety of graded texts
giving advice about how to prepare oneself when going to a job
interview. A group of students reads texts and distinguish between
verbs of advice and the imperative. Another group of students fills in a
gapped text with verbs of advice. Some students fill in a gapped text
with a given list of verbs of advice. Some other students match pictures
of different jobs and occupations with phrases using ‘have to, ‘don’t
have to,’ ‘must.’

Students will read and understand unfamiliar
text and mark and say the key words which
convey information. (Level 5)
Students will read different texts and
distinguish between verbs of advice and the
imperative. (Level 8)
Students will read different texts and insert the correct
word of advice in context.(Level 7)
Students will read a text and fill in the gaps with
the correct verb of advice from a given list of
such verbs. (Level 6)
Students will match different job duties by
using pictures and ‘have to / don’t have to,
must.’ (Level 5)

Writing

4. teach students to write
an informal letter

The teacher brainstorms students about the reasons for writing letters.
The students are shown a model of an informal letter and asked graded
questions about it. Some students are asked to write a reply to the
model letter. Another group of students are given the layout of a letter
with notes to guide them while writing their own letter; while another
group are given an incomplete letter and they have to fill in the gaps.
Some students are asked to match given key parts of the layout of a
letter such as the address, date, greeting and salutation to a numbered
model.

Students will write an informal letter which is a
reply to the model they have read. (Level 8)
Students will write an informal letter based on
a given model and structure and helped by
given notes. (Level 7)
Students will complete an informal letter by
filling in gaps with missing words/phrases.
(Level 6)
Students will complete an informal letter by
matching numbered gaps to given
words/phrases which constitute the key parts
of the layout of a letter. (Level 5)
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Grammar

5. teach students to Identify
and use adjectival phrases
used to describe feelings,
likes and dislikes, personal
qualities. e.g. fond of,
worried about, interested
in, good at, proud of

Some students are given parts of sentences and they are asked to
complete them according to the context given. Some students are
asked to complete a gapped text with prepositions linked to adjectives.
Some other students fill in the same gapped text by referring to a given
list of prepositions. Some students are shown pictures of various people
at work. They are asked to match sentences/phrases with the pictures.
E.g. Picture of a cook is matched to ‘S/he is good at baking cakes.’

Students will use the correct adjectives and
prepositions in context. (Level 8)
Students will use the correct prepositions
following adjectives related to
feelings/emotions. (Level 7)
Students will identify the correct prepositions
from a given list, following a number of
adjectives related to feelings/emotions.
(Level 6)
Students will match adjectives and prepositions
describing personal qualities with pictures.
(Level 5)

Literature
6. teach students to identify
metaphors, similes and
personifications

Students focus on one or more poems containing a number of comparisons of
various types, including metaphors, similes and personifications. Using lead-in
questions or other methods, teacher draws the attention of the students to
these comparisons, and the differences in the way they are presented (e.g. the
use of as/like). Students are shown how to classify the comparisons under the
three categories.
Students are shown one or more poems on PowerPoint. Metaphors, similes and
personifications are highlighted in different ways (for example, using different
fonts or colours). Students are invited to identify the features.
Students are invited to write examples of similes, metaphors and
personifications. Class share ideas and examples. Good examples may be
published on computer.
Teachers are presented with response worksheets, in print or on screen,
containing jumbled-up lists of metaphors, similes and personifications. Students
are encouraged to sort them according to the three categories.
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Students will identify and discuss the use of
metaphors, similes and personifications and
write various examples of the target features.
(Level 8)
Students will Identify metaphors, similes and
personifications, and write examples of the
target features. (Level 7)
Students will identify some instances of similes,
metaphors and personifications from a list
given (Level 6)
Students will begin to identify some instances
of similes from a list of phrases. (Level 5)
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Subject:

English

Unit code and title:

ENG 7.7 The Right Job for Me

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES at attainment levels 5,6,7,8
The teacher will:
1. teach students to listen to be able to follow and identify main points and to speak about skills and abilities, express their opinion and preferences,
and describe personal experiences, dreams, hopes and ambitions
2. teach students to distinguish between facts and opinion, as well as identify intended readership and purpose of text
3. teach students to use verbs of advice in the affirmative, negative and interrogative forms: have to, don’t have to, must, mustn’t, should, shouldn’t
and to use the imperative
4. teach students to write an informal letter
5. teach students to identify and use adjectival phrases used to describe feelings, likes and dislikes and personal qualities. e.g. fond of, worried
about, interested in, good at, proud of
6. teach students to identify metaphors, similes and personifications
The mainstream objectives 4,5 and 6 are not relevant at this level of attainment.
Objectives at attainment levels 1,2,3,4
1.1 teach students to listen to be able to follow and identify main points. (Listening and Speaking)
1.1 teach students to express their, and describe personal experiences, (listening and speaking)
2.1 teach students to distinguish between facts and opinion, and purpose of text. (reading )
3.1 teach students to use verbs of advice in the affirmative, negative and interrogative forms (writing)
Key Words

Points to note

Resources

Actor, advert, builder, career,
customer, date, doctor, firefighter, greeting, , nurse, , shop
assistant, tour guide, waiter

The integrated-skill approach is the key to presenting the teaching of
English in a motivating and meaningful context. Linguistic responses are
elicited by using appropriately challenging questioning techniques.
The teacher should explore and use prior knowledge and experiences of
students, Listening to picture book stories which encourage expressive
actions which are an early form of speaking can be very helpful. All means
of communication should be used with students according to their level.

http://www.sheppardsoftware.com
http://www.shinylearning.co.uk
http://www.kidport.com
http://www.do2learn.com
http://www.educationaworld.com
http://www.wydea.com
http:///www.priorywoods.com
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Teaching objectives
Listening and Speaking
The teacher will teach students to:
1.1 listen to be able to follow and
identify main points.

Listening and Speaking
1.1 teach students to express
their, and describe personal
experiences.

Examples of teaching experiences and activities
The teacher reads out an interesting text and the students listen.
Then the teacher asks the students some questions about the script.
After having listened to the text a number of times, some students reply
and give correct answers while fill in the missing words. Some other
students fill in the missing words by selecting pictures or symbols.
Other students fill in the missing information by objects. These objects
are put in front of them and they choose the correct object. Other
students choose the correct object from just 2 objects presented to
them by the teacher. They can choose by pointing or eye contact.
Important with some students we use AAC device.

The teacher asks the students to answer questions regarding what they
wish to do when they grow up. They are encouraged to talk about the
job expectations, how they will dress and what they will do.
The teacher talks about family life that will be typical of what the
students will experience. Questions can be asked about their own
familiar experiences, preferences and hopes. Students are presented
with pictures or symbols representing the experiences. Students have
to select the right picture/symbol when answering questions asked by
the teacher. Other students can be presented with real objects
regarding their family life and sustain concentration whilst exploring the
objects and pictures

Indicators of learning outcomes
Students will identify the some points of short
spoken texts with repetition and the use of
familiar language and with the support of
pictures. (Level 4)
Students will identify and reply to correct
answers they are familiar with. (Level 3)
Students will demonstrate consistent
recognition of familiar
objects/pictures/symbols. (Level 2)
Students will communicate intentionally to
sensory stimuli using gesture, vocalisation or
AAC. (Level 1)
Students will listen attentively and respond
with increasing appropriateness to their
experiences, preferences and hopes.
(Level 4)
Students will link up to four keywords, signs or
symbols in communicating about their own
experiences, preferences and hopes.
(level 3)
Students will demonstrate understanding of
familiar things and respond to simple
questions. (Level 2)
Students will actively explore objects or events
for more extended periods. (Level 1)
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Reading
2.1 distinguish between facts
and opinion, and purpose of text.

Writing/ Grammar
3.1 use verbs of advice in the
affirmative, negative and
interrogative forms: have to,
don’t have to, must, mustn’t,
should, shouldn’t. Use the
imperative.

The teacher shows a picture and reads the title of a text and asks the
students to answer graded questions which will help them predict the
language indicators that show fact and opinion. The teacher asks the
students read a small paragraph and then answer True or False
questions about the facts in the paragraph. Other students attempt
multiple choice questions. With prompting and support other students
are presented with pictures/symbols related to the paragraph and they
have to put in the right picture/symbol in the right place. Other
students are given objects, tactile and while the teacher reads some
words they pick up or touch the right object. (Always with prompting
and support)

The teacher reads some graded texts seeking advice about things you
should and should not do e.g. health and safety issues. When reading
the teacher uses expression and tone creatively to emphasise features
which are important to the use of verbs of advice in the affirmative,
negative and interrogative forms. Questions are posed in relation to
the text to be phrased in order to encourage students to respond using
structures mentioned in learning objective.
With support some students match picture of different jobs and
occupations with phrases – have to, don’t have to, must etc. Others are
asked question about different jobs and occupations and they match
pictures when answering questions. Other students are presented with
visuals and the teacher asks the student if he agrees. By gestures and
vocalisation show that they agree or not agree.
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Students will read and understand some
unfamiliar words about a familiar subject and
distinguish by answering true or false
questions. (Level 4)
Students will read some words about a familiar
subject and answer some questions.
(Level 3)
Students will select few familiar words, signs
and symbols from which they can derive
meaning . (Level 2)
Students will respond to options and choices
with appropriate actions and gestures.
(Level 1)
Students will match different jobs by using
pictures and ‘have to / don’t have to, must.’
(Level 4)
Students will participate and recognise
different facial expressions and tone of voice of
reader. (Level 3)
Students will recognise and are aware of
changes in tone of voice and facial expressions.
(Level 2)
Students will indicate and respond to words or
gestures that require an action or stop an
action
(Level 1)
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Subject:

English

Unit code and title:

ENG 7.8 Let’s sing and play

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES:
The teacher will:
1. teach students to speak about habits, favourite festivals/time or weekly routine in the form of a mini-class presentation
2. teach students to make use of the continuous or the infinitive forms by identifying the verbs that are usually followed by –ing and other verbs followed
by –to do
3. teach students to draw on different features of text including heading, sub-titles, bold /colour/italics, pictures (illustrations/photographs), captions and
diagrams
4. teach students to identify and list the main events in a person’s life and put them in chronological order
5. teach students to understand the different uses of the past continuous tense within given contexts and to write a story by narrating the events in a
given set of pictures
6. teach students to read drama for gist
Key Words

Points to note

Resources

Classical, pop music, concert,
orchestra, theatre, art exhibition,
dance/song festival, band, hip hop,
jazz, rap, rock, perform, compose,
on tour, styles, book, tickets,
reservations, fashion, trends,
violinist, performer, guitarist, singer,
practice, rehearsal, famous, popular,
personality.

Approach to teaching and learning for English Language:
The integrated‐skill approach is a tried-and-tested method of teaching
English in a motivating and meaningful context. This approach is
underpinned by a sound acquisition of the basic language elements —
grammar, vocabulary and pronunciation. Students gain ownership of
their learning through a student-centred approach. Linguistic
responses are elicited by using appropriately challenging questioning
techniques. The multiplicity of cultures in the English speaking world
and intercultural issues are dealt with.

A variety of multi-modal texts
http://www.podcastsinenglish.com/pages/level1.shtml
http://www.teachingenglish.org.uk/languageassistant/primary-tips/routines-habits
http://www.oup.com/elt/global/products/englishfile
http://learnenglish.britishcouncil.org/en/magazine/physicaleducation
http://www.oup.com/elt/global/products/englishfile/beginn
er/a_grammar/file07/grammar07_a01/
http://www.cia.indiana.edu/files/ITRI_3_TF.pdf
http://www.authorstream.com/Presentation/ttravis-57862Texthttp://www.youtube.com/watch?v=p5yg5ID25Uw&feature=r
elated
http://www.enotes.com/contemporary-musicians/churchcharlotte-biography
http://www.kidzworld.com/article/609-charlotte-churchbiography
drama texts

drama, plot, character, script,
author, cover, illustrations, predict,
evidence

In the drama lesson, teachers should exploit the opportunity for loud
readings, role plays, and acting out in order to bring the script to life.
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening, Speaking and grammar

In pairs, students prepare points and then speak about a chosen
hobby, activity or time of year they enjoy. Students are invited to talk
about what they do or like doing when for example, following an
annual song festival, enjoying the village feast, participating in a
sports tournament, going out with family or friends or on a typical
week day. They are encouraged to bring along pictures or evidence
that could make their brief presentation more interesting.

Students will speak in pairs to class in an
engaging manner about a favourite event or
activity using a few points to help them
together with pictures or power point.
(Level 8)

1. teach students to speak
about habits, favourite
festivals/time or weekly
routine in the form of a
mini-class presentation

Some students work in pairs and using their own points, speak about
their chosen topic; other students work in pairs and are given
vocabulary and useful phrases to help them make the presentation.
Other students are given phrases with matching pictures and have to
describe their daily weekday routines by referring to the pictures and
phrases given or by first working on a word search.

Students will speak in pairs about a favourite
event or activity to class in an interesting
manner with the help of key
phrases/vocabulary and pictures or power
points. (Level 7)
Students will complete sentences to help them
talk about an event, favourite activity or
routine. ( Level 6)
Students will speak in pairs to class when
prompted by pictures and related verbs to help
them describe their daily routine. (Level 5)

2. teach students to make use
of the continuous or
infinitive forms by
identifying verbs that are
usually followed by –ing and
other verbs followed by –to
do

Students listen to a text describing various actions people do/did.
Examples from the passage require the students to choose the correct
verb patterns.
Some students work individually to identify the sentence with the
correct verb patterns and then go on to draw up two lists to help them
distinguish between verbs that are followed by ‘to (do)’ and others
that are followed by ‘–ing’. They then work on a similar passage that
requires students to fill in the blanks with the correct form (to do or –
ing)
Other students are given a grid with the verbs already listed to help
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Students will distinguish and make correct use
of ‘to (do)’ infinitive or ‘-ing’ gerund depending
on the given context. (Level 8)
Students will make correct use of ‘to (do)’ and
‘-ing’ depending on the given context with the
help of an appropriate grid. (Level 7)
Students will identify the correct form with the
help of a grid in a set of simple graded
sentences. (Level 6)
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Reading Comprehension
3. teach students to draw on
different text features
including heading, subtitles, bold /colour/italics,
pictures/illustrations/photo
graphs, captions and
diagrams

4. teach students to identify
and understand the main
events in a famous person’s
life and put them in
chronological order

them fill in the blanks with the correct verb patterns. The grid would
also help them to fill in the blanks in a related passage. Other students
are given simple sentences with the most common verbs and they
have to underline/complete the correct forms with the help of the
grid.

Students will choose the correct form that
should follow the most commonly used verbs
with the help of a grid. (Level 5)

Students watch a power point with information on different text
features. Then they are given magazines or students themselves bring
along magazines. In pairs students identify specific text features and
give examples/ cut out and paste these examples on a worksheet.

Students will identify, understand and explain
the function of selected text features. (Level 8)

Some students fill in a worksheet with examples of text features such
as – headings, italics, pictures and captions and they label each
feature and explain its function. Other students fill in a grid with
examples of specified text features and fill in the blanks of sentences
that explain the functions of the features. Other students cut out
examples of different text features and paste them next to the
matching words on a worksheet.

Students watch a clip about a successful young performer then
procede to read an article / article 2 describing his/her career.
Some students read the text and then list the main events in the
person’s career in a chrononological order. Other students read the
text and then put the events in the famous person’s life in the correct
order. Other students are given a simplified and shorter version of the
text and they underline the sentences that describe the main events in
his/her life; other students put simple phrases that describe the main
events in a correct chronological order using a time line.

Students will identify, understand and explain
the function of selected text features with the
help of a blank filling text. (Level 7)

Students will identify and understand the use
of certain text features by linking with the
appropriate words. (Level 6)
Students will identify and understand the use
of most basic text features. (Level 5)
Students will understand, select the main
points and speak/write about a person’s
life/career. (Level 8)
Students will understand, identify and put in
order the main events in a text about a
person’s life/career. (Level 7)
Students will understand, identify and put in
order the main events in a simplified text
about a person’s life/career. (Level 6)
Students will understand a simplified text
about a person’s life and write the main events
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on a given time line with pictures to help out.
(Level 5)
Writing and grammar
5. teach students to
understand the different
uses of the past continuous
tense within given contexts
and to write a story by
narrating the events in a
given set of pictures

Students read/listen to a passage that includes the use of the past
simple and past continuous tenses.
Some students fill in the blanks with examples of the past continuous
taken from the passage and then procede to identify and fill in
information about the rules related to the use of the past continuous
tense. Then they fill in the blanks in a story where they must
distinguish between the use of the past simple and past continuous.
Other students read a transcipt of the text and then underline
examples of the past continuous. They match and fill in a set of rules
about the use of the past continuous and underline the correct forms
in a set of examples. Another group have a worksheet with pictures
showing the different episodes (e.g.: they were singing) and they have
to fill in using the correct verb from a list of optional verbs.

Students will identify and understand the
different functions of the past continuous and
produce it in various contexts in its correct
form. (Level 8)
Students will identify and understand the
various functions of the past continuous and
use it in different contexts by underlining the
correct form. (Level 7)
Students will understand the continuous tense
by matching actions with pictures. (Level 6)

Students will understand the continuous tense
in simple contexts by matching actions with
pictures. (Level 5)
Students will respond to a set of pictures and
Students write a story using a set of pictures and prompts.
write a well-developed story with the help of
Some students work in a group; they first discuss the sequence of prompts.
events in the pictures, then using the prompts given as points for their (Level 8)
essays, they write a well-developed story paying special attention to
verb forms and the use of the correct pronouns as indicated by the Students will respond to and produce the
prompts.
correct verb forms and pronouns in a simple
story based on a series of pictures. (Level 7)
Some students discuss the sequence of events in the picture then they
write sentences based on the prompts given paying special attention
Students will respond to a series of pictures
to verb forms (past continuous and past simple) and the correct
and select the correct forms in order to form a
pronouns.
story. (Level 6)
Some students are given a worksheet with multiple choice sentences
related to the picture story. Students select the correct verb forms Students will fill in the blanks in a comic strip
with speech bubbles that accompany a simple
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and appropriate pronouns.

set of sentences. (Level 5)

Some students work on a similar story with speech bubbles (a comic
strip) and they have to fill in missing words/ verb forms from a given
selection of words.
Literature
6. teach students to read
drama for gist

Students are presented with a drama text and encouraged to predict

Students will read drama scripts fluently and

content by considering the title, cover, blurb, and illustrations. Once

effectively, demonstrating full understanding

reading gets under way, their predictions are reconsidered in light of

of the gist by answering related questions and

the text.

participating in extended discussion. (Level 8)

Different characters in a play are assigned to students. They are asked

Students will read drama scripts fluently and

to read out their roles as effectively as possible.

effectively, demonstrating sound

From time to time, particularly at the end of scenes or episodes,
students are asked questions about the gist of the read text. Students,

understanding of the gist by answering related
questions. (Level 7)

individually, in pairs or in groups, are invited to describe their Students will read drama scripts fluently,
impressions of the featured characters, and to make predictions about demonstrating some understanding of the gist
the rest of the play.

by answering some related questions. (Level 6)
Students will read drama scripts with some
hesitation, demonstrating a fragmentary
understanding of the gist by answering some
related questions. (Level 5)
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Subject:
Unit code and title:
Strand:

English
ENG 7.8 Let’s sing and play
Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES at attainment level 5,6,7,8
The teacher will:
1. teach students to speak about habits, favourite festivals/time or weekly routine in the form of a mini-class presentation
2. teach students to make use of the continuous or the infinitive forms by identifying the verbs that are usually followed by –ing and other verbs followed
by –to do
3. teach students to draw on different features of text including heading, sub-titles, bold /colour/italics, pictures (illustrations/photographs), captions and
diagrams
4. teach students to identify and list the main events in a person’s life and put them in chronological order
5. teach students to understand the different uses of the past continuous tense within given contexts and to write a story by narrating the events in a
given set of pictures
6. teach students to read drama for gist
The mainstream objectives 3 and 6 are not relevant at this level of attainment.
OBJECTIVES at attainment level 1,2,3,4
1.1 teach students to listen and select the required information in a wider text and express this verbally and in written form
1.1 teach students to speak about habits, favourite festivals/time or weekly routine in the form of a mini-class presentation
2.1 teach students to make use of verbs and their appropriate tenses. - present / past.
4.1 teach students to identify and list the main events in a person’s life and put them in chronological order
5.1 teach students to construct a story by narrating the events in a given set of pictures.
Resources
Key Words
Points to note
Pop music, concert, orchestra,
theatre, band, hip hop, jazz, rap,
rock, perform, on tour, , tickets,
reservations, fashion, guitarist,
singer, practice, rehearsal, famous,
popular, characters,

The integrated-skill approach is the key to presenting the teaching of
English in a motivating and meaningful context. Linguistic responses
are elicited by using appropriately challenging questioning techniques.
The teacher should explore and use prior knowledge and experiences
of students, Listening to picture book stories which encourage
expressive actions which are an early form of speaking can be very
helpful. All means of communication should be used with students
according to their attainment level.
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http://www.shinylearning.co.uk
http://www.kidport.com
http://www.do2learn.com
http://www.inclusive.co.uk
http://www.educationaworld.com
http://www.wydea.com
http:///www.priorywoods.com
http://www.kiddesafetyeurope.co.uk/utcfs/ws401/Assets/kids
http://www.nes-english.com.worksheets/flashcards
http://www.famouspeoplelessons.com/
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening and Speaking/Writing

The teacher needs to collate a set of video clips about different types of
music and the commentaries by presenters the students will enjoy.
These can preferably be prepared for the computer or played on an
audio tape if a computer is not available. The teacher encourages the
students to listen out for and then discuss and / or write down lists of
specific information / (keywords) related to the relative programmes/
personalities. Others are given the phrases/words and then list them
under the correct heading in a grid;

Students will listen, discuss and select the
relevant information required from a text and
make lists in point form using simple phrases or
keywords. (Level 4)

Other students have statements about the information and they discuss
these to decide whether the statements are true or false.
Others have sensorial activities related to subject. (auditory and visual
experience )

Students will listen to information and decide
related statements whether to be true or false.
(Level 2)

The teacher will teach students to
1.1 listen and select the required
information in a wider text and
express this verbally and /or in
written form.

Students will identify and discuss the correct
piece of information and link it with other
related points. (Level 3)

Students will watch a video clip of popular local
TV programmes and experience sound and
vision. (Level 1)
Speaking
1.1 speak about habits, favourite
festivals/time or weekly routine in
the form of a mini-class
presentation.

The teacher should ask the students bring from home, pictures or other
evidence related to a specific activity or other special event and talk
about them.

Students will speak about a favourite event or
activity to class in an interesting manner with
the help of keywords, pictures or power point.
(Level 4)

The teacher should get the students to draw or collect pictures of their
favourite events. The teacher should then ask the students to talk about
them for example, following an annual song festival, enjoying the village
feast, a sports tournament, or going out with family or friends.

Students will complete sentences to help them
talk about an event, favourite activity or
routine. (Level 3)

The teacher prepares a given vocabulary and useful phrases to help
them talk about event / activity. Students are given phrases with
matching pictures and have to describe their daily weekday routines by
referring to the pictures and phrases given or by first working on a word
search. Some students will have visual experience when shown
pictures / photographs related to a special family occasion.

Students will speak to class when prompted by
pictures and related verbs to describe their
daily routine. (Level 2)
Students will be prompted to be aware of
familiar faces using family pictures.
(Level 1)
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Grammar
2.1 identify verbs and make
appropriate use of tense.

Reading and writing
4.1 identify and understand the
main events in a person’s life and
put them in chronological order.

The teacher prepares visual audio material for the students to listen to
describing various actions people do/did. Examples from the passage
require the students to choose the correct verb patterns. The teacher
gives the student a series of written sentences with an associated
picture and asked to identify the sentence with the correct verb
between verbs that are in the present tense and others that are in the
past tense. Others will work on a similar passage that requires students
to fill in the blanks with the correct verb.
The teacher will sit the students in a group and sing songs where the
verb is taken out and replaced by the corresponding action. The
students participate in making the action.

The teacher shows a clip about a successful young performer then
procede to read an article / article 2 describing his/her career.Some
students read / follow a simple text and then list the main events in the
person’s career in a chrononological order.
The teacher gives students are given a simplified and shorter version of
the text and underline the sentences that describe the main events in
his/her life. Others put simple phrases that describe the main events in
a correct chronological order using a time line. Some students will
experience sensorial activities related to subject.

Students will distinguish and make correct use
of verbs. Distinguish present from past tense.
(Level 4)
Students will make correct use of tense by
filling in the blanks of simple sentences.
(Level 3)
Students will by prompting verbally construct
simple sentences, using the correct tense of
verb. (Level 2)
Students will listen to a familiar song, and
respond
(Level 1)
Students will understand, select the main
points and read or write short sentences about
a person’s life.
(Level 4)
Students will understand, and put in order the
main events in a simplified text about a
person’s life/career. (Level 3)
Students will understand a simplified text about
a person’s life and verbally point out the main
events. (Level 2)
Students will watch a video clip and experience
visual and auditory activity related to subject.
(Level 1)

Writing
5.1 construct a story by narrating
the events in a given set of

The teacher uses a set of pictures to construct a story such as based on
a magazine set of cartoon stories. Some students discuss the sequence
of events in the pictures, and with teacher support they construct a
story. They use the correct noun /verb as indicated by the
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Students will respond to a set of pictures and
construct a simple story with the help of
prompts. (Level 4)
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pictures.

prompts.Some students discuss the sequence of events in the picture
and construct a simple text by filling in the blanks.The teacher gives
students jumbled pictures and asked to put them in sequence according
to text. Other students follow sensorial experiences related to text.

Students will respond to a sequence of pictures
and construct a simple text by filling in the
blanks. (Level 3)
Students will follow the story by working with
jumbled pictures and sort them out
appropriately. (Level 2)
Students will follow the story by handling
object related to subject. (Level 1)
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Subject:

English

Unit code and title:

ENG 7.9 Adventure

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES
The teacher will:
1. teach students to listen with understanding and identify the main ideas verbally and in writing and to greet, make requests, make offers and
suggestions, ask for information
2. teach students to decide on the main idea of paragraphs, that may be written in the future tense, by matching headings
3. teach students to use will / shall + infinitive and going to for future time reference verbally and in writing
4. teach students to write a sequence of sentences that compose a coherent and cohesive paragraph
5. teach students to identify and use link words: and, but, because, or, when while, for, before, after, also, for example, such as
6. teach students to respond orally to drama

Key Words

Points to note

Resources

Challenge, equipment, explorer,
extreme sport, life jacket, skiing,
canoe, windsurfing, parachuting,

Approach to teaching and learning for English Language:

A variety of multi-modal texts
www.bbc.co.uk/worldservice/learningenglish/
http://learnenglish.britishcouncil.org/en/eleme
ntary-podcasts
http://fds.oup.com/www.oup.com/pdf/elt/pro
ducts/mxfoundlangunit8.pdf?cc=global
http://www.youtube.com/watch?v=Eccd2msrO
28&feature=related
drama text; computer projection/interactive
WB

Compete, follow, sail, win,
paraglide, carry on, give up, turn
back
foggy, impossible, wonderful
hot seat, character, plot, setting,
script, language, episode

The integrated‐skill approach is a tried-and-tested method of teaching
English in a motivating and meaningful context. This approach is
underpinned by a sound acquisition of the basic language elements —
grammar, vocabulary and pronunciation. Students gain ownership of
their learning through a student-centred approach. Linguistic
responses are elicited by using appropriately challenging questioning
techniques. The multiplicity of cultures in the English speaking world
and intercultural issues are dealt with.
Oral activities in the literature lesson give students the opportunity to
demonstrate knowledge and ask questions, and teachers the
opportunity to check understanding and reinforce learning.
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening and Speaking
The teacher will:

Students listen to a variety of graded recorded conversations.

Students will identify and write down the main
messages. (Level 8)

1. teach students to listen
with understanding and
identify the main ideas
verbally and in writing and to
greet, make requests, make
offers and suggestions, ask for
information

In pairs, students listen to and identify the main idea by choosing the
best answers from a number of multiple choice questions. Some Students will distinguish between main and
students are asked to distinguish between the main and subsidiary subsidiary ideas in discourse spoken without
repetition and that relates to familiar contexts
ideas by a number of True or False statements.
by answering a number of True / False
Individually students read the tape script which has words/phrases that statements. (Level 7)
denote specific facts missing. Students listen to recorded conversations
a second time. Some students fill in the missing information. Some
others fill in information from a given list of words/phrases. Some
students underline the correct word/phrases.

Students will listen for the main ideas in spoken
texts that need little repetition and that relate
to familiar contexts, read and mark the
vocabulary related to the topic. (Level 6)
Students will listen to and identify the main
points of short spoken texts that may need
repetition and are made up of familiar language
and read related questions and draw lines to
match them to the given main points. (Level 5)

The teacher plays the recordings again for the students to use as Students will take a role and take it in turns to
act out a telephone conversation where they
models to participate in role-play.
express their feelings and opinions and suggest
explanations. (Level 8)
In pairs, students take roles, create and act out a variety of graded
telephone conversations where they greet each other and/or make Students will greet each other, make requests,
requests and/or offers and suggestions and/or ask for information.
offer suggestions and ask for information in
role-play activities that require more
Students listen to a variety of recordings of graded dialogues depicting independent use of spoken language. (Level 7)
different situations where two people greet, make requests, make
offers and suggestions and ask for information, for the students to use Students will participate in simulations and
role-play and report a simple message.
as models to participate in role-play.
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In pairs students take roles, create and act out a variety of graded ( Level 6)
dialogues where they greet each other and/or make requests and/or Students will participate in simulations and role
offers and suggestions and/or ask for information.
play using modelled language.
(Level 5)
Reading Comprehension

2. teach students to decide
on the main idea of
paragraphs, that may be
written in the future
tense, by matching
headings

Grammar
3. teach students to use will /
shall + infinitive and going
to for future time
reference verbally and in
writing

As a pre-reading activity the teacher shows a picture and asks the
students to answer graded questions which will help them predict what
the reading text is going to be about. In small groups, some students
read the text and then decide on the main idea of each paragraph by
matching given headings to the paragraphs. Some students are asked
to write what the text is about.
As a pre-reading activity the teacher shows a DVD clip / slide show and
asks students to answer graded questions which will help them predict
what the graded reading text/s is/are going to be about. In pairs,
students read the graded text/s and then decide on the main idea of
each paragraph by answering graded questions.

Students read a variety of graded texts written in the future tense.
Some students answer a graded range of question types involving the
use of will + infinitive and going to. In small groups, some students
answer either open-ended or multiple-choice or closed-ended
questions
Some students write the correct form of the verb in the future. Some
others rearrange jumbled up sentences/questions which are in the
future. Some students underline the correct form of the given verb in
the future.

Students will read and understand unfamiliar
text and summarize the text in point form and
in continuous prose. (Level 8)
Students will read and understand unfamiliar
text and identify and list the main ideas of a
text. (Level 7)
Students will read and understand unfamiliar
text and extract the main idea and key words of
the text verbally and in writing. (Level 6)
Students will read and understand unfamiliar
text and mark and say the key words. (Level 5)
Students will read a text that refers to the
future and use it to write an interview. (Level 8)
Students will read a text that refers to the
future and answer questions verbally or in
writing. (Level 7)
Students will read and say or write in order
jumbled up sentences in the future tense.
(Level 6)
Students will read and identify the words that
indicate future reference in a text. (Level 5)
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Writing

4. teach students to write a
sequence of sentences
that compose a coherent
and cohesive paragraph

As a class students use a mind map to generate ideas about a visit to a
foreign place.
In pairs or small groups, students discuss and compare ideas. The
teacher asks them to read a model description of a foreign place in
pairs. The students compose a draft paragraph of a description of a
foreign place based on the model.
The teacher brainstorms dangerous sports with the whole class. The
teacher asks some students to write examples of dangerous sports on
the board.
In pairs or small groups, students discuss and compare ideas. The
teacher asks them to read a model descriptive text in pairs. The
students write a draft paragraph of a descriptive text about the sports
based on the model.

Grammar

5. teach students to identify
and use link words: and,
but, because, or, when,
while, for, before, after,
also, for example, such as

Literature

Students read a variety of graded texts including a range of link words.
Some students use a range of link words to complete a coherent and
cohesive text based on the model text. Some students are asked to
complete a paragraph by filling in link words and/or by choosing the
correct link words to complete a paragraph.
Students read a variety of graded post cards.
Some students freely write a postcard to describe a place they are
visiting. Some students complete sentences to write a postcard to
describe a place they are visiting. Some students fill in given link words
to complete a postcard of a place they are visiting.

Students will write a descriptive text of
coherent and cohesive paragraphs.
(Level 8)
Students will write a coherent and cohesive
descriptive paragraph based on a given model.
(Level 7)
Students will generate sentences that describe
a topic using a picture prompt. (Level 6)
Students will sequence a number of sentences
that describe a topic on a given model. (Level 5)

Students will write an extended prose text
which is coherent, generally accurate and
varied in vocabulary and structure. (Level 8)
Students will use link words to write a coherent
and cohesive paragraph based on a model.
(Level 7)
Students will use link words to complete a
paragraph. (Level 6)
Students will identify and mark link words in
sentences. (Level 5)

Students are asked to focus on a text or part thereof that has already
been read. A ‘hot seat’ activity is organized, during which students in Students will perform a range of oral tasks
turn take on roles of particular characters and are asked questions by fluently and convincingly, using relevant and
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the rest of the class.

accurate information. (Level 8)

6. teach students to respond
orally to drama
Teacher presents (on whiteboard or screen) a grid or mind map showing Students will perform oral tasks fluently, using
the categories of plot, character, setting and language. Teacher relevant and accurate information. (Level 7)
organizes a discussion based on those categories, using prompts and
lead-in questions to elicit comments from the students.
Students will perform an oral task using
generally accurate information. (Level 6)
Individual students in turn are asked to choose their favourite character
and/or episode and explain their choice.
Students will begin to perform an oral task.
(Level 5)
Students are asked to imagine they were to introduce the drama text to
another class. They have to prepare and deliver a short speech for that
purpose. Students may refer, among others, to plot, characters, setting
and language.
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Subject:

English

Unit code and title:

ENG 7.9 Adventure

Strand:

Listening, Speaking, Reading, Writing, Literature

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES at attainment levels 5,6,7,8
The teacher will:
1. teach students to listen with understanding and identify the main ideas verbally and in writing and to greet, make requests, make offers and
suggestions, ask for information
2. teach students to decide on the main idea of paragraphs, that may be written in the future tense, by matching headings
3. teach students to use will / shall + infinitive and going to for future time reference verbally and in writing
4. teach students to write a sequence of sentences that compose a coherent and cohesive paragraph
5. teach students to identify and use link words: and, but, because, or, when while, for, before, after, also, for example, such as
6. teach students to respond orally to drama
The mainstream objectives 4, 5 and 6 are not relevant at this level of attainment.
OBJECTIVES at attainment levels 1,2,3,4
1.1 teach students to listen with understanding and identifying the main ideas verbally and in writing
1.1 teach students to greet, make requests, make offers and suggestions, asking for information
2.1 teach students to decide on the main idea of paragraphs, that may be written in the future tense, by matching headings
3.1 teach students to use the future tense verbally and in writing
Key Words

Explorer, sport, life jacket, skiing,
canoe, windsurfing, compete,
follow, sail, win, paraglide, carry
on, give up, turn back, impossible,
wonderful

Points to note

Resources

The integrated-skill approach is the key to presenting the teaching of
English in a motivating and meaningful context. Linguistic responses
are elicited by using appropriately challenging questioning techniques
which include open-ended questions that challenge learners’
potential.

http://www.sheppardsoftware.com
http://www.shinylearning.co.uk
http://www.kidport.com
http://www.do2learn.com
http://www.inclusive.co.uk
http://www.educationaworld.com
http://www.wydea.com
http:///www.priorywoods.com
http://www.kiddesafetyeurope.co.uk/utcfs/ws401/Assets/kids

Listening to picture book stories which encourage expressive actions
which are an early form of speaking can be very helpful. All means of
communication should be used with students according to their
attainment level
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening and Writing

The teacher asks the students to listen to a variety of graded recorded
conversations. Students listen to and identify the main idea by choosing the
best answers from a number of multiple choices. Some students are asked
to distinguish between the main and subsidiary ideas by a number of True
or False statements.
With assistance some `students read the tape script which has words that
denote specific facts missing. Students listen to recorded conversations a
second time. Some students fill in the missing information. Some others
fill in information from a given list of words. Others underline the correct
words. Others will have auditory experience of the whole process and show
awareness through gestures and facial expressions.
The teacher plays the recordings again for the students to use as models to
participate in role-play.

Students will be able to identify and write or
speak about the main facts by choosing the right
word from multiple choice answers.
(Level 4)

The teacher will teach students to:
1.1 listen with understanding and
identify the main ideas verbally and
in writing

Students will distinguish between main and
subsidiary ideas in discourse spoken without
repetition that relates to familiar contexts
(Level 3)
Students will listen for the main ideas in spoken
texts that need little repetition and that relate to
familiar contexts. (Level 2)
Students will listen to short spoken texts that may
need repetition and are made up of familiar
language and sounds. Students will communicate
awareness through eye contact, gestures and
facial expressions. (Level 1)

Speaking / Listening
1.1 greet, make requests, make
offers and suggestions, asking for
information

The teacher puts the students into pairs and asks them to take roles, create
and act out a variety of graded telephone conversations where they greet
each other and/or make requests and/or offers and suggestions and/or ask
for information.

Students will take role in turns to act out a
telephone conversation where they express their
feelings and opinions and suggest explanations.
(Level 4)

The teacher plays a variety of recordings of graded dialogues depicting
different situations where two people greet, make requests, make offers
and suggestions and ask for information, for the students to use as models
to participate in role-play. In pairs students take roles, create and act out a
variety of graded dialogues where they greet each other and/or make
requests and/or offers and suggestions and/or ask for information.

Students will greet, make requests, offer
suggestions and ask for information in role-play
activities that require use of spoken language.
(Level 3)
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Students will participate in simulations and roleplay and report a simple message.
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Others will greet familiar people through eye contact, focus their attention
to what familiar adults are saying, and communicate their needs through
gesture and vocalization. (through play)

Reading
2.1 decide on the main idea of
paragraphs ( a group of simple
sentences), that may be written in
the future tense, by matching
headings

Speaking and Writing
3.1 use the future tense verbally
and in writing

As a pre-reading activity the teacher shows a picture and asks the
students to answer graded questions which will help them predict what
the reading text is going to be about. With assistance, some students
read the text and then decide on the main idea of each paragraph by
matching given headings to the paragraphs. Some students are asked
what the text is about.
As a pre-reading activity the teacher shows a DVD clip / slide show and
asks students to answer graded questions which will help them predict
what the graded text/s is/are going to be about. With assistance,
students read short sentences / single words and then decide on the
main idea of each text by answering graded questions. Some students
will have sensorial activities to promote communication and interaction
with familiar / unfamiliar people.

The teacher asks students to follow a variety of graded texts and some
students will read simple verbs / short sentences written in the future
tense. Some students answer a graded range of question types
involving the use of future tense. In small groups, some students
answer multiple-choice questions. Some students write the correct
form of the verb in the future. Some rearrange jumbled up
sentences/questions which are in the future. Some underline the
correct given verb in the future.

(Level 2)
Students will greet familiar people and
communicate needs and preferences through eye
contact and vocalization. (Level 1)
Students will with assistance read and
understand unfamiliar text and summarize the
text in point form and in continuous prose.
(Level 4)

Students will follow unfamiliar text and read
single keywords from text. Identify and list the
main ideas of a text in point form using the
multiple choice method. (Level 3)
Students will follow text and extract the main
idea and key words of the text verbally and in
writing by using symbols in true or false
method. (Level 2)
Students will have auditory, visual and tactile
experiences of the whole process.
(Level 1)
Students will read aloud a text that refers to
the future and use it to write simple sentences
for an interview. (Level 4)
Students will read / follow a text that refer to
the future and answer questions using single
key words. (Level 3)
Students will arrange and read in order
jumbled up sentences in the future tense.
(Level 2)
(No learning outcomes have been identified for
this level. (Level 1)
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Subject:

English

Unit code and title:

ENG 7.10 Let’s play this game

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES
The teacher will:
1.
2.
3.
4.
5.

teach students to establish a coherent structure in order to talk about a personal experience
teach students to identify the cohesive function of discourse markers within a specific context
teach students to make correct use of the past simple, and present perfect forms in a specific context
teach students to use the imperative form to give instructions on how to make a fun object
teach students to understand the meaning and function of scenes and stage directions

Key Words

Points to note

Resources

Sports (various), national hero,
winners, losers, professional,
successful, dreams, take up,
fastest-growing, illness, injuries,
determination, ambition, goals,
fun, physical, challenge, growth,
achievement, physical,

Approach to teaching and learning for English Language:

a variety of multi - modal texts

acts, scenes, stage directions,
curtain, lights out, exit, enter,
script, dialogue

The integrated‐skill approach is a tried-and-tested method of teaching
English in a motivating and meaningful context. This approach is
underpinned by a sound acquisition of the basic language elements —
grammar, vocabulary and pronunciation. Students gain ownership of
their learning through a student-centred approach. Linguistic responses
are elicited by using appropriately challenging questioning techniques.
The multiplicity of cultures in the English speaking world and
intercultural issues are dealt with.
Asking students to write examples of target features of drama gives
them an opportunity to reinforce and demonstrate their
understanding, and develop their creativity.
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http://lightupyourbrain.com/empeestrs/emperor.mp3
http://lightupyourbrain.com/empeestrs/Rapunzel.mp3
http://www.youtube.com/watch?v=lSggaxXUS8k&feature=r
elated
http://www.bbc.co.uk/worldservice/learningenglish/flatmat
es/episode64/languagepoint.shtml
http://www.edufind.com/english/grammar/grammar_topics
.php#Verbs and Verb Tenses
http://www.sciencekids.co.nz/experiments/freefall.html

drama texts
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening, Speaking and Writing
The teacher will:

One student reads out the beginning of a personal experience to the
class but does not give away the development and conclusion. In
groups, students discuss how to complete the story. Some students list
points outlining the development and resolution of the story. Other
students fill in a grid that also contains key vocabulary to help complete
the next stages of the story. Another group works to fill in the blanks in
a passage that completes the story. Students from each group tell/
animate their stories to the rest of the class.

Students will develop a story in an engaging
manner and experiment with creative
possibilities related to setting and structure
(Level 8)

1. teach students to establish a
coherent structure in order
to talk about a personal
experience

Students will develop a story in a clear,
pleasant manner; lay out clearly setting and
stages in narrative development. (Level 7)
Students will develop a simple story in a clear
linear fashion with the help of key vocabulary
and move logically from a simple opening to
development and conclusion ( Level 6)
Students will retell/complete a grid about a
simple and brief chain of events in the past.
(Level 5)

Reading Comprehension

2. teach students to identify the
cohesive function of
discourse markers within a
specific context;
include selection of
discourse markers that:
Convey contrast – ‘but’
‘however’ ‘although’;

Students are presented with pictures/clip (e.g.: about adverts in sports/
popular sports) as a pre-reading activity. A text linked to the pictures is
then presented to students with blanks where the link words should be.
The missing link words are printed on coloured cards with each colour
representing a specific function and displayed for everyone to see.
Some students fill in the blanks from this choice of link words while
other students fill in the blanks on worksheets with coloured blanks to
help them match the appropriate discourse marker with the ones on
the coloured cards displayed.

convey similarity – ‘like’
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Students will identify the meaning and function
of link words and make use of the relevant link
words in the appropriate context. (Level 8)
Students will identify and understand the
meanings and appropriate contexts relevant to
given link words. (Level 7)
Students will understand the meaning of link
words and identify the best answer in a
multiple choice task. (Level 6)
Students will understand the meaning of the
most common link words and identify them in a
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‘also’ ‘as well as’;
introduce examples - ‘for
example’ ‘for instance’
add information - ‘in
addition’
‘not only…but also’
‘furthermore’;
structure the text - ‘firstly’
‘secondly’ ‘lastly’;
explain consequence -‘so’
‘because of’ ‘consequently’

multiple choice task. (Level 5)

The students read the complete passage and then work on tasks that Students will understand and write about the
require them to find specific information in the text, identify similar similar points, examples and conclusions of the
points, list examples given to illustrate a point and reword the text (Level 8)
concluding argument/statement.
Students will work in a group to fill in/complete
One group reads the passage and then discusses and answers questions tasks to identify similar points, examples and
on the text. Another group is given a key with meanings of the more conclusions of the text with the help of a key.
difficult words and then given tasks which require brief answers. (Level 7)
Another group has to underline the correct choice in multiple choice
type set of tasks with the help of a key with meanings and pictures of Students will work with a group to identify
the more difficult vocabulary.
similar points, examples and conclusions of the

lead to a conclusion - ‘To
sum up’ ‘In conclusion’

text by underlining the correct answer in
multiple choice tasks with the help of a key.
(Level 6)
Students will read and understand a simplified
version of the text in a group and underline the
correct answers in multiple choice tasks with
the help of key and pictures. (Level 5 )

Writing and grammar
The teacher will:
3. teach students to make
correct use of the past
simple, and present perfect
forms in a specific context

Students listen to a brief text that includes the use of the past simple Students will produce the correct form of
and present perfect together with their associated time signifiers for present perfect or past simple in response to
example: ‘Yesterday I met Sam at the coffee shop…This is the first time I given time signifiers and contexts.(Level 8)
have met Sam since… ‘
Students will insert the correct form of the
Some students complete sentences linked to the passage that include present perfect or past simple in response to
different time signifiers and require the use of present perfect or past given time signifiers and context with the help
simple; some students use guidelines with two lists of time signifiers of guidelines. (Level 7)
that are associated either with the present perfect or the past simple to
help them fill in the blanks with the correct verb forms; other students Students will identify the correct form of the
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underline the correct verb form in given sentences about the text with present perfect or past simple in a multiple
the help of the guidelines that list the time signifiers that are associated choice task with the help of guidelines. (Level 6)
with specific verb forms.
Students will identify/underline the verbs in the
text and match these with their related time
signifiers. (Level 5)
Students read/ listen to a model letter sent by a friend that includes Students will write a simple informal email
questions directed at the readers/listeners. Students work in pairs to using the correct forms of the present perfect
and the past simple to give information about
answer the letter.
recent events in their lives. (Level 8)
Some students write their own letter by responding to the questions in
the model letter. Questions could include: What have you done at Students will write a simple informal email
school recently? What have you and your friends been up to? What did using correct sentences with the help of key
you watch on TV last Monday? Have you finished your exams? Other phrases. (Level 7)
students are given the key phrases and have to write their own letter
using simple complete sentences. Other students underline the correct Students will underline the correct verb forms
verb forms in a sample informal letter. Other students underline the in a sample informal letter / email. (level 6)
verbs used in a series of linked simple sentences with the help of
pictures that they have to match with the action words.
Students will identify the verbs in a set of
sentences in a letter/ email. (Level 5)
4. teach students to use the
imperative form to give
instructions on how to make
a fun object

Students work on creating a fun object by following step by step Students will understand, carry out and
instructions.
reproduce a set of instructions. (Level 8)
Some students read the instructions and then construct a fun object
group. When ready, they write down the instructions in their own
words by discussing the way they constructed the object with their
group. Other students are shown how to construct the fun object with
the help of an illustrated instructions chart/grid. When ready, they fill
in a similar grid by selecting words from a list of given vocabulary.
Other students follow a set of illustrated instructions with captions
underneath. After constructing the object they are given the illustrated
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Students will understand a set of instructions
with the help of illustrations; carry out the
instructions and identify the appropriate
vocabulary to be used in the set of instructions.
(Level 7)
Students will follow a set of illustrated
instructions, construct the object then put the
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instructions in a jumbled order and then they proceed to put the instructions in the correct order.
instructions and pictures in the correct order. Others match one-word (Level 6 )
captions containing the imperative verb form with the appropriate
Students will match the picture with the
pictures.
appropriate caption of the imperative verb
form. (Level 5 )
Literature
The teacher will

Teacher and students focus on part of a play that contains stage
directions. Students are encouraged to note the differences in font syle
between the dialogue and the stage directions. Supported by lead-in
5. teach students to
questions, students identify the purpose of the stage directions
understand the meaning and (namely, not to be spoken out, but instructions to be followed).
function of scenes and stage Individual students are then invited to demonstrate parts of the play
that include stage directions. These may refer, for example, to exits and
directions
entries, actions on the stage, and mood changes.
Students, individually, in pairs or in groups, are asked to write a short
dialogue that should include at least one stage direction. Students are
later asked to perform the dialogue. Scripts may be exchanged among
the students and performed accordingly.
Students are asked to scan through a drama text and look for various
examples of stage directions. Students, individually, in pairs or in groups
(as required) are asked to act out excerpts of the play where stage
directions are featured.
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Students will identify and explain stage
directions, and demonstrate understanding by
writing and performing a range of examples.
(Level 8)
Students will identify and explain stage
directions, and demonstrate understanding by
writing and performing some examples. (Level
7)
Students will identify stage directions, and
demonstrate understanding by performing
some examples. (Level 6)
Students will identify some instances of stagedirections. (Level 5)
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Subject:

English

Unit code and title:

ENG 7.10 Let’s play this game

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES at attainment levels 5,6,7,8
The teacher will:
1. teach students to establish a coherent structure in order to talk about a personal experience
2. teach students to identify the cohesive function of discourse markers within a specific context
3. teach students to make correct use of the past simple, and present perfect forms in a specific context
4. teach students to use the imperative form to give instructions on how to make a fun object
5. teach students to understand the meaning and function of scenes and stage directions
The mainstream objectives at level 2 and 5 are not relevant at this level of attainment.
OBJECTIVES at attainment levels 1,2,3,4
1.1 teach students to identify the chronological stages of events in a narrative
1.1 teach students to establish a coherent structure in order to talk about a personal experience
3.1 teach students to make correct use of tenses
4.1 teach students to give instructions on how to complete an activity

Key Words

Points to note

Resources a variety of model texts

Sports (various), national hero,
winners, losers, successful,
dreams, fun, physical, challenge,
growth, achievement, physical,

The integrated-skill approach is the key to presenting the teaching of
English in a motivating and meaningful context. Linguistic responses are
elicited by using appropriately challenging questioning techniques.

http://www.sheppardsoftware.com
http://www.shinylearning.co.uk
http://www.kidport.com
http://www.do2learn.com
http://www.inclusive.co.uk
http://www.educationaworld.com
http://www.wydea.com
http:///www.priorywoods.com
http://www.kiddesafetyeurope.co.uk/utcfs/ws401/Assets/kids

The teacher should explore and use prior knowledge and experiences
of students, Listening to picture book stories which encourage
expressive actions which are an early form of speaking can be very
helpful. All means of communication should be used with students
according to their attainment level.
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening and Speaking

The teacher asks the students listen to /follow a narrative that they like
Some students discuss and list in simple vocabulary, the chronological
sequence of how events must have unfolded.

Students will understand and describe the
chronological stages in the narrative sequence.
(Level 4)

The teacher asks the students to complete a grid requiring them to work
on tasks including: Make a list of things that happened in a person’s life
starting from when he was a boy; When does it start? What happens in
the middle and when does it end?

Students will understand chronological stages
in a sequence of events, shifting backwards and
forwards in the narrative with the help of a
guiding grid. (Level 3)

The teacher gives the students list with multiple choice sentences
describing the stages in the man’s life and they have to underline the
correct information or put it in the correct order. The teacher will present
sensorial activities to experience and follow narrative.

Students will identifying the stages presented in
a simple, single word, multiple choice task.
(Level 2)

The teacher gets the students listen to a story that they like. Some
students work in a group to map out the main stages of action that build
the story. They then look at their own lives and do the same.

Students will develop a story in a clear manner
and with assistance, experiment with creative
possibilities related to setting and structure.
(Level 4)

The teacher will teach students
to
1.1 identify the chronological
stages of events in a narrative.

Speaking and Writing
1.1 establish a coherent
structure in order to talk about
a personal experience.

The teacher encourages the students to complete a worksheet with the
key words provided at each stage to help in plotting the story. Others work
on a worksheet where students have to match sentences to pictures
showing the different stages of the story.
The teacher reads out the beginning of a past experience to the class but
does not give away the development and conclusion. Students discuss
how to complete the story. Some students fill in a grid that also contains
key vocabulary to help complete the next stages of the story. Another
group works to fill in the blanks in a passage that completes the story. The
teacher regularly reads the same picture book story with characters
/animals that make a noise and the students join in.
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Students will experience multi sensory activities
related to the narrative by handling 3d objects.
(Level 1)

Students will communicate to develop a simple
story in a clear linear fashion with the help of
key vocabulary / simple key words.
(Level 3)
Students will respond to simple questions
about personal experience.
(level 2)
Students will be aware and experience
auditory, visual activities related to the story.
(Level 1)
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Writing and grammar
3.1 make correct use of tenses.

Speaking and listening
4.1 give instructions on how to
complete an activity.

The teacher will relate a series of events with which the students are
familiar and the students listen to the narration that includes the use of the
past and present tense. The teacher repeats the story in the wrong order
and the students are encouraged to identify the correct sequence.
The teacher encourages students to complete sentences linked to the
passage that include different time signifiers and require the use of correct
tense. Some students use guidelines with two lists of time signifiers that
are associated either with the present tense or the past tense, to help them
fill in the blanks with the correct verb forms;
The teacher hides objects that the students like and ask them to find them.
In doing so the teacher relates whether the object has gone, is present or
can be found
The teacher begins by giving oral instructions for the students to follow
that relate to easy options such as stand up or sit down and then later to
more difficult instructions that require a sequence of actions in the right
order. The teacher then encourages each student to give similar
instructions to their peers
The teacher gives the students pictographic work cards and asks them to
follow the sequence events and complete the activity. The activity could be
making five steps in making a sandwich. It could be a work card of activities
they are to complete during a day. Using picture cards or key words, the
teacher then asks the students to devise their own calendar of events for
the day. The students read their instructions to the class.
The teacher asks students to write their own letter telling a friend what
they plan to do for the coming week. The teacher will support the writing
by asking the students key questions such as: What have you done at
school recently? What have you and your friends been up to? What did
you watch on TV last Monday? Have you finished your exams?
The teacher asks students to imitate certain actions or sounds. The
students point to pictures or objects to get the teacher to do the same.
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Students will produce the correct form of tense
in response to given time signifiers and
contexts. (Level 4)
Students will identify the correct form of tense,
in a multiple choice task with the help of
guidelines. (Level 3)
Students will with assistance,
Identify/underline the verbs in the text and
match these with their related time signifiers.
(Level 2)
Students will search for and identify objects
that are hidden from view.
(Level 1)

Students will understand, and carry out a set of
instructions and give instructions to others
(Level 4)
Students will understand a set of instructions
with the help of illustrations; carry out the
instructions and identify the appropriate
vocabulary to be used in the set of instructions.
(Level 3)
Students will follow a set of illustrated
instructions, and construct the object. They will
match pictures with the appropriate caption of
the imperative verb form.
(Level 2)
Students will respond to a set of verbal
requests and also to give basic expressions as
instructions (Level 1)
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Subject:

English

Unit code and title:

ENG 7.11 Different Ways of Buying and Selling

Strand:

Listening, Speaking, Reading, Writing

Form 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES
The teacher will:
1. teach students to listen to evidence and evaluate it
2. teach students to participate in conversations about familiar topics and participate in simulations and role-plays
3. teach students to read informal texts and interpret information by drawing inferences and deduction
4. teach students to use “wh-“ questions
5. teach students to write for specific purposes mainly adverts and notices
6. teach students to write short paragraphs about plot and character in drama

Key Words

Points to note

Resources

advertising, agency,
fashion, advert,
commercial, retail,
customer, shopassistant, bill-boards,
advertise, afford,
promote, persuade,
complain, secondhand, plot, character,
chronological
sequence, historical
present, topic
sentence, evidence

Approach to teaching and learning for English Language:

A variety of multi-modal texts:

The integrated‐skill approach is a tried-and-tested method of teaching
English in a motivating and meaningful context. This approach is
underpinned by a sound acquisition of the basic language elements —
grammar, vocabulary and pronunciation. Students gain ownership of
their learning through a student-centred approach. Linguistic responses
are elicited by using appropriately challenging questioning techniques.
The multiplicity of cultures in the English speaking world and
intercultural issues are dealt with.

Using models of extended prose response to drama can be an effective
way of developing this skill in students.
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http://www.bbc.co.uk/worldservice/learningenglish/multimedi
a/london/unit4/listen1.shtml
http://esl.about.com/od/beginnerpronunciation/a/bd_shop.ht
m
http://en.wikipedia.org/wiki/Advertising
http://polyreading.blogspot.com/2005/10/tobaccoadverts.html
http://www.youtube.com/watch?v=TePS5hxGBNo
http://www.youtube.com/watch?v=rZk89pWEhZ0&feature=rel
ated
http://www.youtube.com/watch?v=ltkkfk8YWqY&feature=relat
ed
http://www.bbc.co.uk/worldservice/learningenglish/multimedi
a/london/unit4/listen2.shtml

drama texts, IWB, worksheets
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Teaching objectives
Listening and speaking
The teacher will:
1. teach students to listen
to evidence and
evaluate it

Examples of teaching experiences and activities
Students listen to a recorded conversation dealing with the topic of
buying and selling. Students then read a number of statements
about the text and decide if these are True or False. By giving a
reason for their answer, the students evaluate each statement.
Other students are asked to discuss whether or not they agree with
these statements and give a reason for their answers.

Indicators of learning outcomes
Students will listen confidently to discourse spoken at
normal speed, evaluate it by writing down reasons for their
answers and fluently voice their opinions regarding familiar
topics. (Level 8)
Students will listen to discourse spoken at normal reading
speed, evaluate it by choosing from given options and
voice their opinions regarding familiar topics.
(Level 7)
Students will listen to discourse spoken at normal reading
speed with repetition, evaluate it by choosing from given
options and voice their opinions regarding familiar topics
by prompting. (Level 6)
Students will listen to discourse spoken at normal reading
speed with repetition and evaluate it by choosing from
given options with help. (Level 5)

2. teach students to
participate in
conversations about
familiar topics and
participate in
simulations and
discussions

Students are presented with the recording of a T.V. teleshopping
commercial which they use as a model to create a simulation of an
advert. In groups, students prepare a simulation of a T.V.
commercial in which they try to sell a product chosen by them. A
member of the group is then chosen to act out the commercial
without mentioning the name of the product while the other groups
will be engaged in guessing what the item being sold is.

Students will initiate and participate in role-play activities
independently and fluently and initiate, continue and close
a conversation on a familiar topic. (Level 8)
Students will participate in role-play activities using fluent
language and initiate, continue and close a conversation on
a familiar topic using prompts. (Level 7)
Students will participate in role-play activities and continue
a conversation on a familiar topic using prompts. (Level 6)

As remote preparation, students find various pictures related to
retail situations, for example, different kinds of shops, shop
Students will participate in role-play activities using
assistants and customers. As an introduction to the speaking
Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012
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activity, some students describe their pictures and speak about modelled language and participate in conversations on a
what the people featured might be trying to say. Following, in pairs, familiar topic using prompts. (Level 5)
students take it in turns to be the customer and the shop assistant
in a shop of their choice. Some do it independently; others are given
prompts while the rest are given a model on which to base their
role-play.

Reading Comprehension

3. teach students to read
texts and interpret
information by drawing
inferences and
deduction

As a pre-reading activity, students brainstorm different types of
advertising and marketing strategies such as billboards, T.V.
commercials, newspaper adverts and others. Students discuss the
effectiveness (or lack of) of these texts. Students are presented with
a text1 (text2) about advertising that is accompanied by visuals. They
focus on the visuals and in groups discuss what makes these adverts
effective or ineffective thus exploring layers of meaning and drawing
inferences.

Students will interpret and respond critically to
information by answering inferential open-ended
questions and deduce information through exploring layers
of meaning. (Level 8)
Students will respond critically to information by
answering inferential open-ended questions and deducing
information through exploring layers of meaning with
repetition. (Level 7)

As a reading comprehension activity, students read the text
thoroughly. Some students answer open-ended inferential Students will understand information text by answering
questions, others decide whether information is True or False giving graded questions with the help of visuals. (Level 6)
a reason for their answer, while the rest answer multiple choice
questions.
Students will elicit information by answering multiple
choice questions with the help visuals. (Level 5)
Grammar

4. teach students to ask
and answer “Wh –“
questions

As an introduction, students listen to a song1 (song2) featuring “wh“words. Students will be guided to note that we use “wh-“words to
ask questions. Reference is made to what kind of “wh-“word is used
for particular situations, for example, “where” is used to ask for
directions and that it is indicative of a place.

Students will use “wh-“questions effectively and
independently write a dialogue in which “wh-“ questions
are asked and answered. (Level 8)
Students will use “wh-“ questions effectively and write a
dialogue using a model in which “wh-“ questions are asked
and answered. (Level 7)

Students listen to a dialogue between two friends that are
consulting each other about whether or not purchase a pair of jeans.
Students will write “wh-“questions to given answers and
Students pay attention to how questions are asked and answered.
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Some will write a dialogue using “wh-“question words. Others are vice-versa in a dialogue. (Level 6)
given the tape script. Some students will have the questions omitted
from the dialogue while others will have to write the answers for Students will match “wh-“questions
the questions. The rest of the students match questions to the corresponding answers. (Level 5)
corresponding answers.
Writing

5. teach students to write
for specific purposes
mainly adverts and
notices

As a pre-writing activity, the students look at a variety of visuals
featuring adverts and notices. They are then given a set of aims that
match the visuals, for example, “gives information about an event”
or “offers help”. In pairs, students match the aims to the
corresponding visuals.

with

their

Students will write a range of text types for specific
purposes independently, including adverts and dialogues.
(Level 8)

Students will write a range of text types for specific
purposes that include adverts after being given a model as
As a writing activity, students are asked to write their own advert. an example. (Level 7)
They are presented with pictures of individual items such as a video
camera, a designer bag, a bicycle, a mobile phone and similar items. Students will complete an advert based on a given model
Following, the students write a “For Sale” notice for each of these with prompts. (Level 6)
items. A plan might be provided for some students.
Students will finish an advert by filling in the blank with a
given introduction. (Level 5)

Literature
6. teach students to write
short paragraphs about
plot and character in
drama

Students, individually, in pairs or in groups, are asked to list the Students will write two well structured paragraphs, each of
main events of the play. A reasonable shortlist is drawn. Students about 80 words, containing relevant and accurate
information – one about the plot, and the other about the
are asked to expand the shortlist into a paragraph.
character of a play. (Level 8)
Students are presented, in print or on screen, with a model
paragraph describing the plot of a play. Their attention is drawn
towards key features of the paragraph, namely, the use of the
historical present, the chronological sequence, and the omission of
insignificant details.

Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012

Students will write two paragraphs, each of about 80
words, containing relevant and accurate information -. one
about the plot, and the other about the character of a play.
(Level 7)
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Students, individually, in pairs or in groups, are asked to focus on a
character and draw a list of adjectives that apply to one of the
characters. For each adjective, evidence must be noted down. A
reasonable shortlist is drawn. Students are asked to expand the
shortlist into a paragraph. Students are presented, in print or on
screen, with a model paragraph describing a character. Their
attention is drawn towards key features of the paragraph, namely,
the topic sentence, the evidence, and the use of the historical
present.
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Students will write two paragraphs each of about 80 words
containing information – one about the plot, and the other
about the character of a play. (Level 6)

Students will complete two gapped paragraphs - one
describing the plot, and the other about a character of a
play. (Level 5)
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Subject:

English

Unit code and title:

ENG 7.11 Different Ways of Buying and Selling

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES at attainment levels, 5,6,7,8
The teacher will:
1. teach students to listen to evidence and evaluate it
2. teach students to participate in conversations about familiar topics and participate in simulations and role-plays
3. teach students to read informal texts and interpret information by drawing inferences and deduction
4. teach students to use “wh-“ questions
5. teach students to write for specific purposes mainly adverts and notices
6. teach students to write short paragraphs about plot and character in drama
The mainstream objectives 5 and 6 are not relevant at this level of attainment
OBJECTIVES at attainment levels, 1,2,3,4
1.1 teach students to listen to information and express what they think about it(listening and speaking)
2.1 teach students to participate in conversations about familiar topics and participate in simulations and role-plays (listening and speaking)
3.1 teach students to read informal texts and interpret information by drawing inferences and deduction (reading)
4.1 teach students to use why or what questions (writing and speaking)
Key Words

Points to note

Resources

fashion, advert,
customer, shopassistant, , afford, ,
complain, secondhand, acts, scenes,
curtain, lights out,
exit, enter

The integrated-skill approach is the key to presenting the teaching of
English in a motivating and meaningful context. Linguistic responses are
elicited by using appropriately challenging questioning techniques.

http://www.sheppardsoftware.com
http://www.shinylearning.co.uk
http://www.kidport.com
http://www.do2learn.com
http://www.inclusive.co.uk
http://www.educationaworld.com
http://www.wydea.com
http:///www.priorywoods.com
http://www.kiddesafetyeurope.co.uk/utcfs/ws-401/Assets/kids
http://www.hartsfine.gov.uk/kidzone/play/roomhazards.htm
http://www.nes-english.com.worksheets/flashcards

The teacher should explore and use prior knowledge and experiences of
students, Listening to picture book stories which encourage expressive
actions which are an early form of speaking can be very helpful. All
means of communication should be used with students according to
their attainment level.
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Teaching objectives
Listening and speaking
The teacher will teach students
to
1.1 listen to information and
express what they think about it

Examples of teaching experiences and activities
The teacher will ask students listen to a recorded conversation
dealing with the topic of buying and selling. Some students then
read a number of statements about the text and decide if these are
True or False. By giving a reason for their answer, the students
evaluate each statement. The teacher asks the students to discuss
whether or not they agree with these statements and give a reason
for their answers.
The teacher gives students recorded simple sentences with parts of
the dialogue having been removed. Students listen to the recording
once again. They fill in the missing part of the dialogue by choosing
the correct answer from a given list.
The teacher repeats a pictographic story. The student starts to
anticipate what is going to happen next.

Indicators of learning outcomes
Students will listen confidently to discourse spoken clearly
evaluate it by writing down in words, phrases or short
sentences reasons for their answers and with support
voice their opinions regarding familiar topics. (Level 4)
Students will listen to discourse spoken at a fairly slow
reading speed, evaluate it by choosing from given options
(fill in) and with assistance voice their opinions regarding
familiar topics by answering simple straightforward
questions.
((Level 3)
Students will listen to discourse spoken slowly with
repetition. With assistance evaluate evidence, make
predictions and voice their opinions.
(Level 2)
Students will anticipate repetitive phrases and vocalise or
gesture at appropriate moments
(Level 1)

Listening and Speaking
2.1 participate in
conversations about familiar
topics and participate in
simulations and discussions

The teacher plays the student recording of a T.V. teleshopping
commercial which they use as a model to create a simulation of an
advert. Students prepare a simulation of a T.V. commercial in which
they try to sell a product chosen by them. A member of the group is
then chosen to act out the commercial without mentioning the
name of the product while some others will be engaged in guessing
what the item being sold is. They will handle various products that
are being advertised during lesson.

Students will participate in role-play activities and with
support initiate, continue and close a conversation on a
familiar topic. (Level 4)

The teacher gives the students a number of colour magazines and
asks them to select various pictures related to retail situations, for
example, different kinds of shops, shop assistants and customers.

Students will participate in role-play activities and with
assistance answer simple questions on a familiar topic
using prompts. (Level 2)
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Students will participate in role-play activities by linking up
to 4 key words and initiate, continue and close a
conversation on a familiar topic using prompts.
(Level 3)
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Reading
3.1 read informal texts and
interpret information by
drawing inferences and
deduction

Writing and speaking
Grammar
4.1 ask and answer why or
what questions

As an introduction to the speaking activity, some students describe
their pictures and speak about what the people featured might be
trying to say. Other students participate in role play and take it in
turns to be the customer and the shop assistant in a shop of their
choice. Some do it independently; others are given prompts while
the rest are given a model on which to base their role-play. Some
students while they participate in role play, they handle various
items / products related to the topic (even smell or taste objects)
and pass them on to another student or teacher.

Students will choose a preferred activity or food item from
a choice of two or three by pointing or eye pointing
(Level 1)

As a pre-reading activity, teacher show s the students different
types of advertising and marketing strategies such as billboards, T.V.
commercials, newspaper adverts etc.
The teacher gives the students a text about advertising that is
accompanied by visuals. They focus on the visuals and some discuss
what makes these adverts attractive. As a reading comprehension
activity, students read the text thoroughly with support. Some
students answer open-ended inferential questions, others decide
whether information is True or False giving a reason for their
answer, while the rest answer multiple choice questions.
The teacher reads the student familiar stories and leave out some
words for the student to indicate that they have anticipated.
The teacher presents a text featuring why or what words. Students
will be guided to note that we use why words to ask questions.
Reference is made to what kind of why or what word is used for
particular situations, for example, “where” is used to ask for
directions and that it is indicative of a place.
The teacher will ask the students to answer various why or what
questions from a given list and by matching questions to answers.
Others will use visual and prompts to verbally answer why or what
questions.
The teacher will explore the sensory likes and dislikes of the
students and use the students facial gestures to identify why

Students will with support read a range of text types for
specific purposes, including adverts and dialogues. (Level
4)
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Students will complete an advert and a dialogue based on
a given model with prompts. (Level 3)
Students will complete an advert by matching questions to
corresponding answers, after being read by an adult.
(Level 2)
Students will attempt to join in with words and phrases
from a familiar story, poem or rhyme. (Level 1)
Students will read and write answers related to why or
what questions. With assistance, some will ask why
questions effectively. (Level 4)
Students will choose the right answer to why or what
questions from a given list. Some students will match why
or what questions with their corresponding answers.
(Level 3)
Students will verbally answer why or what questions with
the help of various visuals and prompts. (Level 2)
Students will answer yes or no questions with nodding,
shaking head or using a communication board. (Level 1)
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Subject:

English

Unit code and title:

ENG 7.12 Follow the rules!

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES
The teacher will:
1. teach students to listen for and identify specific information verbally and apply these details for a particular purpose
2. teach students to explain rules and procedures, ask for and give clarifications
3. teach students to follow, repeat and write instructions and rules, checking for understanding
4. teach students to select and take down notes on main ideas and details from texts on sports/games and organise items under headings,
5. teach students to identify and use modal verbs of Positive and Negative obligation – can/ cannot (can’t), must/mustn’t, Impersonal constructions of
prohibition It is/ isn’t allowed, It is prohibited to…, Imperative: do/don’t
6. teach students to identify stanzas, rhyming and free verse, run-on lines and alliteration and express their understanding by writing examples
Key Words

Points to note

Resources

computer/card/board
games
rules, obligations, directions,
procedures
must/must not (musn’t),
can/cannot(can’t)
Imperative
Do you need to …?
Impersonal constructions
It is prohibited to…
What do you mean by …?
Topic
sentence,
elaboration,
evidence, paragraph
Free verse, stanzas, rhyme, run-on
lines

Approach to teaching and learning for English Language:
The integrated‐skill approach is a tried-and-tested method of
teaching English in a motivating and meaningful context. This
approach is underpinned by a sound acquisition of the basic
language elements — grammar, vocabulary and pronunciation.
Students gain ownership of their learning through a studentcentred approach. Linguistic responses are elicited by using
appropriately challenging questioning techniques. The multiplicity
of cultures in the English speaking world and intercultural issues
are dealt with.
The comparison of verse with prose texts should facilitate
recognition and understanding of target features. Inviting students
to write examples of target features not only facilitates and
demonstrates understanding but encourages creativity.

http://www.bbc.co.uk/worldservice/learningenglis
h/quizzes
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http://www.topendsports.com/resources/rules/ind
ex.htm
http://www.songsforteaching.com/movement.htm
http://www.everyrule.com/computer.html
http://www.teachingenglish.org.uk/try/activities/ji
gsaw-reading-0
Short printed poems containing examples of
stanzas, free verse, rhyme and run-on lines.
Worksheets facilitating written response about
target features
IWB; computer lab
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening and Speaking
The teacher will:

As a lead-in activity in groups of 5 each student thinks of a familiar
game and mentions some rules of this game. The other students
have to identify the game the student has thought of by asking a
mixture of closed-and open-ended questions.

Students will identify the particular topic by
linking the details with the topic in discourse
spoken without the need for clarification and
repetition, and explain the rules fluently.
(Level 8)

Each student finds a partner who does not know the rules of a
computer/card/board game they are familiar with or which they
brought with them in class. In pairs students take turns to explain
the rules of the game to their partner. Students answer requests for
clarification by their partners about the rules of the game. The roles
are then reversed. Then they move on to another student and form
a new pair.

Students will identify the particular topic by
linking the details with the topic in discourse
spoken with some need for clarification and
repetition, and explain the rules with some
hesitation. (Level 7)

1. teach students to listen
for and identify specific
information verbally and
apply these details for a
particular purpose

Students will identify the particular topic by
linking the details with the topic in discourse
spoken with some need for clarification and
repetition, and explain the rules with support
from peers. (Level 6)
Students will identify the game in discourse
spoken with frequent need for clarification and
repetition and read out rules based on a given
model. (Level 5)

Students are divided into 4 groups A, B, C and D and each group is
given their corresponding text (A, B, C and D). Students read their
2. teach students to explain text carefully, making sure they understand the rules of the game.
rules and procedures, ask They should clarify any doubts between them.
for and give clarifications
Students are told they are going to explain the rules of their game
to somebody else. They can refer to their original text if they find
difficulty in understanding the rules, but they can make brief notes
to help them remember. Students are encouraged to write brief
Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012

Students will identify the rules of the game
clearly and fluently give clear instructions to the
other group members. (Level 8)

Students will identify the rules of the game and
give clear instructions to the other group
members after asking questions to clarify
understanding. (Level 7)
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3. teach students to follow,
repeat and write
instructions and rules,
checking for
understanding

notes on small pieces of paper or sticky notes. Students are
regrouped into groups of 4 (A, B, C and D).
Each student takes turn to explain the rules of their game to the
other 3 group members. Students should be encouraged to ask and
answer questions to ensure understanding.

Students will identify the rules of the game after

In groups of 4/5, students choose from a number of activity songs
and listen to them. Some students follow the directions they hear,
act out the action movements and model them to other members
of the group. Others follow the directions of the action songs and
do the action movements after they listen to the song more than
once and with support. Some others listen to one line at a time and
regularly replay the song from the beginning for them to recall and
do the relevant actions. Another group downloads the lyrics of the
action songs they listen to and use the written text as support for
the performance of the movements. Other students match pictures
of stick figures representing the action movements with the
relevant lines of the song that give directions.

Students will follow directions and perform the
action movements of action songs, and give some
new directions for action movements that they
model to others.
(Level 8)

asking questions to clarify understanding and give
instructions with some hesitation and with
support. (Level 6)

Students will identify the rules of the game
by referring to their original text and by
following the examples of other group
members. (Level 5)

Students will follow directions and perform the
action movements of action songs with little need
of replay. (Level 7)
Students will follow and perform directions of
action songs after they replay the song several
times and after they fill in the missing directions
in a gapped text (Level 6)
Students will follow and perform the action
movements after frequent replays and with the
visual support of downloaded lyrics and cues.
(Level 5)

Reading and Writing
4. teach students to select

Students access websites which contain characteristics and rules of Students will independently write mind-maps
a number of familiar and unfamiliar sports. Working in teams of 5 with sports and related equipment and
precautions. (Level 8)
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and take down notes on
main ideas and details
from texts on
sports/games and
organise items under
headings

brainstorm words for equipment and resources, and precautions to
be taken associated with a variety of sports, using spider-grams and
mindmaps. Then each team inserts a grid that contains a matching
exercise that they present to each other. They can come up with a
matching exercise, linking type of equipment and precautions
associated with the relevant sport. Some students can write the
names of various sports and then it is up to the other teams to
insert as many items of equipment or resources they can write in a
set time.

Students will write lists of sports and related
equipment based on a model. (Level 7)
Students will fill in a partially completed grid
containing sports and related equipment and
precautions (Level 6)
Students will match sports with equipment with
the help of pictures (Level 5)

Students choose a number of different situations, be they familiar
(school rules) or unfamiliar (living on a desert island) and in groups
of 5 write a list of rules that use the targeted structures and lexis.
Then some students arrange the list of rules under different
categories. Other students write a list of dos and don’ts. Another
group of students completes a worksheet with some of the rules
given as a model.
Reading/Writing

5. teach students to identify
and use modal verbs of
Positive and Negative
obligation – can/ cannot
(can’t), must/mustn’t,
Impersonal constructions
of prohibition and
permission - It is/isn’t
allowed, It is prohibited

Students access websites where these modal verbs of obligation
and impersonal constructions are targeted and work out these
exercises that include a variety of quiznets, Multiple Choice
Questions and gapped/cloze texts.

Students will independently use the targeted
modal verbs and impersonal constructions of
obligation correctly when a list of rules is written.
(Level 8)

Students brainstorm a number of situations at home, at school, on
the road and on trips , the highway code, staying in a hostel,
classroom ground rules and then working in groups, each team of 5
chooses one of these situations and writes a list of rules, using the
modal verbs – can/can’t, must/mustn’t and impersonal
constructions. Students are provided with a number of texts that
feature such situations and students fill in a number of

Students will use the given modal verbs and
impersonal constructions correctly when a list of
rules is written. (Level 7)
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Students will read a text with the modal verbs
and impersonal constructions missing and
complete the sentences with the targeted
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to…, Imperative: do/don’t

contextualised texts with the modal verbs missing.

language. (Level 6)
Students will complete a gapped text with the
modal verbs that are provided in a box.
(Level 5)

Literature
1. teach students to write
identify stanzas, rhyming
and free verse, run-on
lines and alliteration and
express their
understanding by writing
examples

Teacher and students focus on one or more poems that contain
clearly identifiable examples of formal aspects of poems including
stanzas, rhyming and free verse, run-on lines and alliteration.
Teacher presents students (in print or on PowerPoint) with a poem
and an extended prose version of the same poem. Teacher invites
students to note differences, thus drawing attention to the
characteristics of verse that are distinct from prose.

Teacher distributes worksheets based on particular poems.
Worksheet tasks focus on the identification of, and commentary on,
formal aspects of the poems.
Teacher invites students to write their own examples of the target
features. Students share, discuss the results. These may be
published on computer.
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Students will identify and discuss a range of
poetic features including stanzas, rhyming and
free verse, run-on lines and alliteration, and write
various examples of the target features. (Level 8)

Students will identify stanzas, rhyming and free
verse, run-on lines and alliteration, and write
examples of the target features. (Level 7)

Students will identify some instances of stanzas,
rhyming and free verse, run-on lines and
alliteration, and create pairs of rhyming words
and alliteration. (Level 6)
Students will begin to identify some instances of
stanzas and rhyme and form pairs of rhyming
words and alliteration from a list of words. (Level
5)
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Subject:

English

Unit code and title:

ENG 7.12 Follow the rules!

Strand:

Listening, Speaking, Writing

Form: 1
Duration 9 sessions of 40 minutes each (Total: 7 hours)

OBJECTIVES at attainment levels 5,6,7,8
The teacher will:
1. teach students to listen for and identify specific information verbally and apply these details for a particular purpose
2. teach students to explain rules and procedures, ask for and give clarifications
3. teach students to follow, repeat and write instructions and rules, checking for understanding
4. teach students to select and take down notes on main ideas and details from texts on sports/games and organise items under headings,
5. teach students to identify and use modal verbs of Positive and Negative obligation – can/ cannot (can’t), must/mustn’t, Impersonal constructions of
prohibition It is/ isn’t allowed, It is prohibited to…, Imperative: do/don’t
6. teach students to identify stanzas, rhyming and free verse, run-on lines and alliteration and express their understanding by writing examples
The mainstream objectives 4 and 6 are not relevant at this level of attainment.
OBJECTIVES: at attainment levels 1,2,3,4
1.1 teach students to listen for and identify specific information verbally and apply these details for a particular purpose
2.1 teach students to explain rules and procedures, ask for and give clarifications
3.1 teach students to follow, repeat and write instructions and rules, checking for understanding
5.1 teach students to identify and use modal verbs of Positive and Negative obligation
Key Words

Points to note

Resources

computer/card/board
games
rules, must/must not (musn’t),
can/cannot(can’t)
Do you need to …?
What do you mean by …?
Topic, sentence,

The integrated-skill approach is the key to presenting the teaching
of English in a motivating and meaningful context. Linguistic
responses are elicited by using appropriately challenging
questioning techniques.
The teacher should explore and use prior knowledge and
experiences of students, Listening to picture book stories which
encourage expressive actions which are an early form of speaking
can be very helpful. All means of communication should be used
with students according to their attainment level.

http://www.sheppardsoftware.com
http://www.shinylearning.co.uk
http://www.kidport.com
http://www.do2learn.com
http://www.inclusive.co.uk
http://www.educationaworld.com
http://www.wydea.com
http:///www.priorywoods.com
http://www.kiddesafetyeurope.co.uk/utcfs/ws401/Assets/kids
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening and Speaking

As a lead-in activity teacher will give details of a familiar game.
Teacher mentions some rules of this game and give some
information. The students have to identify the game the students
will be prompted to ask questions that will lead to identify the
game.

Students will interact and make conclusions when
given details and information and will be
prompted to ask questions. (Level 4)

The teacher will teach students
to:
1.1 listen for and identify specific
information verbally and apply
these details for a particular
purpose

The teacher will involve the students to play ‘Guess the picture’
game. This will be a repeat of the teaching process as in the last
activity. The teacher will give the students a set of pictures and the
teacher will give details. The students have to orally choose the
right picture.
The teacher will select games for the students which involve
listening to instructions and responding appropriately such as on
the teacher’s request, using a Big Mac to press of a response that
they want such as producing a sound/song that they like to hear.

Listening and speaking
2.1 explain rules and procedures,
ask for and give clarifications

Students will listen, attend and orally identify
what there is on the picture. (Level 3)
Students will respond appropriately to
instructions and choose the right picture.
(Level 2
Students will listen and respond to events that
lead to cause and effect and means end actions.
(Level 1)

The teacher prepares a treasure hunt and students are divided into
groups. Each group incorporates mixed ability students. The groups
are given their corresponding text . Some Students read their text
carefully, making sure they understand the rules of the game and
go round premises to hunt for the reward. Others will be assisted
by adults. The teacher encourages the students to follow simple
rules before doing the task. The teacher should encourage students
to ask and answer questions to ensure understanding.

Students will identify the rules of the game

The teacher gives the student a multiple choice board with pictures
to indicate the real objects that they want. If the student makes the
wrong choice they do not get the desired object and they are asked
to try again. The number of objects on the choice board will

in the game by following other students in
their group. (Level 2)
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clearly and fluently give clear instructions to
other group members. (Level 4)
Students will be assisted to understand the
rules of the game and prompted to follow
instructions. (Level 3)
Students will understand rules and participate
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increase according to the ability of the student

Students will use emerging conventional

communication. (Level 1)
Writing and Listening
3.1 follow, repeat and write
instructions and rules, checking
for understanding

The teacher asks the students choose an activity. They are then
asked to follow the directions they hear, and complete the activity.
If the students do not complete the activity then the instructions
are repeated. Then the teacher asks the students either to write
down the activity sequence or to place a set of picture cards in the
correct activity order. At all times if there is a mistake the teacher
should ask the student to make corrections and think things
through again. This can be repeated with different activities.
The teacher plays or sings a song or reads a story. The student is
encouraged to respond with appropriate actions and is corrected if
the wrong actions or encouraged if no actions occur. This can be
repeated with different ‘texts’ and the number of actions.

Reading/Writing
5.1 identify and use modal verbs
of Positive and Negative
obligation

The teacher will, encourage the students will make lists of do’s and
don’ts, can/cannot, must/mustn’t , it is /isn’t etc., and take simple
notes / or discuss main ideas and details such as the number of
people who can play, rules that regulate how to win, size of
playing field, and sports equipment details and precautions.
Some will work on multiple choice exercises to demonstrate
understanding on a number of familiar situations at home, at
school, on the road, or in the classroom. They will underline a list
of related rules from a number of multiple choice exercises.

Students will follow directions and perform the
action movements of action songs fluently.
(Level 4)
Students will follow directions and perform

the action movements of action songs.
(Level 3)
Students will follow and perform the action
movements after frequent replay and with visual
support.
(Level 2)
Students will reach out for objects (noisy) related
to the song and perform simple actions.
(Level 1)
Students will categorise information under dos
and don’t’s , can/cannot, must/mustn’t, it is/isn’t
etc. (Level 4)
Students will work on multiple choice exercises
using visuals and symbols to demonstrate
understanding on a number of rules in familiar
situations.
(Level 3)
Students will match visuals and symbols to do –
dos and don’ts, can/cannot.
(Level 2)

(No learning outcome identified at level 1)
Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012
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Subject:

English

Unit code and title:

ENG 7.13 Television

Strand:

Listening, Speaking, Reading, Writing

Form 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES
The teacher will:
1. teach students to listen with understanding and identify facts and opinions verbally and in writing
2. teach students to recognise factual writing and imaginative writing
3. teach students to differentiate between the past simple and past continuous and use the past simple and past continuous in imaginative writing
4. teach students to write a review of a TV programme
5. teach students to identify and use the comparative and superlative of adjectives to produce a report
6. teach students to write short paragraphs about a poem
7. teach students to respond creatively to a poem
Key Words

Points to note

Resources

cartoons, the news, documentary,
weather forecast, quiz show, film,
reality show, comedy/ cookery/
sports programme, current affairs,
soap opera, talk-show, couch
potato, technology, review,
report, watch, communicate,
invent, switch on / off, popular,
expensive
Topic
sentence,
elaboration,
evidence, paragraph, alliteration,
run-on lines, rhyming and free
verse, stanza

Approach to teaching and learning for English Language:

A variety of multi-modal texts

The integrated‐skill approach is a tried-and-tested method of teaching
English in a motivating and meaningful context. This approach is
underpinned by a sound acquisition of the basic language elements —
grammar, vocabulary and pronunciation. Students gain ownership of
their learning through a student-centred approach. Linguistic responses
are elicited by using appropriately challenging questioning techniques.
The multiplicity of cultures in the English speaking world and
intercultural issues are dealt with.

http://en.wikipedia.org/wiki/Television
http://www.bbc.co.uk/worldservice/learningenglish/lan
guage/wordsinthenews/2009/09/090904_witn_tv_pirat
es.shtml
http://www.radiotimes.com/ListingsServlet?event=13&
broadcastType=1&jspGridLocation=/jsp/tv_listings_grid.j
sp&jspListLocation=/jsp/tv_listings_single.jsp&jspError=
/jsp/error.jsp&searchDate=08/02/2011&searchTime=18
:00
http://fdslive.oup.com/www.oup.com/elt/teachers/mat
rix/mxfoundlangunit4.pdf
http://fdslive.oup.com/www.oup.com/elt/teachers/mat
rix/mxfoundlangunit7.pdf

In literature grids containing headings and prompts can be presented
on worksheets to facilitate written response.
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printed
poems,
PowerPoint
worksheets, ICT facilities

presentation,
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Teaching objectives

Examples of teaching experiences and activities

Listening and speaking

As a lead-in activity the teacher asks the students how many hours they Students will identify facts in discourse that
spend watching television. Teacher elicits vocabulary related to topic may be formal and write them down.
and a student writes it on the board. Then teacher plays recording of a (Level 8)
report about TV pirates.
Students will identify facts in discourse that
may be formal by answering a number of
In pairs, students listen to and identify a number of facts stated in the
multiple choice questions. (Level 7)
recording by choosing the best answers from a number of multiple
choice questions. Some students are asked to identify these facts by Students will identify facts in discourse that
answering a number of True or False statements.
may be formal by marking a number of True or
False statements. (Level 6)
Individually students read the tape script which has words/phrases that
Students will identify facts in discourse that
denote specific facts missing. Students listen to recording a second
may be formal by underlining the correct
time. Some students fill in the missing information. Some others fill in
words/phrases from a given list. (Level 5)
information from a given list of words/phrases. Some students

The teacher will:
1. teach students to listen
with understanding and
identify facts and opinions
verbally and in writing

Indicators of learning outcomes

underline the correct word/phrases.
Reading Comprehension
2. teach students to
recognise factual writing
and imaginative writing

As a pre-reading activity the teacher asks a number of graded questions
about a factual topic. The students are given two reading texts, one
which is factual (for e.g. a TV programmes schedule) and one which is
imaginative (for e.g. a story).
Some students fill in a grid which has facts missing using the factual
writing piece and answer inferential questions about the imaginative
writing piece. In pairs, some students fill in the grid and/or answer
multiple choice questions about the imaginative piece of writing.

Students will read, understand and distinguish
between factual and imaginative texts and infer
from context by answering inferential
questions. (Level 8)
Students will read, understand and distinguish
between factual and imaginative texts by
answering a number of multiple choice
questions. (Level 7)
Students will read, understand and distinguish
between factual and imaginative texts by
matching vocabulary items related to the topic.
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(Level 6)
Students will read, understand and distinguish
between factual and imaginative texts by
matching vocabulary items related to the topic
based on a given model.
(Level 5)
Grammar

3. teach students to
differentiate between the
past simple and past
continuous and use the
past simple and past
continuous in imaginative
writing

Students read a variety of graded texts where the past simple and past
continuous are used.
Some students identify the difference in use between the past simple
and past continuous by filling in the correct verb form in a text with
missing verbs. In groups, some students identify the difference between
the two tenses by answering open-ended questions about the texts. In
pairs, some students identify the difference between the two tenses by
answering multiple choice questions about the graded texts. In pairs,
some students underline the correct form of the verb from a given list.

Students will read texts that use the two tenses
and afterwards fill in the correct form of the
verb in a gapped text. (Level 8)
Students will read texts that use the two
tenses and identify the difference between the
tenses by answering open-ended questions.
(Level 7)
Students will read texts that use the two tenses
and identify the difference in use between the
two tenses by answering multiple choice
questions. (Level 6)
Students will read texts that use the two tenses
and identify the difference in use between the
two tenses by underlining the correct form of
the verb. (Level 5)

Writing

4. teach students to write a
review of a TV programme

Students talk about their favourite TV programme. Teacher elicits
vocabulary related to the topic. They brainstorm the topic and in groups
produce mind-maps.
In pairs or small groups, students discuss and compare ideas. Students
read a model review of a TV programme. Some students,
independently, compose a draft review; some students write about
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Students will write a coherent and cohesive
review of about 150 words. (Level 8)
Students will write a coherent and cohesive
description of a TV programme (about 150
words) (Level 7)

104

their favourite TV programme.

Grammar
5. teach students to identify
and use the comparative
and superlative of
adjectives to produce a
report

Students read a variety of graded texts that include the use of the
comparative and superlative. The texts may be accompanied by visuals
such as bar charts. Students discuss the use of the comparative and
superlative of adjectives in order to compare and contrast

Some students write a paragraph to produce a report using comparative
and superlative of adjectives to compare and contrast using the
information in the bar charts and the texts. In groups, some students
use information from the bar charts and the texts to fill in a gapped
paragraph with the comparative and superlative of given adjectives to
produce a report. In pairs, some students use information from the bar
charts and the texts to underline the correct form of adjectives in a
number of sentences. Some students rearrange a number of jumbled
sentences that include the use of the comparative and superlative of
adjectives.
Literature
Students are given a list of short questions focused on particular
features of the poem.These could refer, for example, to the subject,
stanzas, free or rhymed verse, run-on lines and alliteration. After
6. teach students to write short students work out the answers, these are then organized into a
paragraph.
paragraphs about a poem
With the help of spidergrams, students and teacher discuss aspects of a
poem, for example, main and subsidiary topics. Key vocabulary items
are highlighted. Students are then asked to write a paragraph using the
Directorate for Quality and Standards in Education Curriculum Management and eLearning Department – English – 2012

Students will use their own words to complete
a gapped text of a TV review (about 100 words)
(Level 6)

Students will fill in a short TV review with given
words. ( Level 5)
Students will independently write a coherent
and cohesive paragraph to report. (Level 8)
Students will complete a coherent and cohesive
paragraph to report. (Level 7)
Students will complete sentences using the
comparative and superlative of adjectives.
(Level 6)
Students will rearrange jumbled sentences
using the comparative and superlative of
adjectives. (Level 5)

Students will write a comprehensive, detailed
and clearly evidenced paragraph of about 60
words about a poem. (Level 8)
Students will write a clear and structured
paragraph of about 60 words about a poem.
(Level 7)
Students will write a few sentences about a
poem. (Level 6)
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material on the whiteboard for support.

Students are asked to perform a written response to a poem by
7. teach students to respond completing a worksheet containing semi-guided tasks.
creatively to a poem
Students are encouraged to find other creative ways of responding to a
poem, for example, by illustrating; dramatizing; recording; matching to
pictures; matching to music; and designing a PowerpPoint presentation.
Teacher may present model examples in support. Students, individually,
in pairs or in groups prepare such a response with the help of ICT
facilities.

Students will begin to write a few sentences
about a poem. (Level 5)

Students will produce a creative, relevant and
complex response (see activities) to a poem.
(Level 8)
Students will produce a creative, relevant and
interesting response (see activities) to a poem.
(Level 7 )
Students will participate in the production of a
creative, relevant and interesting response (see
activities) to a poem. (Level 6)
Students will begin to participate in the
production of a creative response to a poem.
(Level 5)
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Subject:

English

Unit code and title:

ENG 7.13 Television

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES at attainment levels 5,6,7,8
The teacher will:
1. teach students to listen with understanding and identify facts and opinions verbally and in writing
2. teach students to recognise factual writing and imaginative writing
3. teach students to differentiate between the past simple and past continuous and use the past simple and past continuous in imaginative writing
4. teach students to write a review of a TV programme
5. teach students to identify and use the comparative and superlative of adjectives to produce a report
6. teach students to write short paragraphs about a poem
7. teach students to respond creatively to a poem
The mainstream objectives 3, 4 and 7 are not relevant at this level of attainment.
OBJECTIVES at attainment levels 1,2,3,4
1.1 listen with understanding and identify facts in writing
2.1 recognise factual writing and imaginative writing
5.1 identify and use adjectives to produce a report
6.1 write / complete sentences about plot and character in fiction
Key Words

Points to note

Resources

cartoons, the news,
weather forecast, quiz
show, film, comedy/
cookery/ sports
technology, review,
report, watch,
communicate, switch on /
off, popular, expensive,

The integrated-skill approach is the key to presenting the teaching of
English in a motivating and meaningful context. Linguistic responses
are elicited by using appropriately challenging questioning
techniques.

http://www.sheppardsoftware.com
http://www.shinylearning.co.uk
http://www.kidport.com
http://www.do2learn.com
http://www.inclusive.co.uk
http://www.educationaworld.com
http://www.wydea.com
http:///www.priorywoods.com
http://www.kiddesafetyeurope.co.uk/utcfs/ws-401/Assets/kids
http://www.hartsfine.gov.uk/kidzone/play/roomhazards.htm
http://www.nes-english.com.worksheets/flashcards
http://en.wikipedia.org/wiki/Television
wordsinthenews/2009/09/090904_witn_tv_pirates.shtml

The teacher should explore and use prior knowledge and experiences of
students, Listening to picture book stories which encourage expressive
actions which are an early form of speaking can be very helpful. All
means of communication should be used with students according to
their attainment level.
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening and writing

The teacher asks the students about a popular TV programme/ serial.
Students watch clips from the show. Teacher elicits vocabulary related
to topic and a student writes it on board. Some students listen to and
identify a number of facts stated in the recording by choosing the best
answers from a number of multiple choice questions.
Some students read simple sentences related to the programme, which
have words that denote specific facts missing. Students watch and listen
to recording a second time. Some students fill in the missing
information. Some others fill in information from a given list of words.

Students will identify facts in discourse that may be
formal and write them down in simple sentences /
keywords. (Level 4)

The teacher will teach students to
1.1 listen with understanding and
identify facts in writing

The teacher will animatedly read a story with pictures. Then the teacher
will point to different pictures in the story and make the wrong sounds
for different pictures such as barking at a cat picture. The student
indicates if there is a mistake. This can be exciting and fun.
Reading and Writing
Reading Comprehension
2.1 recognise factual writing and
imaginative writing

The teacher asks a number of graded questions about a factual topic.
The students are presented with two texts, one which is factual (for e.g.
a TV programmes schedule) and one which is imaginative (for e.g. a
story). Some students fill in a grid which has facts missing using the
factual writing piece and answer inferential questions about the
imaginative writing piece by filling in with single words. Others fill in
the grid and/or answer multiple choice questions about the imaginative
piece of writing.

Students will identify facts in discourse that may be
formal by answering a number of multiple choice
questions. (Level 3)
Students will identify facts in discourse by verbally
marking a number of True or False statements.
(Level 2)
Students will answer yes or no questions with nod,
shaking head or using a communications board
(Level 1)

Students will read simple texts and distinguish
between factual and imaginative texts and infer
from context by answering inferential questions.
(Level 4)
Students will read and understand simple words
and distinguish between factual or imaginative
texts. (Level 3)
Students will select a few words or symbols that
derive some meaning to distinguish factual or
imaginative texts. (Level 2)
Students will experience factual and imaginative
texts through visual and auditory material and
various activities. (Level 1)
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Speaking/Reading/Writing
Grammar
5.1 identify and use adjectives to
produce a report

Writing
Literature
6.1 write/complete short
sentences about plot and
character in fiction

The teacher plays a cartoon and then a tourism clip on as large a screen
as possible and encourages the student to watch what is happening.
The teacher asks the students to read a variety of graded texts that
include the use of simple adjectives. The texts may be accompanied by
visuals. Some students complete simple short sentences to produce a
report making use of appropriate adjectives from a given list.

Students will complete simple sentences using
appropriate adjectives to complete a report.
(Level 4)

Some students use information from texts to underline the correct
adjectives in a number of sentences. Others will match verbal simple 3
word phrases containing adjectives, to related visuals and objects. E.g.:
a red ball - visual and / or object. Other students are asked to bring or
point to specific objects. e.g. big book, blue car

Students will hear simple phrases containing
adjectives, and match related visuals or object.
(Level 2)
Students will participate and explore objects and
visuals in increasingly complex way. (Level 1)

The teacher asks the students to listen to a short narrative / plot.
Students are presented, in print or on screen, with a model paragraph
describing the plot of a story. This can be in words of pictographic form.
The teacher asks the students choose from a list of adjectives that apply
to one of the characters. They will make a short list. Students are asked
to verbally expand the shortlist into a paragraph. Others build up a
short paragraph by completing short sentences related to the plot.
Some students fill in with keywords to complete sentences related to
the plot. Others are presented with a number of visuals and they
sequence the visuals to complete a short narrative / plot

Students will build a short paragraph using simple
vocabulary. (Level 4)

When story-telling the teacher should use sensory material to make the
story more understandable to some students. Visual, sensory objects
and tactile will encourage the students to participate in the activity.

Students will underline the correct adjective for a
short report. (Level 3)

Students will fill in and complete a simple
sentence, using simple vocabulary. (Level 3)
Students will complete a story, by sequencing a
number of pictures. (Level 2)
Students will actively explore objects for more
extended periods during story telling.
(Level 1)
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Subject:

English

Unit code and title:

ENG 7.14 Let’s Save the World

Strand:

Listening, Speaking, Reading, Writing

Form 1
Unit Duration 9 sessions of 40 minutes each (Total: 7 hours)

OBJECTIVES
The teacher will:
1.
2.
3.
4.
5.

teach students to listen for topic, identify key ideas, distinguish between main idea and supporting ideas
teach students to justify opinions and choices, negotiate, support points of view and give reasons for choice
teach students to identify text features, meaning and purpose in multimodal texts
teach students to organise and summarise information
teach students to identify and use connecting words and phrases expressing cause and effect, result and contrast such as because, as, due to, as a result,
since, whereas and while
6. teach students to write short paragraphs about plot and character in fiction
Key Words

Points to note

Resources

I think you’re right.

Approach to teaching and learning for English Language:

because, whereas, as, since
saving the environment
Advertisements, flyers,
brochures, posters
In my opinion; It seems to me;
Indeed; I think that

The integrated‐skill approach is a tried-and-tested method
of teaching English in a motivating and meaningful context.
This approach is underpinned by a sound acquisition of the
basic language elements — grammar, vocabulary and
pronunciation. Students gain ownership of their learning
through a student-centred approach. Linguistic responses
are elicited by using appropriately challenging questioning
techniques. The multiplicity of cultures in the English
speaking world and intercultural issues are dealt with.

http://www.grinningplanet.com/6001/environmental-songs.htm
http://www.bbc.co.uk/worldservice/learningenglish/language/word
sinthenews/ 2011/01/110128_polar_swim_page.shtml
https://www.dlsweb.rmit.edu.au/lsu/content/4_WritingSkills/writin
g_tuts/linking_LL/activity2.html
http://www.skillsworkshop.org/genlit/lookatlets.pdf
http://www.pearsonschoolsandfecolleges.co.uk/AssetsLibrary/SECT
ORS/Secondary/PDFs/English/AQAGCSEEnglishRevisionFoundationW
orkbook.pdf
http://www.teachingenglish.org.uk/sites/teacheng/files/Environmen
tal%20problems_lesson%20plans.pdf
http://www.teachingenglish.org.uk/sites/teacheng/files/Environmen
tal%20problems_lesson%20plans.pdf
http://en.wikipedia.org/wiki/Poster

topic sentence, plot, events,
character feature, turning point

Classroom modelling and/or drafting is helpful in
developing extended prose response to fiction.

prose readers, IWB, worksheets
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening and speaking

In pairs students work on words and phrases related to the
listening task they are going to perform. Students listen to a
news item and then identify the main idea. Some students
verbally identify the main idea and in pairs write down the
main message, together with key ideas and supporting
examples in a grid. Other students select the correct answer
regarding the main idea of the audio clip from a number of
options. Some other students fill in a gapped text where the
main idea is partly written down. Students express verbally
what the topic of the text is.

Students will identify the main idea by expressing it verbally
and in writing and distinguish between main idea and
supporting examples. (Level 8)

The teacher will:
1. teach students to listen
for topic, identify key
ideas, distinguish
between main idea and
supporting ideas

Students will identify the main idea by choosing from a
number of Multiple choice statements and verbally give a
reason in support of their choice. (Level 7)
Students will identify the main idea by filling in a gapped text
expressing the main idea. (Level 6)
Students will identify the topic and express verbally some facts
in the audio text. (Level 5)

Speaking/Writing

2. teach students to
justify opinions and
choices, negotiate,
support points of view,
give reasons for choice

In groups of 5, students come up with situations in which
each student in the group has to write down 6 things they
would take with them (e.g. if they were to go to a desert
island) or six objects each student would put in a time
capsule that would give future generations a good idea of
life in the first part of the twenty first century. Then
members of each group have to agree on four objects from
among all the choices made by each student in the same
group through negotiation and discussion about the pros
and cons of choices made.
Students justify their choices whenever they make decisions
by giving reasons for leaving out a particular object. Then
two groups meet and whittle down the number of objects
from four to three objects.

Students will express independently and fluently, and write a
summary of decisions reached and reasons for opinions with
general accuracy. (Level 8)
Students will express opinions and support their opinions
orally and in writing with some need for repair. (Level 7)
Students will express opinions and justify opinions orally with
peer support. (Level 6)
Students will identify orally the objects they have chosen and
express orally reasons for choice in basic English. (Level 5)
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Each group can assign different roles to each member, such
as timekeeper, rapporteur, scribe/writer and thus practise
collaborative working and team building.
Writing
3. teach students to
organise and
summarise information

Each group writes a summary of the discussion that includes
the objects selected and reports the reasons for their
choices. Some students can write the summary of the
objects chosen and the reasons given independently. Some
other students are given a template that they can use as a
model. Others fill in a given model which can be empty or
with language structures written in the grid.

Students will write a summary of the decisions taken and the
reasons for the choices independently. (Level 8)
Students will write a summary of the decisions taken and the
reasons for choice based on a given model. (Level 7)
Students will write a summary of the decisions taken by filling
in a grid with language structures provided. (Level 6)
Students will write down the list of objects chosen.
(Level 5)

Reading/Writing

4. teach students to
identify text features,
meaning and purpose
in multimodal texts

Students access on Internet or bring with them a number of
written and visuals texts such as advertisements, notices,
flyers, brochures and other promotional material. In groups
of 5, students examine these text types and identify
genre/text type by focusing on layout and graphic features
of multimodal text such as headlines, sub-titles,
illustrations, captions and logos.
Some students analyse the ways in which these text
features help to identify genre and convey meaning. Other
students analyse how choice of words (e.g. use of emotive
words) together with text features is used to enhance
written and visual texts and to achieve certain effects
(e.g.to persuade). Some other students compare and
contrast different texts and examine how different texts use
different layout and lexical features to achieve their
purposes and reach target audience (e.g. to inform, to
persuade)

Students will compare and contrast two different text types,
and identify genre, meaning and features of language used for
a specific purpose by analysing text features, graphics and
choice of language (e.g. lexis) (Level 8)
Students will identify text type/genre and how meaning and
purpose are conveyed by analysing layout features, graphics
and choice of language (e.g. lexis) (Level 7)
Students will identify text type and intended audience by
drawing on layout features of texts and information given.
(Level 6)
Students will identify text type by drawing on text features.
(Level 5)
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Speaking, Reading, Writing

5. teach students to
identify and use
connecting words and
phrases expressing
cause and effect such
as because, as, due to,
as a result, since,
whereas, and while

Students are asked to read a number of contextualised
graded texts in which there are a number of cause-andeffect situations that feature the use of discourse markers.
In pairs, some students rewrite these sentences using
alternative link words and generate new cause-and-effect
situations with appropriate linkers.

Students will read a contextualised text and rewrite these
sentences using alternative cause-and-effect linkers. (Level 8)
Students will read a contextualised text with cause-and-effect
linkers and answer questions verbally and in writing. (Level 7)

Students will read a jumbled contextualised text and
Other pairs rearrange jumbled-up parts of sentences rearrange the sentences, using the correct cause-and-effect
containing the cause and effect of a particular situation. linking words and phrases. (Level 6)
Some students fill in the linkers in gapped sentences with
the linkers missing. Other pairs underline the linkers in a Students will read and fill in text with given cause-and-effect
given set of sentences.
linkers in a box. (Level 5)
Students brainstorm situations that focus on cause-effect
relationships, such as a bad day at school, a holiday that
went wrong, a success story. Causes and effects are
brainstormed and written down. Students link these causes
and effects.

Literature

6. teach students to write short
paragraphs about plot and
character in fiction

Students, individually, in pairs or in groups, are asked to list
the main events of the story. Lists are discussed and a
reasonable shortlist is drawn. Students are asked to expand
the shortlist into a paragraph.

Students will write two well structured paragraphs, each of
about 80 words, containing relevant and accurate information
– one about the plot, and the other about the character of a
prose reader. (Level 8)

Students are presented, in print or on screen, with a model
paragraph describing the plot of a story. Their attention is
drawn towards key features of the paragraph, namely, the
use of the historical present, the chronological sequence,
and the omission of insignificant details.

Students will write two paragraphs, each of about 80 words,
containing relevant and accurate information - one about the
plot, and the other about the character of a prose reader.
(Level 7)

Students will write two paragraphs each of about 80 words
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Students, individually, in pairs or in groups, are asked to
focus on a character and draw a list of adjectives that apply
to one of the characters. For each adjective, evidence must
be noted down. A reasonable shortlist is drawn. Students
are asked to expand the shortlist into a paragraph.

containing information – one about the plot, and the other
about the character of a prose reader. (Level 6)

Students will complete two gapped paragraphs - one
describing the plot, and the other about a character of a prose
reader. (Level 5)

Students are presented, in print or on screen, with a model
paragraph describing a character. Their attention is drawn
towards key features of the paragraph, namely, the topic
sentence, the evidence, and the use of the historical
present.
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Subject:

English

Unit code and title:

ENG 7.14 Let’s Save the World

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES:
The teacher will :
1. teach students to listen for topic, identify key ideas, distinguish between main idea and supporting ideas
2. teach students to justify opinions and choices, negotiate, support points of view and give reasons for choice
3. teach students to identify text features, meaning and purpose in multimodal texts
4. teach students to organise and summarise information
5. teach students to identify and use connecting words and phrases expressing cause and effect, result and contrast such as because, as, due to, as a
result, since, whereas and while
6. teach students to write short paragraphs about plot and character in fiction
The mainstream objectives 3, 4 and6 are not relevant at this level of attainment.
OBJECTIVES:
1.1 Listen for topic, identify key ideas, distinguish between main idea and supporting ideas
2.1 Justify opinions and choices, and give reasons for choice
5.1 Select details and emotive language to persuade
Key Words

Points to note

Resources

I think you’re right.
Advertisements, posters
I. Exactly! Yes, I agree.

The integrated-skill approach is the key to presenting the
teaching of English in a motivating and meaningful context.
Linguistic responses are elicited by using appropriately
challenging questioning techniques.

http://www.sheppardsoftware.com
http://www.shinylearning.co.uk
http://www.kidport.com
http://www.do2learn.com
http://www.inclusive.co.uk
http://www.educationaworld.com
http://www.wydea.com
http:///www.priorywoods.com
http://www.kiddesafetyeurope.co.uk/utcfs/ws401/Assets/kids

Plot, character, chronological
sequence, historical, present,
topic sentence,

The teacher should explore and use prior knowledge and
experiences of students, Listening to picture book stories
which encourage expressive actions which are an early form
of speaking can be very helpful. All means of
communication should be used with students according to
their attainment level.
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening

The teacher encourages the students to work on words and
phrases related to the listening task they are going to
perform. Students listen to a news item and then identify
the main idea. Some students verbally identify the main
idea and some write down the main message,. Other
students select the correct answer regarding the main idea
of the audio clip from a number of options. Some other
students fill in gapped text/words where the main idea is
partly written down.

Students will identify and write down the main message of
text, video clip, or song. Some will share ideas and proposals
related to such issues. (Level 4)

The teacher will teach students
to:
1.1 listen for topic, identify key
ideas, distinguish between
main idea and supporting ideas

The teacher plays a game with the students whereby they
have to find the real object from a picture. The response
can be pointing or it may involve the student going to find
the object in the classroom
Speaking/Writing
2.1 justify opinions and choices
and give reasons for choice

The teacher asks the students to write down 6 things they
would take with them (e.g. if they were to go for a weekend
break to Gozo.) or write 3 objects , the group would think
and decide to be appropriate and necessary to give to
students who will be going to Gozo in the future. The
teacher will give the children pictographic cards from which
they can select their preferences. Then the teacher will ask
the students, in small groups, to discuss and decide on the
best choices available. With help they will give reasons to
justify opinions and choices.
The teacher will encourage the student to indicate their
likes and dislikes. This will often happen by acceptance or
rejection of food or objects. Where possible seek to
encourage either verbal yes/no responses or pointing to
either of two symbols for yes or no.

Students will verbally identify the main message of text,
video clip, or song and communicate their own experiences
related to such issues. (Level 3)
Students will answer simple questions to demonstrate their
understanding of the main message of such issues.
(Level 2)
Students will respond appropriately to options and choices
with actions and gestures. (Level 1)
Students will identify the objects they have chosen and
express verbally reasons for choice. (Level 4)
Students will express ideas and write single words for short
list. (Level 3)
Students will express ideas and choices by forwarding simple
straightforward questions supported by visuals.
(Level 2)
Students will use emerging conventional communication.
(Level 1)
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Speaking and Writing
5.1 select details and emotive
language to persuade

The teacher shows the students some posters and discusses
what they are selling and if they like the way the message is
presented. Some students may be able to explain their
thoughts to justify their opinions
The teacher discusses with the students a topic that they
would like to make a poster for and what kinds of things
would need to go on the poster, based on issues, ideas and
topics that they agree upon. (e.g. Hot Dog Day) The teacher
should highlight things such as creative slogans, headings
and language as well as images.
The teacher should write, draw or put up symbols and
pictures of the ideas the students present. The teacher puts
the students into small groups with a set of materials from
which each group can create their own poster. The students
should be encouraged to discuss and justify their choices
with each other.

Students will be able to join in a discussion and prepare to
make a poster to be used for a specific activity. Able to
prepare in writing simple vocabulary they are going to use on
the poster. Able to use the computer for different needs.
(Level 4)
Students will browse through internet to look for appropriate
pictures to print for the poster. Look for adequate logos and
appropriate graphics to use. (Level 3)
Students will help out in selecting the pictures, cut and paste
on poster and with help type simple captions on computer
screen to print for the poster.
(Level 2)
Students will cooperate with shared exploration and
supported participation. (Level 1)

An alternative to using materials the teacher could
encourage some students in pairs to design a poster on the
computer. Some other students complete a partially filled in
poster template. Other use prepared pictures, visuals and
symbols to finish up the poster.
The teacher gives the students a multiple choice board
where they have to press one button from three pictures
one of which expresses the choice they want. (Food is a
good motivator) The teacher encourages the student to
press the switch several times teasing them to see if they
are sure that this is the object they want. The number of
choice buttons can be increased. The main point is that the
students has to be consistently persistent to persuade the
teacher to respond
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Subject:

English

Unit code and title:

ENG 7.15 Looking Back

Strand:

Listening, Speaking, Reading, Writing

Form 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES
The teacher will:
1. conduct revision work related to listening skills
2. conduct revision work related to speaking skills
3. conduct revision work related to reading skills
4. conduct revision work related to writing skills
5. conduct revision work related to literature
6. familiarize students with examination tasks

Key Words

Points to note

Resources

Dialogue, context, intention,
audience, tenses, grammar,
pronouns, link-words, response.

Approach to teaching and learning for English Language:

Course book
Past papers
Worksheets
Audio clips
CD player
Literature texts

Revision, correction, rubrics, mark
scheme, word limits, planning,
time-management, weighting.

The integrated‐skill approach is a tried-and-tested method of teaching
English in a motivating and meaningful context. This approach is
underpinned by a sound acquisition of the basic language elements —
grammar, vocabulary and pronunciation. Students gain ownership of their
learning through a student-centred approach. Linguistic responses are
elicited by using appropriately challenging questioning techniques. The
multiplicity of cultures in the English speaking world and intercultural
issues are dealt with.
Revision work may be conducted by first evaluating student performance,
identifying weaknesses, and then revisiting the related areas of
competence. Students should be encouraged to express their difficulties
and ask for support.
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening

Teacher conducts a selection of listening comprehension activities
involving a range of genres covered during the year, such as
dialogues, announcements, news reports and instructions. Students
perform related tasks and bring up any difficulties. These are
discussed and addressed by the teacher.

Students will identify and rectify any
weaknesses as to be able to perform
competently in listening comprehension
activities chosen for revision. (Level 8)

The teacher will:
1. conduct revision work related
to listening skills

Speaking
2. conduct revision work related
to speaking skills

Students will identify and rectify a number of
weaknesses as to be able to perform
competently in listening comprehension
activities chosen for revision. (Level 7)
Teacher conducts a listening comprehension activity focusing on
weak areas noted before and that may still be addressed. These could
be related, for example, to lack of concentration during the listening,
lack of attention given to the context, and lack of understanding of
the set task. The listening text may be read out or played in stages,
each followed by related tasks, so that problems and remedial work
may be more focused. For example, if the target problem is a lack of
attention given to the context, the class should be shown a variety of
rubrics that seek to contextualize listening comprehension texts.
Individually, in pairs, or in groups students try to anticipate in general
terms the content of the text related to each rubric. Group feedback
is shared by all the class and moderated by the teacher.

Students will with support, identify and begin
to rectify some weaknesses as to be able to
participate in listening comprehension
activities chosen for revision. (Level 6)

Teacher conducts a selection of speaking activities involving a range
of genres covered during the year, such as dialogues, role plays,
discussions and presentations. Teacher reminds students of some of
the key features of each genre. For example, in the case of a dialogue,
features such as tone, turn taking, and expressions of agreement and
disagreement are revised. Students perform related tasks and bring
up any difficulties. These are discussed and addressed by the teacher.

Students will identify and rectify any
weaknesses as to be able to perform
competently in speaking activities chosen or
revision. (Level 8)

Students will with support, begin to identify
and rectify some weaknesses as to be able to
participate in listening comprehension
activities chosen for revision. (Level 5)

Students will identify and rectify a number of
weaknesses as to be able to perform
competently in speaking activities chosen for
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revision. (Level 7)

Reading
3. conduct revision work related
to reading comprehension
skills

Teacher conducts a speaking activity focusing on weak areas noted
before and that may still be addressed. These could be related, for
example, to lack of confidence, too much preoccupation with
accuracy, excessive haste, and lack of understanding of task. The
activity may be conducted in stages, so that problems and remedial
work may be more focused. For example, if the target problem is a
lack of understanding of the task, students are shown a variety of
rubrics and individually, in pairs or in groups students identify the
purpose, audience and general content of the speaking activity.
Group feedback is shared by all the class and moderated by the
teacher.

Students will with support, identify and begin
to rectify some weaknesses as to be able to
participate in speaking activities chosen for
revision. (Level 6)

Teacher conducts a selection of reading comprehension activities
involving various genres covered during the year, such as fiction,
correspondence, articles and reports. Students perform related tasks
and bring up any difficulties. These are discussed and addressed by
the teacher.

Students will identify and rectify any
weaknesses as to be able to perform
competently in reading comprehension
activities chosen for revision. (Level 8)

Students will with support, begin to identify
and rectify some weaknesses as to be able to
participate in speaking activities chosen for
revision. (Level 5)

Students will identify and rectify a number of
weaknesses as to be able to perform
Teacher conducts a reading comprehension activity focusing on weak
competently in reading comprehension
areas noted before and that may be still addressed. These could be activities chosen for revision. (Level 7)
related, for example, to lack of attention given to link words,
pronouns, and punctuation; particular items of vocabulary and Students will with support, identify and begin
idiomatic expressions; problems with decoding; and inability to to rectify some weaknesses as to be able to
identify intention and audience. The reading text/s may be tackled in participate in reading comprehension
stages, each followed by related tasks, so that problems and remedial activities chosen for revision. (Level 6)
work may be more focused. For example, if the target problem
concerns link-words, students are given a text and students,
individually, in pairs or in groups, are asked to pick out link-words and
explain the meaning that each particular link-word gives to the text.
Group feedback is shared by all the class and moderated by the

Students will with support, begin to identify
and rectify some weaknesses as to be able to
participate in reading comprehension
activities chosen for revision. (Level 5)
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teacher.
Writing

4. conduct revision work related
to writing skills

Teacher conducts a selection of writing activities involving various
genres covered during the year, such as essays, correspondence and
dialogues. Students perform related tasks and bring up any
difficulties. These are discussed and addressed by the teacher

Students will identify and rectify any
weaknesses as to be able to perform
competently in writing activities chosen for
revision. (Level 8)
Students will identify and rectify a number of
weaknesses as to be able to perform
competently writing activities chosen for
revision. (Level 7)
Students will with support, identify and begin
to rectify some weaknesses as to be able to
participate in writing activities chosen for
revision. (Level 6)

Literature

5.

conduct revision work
related to literature

Students will with support, begin to identify
and rectify some weaknesses as to be able to
Teacher conducts a selection of literature activities involving prose, participate in writing activities chosen for
drama and poetry covered during the year, such as quizzes, hot seat, revision. (Level 5)
role plays and recitations. Students perform related tasks and bring
up any difficulties. These are discussed and addressed by the teacher
Teacher conducts a literature activity focusing on weak areas noted
before and that may still be addressed. These could be related, for
example, to weaknesses in identifying figures of speech, describing
characters, and producing a response. If, for example, the target
challenge is writing a response, students are shown (in print or on
screen) a list of items on which one can write a response to a literary
text (such as plot, subject, characters, language and setting). A text
covered during the year is specified, and students are then asked to
write at least one sentence on each item (if applicable) in connection
with the specified text. Feedback is shared by the class and
moderated by the teacher.
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Students are provided with copies of specimen and/or annual past
papers, or parts thereof. Students are guided through an overview of
the various parts, and invited to express queries and difficulties.
These could concern, for example, the variety of task types, the
terminology of rubrics, suggested time to be spent on each task, the
weighting, common pitfalls, and planning. Teacher provides tips and
advice as necessary.

Students will identify and rectify any
weaknesses as to be able to perform
competently in literature activities chosen for
revision (Level 8)

Students are provided with copies of specimen and/or annual past
papers, or parts thereof. Students are guided through an overview of
the various parts, and invited to express queries and difficulties.
These could concern, for example, the variety of task types, the
terminology of rubrics, suggested time to be spent on each task, the
weighting, common pitfalls, and planning. Teacher provides tips and
advice as necessary.

Students will perform competently the full
range of tasks taken from past papers.
(Level 8)

Students will identify and rectify a number of
weaknesses as to be able to perform
competently literature activities chosen for
Teacher, in consultation with students, selects a number of tasks revision. (Level 7)
taken from specimen and/or past exam papers and sets them in turn
as classroom tasks. In light of the feedback, teacher focuses on Students will with support, identify and begin
common issues, provides the necessary feedback, and conducts to rectify some weaknesses as to be able to
support activities. Examples of common issues may include, for participate in literature activities chosen for
example, writing beyond the word limits, time-management, and revision. (Level 6)
irrelevant comprehension answers.
Students will with support, begin to identify
and rectify some weaknesses as to be able to
participate in literature activities chosen for
revision. (Level 5)
(Listening/Speaking/ Reading,
Writing)

6.

familiarize students with
examination tasks

Students will perform competently a range of
tasks taken from past papers. (Level 7)

Students will perform competently some tasks
Teacher, in consultation with students, selects a number of tasks taken from past papers. (Level 6)
taken from specimen and/or past exam papers and sets them in turn
as classroom tasks. In light of the feedback, teacher focuses on Students will begin to perform some of tasks
common issues, provides the necessary feedback, and conducts taken from past papers. (Level 5)
support activities. Examples of common issues may include, for
example, writing beyond the word limits, time-management, and
irrelevant comprehension answers.
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Subject:

English

Unit code and title:

ENG 7.15 Looking Back

Strand:

Listening, Speaking, Reading, Writing

Form: 1
Unit Duration 9 sessions of 40 minutes each (Total: 6 hours)

OBJECTIVES at attainment levels,5,6,7,8
The teacher will:
1. conduct revision work related to listening skills
2. conduct revision work related to speaking skills
3. conduct revision work related to reading skills
4. conduct revision work related to writing skills
5. conduct revision work related to literature
6. familiarize students with examination tasks
The mainstream objectives 5 and 6 are not relevant at this level of attainment.
OBJECTIVES at attainment levels 1,2,3,4
1.1 summary work related to listening skills
2.1 summary revision work related to speaking skills
3.1 summary revision work related to reading skills
4.1 summary revision work related to writing skills
Key Words

Points to note

Resources

Reading

The integrated-skill approach is the key to presenting the teaching of
English in a motivating and meaningful context. Linguistic responses are
elicited by using appropriately challenging questioning techniques.

Audio clips
CD player
Computers
Literature texts
Appropriate story books

Writing
Speaking
Listening

The teacher should explore and use prior knowledge and experiences of
students, Listening to picture book stories which encourage expressive
actions which are an early form of speaking can be very helpful. All means
of communication should be used with students according to their
attainment level.

.
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Teaching objectives

Examples of teaching experiences and activities

Indicators of learning outcomes

Listening
The teacher will conduct:

Teacher conducts a selection of listening comprehension activities
involving a range of genres covered during the year, such as
dialogues, announcements, news reports and instructions. Students
perform related tasks and teacher will see what their difficulties are.

Students will begin to show confidence in
listening to questions on simple stories, songs
rhymes and other texts Teacher Identifies
any weakness. (Level 4)

Teacher conducts a listening comprehension activity focusing on
weak areas noted before and that may still be addressed. The
listening text may be read out or played in stages, each followed by
related tasks, so that problems and remedial work may be more
focused. For example, if the target problem is a lack of attention
given to the context, the class should be shown a variety of rubrics
that seek to contextualize listening comprehension texts.

Students will listen attentively and respond to
appropriate questions. Teacher identifies
and rectifies any weaknesses as to be able to
perform competently in listening. (Level 3)

For students at level 1 the teacher can continue with listening tasks at
the level to which they are able.

Students will show that they can remember
learned responses over increasing periods of
time. (Level 1)

Teacher reminds students of some of the key features of each genre.
For example, in the case of a dialogue, features such as tone, turn
taking, and expressions of agreement and disagreement are revised.
Students perform related tasks and bring up any difficulties. These
are discussed and addressed by the teacher. Teacher conducts a
speaking activity focusing on weak areas noted before and that may
still be addressed. These could be related, for example, to lack of
confidence, too much preoccupation with accuracy, excessive haste,
and lack of understanding of task. The activity may be conducted in
stages, so that problems and remedial work may be more focused.
For example, if the target problem is a lack of understanding of the
task, students are shown a variety of rubrics to respond to.

Students will with support participate actively
in speaking tasks such as role-play.
(Level 4)

1.1 summary work related to
listening skills

Speaking
2.1 summary work related to
speaking skills

For students at level 1 the teacher can continue with speaking tasks

Students will demonstrate an understanding
to answer appropriately simple requests.
(Level 2)

Students will link up to four key words, signs
or symbols in communicating about their own
experiences or in telling familiar stories.
(Level 3)
Students will combine single words, signs or
symbols to communicate meaning
(Level 2)
Students will begin to respond consistently to
familiar people, objects, and events and seek
attention through eye contact, gesture,
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Reading
3.1 summary work related to
reading comprehension skills

at the level to which they are able.

action. (Level 1)

Teacher conducts a reading comprehension activity focusing on weak
areas noted before and that may be still addressed. These could be
related, for example, to lack of attention given to link words,
pronouns, and punctuation; particular items of vocabulary and
idiomatic expressions; problems with decoding; and inability to
identify intention and audience. The reading text/s may be tackled in
stages, each followed by related tasks, so that problems and remedial
work may be more focused. For example, if the target problem
concerns link-words, students are given a text and students,
individually, in pairs or in groups, are asked to pick out link-words and
explain the meaning that each particular link-word gives to the text.
Group feedback is shared by all the class with the teacher.

Students will read simple texts to show
understanding and which is generally
accurate. (Level 4)
Students will understand that signs, symbols
and pictures convey meaning.
(Level 3)
Students will match object to pictures and
symbols. (Level 2)
Students will match object to object and some
objects to picture. (Level 1)

For students at level 1 the teacher can continue with reading tasks at
the level to which they are able
Writing
4.1 summary work related to
writing skills

Teacher conducts a writing activity focusing on weak areas still to be
addressed. These could be related, for example, to tenses,
vocabulary, syntax, spelling and punctuation. The writing tasks could
be short so that specific issues could be isolated and addressed. For
students at level 1 the teacher writing tasks are not appropriate.

Students will write to communicate meaning
in both narrative and non narrative forms.
(Level 4)
Students will demonstrate interest and
enthusiasm for writing (Level 3)
Students will make marks or symbols in their
preferred mode of communication. (Level 2)
(No learning outcomes are identified at this
level. (Level 1)
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