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01. Analysis of Feedback
In order that a comparative analysis could be carried out on the feedback presented by an individual
participant within a stakeholder cohort as well as amongst a specific stakeholder cohort as well across
the different stakeholder cohorts a common template was designed to allow for a consistent analysis
of the feedback received.
In segmenting each individual consultation document on the basis of the above template careful
review of each document was undertaken and statements within paragraphs and across each were
identified and correlated against the appropriate attribute.
This constituted painstaking review and attention to detail as a particular paragraph within a
consultation document may include statements, issues, criticisms and recommendations relating to
different aspects of the draft National Curriculum Framework.
In segmenting each individual consultation document into segments and categorising these under the
appropriate attributes within the said template, careful attention was undertaken not to change the
original drafting of the text. The actual nuances of text lifted from feedback documents reflect not only
the opinion of the author / s but also an author’s feelings vis a vis the language applied on the part of
the draft NCF that he or she is expressing her / himself on – which may range from carefully
articulated statements and unequivocal commendations to outspoken anger and disappointment.
To the extent possible, changes to the nuances of the text as presented by the author in his or her
consultation document are limited to instances where editing could not be avoided to improve the
original draft to render it more comprehensive or were the text is presented in Maltese (very limited
feedback is presented in Maltese).
A further level of analysis carried out is that of ascribing a code to each and every segment
categorised under an attribute within the said template. The codification applied is shown in Table
01.

Table 01:
Code
C+

Codification of Segmentation Analysis of Documented Feedback
Definition

Example

Definitive statement in
a
consultation
feedback
document that is positive with
regard to the draft NCF.

Examples are:
“Supports placement of Kindergarten, Year 1 and
Year 2 in the same category as currently there is not
enough communication between Kindergarten and
Year 1.”
“Enhanced communication will lead to a better
transition between Kindergarten and Year 1 in
Primary.”
“Cross curricular themes a very positive innovation.”

C-

Definitive statement in
a
consultation
feedback
document that is negative with
regard to the Draft NCF.

Examples are:
“Timetable models do not reflect classroom realities
as they do not take into account class disturbances
and daily classroom practices such as collecting of
forms, money for outings, etc.”
“Has a strong utilitarian orientation as it directs
students to well-paid jobs and not to societal needs.”
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“If [subject is] reduced to one lesson a week [it is]
impossible to cover [the] syllabus.”
S

A categorical statement in a
consultation
feedback
document on the existing state
of play within the educational
system or the draft NCF.

Examples are:
“Children should be exposed to good models of
spoken English given exposure to America TV
channels or not sufficient exposure to English at
home.”
“Learning Support Assistants need to receive proper
pedagogical training to have sufficient knowledge as
they cannot be all-rounders.”
“Primary Schools with large physical setting
population are impossible to allocate just 15 minutes
for assemble and settling in.”

I

A statement in a consultation
feedback
document
which
identifies an issue or challenge
with regard to the existing state
of play within the educational
system or the draft NCF – yet,
in raising such an issue there is
no rejection of the NCF matter
under discussion.

Examples are:
“Syllabi do not take into account a differentiated
teaching environment.”
“Parents of high flyers complain that teachers are
holding back their children from reaching their full
potential.”
“Syllabus prescribed text books is not suitable for use
by lower ability students.”

R

A recommendation put forward
in a consultation feedback
document.

Examples are:
“Early years are crucial for educational development
and children who seem to be lacking should be
identified early and given adequate support.”
“School Management Team needs to gather feedback
and necessary information for School Development
Plans (SDP) to be effective.”
“Introduction of Subject teaching in the late Primary
years might help for a smoother transition to the
secondary years.”

The Figures below present a high level analysis of the feedback stemming from State Schools.
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Figure 01 represents a high level analysis of all the segmented feedback from State Schools – which
in all stood at 5,213. Of these, 31.1% are Recommendations (R), 30.1% are Issues (I) and 26.1% are
Statements (S).
Feedback that is Critical (C-) to the draft NCF stands at 6.9% whilst that which is Positive (C+) stands
at 5.6%

Figure 01:

Classification of All State Feedback to the Draft NCF
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Figure 02 presents the 12 out of the 42 categories on which the draft NCF is segmented that raised
most discussion from the feedback. These 12 categories generated 3,551 – or 68% of the
segmented feedback. The Assessment and Evaluation generated the highest level of feedback
followed by the Timetable, Teacher Roles and Responsibilities, and Facilities and Support Structure
Services.

Figure 02:

Pressure Points Arising from the Feedback1

1

The Categories represented above are Assessment and Examinations; Timetable; Teacher Roles and Responsibilities;
Facilities and Support Structures and Services; Syllabus; Languages; Differentiated Teaching; Parental Involvement; Learning
and Learning Environment; Teacher Support; Early Years and Primary Education; and 90 Minute Curriculum Development
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Figure 03 presents the top 5 categories which generated Positive (C+) feedback. The highest
category is Early Years and Primary Education, followed by Learning and the Learning Environment.
The Timetable category generated 33 Positive statements.

Figure 03:

Top Five Positive (C+) Categories2

2
The Categories represented above are Early Years and Primary Education; Learning and Learning Environment; Timetable;
Intercultural Education; Cross Curricular Concept
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Figure 04 presents the top 5 categories which generated Negative (C-) feedback. The highest
category is the Timetable – with 74 Negative statements. This is followed by the Differentiated
Teaching and the Syllabus categories respectively.

Figure 04:

Top Five Negative (C-) Categories3

3
The Categories represented above are Timetable; Differentiated Teaching; Syllabus; Assessment and Evaluations; Teacher
Roles and Responsibilities; Teacher Support; Science Education
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Figure 05 represents a high level analysis of the segmented feedback from St Claire College. Of the
segmented feedback, 53.64% are Recommendations (R), 23.49% are Issues (I) and 12.05% are
Critical (C-).

Figure 05:

St Claire College Feedback Profile

Figure 06 represents a high level analysis of the segmented feedback from St Ignatius College. Of
the segmented feedback, 33.28% are Issues (I), 30.54% are Recommendations (R) and 22.49% are
Statements (S).

Figure 06:

St Ignatius College Feedback Profile
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Figure 07 represents a high level analysis of the segmented feedback from St Theresa College. Of
the segmented feedback, 41.15% are Issues (I), 33.72% are Recommendations (R) and 16.34% are
Statements (S).

Figure 07:

St Theresa College Feedback Profile

Figure 08 represents a high level analysis of the segmented feedback from Maria Regina College. Of
the segmented feedback, 39.6% are Recommendations (R), 29.7% are Issues (I) and 13.9% are
Statements (S).

Figure 08:

Maria Regina College Feedback Profile

Figure 09 represents a high level analysis of the segmented feedback from St Benedict College. Of
the segmented feedback, 38.2% are Statements (S), 26.9% are Issues (I) and 21.2% are
Recommendations (R).
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Figure 09:

St Benedict College Feedback Profile

Figure 10 represents a high level analysis of the segmented feedback from San Gorg Preca College.
Of the segmented feedback, 38.7% are Recommendations (R), 29.6% are Statements (S) and 26.3%
are Issues (I).

Figure 10:

San Gorg Preca College Feedback Profile

Figure 11 represents a high level analysis of the segmented feedback from St Margaret College. Of
the segmented feedback, 30.7% are Recommendations (R), 30.7% are Statements (S) and 21.1%
are Issues (I).
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Figure 11:

St Margaret College Feedback Profile

Figure 12 represents a high level analysis of the segmented feedback from St Nicholas College. Of
the segmented feedback, 32.2% are Statements (S), 31.5% are Issues (I) and 27.3% are
Recommendations (R).

Figure 12:

St Nicholas College Feedback Profile

Figure 13 represents a high level analysis of the segmented feedback from St Thomas More College.
Of the segmented feedback, 32.5% are Statements (S), 31.2% are Issues (I) and 26.2% are
Recommendations (R).
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Figure 13:

St Thomas More College Feedback Profile

Figure 14 represents a high level analysis of the segmented feedback from Gozo College. Of the
segmented feedback, 40.9% are Statements (S), 31.7% are Issues (I) and 20.2% are
Recommendations (R).

Figure 14:

Gozo College Feedback Profile
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02. St Clare College
02.1 Primary Schools
St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 1 (No32)
Teacher Support

I

Teachers require time to prepare
practical things for class.

St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 2 (No32)
R

Teachers should be trained to learn
teaching strategies with regards to
differentiated training.

Document titled 'Primarji:
Workshop 3 (No32)
R

Specialised teachers, such as Art and
Music, should prepare planning.

R

Teacher should not be present when
lesson is delivered by PrT therefore
allowing him or her to do other
administrative teaching related work.
Teachers are to be compensated for work
they do outside of the school.
More sharing is required between
teachers-LSA-PrT to minimise repetition of
work.
More empowerment required for both
teacher and pupil.

R
R

Autonomy
Differentiated Teaching

R
C-

C-

Differentiation ideal but difficult for
teacher to cope with mixed ability
groups and individual attention at the
same time.
Children are different and they realise
this leads to bullying.

R

Teachers should be free to adjust own
time table
Teachers require more time for
differentiated training.

Cross Curricular Themes

I

CCC-

Syllabus

I
C-

Time to do what needs to be done in
class is very limited
Certain proposals not realistic given
amount of work in class which is
already overloaded: and is too vast
for contact time.

C-

Teaching
constraints.

restricted

by

time

Session 1 -

R
R

Uncertainty of how cross-curricular will
work across Learning Areas.
Unclear when PrT are to meet to discuss
cross-curricular components.
Uncertain when PrT are going to meet to
discuss subject links.
If breaks get longer syllabus has to be
revised.
There should be guidelines for the syllabi.
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St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 1 (No32)
Children in Class

Timetable

C-

C-

C-

C-

cC+

I

St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 2 (No32)

Certain proposals not realistic given
number of students in class which
should be reduced - particular to
achieve differentiated teaching as
class are too large.

Not in agreement if longer breaks
result in longer school hours and
agreement with MUT is in place and
in principle school day should not get
longer.
1st break of 15m is too short: no time
for children to do anything and a 20m
break is proposed.
Time tables too rigid and time to do
what is required within the classroom
is limited: lesson to be between 30m
and 45m.
Children need 3/4m to move from one
group to the other.
Teachers agree that preparations are
done during school hours.

Document titled 'Primarji:
Workshop 3 (No32)
R

Smaller classes of children required for
differentiated teaching to be achieved.

R

Class should be reduced to 20 students
maximum.
Timetable proposed too rigid especially for
Y3.

C-

Proposed time table for Primary not
reasonable as teachers are expected
to deliver a Maths lesson in the
afternoon when students are tired.

C-

C-

Timetables are not reasonable - for
example Maths in the afternoon.

R

Timetables have to be more flexible.

C-

1st break of 15m too short.

C+

Good timing for assembly which is
important.
School day should be longer. Too many
activities added which reduces teaching
time.
It is not clear how a daily PE class will be
achieved

R

Special
schools
no
time
for
preparation, curriculum development
during fact that teachers need to be
with students all the time.

C-

I
90m
Curriculum
Development

I

Teachers do not have time to talk to
one another even during the
curriculum time.

I

Topic for discussion is sometimes
imposed and does not reflect what the
teachers want to discuss.

Session 1 -

R

To
implement
NCF
curriculum
development sessions should be held
in every school so that teachers have
time to meet.

R

R

Proposed
timetable
cannot
be
implemented.
In-service courses should be catered for
interactive whiteboard.

Coordination between teachers and PrT
should happen in June after examinations.
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St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 1 (No32)
I
Teacher
Roles
Responsibilities

and

I

R

Discussion may not be possible as
PrT is not present.
PrT donot come any more resulting in
preparation to be carried out at home
resulting in further pressure and
stress.
LSAs to be in each class as a TA..

St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 2 (No32)

Document titled 'Primarji:
Workshop 3 (No32)
I

R

LSAs should be trained prior to
initiating work and should hold a
diploma.

S

R
R

R
I
I
R
R
R

R

R
R

Learning and Learning
Environment

R

Religious Education

I

Session 1 -

More planning hours required for KGA as
once monthly per term is not enough.
Support services should be school based.

Support should include nurse and
Guidance teacher.
Additional teacher is to complement each
class to assist with guided reading, peer
observation, continuity when one teacher is
absent, etc.
PrT should remain as these are experts in
their fields.
Uncertain whether PrT are to deliver
lessons or act as support.
Class teacher requires the services of the
PrT as s/he is not an expert.
Need of classroom support in each class.
LSA is to give parallel book as core book.
PrT should be school based but
acknowledged that this may not be
feasible.
Should be an additional teacher over staff
complement for absentees, support for
Guidance teachers, etc.
There should be resident complementary
teachers with regards to foreign students.
On-calls to replace LSAs when these are
on curricular sessions so that teachers and
LSAs can meet.
Requirement for more networking between
Education
and
Church
school
administration
to
secure
common
attainments for all.
Query of why ethics education should not
be for all students.
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St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 1 (No32)

St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 2 (No32)

Document titled 'Primarji:
Workshop 3 (No32)
I

Technology Education

I
I

Arts Education

R

Health Education

R

I
I

Examinations
Assessments

and

C-

R
I

Facilities and Support
Structures and Services

Text Books

NCF caters for all levels and there is
no pressure as each stakeholder
takes his / her time until SEC
examination level is reached when
and where tension starts.
Assessment mark should carry more
weight in the final mark.
Check lists have not been presented
in subjects such as Maths apart from
the fact that administration is time
consuming.

Session 1 -

Teachers are not prepared to teach ethics
and would require training.
IT is a tool and there is no need for a 1hr
lesson in IT.
ICT cannot be used in class as time is to
short.
Art and Music teachers should prepare
guidelines.
PSD subjects should remain on an
individual basis to focus more on character
formation.
Uncertainty of how daily PE can be
achieved.
Teachers would need to be trained with
regards to subjects such as PE and
provided with workbooks.
Assessment on each subject and each
topic would mean increased time for
assessment for less time for teaching.

I

Teachers
can
fill
individual
assessments during the time when PrT
are in school.

I

C-

No mentor for the resource centre is
proposed which is necessary to assist
students who do not have the cognitive
ability to learn to read or write.

R

There should be a resource centre in each
school.

R
R
R

Teachers should be immunised.
All LSAs should have a laptop.
Percentage of schools should have rooms
for special activities such as gym, art room,
etc.
All subjects teachers should have

R
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St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 1 (No32)

Intercultural Education

St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 2 (No32)

Document titled 'Primarji:
Workshop 3 (No32)

I
R

Management of Change

C-

Session 1 -

textbooks provided by the school.
Foreign students increase complexity to
the proposed differentiated ideal.
Foreign students should be trained to
acquire a working knowledge of Maltese
and English.

Many changes have already been
implemented
so
sincerity
of
consultation process is queried and
when
recommendations
are
presented by teachers they carry no
weight.
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St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 4 (No32)'
Teacher Support

I

Uncertainty on who is going to
prepare the lessons.

R

Teachers are to be compensated for
work they do outside of the school.
The syllabus is too vast for the
contact time.

Syllabus

I

Children in Class

R

Timetable

C-

90m
Curriculum
Development

R

Teacher
Roles
Responsibilities

R

and

R

R

S
Learning and Learning
Environment

Religious Education

S

Number of children in the classroom
too large: should not be larger than
20 students.
Too much time for activities which
effects negatively time for teaching.

Coordination between teachers and
PrT should happen in June after
examinations.
There should a LSA present in each
classroom.
There
should
be
resident
complementary teachers with regards
to foreign students.
Teacher does not need to be
presented when PrT is in class and
focus on other tasks.
PrT should be within the school and
not shared.
Reading should be on an individual
basis.

St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 5 (No32)'

St Clare College
Primary School Teachers
Document titled 'Primarji:
Workshop 6 (No32)

Session 1 -

R

More support is required from SMT
and the Directorate.

R

In the absence of PrT teachers need to be
trained in subjects such as PE, Science
and to be provided with appropriate
workbooks.

R

Syllabus content should be condensed
in order to reflect NCF objectives.

R

Syllabus content needs to be reduced so
that there is time for extra-curricular
activities.

C-

Timetable too robotic.

I

Uncertainty with regards to how the Break
is to be organised.

R

Time
management
should
be
personalised to students needs.
NCF prevents problems with regards
training for teachers.
R

There should be a ratio of 1 PrT : 2
schools.

C+

C+
R

R

R

I
I

NCF prevents problems with regards
LSAs for replacements.
Class Assistants required for every
class even though there are no
statemented children.
On-calls to replace LSAs when these
are on curricular sessions so that
teachers and LSAs can meet.

Requirement for more networking
between Education and Church school
administration to secure common
attainments for all.
Query of why ethics education should
not be for all students.
Teachers are not prepared to teach
ethics and would require training.
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St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 4 (No32)'
Technology Education

I

Arts Education

R

Health Education

I

I
Examinations
Assessments

and

Facilities and Support
Structures and Services

I

ICT cannot be used in class as time is
too short.
Art and Music teachers should
prepare guidelines.
Teachers would need to be trained
with regards to subjects such as PE
and provided with workbooks.
Uncertainty of how daily PE can be
achieved.
Assessment on each subject and
each topic would mean increased
time for assessment for less time for
teaching.

St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 5 (No32)'

C-

R

St Clare College
Primary School Teachers
Document titled 'Primarji:
Workshop 6 (No32)

PSD subjects should remain on an
individual basis to focus more on
character formation.

All LSAs should have a laptop.

I

Assessment for each subject and topic will
result in increased time for assessments
and less time for teaching.

R

All LSAs should have a laptop.

R

There should be a Resource Room in each
school.
A percentage of school premises should
have rooms for special activities such as
gym, art, etc.
Absence of differentiated text books.

R

Text-books
Intercultural Education

I
R

I

Session 1 -

Foreign students should be trained to
acquire a working knowledge of
Maltese and English.
Foreign students increase complexity
to the proposed differentiated ideal.
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St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 7 (No32)'

St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 8 (No32)'

Teacher Support

Autonomy

R

Differentiated Teaching

R

Children in Class

R

R
R

I

Class teachers do not need content to be
provided to them by third parties as this
can be sourced from the Internet within the
class.

R
R

Content needs to be reduced and revised.
New syllabi should be drafted through a
coordinated
approach
amongst
the
different EOs so that the topics are
organised around the Learning Area.

I

Not all schools have the same number of
lessons in a week .
There should be the same number of
lessons allocated for all Colleges: for
example a Science lesson every fortnight.
Timetable should be carried out by SMT
and provided to each teacher.
First week of school, school should finish at
1300hrs and remaining time dedicated for
discussions between SMT/teachers/PrT to
plan for schemes and topics to be followed.
Some schools never had the services of
PrT as they take small chosen groups for
activities such as prize days, etc.
School administration requires to know the
number of PrT and days allocated in the
beginning of September.

More empowerment for both the child
and the student.
There
should
be
very
early
intervention to help for better inclusion
of children who might be having
problems.

Syllabus

Timetable

St Clare College
Primary School Teachers
Document titled 'Session 2 Workshop 1' (No33)

Number of children K1-10 considering
age 2 years 9m should be less due to
differentiation in K2-15
To achieve differentiated teaching
there must be less children in class.

Timetable should have a curricular
hour for Health and Safety training.

R

I
90m
Curriculum
Development

Teacher
Roles
Responsibilities

and

I/R

Planning hours for KGAs should be
once monthly and not once per term.

R

I/R

There should be a LSA in every
classroom.

R

There should be a PrT in KG with
regards to drama, music, PE and PSD.

I

R

PrT should be included in the KGA.

R

There should be a LSA in every class
even when there are no statemented
children in class.

I
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St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 7 (No32)'
I
Arts Education
Examinations
Assessments

St Clare College
Primary School Teachers
Document titled 'Primarji: Session 1 Workshop 8 (No32)'

Teacher should stay in class when
the PrT is delivering the lesson.

St Clare College
Primary School Teachers
Document titled 'Session 2 Workshop 1' (No33)

R
R

and

R

R

Facilities and Support
Structures and Services

R/I

R
I

PrTs are to provide forecasts to SMTs and
class teachers on a term basis.
Should remain as a PrT service.

Professionals should increase their
presence in classrooms to evaluate
pupils in their classroom environment.
Follow up should take place at a far
more rapid pace and service response
should be within acceptable time
frames.
There should be a Nurse in school /
college.
Should be more resources such as
INSPIRE.
Need for more lap-tops.
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St Clare College
Primary School Teachers
Document titled 'Session 2 Workshop 2'
(No33)
Teacher Support

I/R

Some teaching in Science subjects
should be taught by specialist
teachers especially technical topics.

S

Teachers require guidance with
regards to workbooks, teacher's
manual lesson plan, use of resources,
guidelines, et al.

Differentiated Teaching

Syllabus

R

90m
Curriculum
Development

S

S
Teacher
Roles
Responsibilities

and

There should be less content in other
subjects
to
enable
increased
organisation of hands on Science in
schools.
There is more need for interaction
and discussion with Science teachers.

St Clare College
Primary School Teachers
Document titled 'Session 2 Workshop 3'
(No33)

St Clare College
Primary School Teachers
Document titled 'Session 2 Workshop 4' (No33)

S

One to one contact to help teachers in
classroom can be increased by
reducing red-tape particularly from
EOs.

S

To differentiate appropriately number
of students in classrooms must be
manageable.

I

LSAs on a one to one rarely have the
opportunity to further own professional
development.

R

There should be increased communication
between the teacher and the Counsellor.

I

Shortage of supplementary services
yet demand is high.

R

Counsellor's presence in the classroom
should be increased and more Guidance
Teachers should be employed.

I

Little information of support services is
available to Educators..
Support teachers are focusing more on
extra curricular activities.
School based PrT are required
particularly in ICT.
Certain schools do not receive
specified support services - particularly
special education schools.
There should be increased teamwork
amongst the various support services.
Specific support services such as

Need for professional development
and guidelines.

I
I
S

r
R
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St Clare College
Primary School Teachers
Document titled 'Session 2 Workshop 2'
(No33)

St Clare College
Primary School Teachers
Document titled 'Session 2 Workshop 3'
(No33)

I

INCO guidance and literacy should be
school based.
LSA to operate as a Classroom
Assistant.

Learning and Learning
Environment

Science Education

R

R
Examinations
Assessments

and

R

S

Facilities and Support
Structures and Services

S

R

R

R

The Science co-ordinator should
oversee continuity of progression
across the years.
Science teachers should be more
present in the school.
A national project in Science should
be introduced.

Need to move away from mentality
that non examinable subjects are also
important.
Teachers purchase resources which
are mainly consumables for hands on
experience exercises and they should
be subsidised.
There should be Science kits
available in each school.

Certain display of equipment should
be left in class over a stretch of time
so that children can revisit them on a
daily basis.
Science resources should be on a
College / School / and Class basis.

St Clare College
Primary School Teachers
Document titled 'Session 2 Workshop 4' (No33)

R

Compulsory school age should be delayed
by one year so that children are more
developmentally ready to learn in a formal
way.

Teachers should be made aware of
services available (social worker, career
advisor, anti-bullying, child safety) by
means of distributed printed matter.
Educational talks for teachers should be
delivered by Guidance Teacher about
emotional child development in the primary
and secondary years.

I

Too much repetitive paper work to
gauge student's achievement lessens
from actual teaching - should be
reduced to a weekly plan.

R

There should be Directory with support
services.

R

R

There should be support of a Nurse,
Counsellor Literacy full time school
based.

R

R

There should be Literacy support to
LSAs.

R

There should be information with
regards to availability and usage of
Resource Centres.
Guidance of counseling should be
given to teachers as well.

R
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St Clare College
Primary School Teachers
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Text-books

I

Parental Involvement

R
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Directorate has to plan way
beforehand when new textbooks are
introduced as was Klikk in Years 3
and 4.
Guidelines should be sent to parents
on topics covered in class.
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R

R

Comments

CS

Parents should be made aware of services
available (social worker, career advisor,
anti-bullying, child safety) by means of
distributed printed matter.
Educational talks for parents should be
delivered by Guidance Teacher about
emotional child development in the primary
and secondary years.

Lack of contact time with INCOs.
Skills are not deployed on all students
(art and drama teachers select just the
best for prize day, competitions, etc).
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R
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Transition from one year to the other
should be managed by the class
teacher.
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S

Autonomy

R

Differentiated Teaching

R

R
Children in Class

I

90m
Curriculum
Development

I
R

Learning and Learning
Environment

R

R

R
Languages

I

S
R

Examinations
Assessments

and

R

Assessment for learning should be
based on continuous assessment.

R

All children are to be exposed to the
English language whilst retaining the
importance of Maltese.
English is important as it makes better
lifelong learners.
Both Maltese and English should be
used co-currently so that foreign
students are not excluded.
Children should be able to choose to
sit for a Maths paper in Maltese.

S

Teachers must be up to date with the
media as TV and programmes and role of
technology play a central part in a child's
life.
There should be more increased
empowerment.
Teachers should identify the good qualities
of children and use them as leaders to help
others and through peer help to develop
their own talents.
There should be mechanisms for very early
intervention.
Space of classroom and number of
children in class is an issue.
There is a need for more College based
and intensive training.
Professional development sessions should
be in line with the curriculum.
The KG has to present learning in a fun
way to make the child want to go further,
explore for him/herself, etc.
There should be no spoon feeding: from
early on children should be provided with
the ability towards independent learning.
Teaching should be directed towards
building the self esteem of children.
Bilingualism is very important to make
children feel more welcome in their
environment.
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R
I

R

R/I
R
I/R

R

Facilities and Support
Structures and Services

R
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There should be different formats of
assessment: written and non written.
Composition 2 essays are very similar
to benchmarking:
they are still
examinations, more choice, and more
different genre.
Oracy should not be held in mid days:
logistics to administrations should not
be underestimated.
Oracy should also be introduced for
Year 4 and Year 5.
Competition should be seen as in
incentive to boost initiative.
There should be college based
examination half yearly exams that
are graded.
There should be annual exams and a
national board for all schools (church
and independent as well).
There should be a Resource Centre which is not proposed by the NCF.

R

Intercultural Education

Parental Involvement

R

Comments

R

S
R

St Clare College
Primary School Teachers
Document titled 'Session 2 Workshop 7' (No33)

R

There should be a variety of teaching aids
available to all within the school premises.

R

There should be more tools provided which
enable the child to learn.

There should be a TEFL qualified
language teacher who would be school
based to cater for the foreign students'
needs in the school.

There should be MAP sessions with
parents.
Communications with teachers should
be through blog, portfolio system,
email.
Portfolio system is top at each
scholastic year.
PIRLS and TIMsS should be done.
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I

C+

Agreement with learner centred pedagogy.

I/R

Teachers should be provided with more
technology oriented methodologies.

C+

Agreement with multi-faceted approach to
learning in the classroom through a crossthematic practice.

R

There should be ongoing support from
education entities.

I

Requirement for Specialised teachers to
help Class teacher.

Citizenship Education

R

Religious Education

I

CE should include Geography, History,
Environmental Studies, Social Studies, HE
and PSD (part)
According to the Maltese Constitution it is
the Roman Catholic religion that should be
taught in schools.
Majority of Maltese population are Roman
Catholic and this should be the religion
instructed.

R

There is a need for professional
development and provision / sharing of
resources for differentiated teaching in
a cross curricular way.
Invite employers to provide sessions
with regard to what they look for from
employees and effective teachers.

St Clare College
Primary School Teachers
Document titled 'Session 2 Workshop 10 and
11' (No33)

Cross Curricular Concept

90m
Curriculum
Development

R

There should be personalised training
for teachers on matters such as
organisation and coordination skills,
integrating science topics, etc.

Teacher Roles and
Responsibilities

Learning and Learning
Environment

R

C+
R

Introduction of Subject teaching in
Primary: teacher is used to his/her full
potential and students given more
specialised type of learning.
Subject teaching allows for better
transition towards Secondary school.
Teachers would carry 1 main subject
and 2 subsidiary subjects.

I
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R
C-

Examinations
Assessments

and

S

R

Facilities and Support
Structures and Services

C-

R

Parental Involvement

R
R
R

R

R
R
R

R

Local Community
Involvement

R

R

HE should include PE and Sports; PSD
(part); HE (aspects).
Uncertainty with regards to the assessment
of PSD.
There should be less summative
assessment and more emphasis on
learning beyond the school.
There should be Resource Centres.

Parents could help in the Library or in
Paired and Guided reading.
Parent should be involved to talk
about their occupations.
Introduce initiatives such as Granny's
Day or Holding of a Parent's Day at
the start of the scholastic year.
Parents should be involved in fund
raising activities and light chores such
as costumes sewing, etc.
Parents should be networked and
involved through evening activities.
Teachers should meet students
families.
Talks for parents should be held with
regards to the curriculum, how they
can help their children at home as
well on issues such as nutrition,
obesity, etc
Other measures to involve parents
include educational tours, First Aid
classes, distribution of school related
CDs, etc
Work with local councils and local
enterprises
to
support
school
activities.
School can support community
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through the holding of choir singing or
looking after the environment.
Involve local institutions such as
church, local councils, shops etc to
advertise school activities.
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I

S
I

R

R

Teacher Support

C-

NCF is an idealistic document but it is
queried with regards to how realistic it
is in today's world.

R

I

R

Differentiated Teaching

C+

Children in Class

S

I/R

Major transition gap between KG and
Primary and issue needs to be
resolved as KG and Y1 are
cornerstones
for
the
holistic
development of the child.
Overseas formal teaching starts at Age
6 / 7 and then they move to Primary.
No link between K2 and Y1 and a
Reception Class where pre-writing
skills are the main focus in the 1st term
of Y1 is proposed or start pre-writing in
K2.
Children born very late (November /
December) should either repeat K2 or
attend a reception class.
There should be informative sessions
in which Class teachers of all Groups
are made aware of exact policies and
teaching strategies that are to be used.
Training should be more specific.

Further specialised training is given in
those areas which are to be taught by
the Class teacher (Science, IT)
More Interactive White Board (IWB)
training is required as current course is
too short.

Primary and secondary levels cater
for differentiated learning but this is
not reflective of society and place of
work.
To achieve a differentiated teaching
there are too many children in the
class.
Ideally children in KG should be 10
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Timetable

R

and in Primary 15 children.
Timetable is to remain unchanged.

St Clare College
Primary School Teachers
Document titled 'Session 2 Workshop 2E /
3E / 4E / 5E / 6E' (No34)

CR

I

I

C-

90m
Curriculum
Development

R

R

Teacher Roles and
Responsibilities

S

PrTs are professional and should
increase in numbers.

R

R

Learning and Learning
Environment

R

S
S

Longer breaks imply longer hours and
this is seen as negative.
KG students should not have a too
long time table as some of them tire by
1430hrs and therefore it does not
follow that they should reflect Primary
hours.
Craft lessons in KG have decreased
and these are important for KG pupils
with regards to coordination.
Structured days(routine) are too much
for KG pupils and Basic Skills should
be more important.
Too much extra pressure is added
during the scholastic year:
Dinja
Wahda; Catch he drop; E-twinning.
Should allow for Kinder assessment
sheets layout to be done in In-course
so that Year group teachers of the
same College meet and discuss ideas.
Professional development sessions
should be more practical and should
target teacher / LSA needs.
PrT should replace Kinder teachers
when these are engaged in the Core
Competencies check lists.
LSAs should not be transferred from
Secondary school to KG with no
training prior to the transfer.
At KG letters should not be introduced
but emphasis should be on oracy,
socialising, story telling, rhymes, etc.
Parents are a good learning resource
for children.
Social communication and interaction
is also important at KG level such as
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Languages
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R
S

R

R
R

Health Education
Examinations
Assessments

S
and

I
R
R

Facilities and Support
Structures and Services

R

I
R

Intercultural Education

R

playing with other children before
entering school at the age of 3.
English at KG should be taught orally.
Classroom reality is that there are
Maltese and foreign students in class
and therefore both languages should
be used properly.
Once an explanation is started in a
particular language there should be no
switching to another language.
The first introduction of the alphabet
should be in Maltese phonics.
Parents should be informed at the
beginning of the scholastic year that
students will be learning the Maltese
language.
PE sessions for KG children is too
much.
Cumulative cards should start from
KA.
Assessments require time and should
not be underestimated.
Assessments should be concise and
practical:
for example a simple /
practical list for Kinder pupils carried
out twice a year.
Education should identify a Maltese to
English and vice-versa freeware
software tool for parents to use.
Some schools do not have facilities
such as kitchens.
There should be facilities to allow for
PE when weather does not permit
these to be carried out in the yard.
There should be specific training for
Class teachers with regards to
interacting with foreign students.
Page 31

St Clare College
Primary School Teachers
Document titled 'Session 2 Workshop 1E'
(No34)

St Clare College
Primary School Teachers
Document titled 'Session 2 Workshop 2E /
3E / 4E / 5E / 6E' (No34)

Special Needs

R

Parental Involvement

R

R

R

Comments

R

I

There should be specific training for
Class teachers with regards to
managing students with behavioural
difficulties.
Introduce a Take a Book home
initiative to get parents and children to
discuss the book.
Parents should be involved in activities
such as Open Day, Cooking, Craft,
Sports day, etc.
Parents should support the need to be
referred and not deny that then need
help.
Parents should be more punctual so
that child can participate in the daily
assembly.
DES and DQSE should be held in
liaison with the University of Malta and
MCAST to establish between all
stakeholders the fact that trainers are
being prepared to properly face the
situation in the classroom today.
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Teacher Support

C-

I

R
Autonomy

CI

Differentiated Teaching

C-

Proposal with regards to mixed ability
teaching will place teachers in serious
difficulties - with particular subject like
Maths which require building on
previous blocks.

S

S

S

I

Syllabus

S

There has already been far too much
change which has not been supported
by training: teachers require training
for this and previous reforms.
Training is required continuously.

C+

Agree with the aims of the NCF.

S

Ongoing training and updating and
attendance of training overseas to assess
developments in foreign jurisdictions are
required.
Clustering should not be limited to Half
Yearly exams only.

Inherently the teacher should teach
social skills to his/her students.
No flexibility with regards lesson time:
these are pushed top-down.
Require more flexibility with regards to
lesson content that should be induced
within the inherent design of the
syllabus.
Within the teachers attending St
Patricks school they are already
dealing
with
a
differentiated
environment.

R

R

Setting with regards to the teaching of
foreign languages is recommended

Experience shows that 4 schemes of
work and lessons plan are required
within a differentiated environment as
well as the freedom to move in
accordance with the students' ability.
Syllabus is the same irrespective of
the fact that there are mixed abilities'
children in the classroom.
The danger is that high flyers will be
'forgotten' and that they are not taking
their full potential.
Syllabus is imposed top down resulting
in very little time for creativity and

R

In the case of mixed ability students LSA
knowledgeable on the language is
required.

S

What is required are differentiated text
books and not differentiated teaching.

R

Content with regards to the teaching of
foreign languages should be reduced.
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S

Children in Class

S

Number of children in a classroom
should be reduced and classes
should constituted according to the
students' abilities.

Timetable

flexibility.
Difficult to fit the syllabus within the
reality of the classroom.

S

Maximum number of students is 15 - of
which 4/5 have a basic needs level
only.

I

The lessons should be short
comprising of different and varied
activity.

S

Language teaching must develop language
skills such as questioning, organisation of
thought and decision making and critical
thinking should be eliminated from the list.

R

Actual number of lessons with regards to
teaching languages should remain as it
currently stands.
Small groups for the teaching of languages
is ideal setting.
Should take into account time required for
assessment.

S
R
90m
Curriculum
Development

I

Teacher Roles and
Responsibilities

R/I

Learning and Learning
Environment

I

Mathematics

R

Languages

Examinations

There should be increased support to
teachers where expert / specialist
teachers take on certain subjects or
through the provision of assisted
support to teacher.
Active learning is difficult to achieve
as this requires more technological
resources such as Internet access;
greater content; and leading to
increased pressure on examinations.
Setting in the Maths subject should
remain.

S

R

and

S

There should be cross fertilisation
amongst teachers in different schools
within the college and inter-college so
that teachers learn from each other.
Professionals are required to assist
during class room teaching.

Emphasis should be on ensuring that
students first know Maltese well - and
then knowledge of English will be
garnered accordingly.
Changes embarked on today will lead

R

MATSEC is not helping teachers to reach
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to SEC examinations yet final
destination in this regard is unknown.

their goal and requires to be adjusted to
cater for a new curriculum to enable an
overall balanced assessment of languages.

Assessments

R

There should be a bridge between
assessment and teaching.
Require professional support services
such as the use of psychologist
outside help.

Facilities and equipment

R

Intercultural Education

C-

Foreign parents leave their children on
their own and take no interest.

Parental Involvement

R

School Management

R

Parents should be involved more as
they affect the attitudes of students at
home.
Teachers should be informed of the
children that they will be assigned in a
new scholastic year from the summer
before so that they can assess the
'baggage' that students will bring with
them.
Too much paper work in the education
system.
In a small school teachers have the
advantage of getting to know the
students on an individual basis.
Rapid change with no time to
assimilate and consolidate.

Social Needs

C+

For teaching goals to be met resources
such as Internet, projectors, IWB, own
class,
language
laboratories,
video
conferencing and exchanges are required.

Queries: presence of discipline within
the schools and underlines that a
differentiated environment requires
children who are responsible and
willing to learn.

I
S

Management of Change

R

C-
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Teacher Support

C-

NCF does not seem to reflect day to
day living.

C-

Differentiated Teaching

S

Mixed abilities are leading teachers to
reduce the pace of teaching.

I

S

Mixed ability approach is a major
challenge which prima facia looks
insurmountable.
Business Studies used to be an easy
subject so that all students can reach
the base line level - based on the
syllabus of Area Secondary - and
incrementally adjusted for children
with different abilities.
Even within current hours assigned,
teachers struggle to meet syllabus
requirements over a scholastic year.
For a mixed ability approach to
succeed the syllabus must be
designed in such a way that it allows
a teacher to set the pace in
accordancewith
the
limitations
imposed
by
a
mixed
ability
environment..
Recommends that ICT is spread over
2 years rather than 5 years:
- Yr7 to Yr 8 (Computer Literacy
applications)
- Yr 9 to Yr 11 focus directed towards
ECDL with lessons to increase from 2
to 4/5.
For a mixed ability approach to
succeed the number of students in a
classroom should be reduced.
Option subjects should continue to

S

Syllabus

S

S

I

R

Children in Class

R

Timetable

R

I/R

Teachers suffer from a mismatch
between what they are actually trained
to teach and the subject they do
actually teach.
Differentiated teaching results in both
above average students and students
with basic skills losing out.
Reality is that where differentiated
teaching where is applied today,
teachers are finding it difficult.

Differentiated teaching environment
would require smaller classes.
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constitute 4 lessons a week.
If number of lessons are reduced
teachers will not be in a position to
prepare students for current MATSEC
examinations.
Working group constituted of teachers
from Geography; History; Social
Studies, Business Studies and ICT;
none of the teachers want to see
reductions in the number of hours
currently assigned to their respective
subject.
More time needs to be allocated to
Social Studies and History given that
current allocation of hours does not
suffice.

Teacher Roles and
Responsibilities

R

R
Languages

I

I

Learning and Learning
Environment

R

R
Citizenship Education

C-

Difficulties related to the use of
English and Maltese with regards to
subjects such as Social Studies and
History.
For a mixed ability approach to
succeed the issue with regards the
Language that is to serve as the
medium for teaching needs to be
resolved.
More importance should be directed
towards the 'why' then the 'how'.

I

Teachers require support with regards
to Teacher Assistants, HOD, clerical
support.
For a differentiated environment to
work a helper in class will be required.
Teachers require Technician's support
particularly where chemicals are
involved and should help in the
Seniors' Practical Lesson.

R

More subject coordinators to support the
teachers.

Importance of introducing workshops
that reflect real situations and issues.
Uncertainty on the time and content
for each area within the theme and it
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seems that there are no clear lines on
parameters.
Makes considerable reference to
computer literacy and related skills
but does not make reference to how
and where such skills will be applied.

Science Education

CC-

Education
Sustainable
Development
Examinations
Assessments

for

I

and

I

S

I

I

R

R

Queries how students will be taught to
the level required if hours in this
subject are reduced.
Uncertainty raised on whether in a
differentiated setting there will be one
paper for those graded level 5 to 8.
Careful consideration is required with
regards to how the examination
process for students with Basic Skills
is to be designed.
Teachers, at least initially, would
require assistance in the preparation
of examinations for mixed ability
classrooms.
Increase in complexity of examination
preparation means that more time in
this regard would be required.
More attention must be given to the
presence
of
increased
foreign
students in preparing examinations.
Children who have difficult in Maths
struggle with computing and should
be discouraged from choosing this
option through the establishment of a

Uncertainty with regards to what Core
Science subject will consist of.
The teaching of the entire Science
subject by Science teachers will be
detrimental to the level of teaching as
such Teachers are not today
specialised in all Science subjects.

R

Differentiated teaching environment
would require setting in every subject.

I

Uncertainty with regards to the
application of Level Descriptors and
that these are not pratical.

S

More coordination with MATSEC.
Exams papers should be given to the
teachers.
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minimum mark.
Setting should be established for
each subject including Options.
Not supported by recent book editions
and teachers have to prepare notes
which requires and takes time.

Special Needs

I
R

Social Needs

I
R

Parental Involvement

I
R

Comments

S

S

R

Geography and Social Studies are not
listed as optional subjects in the
English version of the NCF.
It is understood that Accounts and
Economics are to be reintroduced and
that there will be three subjects and
choices according to the student’s
ability.
Life skills should be grafted onto this
subject with regards to need to save,
investment choices, etc.

I

R

r

I
I

Teachers are not being informed of
dyslexic student in their class.
An educational file regarding dyslexic
students should be created by the
Department – from Kinder level to
Secondary level
Teachers are not being updated of the
discipline
A structure as a guide for the teacherre
discipline is recommended.
Basic education at home is an issue with a
number of students.
Parental Skills Sessions are required. A
campaign
to
encourage
parents
participation is needed.
Students that are being promoted to
secondary level require certain needs that
are not being met.
Need of more communication between
primary and secondary schools is needed
– communication related to the students’
social ability; emotional and intellectual and
also related to their grading is required.
Portfolio file to be created for all students
from their early Kinder years till Secondary
level.
Creation of a portfolio file would mean
more administrative work.
A number of students who cannot read nor
write.
An issue that has to be tackled from
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R
R
R

R

primary level. Should these student be
promoted to the next level or should they
repeat the class?
Reduce the teachers’ workload to have
more time for the paper work
Classes re Basic Life Skills are needed –
basic etiquette will be taught.
More information re subject should be
given at Primary level to help the student
choose the right subject.
Subject material should be made available
in schools.
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Teacher Support

R
R

Cross
Concept

Curricular

S

R

Differentiated Teaching

I

Basic skills classes on different
abilities.
This is not only an
academic issue but also a discipline
issue.

Syllabus

R

Timetable

R/I

90m
Curriculum
Development

R

Teacher Roles and
Responsibilities

Teaching methodology adopted to be in
line the students’ level.
Discussions re methods of assessments is
needed – this would also build more
teamwork amongst different departments.
More cross curricular teaching – this would
mean more allocation of time that would
allow the teachers to work together on the
same theme.
Important that discussions on different
topics to be taught are held to avoid
repetition.

Lack of resources for implementing
the new framework – hence more
clear syllabi is recommended.
Need to decrease the teaching load to
a maximum of 20 lessons per week in
order to cater for precious time that
the teachers would need to meet –
discuss
and
plan
together
programmes on themes rather than
subjects, according to the new NCF
strategy.
Since the NCF aims to develop
learning areas rather than individual
subjects to be taught – the need for
retraining and ongoing training to
adjust to the new framework and
teaching approach is recommended.
I/R

The need of Assistant Teachers for each
class. These can replace the teachers.
Specialised teachers for specialised
subject e.g. Arts; computer; music; etc
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Secondary Schools

St Clare College
Secondary Schools

Document
Titled
'Sekondarji:
Session 1 - Workshop 7' (No35)

Document Titled 'Sekondarji: Session
1 - Workshop 8' (No35)

Document Titled 'Sekondarji: Session 1 Workshop 9' (No35)

C-

Lack of resources for implementing
the new framework – hence more
Internet access is recommended.

R

Need for more computers

Facilities and Support
Structures and Services

C-

R

Need for more musical instruments are
required for music classes.

Books

C-

Social Needs

R

Lack of resources for implementing
the new framework – hence interactive
whiteboards
and
access
to
photocopiers
and
printers
is
recommended.
Lack of resources for implementing
the new framework – hence more
adequate and appropriate books are
recommended.
Need to look deeper in behaviour and
disciplinary practices at schools level
(especially
where
Disciplinarians’
posts are till vacant)
A change in the Directorate’s Financial
Policy with regards to VAT receipts
which is hindering the purchase of
resources for more economical
sources (e.g. USA).

R

Primary Teachers must ensure that their
students have the appropriate education
and communication skills.
In case of a problem the student must be
given the appropriate support, if need be
even after school support.

R

Comments

C/R

Internet can be used for the
preparation of handouts hence it is a
support to the teachers.
Interactive Whiteboards – courses to
teachers

Teachers are not being consulted
with decisions.
The need for decision makers to visit
the schools is essential to observe
the methodology used for teaching
and the day to day problems.

I
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St Clare College
Secondary Schools

St Clare College
Secondary Schools

St Clare College
Secondary Schools

Document Titled 'Sekondarji: Session
1 - Workshop for Lab Technicians in
the Secondary Schools' (No35)

Document Titled 'Sekondarji: Session
2 - Workshop 1' (No35)

Document Titled 'Sekondarji: Session 2 Workshop 2 (No35)

Teacher Support

R

Cross Curricular Concept

C-

Differentiated Teaching

R

Syllabus

I

Timetable

R

R
R

Learning and Learning
Environment

R

For students of different abilities the
proportion of subjects should also be
different (e.g Eng + Maths twice a
week each but PE everyday).
In order to adopt the technique like
Enquire based learning, while highly
commendable, the syllabus has to be
reduced.

Each and every school should have a
teacher for every subject that has a lighter
load to prepare activities and to meet with
other teachers of other subjects, to plan
and consult re cross curricular themes.
Time allocated isn’t enough for teachers to
discuss and prepare cross curricular
lessons. This could be done in SDP
session. Planning is vital since more than
one teacher is involved when dealing with
cross curricular themes.

R

Syllabi need to be planned cross –
curricular beforehand.
It is easier for
teachers to consult and plan this way.

I

In addition syllabi need to
for educators to implement
lessons and for students
experiences at school
learning.

be less loaded
cross curricular
to enjoy their
thus lifelong

The new time table does not really
increase the frequency of PE and
other non- academic subjects.
Add Public Speaking and how to form
and articulate opinions.
Flexibility in their personal timetables
and the frequency of their chosen
subject needs to be re-thought.
Related subjects will be fused in a
sensible and effective way. Similar
topics covered by different disciplines
(e.g. at present energy is covered by
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St Clare College
Secondary Schools

St Clare College
Secondary Schools

St Clare College
Secondary Schools

Document Titled 'Sekondarji: Session
1 - Workshop for Lab Technicians in
the Secondary Schools' (No35)

Document Titled 'Sekondarji: Session
2 - Workshop 1' (No35)

Document Titled 'Sekondarji: Session 2 Workshop 2 (No35)

HE teachers in Form 1 and by Physics
teachers in Form 3.
It is
recommended that it is covered in the
same year.
Technology Education

R

Internet in class as a hands on practice.

Arts Education

S

Facilities and Support
Structures and Services

S

Use of drama and media education and
environmental awareness – performance
Arts / vocational subjects (Trade)
Resources, computers and interactive
Whiteboards as a Hands on practice

Science Education

R
R
R

Less students in the Computer Labs
Training required on new equipment
Need of computer to facilitate the
work of Lab Technicians.
I

C-

I

I

Parental Involvement

C-

Most science teachers do not feel
qualified enough to teach Core
Science because of their specific
training- retraining is essential.
Teachers feel that core Science
Syllabus maybe even more difficult
than the traditionally separated
sciences.
Teachers feel that language is a
barrier – they find themselves
explaining questions rather than
teaching the content.
In science subjects lower levels must
have far easier questions – the
distinction between Level 2 and Level
3 are not being reflected in the exam
paper.
Previous exposure to science lessons
is uneven – not all primaries are
covering this subject.

Parental involvement is of paramount
importance. There seem to be no
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Comments

St Clare College
Secondary Schools

St Clare College
Secondary Schools

St Clare College
Secondary Schools

Document Titled 'Sekondarji: Session
1 - Workshop for Lab Technicians in
the Secondary Schools' (No35)

Document Titled 'Sekondarji: Session
2 - Workshop 1' (No35)

Document Titled 'Sekondarji: Session 2 Workshop 2 (No35)

I

R

structures in place that draw parents
into the life of the school.
Parents need to be educated in the
arms and objectives of the school.
Teachers want to know by June what
level of students they are going to be
teaching in order to prepare during the
summer.

I/R

Support needed in house – E-learning
courses provided are not enough.
Teachers should have access to software
provided by e-learning resource teachers in
school.

Add Etiquette as a skill.
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St Clare College
Secondary Schools

St Clare College
Secondary Schools

St Clare College
Secondary Schools

Document Titled 'Sekondarji: Session
2 - Workshop 3' (No35)

Document Titled 'Sekondarji: Session
2 - Workshop 4A' (No35)

Document Titled 'Sekondarji: Session 2 Workshop 4B (No35)

Differentiated Teaching

Timetable

I

I
R

R
R
R
R

How to differentiate teaching between
fast learning students and slow
learning students.

Time table should remain as is.
All activities should take place after
school hours – voluntary and against
payment.
The school day should not be longer
that 2.30pm
Subject Trs. meeting – as is
Longer School hours – not family
friendly measures for school staff.
Half days should remain.

90m
Curriculum
Development

R
R
I

Teacher Roles and
Responsibilities

C-

Social problems are increasing and
there is not enough support services.

C+

Subject based LSA is a strength – the
student will have the opportunity to
have more than one LSA.
LSA is not finding the time to
communicate and discuss with the
teachers. Same applies to the support
staff – not finding the time to discuss
with the teachers and / or
administrators. This can be felt more
when the subject is taught only once or
twice a week.
More
time
allocated
for
the
Professional Development for both the

C-

R

C-

Curriculum child centred – focus should be
on the need of the child
The need for alternative curriculums.
SEBD, ADHD: Physical environment,
curriculum access, LSZ for limited time...
limited no, reintegration after LSZ. The
service is not enough.
Reduce paper work for teachers and LSAs
to have more time to create more
resources and give more attention, time,
support services of 30mins, follow up.
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St Clare College
Secondary Schools

St Clare College
Secondary Schools

St Clare College
Secondary Schools

Document Titled 'Sekondarji: Session
2 - Workshop 3' (No35)

Document Titled 'Sekondarji: Session
2 - Workshop 4A' (No35)

Document Titled 'Sekondarji: Session 2 Workshop 4B (No35)

I

R
R
R

R

Vocational Education

Examinations
Assessments

I

and

Facilities and Support
Structures and Services

Special Needs

R

teachers and LSAs.
Issue re dissemination of information
due to Data Protection – teachers and
LSAs need the information.
LSAs should assist also in Post
Secondary Schools.
More investment in LSZ – choose
trained persons to fill the post.
Important that everyone is informed of
the services available and how to
make use of these services.
The LSA one to one option should
remain even if / when an LSA subject /
set based is in place.
VET could be a difficult subject for
certain students. It is acknowledged
that some students are more inclined
to Vocational training – BTec is
beyond them.

Distinguish between students who
want to sit for their Matsec and others
who are not prepared to sit for
examinations.
S

Important
to
have
the
right
infrastructure and facilities in place.

R

I

LSAs do not have the appropriate
facilities and equipment (laptops;
photocopies; printers; rewards; etc) –
in view of this preparation is done after
school hours.
Having a nurse per college.
The Revision / review of a statement
should be reinforced.

R

R
R

R

S

Support is needed by the Counsellor;
Social Worked; Master of discipline;
educational psychologist.
Services
needed:
co-ordination;
collaboration; communication; follow ups;
time and resources; action.

SEBD, ADHD: Physical environment,
curriculum access, LSZ for limited time...
limited no, reintegration after LSZ.

Support to LSA is needed in difficult
cases such as Autism, OCD.
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St Clare College
Secondary Schools

St Clare College
Secondary Schools

St Clare College
Secondary Schools

Document Titled 'Sekondarji: Session
2 - Workshop 3' (No35)

Document Titled 'Sekondarji: Session
2 - Workshop 4A' (No35)

Document Titled 'Sekondarji: Session 2 Workshop 4B (No35)

R
C-

R

I

Social Needs

R

R
Parental Involvement

R

School Administration

C-

Comments

S

Teachers should be involved. Support
to be given by INCO.
St Patrick’s problem – students who
are supported by an LSA in primary
level are not given LSA support in
secondary level.
Some schools have no INCO support.
More investment in this regard is
essential.
Teachers lack necessary information
re students (their strengths and
weaknesses).
Alternative educational programmes
should be established for students with
behavioural problems.
Disciplinary Support Service to all
schools is needed.
More importance to families should be
given.
Students are not given appropriate
attention due to lack of human
resources. Having the reform in place
is not enough if vacant posts are not
being filled.
There should be one referral form
which will then be channelled to the
right person.
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Syllabus

R

Languages

I

I
C-

I

S

R
R
Examinations
Assessments

and

St Clare College
Secondary Schools

St Clare College
Secondary Schools

St Clare College
Secondary Schools

Document Titled 'Sekondarji: Session
2 - Workshop 5' (No35)

Document Titled 'Sekondarji: Session
2 - Workshop 6' (No35)

Document Titled 'Sekondarji: Session 2 Workshop 7 (No35)

Compile/plan
a
syllabus
for
foreigners.
Problem with text books; exam
papers; handouts have to be catered
in both languages
Problem goes back to Primary level
which should be the foundation stone.
Issue concerning increasing number
of foreigner (in some cases foreigners
have got a language barrier both in
English and Maltese)
Foreigners are not necessarily low
achievers and some foreigners find
Maltese useless.
Class rotation / seeing to provide
some type of induction language
course (after school)
Third language should also be
introduced in Primary.
Language specialisation teaching.
S
R
R

S
Parental Involvement

Agrees that the Half Yearly Exams
should be college based.
HODs to consult with teachers.
One exam paper per subject – Head of
Departments to discuss and design
exam papers according to the level /
settings.
Benchmarking give a clear picture of
the students’ academic level.
C-

R
I

Not all parents participate in talks
scheduled.
Lack of cooperation from
parents.
Plan the talks to increase parent’s
participation.
Information / communication with parents –
the system of sending sms should remain.
Page 49

St Clare College
Secondary Schools

St Clare College
Secondary Schools

St Clare College
Secondary Schools

Document Titled 'Sekondarji: Session
2 - Workshop 5' (No35)

Document Titled 'Sekondarji: Session
2 - Workshop 6' (No35)

Document Titled 'Sekondarji: Session 2 Workshop 7 (No35)
R
R
I
R

R
R
R
R
Management of Change
Comments

R

Message should be sent both in English
and Maltese.
Written declaration to inform the parent the
scope of their children attending to schools.
Assessment Criteria booklet for parents.
Enhance the involvement of parents by:
Sending special invitations
Calendar of events
Newsletters
Mid day break activities for parents
Involving parents with the students’ HW
Involvement of the local councils
Send questionnaires linked with Parent’s
evening.

More appealing resources.
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St Clare College
Secondary Schools
Document Titled 'Sekondarji: Session
2 - Workshop 8' (No35)
Teacher Support

R

Quality Assurance

R

I

R

R

R

Differentiated Teaching

I

R

I

Teachers of certain subjects should
work together (e.g. drama + English)
and time should be given to do this.
Clearer guidelines should be given.
Ask students after lessons if they
think aims were reached or have
some sort of sheet where students
evaluate.
Evaluation should be done verbally /
mentally rather than use of formal
evaluation techniques – not enough
time.
Evaluation should be kept and
reflected upon – continuity is required
– even from one year to another.
Evaluation depends on how one
reflects – some reflection should be
recorded in a personal way e.g. a
snail note or two for future reference
Evaluation could be done in groups in
an informal manner (with staff
members / peers)
Some teachers’ opinions of students
can prove to be counter-productive.
Students are still with other Junior
Lyceum typesets – not enough time
to give students individual attention.
Foreign language teachers and
teachers of subjects like Science feel
the need for classes to be set
according to the students’ ability – like
with Core Subjects.
There is going to be a problem for ‘set
classes’ but an even bigger problem
for those classes that are not ‘set’ for
certain subjects – weaker students
might
get
intimidated
and
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St Clare College
Secondary Schools
Document Titled 'Sekondarji: Session
2 - Workshop 8' (No35)

R

R

Syllabus

C-

C-

I

I

Timetable

C-

Facilities and Support
Structures and Services

R

I

School
Outings
Extra-curriculum
Activities

and

R

disheartened
due
to
stronger
students.
More practical subjects are needed –
subjects like Drama are helpful for the
weaker students.
The need to give more attention to
high achievers. Smaller groups are
needed.
Some subjects (e.g Core Science)
don’t even have a proper syllabus.
Teachers feel it is difficult to know
what type of help is needed.
Teachers feel their suggestions are
not being heard when it comes to
resources and teaching material plus
syllabus required for certain students.
This should be looked into by those
who work on syllabus. They should
observe lessons to see that the new
system is not working.
Fewer subjects are needed – too
many subjects are being added on –
the curriculum is not as holistic as it is
being advertised.
The general opinion was against the
6 day time table.
Teachers need to be taught how to
use new facilities and equipment
Some teachers had to learn how to
use interactive whiteboard on their
own
School activities should be revised...
too many... not enough time to teach
certain subjects.
If these activities take place after
office hours it must be against
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St Clare College
Secondary Schools
Document Titled 'Sekondarji: Session
2 - Workshop 8' (No35)

C-

R

CComments

I/R

I

payment.
Teachers would like to have more
time to do more interesting activities
(like games) but need more time
during school hours.
School breaks have to be half an hour
or so and school finish by 14.30hrs so
after school activities (which teachers
have agreed to do) can take place
Some teachers don’t agree with after
school activities.
A slot should be given (which would
be over and above the teachers load)
to meet up and discuss – help should
be given to do this.
Problems with staff rooms in some
schools – too distant, not enough staff
interaction – even with regards to
subjects.
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03. St Ignatius College
03.1 Primary Schools

Focus on Early Years

1

St Ignatius College
Primary School Teachers
Document titled 'The Early Years' (No1)

2

St Ignatius College
Primary School Teachers
Document titled 'Workshops 2 and 3: The
Early Years' (No2) and Document titled
'Workshop 3 - 2nd Session' (No3)

3

St Ignatius College
Primary School Teachers
Document titled 'Workshop Four' (No4)

C+

Agreement that matter is for first time given
its
due
importance
particularly
Kindergarten.

C+

Agreement of focus being provided and
gearing a holistic education for a child.

C+

Work carried out in kindergarten is finally
being recognised.

C-

Still a feeling of a gap between
transition years - particularly kinder and
Y1.
Example of gap is writing and that
children should start writing in kinder
years if syllabus remains the same.

C-

There is a wide gap between KG1 and
Y1; and Y1 and Y2.

I

Takes more time.*

R

R

Syllabi should change as there is too
much content to cover for teachers to
promote child initiated activity and
enquiry.
Subjects between Y3 to Y6 still vast.*

I

Need for more differentiated teaching
strategies to reach all abilities.
Overloading of syllabus in Y1 to Y3 is
hindering time for reading of both Maltese
and English.

R

Teacher Support

C+

Autonomy

C+

Discrepancy in level of supporting capacity
at Primary level vis-a-vis Kindergarten and
is being addressed by the NCF.
Seems that teachers are being provided
with increased autonomy.

Differentiated
Teaching
Syllabus

CChildren in Class

R

Timetable

C+

R

Number of children should be reduced
given that children of 2yrs 9 months are
accepted at Kinder 1.
Seen to be flexible - and in fact preference
was given to Model C because of hourly
flexibility.
Should be given as a guide and as
professionals they are empowered to

I

In primary schools it is not possible to
have a fixed time-table.*

C-

8 lessons a day far too much and
should be reduced to 5-6 lessons.*
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1

C+
I

R

90m
Curriculum
Development
Teacher Roles and
Responsibilities

R
R
I

R

R

R
Learning and
Learning Environment

C+

R
I

St Ignatius College
Primary School Teachers
Document titled 'The Early Years' (No1)

manage as appropriate.
Agreement that teaching time falls between
30m and 50m.
Uncertainty whether these included
activities such as mass, outings, concerts,
lent exercises, etc.
New syllabi be in place so that they can
choose a time table to their needs.
Numeracy is carried out in the morning.
More time to develop thinking skills.
Such sessions should be de-coupled from
presence of peripatetic teachers as if they
are absent sessions cannot be held.
Should be used with teachers and children.

Should be a pool of On Call Teachers who
are called to fill in for teachers who are
sick.
Should be a Teacher Assistant in each
Kindergarten class.
Unanimous agreement with regards to
thematic approach for Y1 and Y2 in
primary.
More emphasis on discipline and
obligations.
Process of mainstreaming takes too long
and teachers remain without support.

2

St Ignatius College
Primary School Teachers
Document titled 'Workshops 2 and 3: The
Early Years' (No2) and Document titled
'Workshop 3 - 2nd Session' (No3)

I

Transition period between lessons is
important.*
30m for each subject is not sufficient.*

I

3

St Ignatius College
Primary School Teachers
Document titled 'Workshop Four' (No4)

C+

Introduction
of
1.5hrs/week
curriculum time is beneficial.*

as

R

There has to be time for KG assistants to
meet, discuss and plan together.

I

No enough teaching time with so many
peripatetic teachers.*

R

Additional support in areas like PE is
useful.

R

IT teachers should also provide support
to KGA as appropriate.

R

Should be more group work.

R

Should be more oracy.

R

Increased use of dictionaries in both
Maltese and English.
Supporting reading at home with
handouts directed to help children write.
Increased exercises in proper written
vocabulary in Maltese and English.
KG2 should be compulsory as children
(usually with disability) do not regularly
attend.
KG1 and KG2 are useful for teaching of
the very basics.

C+

Unanimous agreement re thematic
approach for Y1 and Y2 is beneficial
though not easy to achieve.*

R
R
R

R
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1

Religious Education

C-

I
I
I

St Ignatius College
Primary School Teachers
Document titled 'The Early Years' (No1)

2

St Ignatius College
Primary School Teachers
Document titled 'Workshops 2 and 3: The
Early Years' (No2) and Document titled
'Workshop 3 - 2nd Session' (No3)

3

St Ignatius College
Primary School Teachers
Document titled 'Workshop Four' (No4)

R

PSD circle
important.

R

More emphasis on the English language
required.

S

Maltese not hindered by the English
language.
In early years children to be exposed
more to the English language as at that
age the child is able to absorb more than
one language.
Parents should be offered lessons in
English at school to help their children
with the English language.

C+

Foreign language awareness assists
students to choose language in
secondary school.*

R

R

CI

Role should not be of support teachers but
of continuing to deliver the lesson.
Issue raised on whether children should
come in uniform or wear PE kit all day.

CI
I

Examinations
and
Assessments
Facilities and Support
Structures and
Services

is

becoming

very

NCF not clear with regards to what will
happen to students who do not choose
religion.
Questioned the rationale of holding tests
on religion.
Content should focus on moral issues and
not a particular religion.
30m daily allotment deemed too much.

Languages

Health Education

time

I
R

CE teachers, LSA and KGAs should be
assigned an individual laptop, classrooms
should have interactive whiteboards and at
least a computer (some do not).

C+

I

In instances interactive whiteboards are
placed out of the reach of children.

I

Teachers would wish to support but
proposal not realistic.*
Query
on
uniform
if
this
recommendation is introduced.*
There should be a PE teacher for each
school.*
Annual papers oriented towards high
achievers.*
Provision of interactive whiteboard to all
classes will allow for increased
participation of children and focus - as
teachers at times find it difficult to
motivate children.
Interactive whiteboard good asset but
entails a lot of preparation time.*
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1

St Ignatius College
Primary School Teachers
Document titled 'The Early Years' (No1)

2

St Ignatius College
Primary School Teachers
Document titled 'Workshops 2 and 3: The
Early Years' (No2) and Document titled
'Workshop 3 - 2nd Session' (No3)

I

Classrooms are small - and space is a
premium when all students are present.
Problems arise when a teacher is sick - as
children are assigned to other classrooms
which already have space issues.
The level of cleanliness of certain schools
needs to improve and there should be
inspections in this regard.
Certain classrooms do not have hand
washing facilities.
Books should reflect a multicultural society.

I

Classes are small and group work or
physical activity cannot be carried out.
Too small and very little space for daily
PE exercises.

I

R

I
Text-books

R

I

I

I

I
Intercultural
Education

R

Children who are foreign and for whom
Maltese is not the first language should be
provided with the appropriate support.

Special Needs

C+
C+

C+

Comments

I
I

Books at times do not cater for the
teachers to plan and teach using a
thematic theme.
More need for books in Maltese.
Books about topics not always available
and interactive whiteboards although of
immense help do not replace books.
Important because they provide hands
on experience and practice in social
skills.*
Y1 and Y2 do not have so many extra
curriculum activities such as swimming.*

Recognises that children with special
needs are being given a priority.
Children with special needs can be
reached through interactive whiteboards
due to increased use of visuals.
Interactive whiteboards allow for sharing
of visuals amongst all children and
hence increases inclusion of children
with special needs.

St Ignatius College
Primary School Teachers
Document titled 'Workshop Four' (No4)

Old classrooms do not have enough
space / room for pupils.

I

R
I

School Outings and
Extra-curriculum
Activities

3

R

Sinks in classrooms are important for
subjects such as Arts and Sciences.
Teachers' books provide a wide variety of
activities that can be utilised in the class
room.

S

Need to cater for all children.

I

Need to cater for gifted students.

Expected books and not NCF CD.
Round tables rendered it difficult to read
material
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Focus on Early Years

4

St Ignatius College
Primary School Teachers
Document titled 'Workshop 5' (No5)

C+

Finally realisation of importance of Early
Years in NCF.
More time is required for K2 KAs and Y1
teachers allow for a detailed transition
takes place.

C-

R

5

St Ignatius College
Primary School Teachers
Document titled 'Workshop 6' (No6)

6

St Ignatius College
Primary School Teachers
Document titled 'Workshop 7' (No7)

S

Early years is the basis upon which a
child's education is built.
NCF
recommendations
will
assist
children to have a better sense of well
being during school and to become more
confident and independent.

C+

Most believe that K2 should become
compulsory since children who do not
attend often lack social skills, and pre
literacy and numeracy skills.

Teacher Support

R

Autonomy

R

Differentiated
Teaching

C+

I
Syllabus

I

Well being of child compromised due to
large amount of material to be covered in
Y1.

R

I

Children in Class

R

Should be reduced to allow for more
time for individual assessment.

R
R
R
R

90m
Curriculum
Development

I

Teacher Roles and

R

PD sessions are directed at teachers and
not KAs as they fail to cover issues that
relate management of children, language
development and other specialised issues.
Assistant KA should be assigned to each

R

Require teacher and KGA assistance to

R

There is a need to define exactly the role
of a teacher.
Teachers should be involved in the
design of policies through discussion and
active consultation.
Teacher's role is to be sensitive to the
learning needs of a child to develop
individualised teaching programmes.
Individualises
teaching
programmes
require more time to prepare.
Agree with regards to Table 1 - skills that
children are expected to develop.
For deliverables established by Table 1
to be attained the syllabus needs to be
both reviewed and reduced.
Attendance should be regular and
monitored.
Number of students should be reduced.
K1 and K2 should have a maximum of 10
students.
Y1 and Y2 should have a maximum of 15
students.

There should be class support.
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4

Responsibilities

St Ignatius College
Primary School Teachers
Document titled 'Workshop 5' (No5)

5

6

St Ignatius College
Primary School Teachers
Document titled 'Workshop 7' (No7)

Individual Education Needs of certain
children would not have been diagnosed
leading to communication difficulties or
global development delay.
Services such as a Psychologist,
Occupational Therapist, Speech and
Language pathologist should be more
available.
Need for peripatetic teachers key.

R

On call support requires improvement.

S

Teaching of physics and science should
be carried out by teachers who trained
accordingly in the disciplines.

S

Use of LSA in the teaching of Maths to
explain concepts to children in Maltese.

R

Teaching of IT should be carried out by
Curriculum Support Teachers - though
teachers must make effective use of such
support.
Curriculum Support Teachers should
have a time table and teach at stipulated
times.
Concern that despite presence of a
Curriculum Support Teacher the delivery
of the main teaching content will remain
with the teacher.
Curriculum
Support
Teacher
and
Specialist Teacher services are to be
provided
also
to
teachers
in
Kindergarten.
Considerable repetition of environment
different themes by different teachers
which should be consolidated.
Attendance should be compulsory as
from K2.

class to help with practical chores or
number of students should be reduced.
I

R

R

R

St Ignatius College
Primary School Teachers
Document titled 'Workshop 6' (No6)
support
within
on-going
basis
assessment due to onerous impact this
will have on teachers and KGAs' time.

I

R

S

Learning and
Learning Environment

R

Religious Education

S

Languages

C-

National policy regarding language to be
used needs to be set up and NCF is not
clear on this matter and no direction is

R

Expectation that teachers also teach
religion assumes that all teachers are
roman catholic / believers.

Maltese should be main medium of
instruction.
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I

R

R

R

R

R

R

I

Examinations
Assessments

and
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being provided.
Majority of teachers felt that some teachers
and not competent to use English
consistently and tend to switch to Maltese
and English thereby limiting the children to
exposure to good English Use: a National
policy would need to be supported by
training teachers.
All pupils need to be given the opportunity
to become confident in English - even
children in localities where English is not
given importance at home).
Unanimous agreement that English should
be given more importance as standards
are falling "drastically".
In Early Years main language to be used
by KA should be Maltese - although there
should be structured daily slots where-in
English is taught.
Daily slots in English could be used in PE;
Abacus activities, story-telling (as well as
Maltese); oracy sessions (as well as
Maltese).
In Primary Years teachers should teach
Maltese all day.

5
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R

Cold switching should not be allowed
during language lessons.

R

Code switching should be limited only in
lessons
that
involve
challenging
concepts - Maths, Science, etc.

R

A college based language policy is
developed.

S

Children not exposed to proper English
intonation and accent at school and at
home.

S

English is being taught by teachers with
a Maltese accent or with a localised
Maltese-English.

S

Maltese challenged by globalisation and
the increasing influence of English
through TV, games, Internet, etc.

C+

Agree
to
importance
of
using
assessment for learning based on
observation to "capture the learning
processes as well as the outcomes".
Require clearer guidelines as to

6
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S

Assessment is currently informal from
assigned work and observation and no
documentation
of
achievements
/
performance is retained.
Agree that documentation is maintained

Exception of use of English in Primary
Years should be the use of Maltese in
Religion, Social Studies and Maltese.
Concern raised by some re use of English
to teach Maths as children have to struggle
with the language and the learning of
mathematical concepts.

C-

C-
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5
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6

constitutes narrative documentation.

C+

I
Facilities and Support
Structures and
Services

I

Safety of children compromised due to lack
of space in classroom.

I

Difficult to manage a group of students
with varying abilities simultaneously when
space is lacking.
Safety issues in class room furniture not
taken into account as children hurt as they
roam in room due to sharp edges.
Concern with regards to the choice and the
use of language for children who have no
command of either English or Maltese.
Concern with regards to the choice and the
use of language for children with special
and other individual needs.
College based meetings with parents need
to be set up so that parents understand the
child's development.

I

Intercultural
Education

I

Special Needs

I

Parental Involvement

R

R

R

R

Comments

I
I
I

College based assessment policy should
be developed to give teachers and
KGAs of what is expected of them.
Concern that such on-going assessment
methods will take far too much time.

Unanimous agreement that NCF should
describe better the importance of
parental involvement in the child's
development.
Parents should be assisted in learning
how to help their child develop various
skills required before formal schooling.
Parents should be made aware that
SMS language is not acceptable when a
child is taught a language.
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by means of a Checklist and not through
the narrative documentation methodology
proposed in the NCF.

I

R

Importance of educating parents to assist
them to understand the appropriate
outlook towards the education of their
child.

KGAs are not given equal status as
teachers and treated as inferiors.
Not provided with laptops.
Provided with CDs and not books re NCF
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5
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6
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documentation as with teachers.
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Principles

S

Focus on Early Years

S
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Proposed concepts of 'holistic approach';
'child centred environment' that allows for
"experimentation, hypothesis testing and
trial and error" requires concrete ways of
how these are to be achieved in existing
class and school environments.
Greatest challenge is convincing teachers who are the stakeholders of delivering it to
students - that NCF is not lip service.

Teacher Support

Differentiated
Teaching

S

S

I

Streaming has been taken out of year level
to be placed inside the classroom.

S

Streaming had merits as this allowed a
teacher to focus education to the level of
the whole class as against seeking to cope
with at least three different categories of
pupils and someone will, inevitably, be
short changed.
Total overhaul of syllabi removing irrelevant
and repetitive content.
Proportionate class population to actual
size of classroom.
Proportional class population to ability to
preparing and managing a differentiated
learning environment.
Assessment of actual time that teacher has
at his or her disposition to focus on learning
areas.
Time table options presented do not seem
to take into account hours taken up by
activities such as Dinja Wahda, mass,
external programmes such as health, etc.
Contact time is actually much less than 800

Syllabus

R

Children in Class

R
R

Timetable

8

R

C-

C-

C+

I
I
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Education system does not take into
consideration the emotional aspect of
the child.

9

C+
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Unanimous agreement with aims of the
NCF which will help children to develop
into learners.

General agreement that selective model
of education "requires a teacher
dominated pedagogy which leaves
learners with a passive role hindering
them of effective and deep learning."
General agreement that NCF respects
individualised
learning
patterns
addressing needs of all pupils seeking
to develop child's full potential.

Hands on teaching hindered by
crammed syllabus.
Hands on teaching limited by number of
children in a class.

R

Syllabus needs to be revised and
reduced.
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I

I

I

90m
Curriculum
Development

R

Teacher Roles and
Responsibilities

R

I

R

S

R

I

R
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hrs.
Maintaining records of pupils' performance
requires time which should be factored in
the curriculum planning.
Understanding of importance of LSTs and
NSTs in implementation of school policies
yet work on core competency checklists is
time consuming.
Concern expressed over the introduction of
NSTs and time devoted to collation of data
with regards to pupils' numeracy skills.
Teacher
training
and
continuous
development not restricted to a 3 day inset /
after school training.
A Teaching Assistant should work
alongside each teacher in every class.

8
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9
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I

Teacher cannot be expected to be an
expert in all subjects.

I

Should not revert to past practice where
teacher is expected to be an expert in all
subject areas: such an expectation is
unrealistic.
Peripatetic Teachers (PerT) should be
assigned to Early Years including
kindergarten since NCF strives to create a
stimulating learning environment.
Appreciative of Literacy Support Teachers
(LST) and when present and when they
work in the same manner of LSTs of
Numeracy Support Teachers (NSTs).
PerT in drama provide important work in
individual classes, in helping schools in
major events and number of teachers
should increase.
Difficulty in securing regular CD sessions or
sticking to regular timetable when PerT do
not report to school for any reason.

I

When PerT teacher is absent school
programme is disrupted.

C-

Drama teachers are a small group and
cannot manage all primary schools - not
to mention that they are at times
considered as 'replacement teachers'.
Not all teachers are support of the
concept that ICT and PE are to be
support teachers.

R

PSD teachers should also take Y1 to
Y3.

R

Teacher Assistants will be extremely
supportive in the classroom.

C-

Science, PE, IT, and Technology should
be considered as subject specialist and
not curricular support teachers.

I

Too few early intervention teachers and
occupational therapists.

R

There should be clarity on the type of
support that will be provided by support
teachers for cross curricular themes.

S

Individual schools should have its own

R

Recognition of sterling work carried out
by literacy support teachers though they
are at times assigned other duties by
supervisors.
The presence of Teacher Assistant
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Learning Environment
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primary years specialised teachers to
provide that part of the curriculum covered
by the peripatetic service - similar to nongovernment schools.
Need for a classroom assistant in each
class.
Important that PSD teachers begin to come
into regular contact with pupils younger
than those in Y4 as there are students than
enter school with considerable 'baggage'
particularly related to family issues.

8
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would be beneficial for a better teaching
and learning atmosphere.

9
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R

Children should be exposed to more
hands on activities which should be
concurrent
with
information,
explanations, etc.

I

Children who go for complementary
lessons are supported to develop
English and Maltese skills whilst they
have to follow the same syllabus for
mathematics and have to sit for the
same examination in Y6.
Pupils must be diagnosed very early and
parents
made
aware
of
early
intervention programmes to help their
child develop into a better learner.

I

Languages

S

S

Health Education

Examinations
Assessments

R

and

I

I

R

Adamant that PE is not included in
curricular support as skills for PE teaching
are beyond skills of a regular class teacher
and this should be included a specialist
subject.
Examinations have not be done away with
and no matter how hard pupils are
encouraged to become independent
learners formal examinations will continue
to short change pupils who are not
performing as well as their peers.
The
end
of
primary
benchmark
examinations at Y6 generates its own
tensions.
A systematic, efficient and easy system to
record pupil's progress from the early years

Uncertain at what year the Language
Awareness programme should start and
which languages it should cover.
Agreement with regards to the fact that
children are exposed to a foreign
language from Y6.

I

Principle of NCF for individualised
learning patterns addressing needs of
all pupils seeking to develop child's full
potential is not reflected in annual
examinations.

R

Assessment should take place at the
outset and thereafter incrementally built
upon.

I

Incongruence between differentiated
learning and design of exam renders it
difficult to determine extent of
development reached by a pupil.
Statement made that what is taught by
use of Abacus is not reflected in the

R

Guidelines required with regards to the
assessment of children.

S

Agreement that teachers should await
the results of the benchmarking

S
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R
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Facilities and Support
Structures and
Services

Parental Involvement

I

Classrooms designed for teacher-student
interaction and not for teacher-student
interaction through technological mediums.

R

Increased resources for learner directed
activities.
Parents should be involved and committed
to proposed changes.

S

R

Management
Change

Comments

of
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should be introduced.
Records should provide detailed description
of achievement in a specific skill and
improvement required and acts as a
transition support tool as a student moves
from one year to another.
Record should also include assessment
and achievements in areas such as Art,
Music, etc.

S

R

Parents should be educated not only about
their rights but also about their
responsibilities and that they should be held
accountable with some form of contract.
Implementation of NCF should be
embarked upon reaching consensus
between Directorates, Unions so that
process does not become bogged in a
'political' dispute.
Subjects such as PSD should be
introduced as there are instances where
the teacher does not have the appropriate
level of skill / training to cope with certain
issues.

8

I

R

I
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annual Maths paper.
Students being tested for mathematics
in a foreign language and hence it is not
possible to garner full development by
the child.

9

Pupils should be eased into the Y6
examination paper format.

I

Support required so that assessment
takes place during class.

R

Assessment should incorporate life
skills.
Interactive white boards must be used
appropriately and to the full.

Hands on teaching limited due to lack of
space in school and even more so in
classes.

I

S
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exercise.
Teachers in Y5 are not trained to apply
checklists.

R

Cooperation of parents should be
secured and should take place at
school.

S

Agreement with principles of NCF but
implementation needs to take into
account reality and must be pragmatic.
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Secondary School
Principles

R

Focus on Early Years

I

Differentiated Teaching

S

S

Pedagogy of religious education
should be student centred.
No consensus on teaching approach:
an approach where teacher creates a
learning environment from which he /
she learns from students vs. classes
that are set to "prove that setting is
necessary".
NCF biased towards lower ability
students and a potential outcome is
that gifted students will not be given
the same quality of attention they are
entitled to.
No consensus on what constitutes
best approach but consensus on the
fact that a mixed ability setting
requires additional support to the
teacher for it to be successful.

Quality Assurance

St Ignatius College
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C-

I

R

R

Syllabus

I

S

Religious education syllabus is too
loaded
with
transmission
of
knowledge and this prevents linking
the teaching of religion with daily life.
Ideal syllabus is currently reflected in
the Form 3 syllabus.

R

I
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NCF presents an ideal scenario:
shallow learning will occur if current
volume of knowledge is expected to be
imparted with a class of different
abilities and levels of capabilities.
Extreme capabilities in one class not
compatible with current content
volume.

NCF should provide a framework for
teachers
to
contribute
towards
curriculum assurance by enabling
them to work with respective EOs
through a virtual forum based on the
eLearning platform.
Participation in quality assurance
empowers teachers as it gives them
an ongoing role on communicating
valid feedback and for curriculum
evolution.
Teachers
should
be
consulted
regularly with regards to their subject.

Syllabus is too often too much to
implemented within a differentiated

R

Basic skills students must have more time
for technology subjects - even for practical
tasks.

S

30 weeks in curriculum are not actual
weeks available in schools due to holidays
Page 67
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Secondary School
I

Mixed reaction vis-a-vis that Form 1
syllabus
is
too
loaded
with
terminology.
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R

R

I
Children in Class

Timetable

R

Classes for religious education should
be based on smaller groups.

I

R

Learning situation should be more
practical but this is more possible in
small class population.
None of the options provided present
a preferred model and conclusion is
that current time table structure
should be retained.
6 day cycle models not acceptable as
they are confusing to students to
follow, create logistical difficulties for
regular meetings.
Time-table is to include a lesson each
week for PSD.
Lessons should be 42m - 45m long.
Break should not be longer than 30m.
Basic hours for student learning
should be a maximum of 35 lessons
of 45m each with an extra 90m for
additional lessons for which teachers
will be allotted time-off (as practiced
in Handaq and other secondary

R

S

C-

R
R
R
R

environment.
Learning content should be kept to a
lower volume to allow for more
practical and differentiated learning
methods.
If Digital Literacy is important there
should be two lessons a week: one in
a context of differentiated teaching and
one with regards to students who
require individual attention.
Syllabus should allow space for
repetition and deeper investigation
Amount of students in ICT class is not
acceptable and similar approach to
arrangements
vis-a-vis
Science
classes should be adopted.
Smaller students in class provide more
suitability for differentiated teaching.

C-

6 day cycle
disagreement.

proposal

S

Some teachers may be prepared to
take afternoon activities against
payment.

R

Timetable 2 seen
desirable option.

as

unanimous

the
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R

/ activities.
If a subject is to be integrated with another
subject then new syllabus must give
sufficient emphasis and time to the newly
integrated subject.

I

Students in class should be 15 as with
science.

I

Groups in textile studies need to be smaller
to reflect full class size which is no longer
30.
6 day cycle may be confusing to students.

S

most
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Secondary School
R

90m
Curriculum
Development

I

R
Teacher Roles and
Responsibilities

R

R

R

R

Learning and Learning
Environment

C+

Religious Education

C+

R

schools).
Schools should not end after 1430hrs
and should not be used as a means
to create family friendly measures as
they are not child minding facilities.
Subject meetings are to be allocated
and counted as a lesson and not as
an extra uncounted lesson on the
time table.
Current structure is to be retained for
PSD meetings.
LSAs should be subject based so to
provide better assistance to teachers
in mixed abilities classes.
Teacher assistance is needed - for
example, in the preparation of
resources.
A need for Learning Area Assistant
(for example languages) or subject
based assistant: different from LSAs.
Need for a School Resource Centre
which assists in the development of
resources required by teachers.
General consensus on notion of
grouping subjects into learning areas
as this overcomes problem of
overlaps between subjects and
present knowledge holistically.
Majority agree with concept of
religious education as a Learning
Area as this assures that it will secure
the importance it merits.
Students assisted in constructing
individual perception of reality that is
profound
and
meaningful
and
teaching should be inspired through
concrete experiences.
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R

Re-training for D&T teachers should
not be limited to introductory courses
such as use of a CNC machines.
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I

Limited time for LSAs to communicate with
teachers and designated time in this regard
should
be
established
within
the
curriculum.

I

Subject LSAs limited due to lack of
knowledge in two different subjects

I

Requirement for more teachers
assistants in textile studies.

S

Students at primary level are too young to
choose optional subjects.

and
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Secondary School
I

R

R

S

Technology Education
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Need to determine whether teachers
are to transmit knowledge about
religion which may bring rebellion.
NCF should provide more emphasis
for active citizenship through gaining
voluntary work experience.
General consensus that comparative
studies of religions (as against opt out
choice to ethical education to non
Catholics) should form part of the
subject with strong elements of ethics.
Imbibing students with values is more
relevant to character formation than
religious education and in the
absence of the transmission of such
values through religious education
ethical education should be preferred
for non-Catholic students.
R

C-

I

C+
C-

Although grouped they are distinct and
common areas are to be identified. to
promote collaboration.
Digital literacy is not well defined

I

Form III cannot choose Engineering and
D&T

I

Limited
reference
to
graphical
communication leading one to suspect that
either subject is to be phased out or
integrated with other subjects.

Design and Technology (D&T) is seen
to include practical ICT and ICT across
curriculum and it is uncertain what will
happen to the 1 lesson/week in ICT
whether it will incorporated within ICT
syllabus whilst leaving ICT across the
curriculum a domain of all learning
lessons.
Positive that NCF acknowledges D&T
as a core learning area.
D&T seems to be a clustering of
various subjects.
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CC-

I

I

Examinations
Assessments

and

R

R
R

I

Facilities and Support
Structures and Services

Text books

Schooling of religion should not be
solely academically based and
assessment should include voluntary
work which is recognised in new
school leaving certificate.
Assessment can be in the form of
project work.
Assessment of ethical studies should
be at the same level of religious
studies so that the former does not
become a soft opt out subject.
Assessment design of learning
outcomes is critical particularly given
differentiated classes with students of
mixed ability classes.

I
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ICT seems to have been given a lack o
f importance in NCF.
Relationship and boundaries between
(i) food technology and textile design;
and (ii) textile studies and home
economics unclear.
Uncertainty
whether
vocational
subjects such as engineering is to be
within D&T and if not this constitutes
overlapping.
Relationship and boundaries Btech
and vocational subjects vs academic
subjects is uncertain given that Btech
was directed towards less academic
oriented students who now seem to be
in nowhere's land.
Uncertainty with regards to how
assessment of learning take place:
will it reflect levels achieved; a global
mark; differentiated to the levels
indicated in the curriculum?

R

LSAs should have a laptop for use during
school hours

I

A lot of links (internet?) cannot be
accessed from schools
Books need to be upgraded regularly

R
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particularly in technology subjects.

Special Needs

I

Social Needs

I

Basic skills students cannot exercise
further specific subjects if student is
illiterate or intellectually impaired.
Structures are required to support
teachers with disruptive students
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Education -

Secondary School
Teacher Support

I

S

S

Concern with regards to how teachers
are to be prepared of how to teach
common areas and whether they will
be supported by guidelines.
Principles underlining support to
teachers are seen as positive but
there is concern with regards to
support methodologies which have
never applied.
Teachers need to understand the new
system before they can actual work
within it.

I

Increased training of teachers is a
must for teachers to be competent to
teach HE as a general learning area.

R

Students at University in HE must be
prepared and geared for a thematic
theme approach.

I

Require clear guidelines within a
learning area approach of how will
handle what.
A differentiated environment will create
a more stressful environment for
teachers.

S

Autonomy

I

Differentiated Teaching

R

S

Teachers have no funds to purchase
resources and are dependent on the
school administration on prioritisation.
To teach mixed ability students
resources, books and other needs
must be graded and show different
levels.

Potential
situations
of
conflict
amongst students as basic needs
student may feel slighted by being
provided
with
different
graded
handouts; whilst high flyers have to
wait until basic needs students are
given appropriate attention.

C+

C-

S

C+

One cannot disagree with the NCF as this
a 'ben fatt'.

Agree that a student centred approach
is a best way forward major reform will
be required as differentiated teaching
will create issues with regards to
teaching
methodology
and
assessment.
Concern with the suggestion that
different programmes / schemes are
acknowledged in core subjects but not
in other subjects.

Practical subjects such as PE and HE
and non examinable subjects such as
PSD can be tailored for a differentiated
approach but with regards to
theoretical aspects there should be a
form of setting.
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Education -

Secondary School
I

Cross
Concepts

Curricular

I

Uncertainty with regards to a thematic
approach that links between learning
areas: physical education (health)
with map reading (geography).

Differentiated Teaching

Syllabus

S

I

I

Uncertainty with regards to whether
subjects will remain as separate
subjects.

I

I

Uncertainty with regards to who will
decide the number of lessons with
regards to each subject.

I

I

Uncertainty with regards to whether
new syllabi are being designed with
new areas in mind.

S

I

Uncertainty on whether EOs consult
each other to avoid having repetitions.

I

I

Concern on whether new syllabi will
indicate which subject will tackle a
particular topic or part thereof.

S

Concern with regards of catering for
high flyers in a differentiated
environment.
Subjects should be designed to
become complementary to each other
without removing their distinctiveness.
Concern raised with regards setting in
Maths, English and Maltese yet not for
subjects such as Core Science,
Geography, Religion, History, Social
Studies given that in core subjects
students are set in accordance to their
ability whilst in the other subjects they
are grouped as a mixed ability class.
Concern on whether lessons will be
delivered according to learning are or
still per subject - particularly with
regards to PSD and HE teachers.
Need to increase emphasis on
practical sessions with regards to HE.

Syllabus design should ensure that
stretching beyond the comfort zone is
not exaggerated and is carefully
devised to render it achievable and
hence stimulating realistic progress
rather
than
frustration
through
unrealistic goals.
In a differentiated environment there is
agreement that high flyers are not
sufficiently stretched.
Syllabi designers must take into
considerations
constraints
that
teachers will face in a differentiated

I

Unclarity of what learning area thematic
names mean is creating considerable
uncertainty amongst teachers.

S

Complete overhaul of syllabus required to
provide teachers with more time to share
knowledge and apply different types of
teaching techniques and tools.
Content of subjects within CE require
further time and importance and not less whilst at the same time NCF proposes
increased visits, fieldworks, et al - which is
impossible.
Teachers upset that Geography was
removed from the option list.

C-

S

S

Science is being given more importance
than human sciences.
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Education -

Secondary School
environment.
I

I

R

C+

Children in Class

I

R

Timetable

R

C-

C+

R

Concern with regards to when teacher
planning for a learning area will take
place.
If a good number of subjects will have
a heavy content and homework
commitment will be difficult to achieve
as students will have very little time to
dedicate to them.
Content of subjects should be
reduced to allow for formative
assessment in health education.
Agrees that more lessons in health
education is beneficial to students but
this may be resisted as society's
focus is on academic subjects.
Number of students in a class is a
main concern will negatively impact
formative assessments in health
education - students should be
reduced.
There should be less students in
class if a differentiated approach is to
be adopted.

R

A differentiated approach in Form I
requires less students in class - which
should go down to not more than 20.

R

The higher number of students with
mixed ability in a class the more
difficult it becomes to teach and such
classes should have a maximum of 12
students which is a realistic number.
30 weeks of contact with students do
not take into account calendar events
such as educational outings and extra
curriculum activities.
30 week period is unrealistic and
unachievable.

For continuum in a learning area to be
achieved subjects must deliver same
common parts in same time frame
and hence timetabling is important.
6 day cycle less popular and
uncertainty on whether this would
lead to a longer scholastic year.
Teachers were more receptive to
models 2 and 3.

I

R

5 day weekly cycle preferred to the 6
day model.

I

No change but on a fortnightly basis a

S

Model timetables show that school

R

C-

R

S

Time table should be designed in a way
that allows teaching of subjects to be linked
with outings and fieldwork which could be
grouped back to back on one day.
6 day cycle will create confusion amongst
students especially students with special
needs such as autistic students.
English is being given more importance
than Maltese with 6 lessons to the former
and 3 / 4 to the latter.
Unanimous agreement with regards to
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staff development session is held in
the last two lessons; and alternating
with extra curriculum activities
directed at students.
No change but on one day a week
during the last two lessons

times will increase by 90m a week and
question raised whether teachers will
be compensated accordingly.

Model D as this represent reality closest.

Education -

Secondary School

R

R

R

90m
Curriculum
Development

R

I

R

Teacher Roles and
Responsibilities

R

Compulsory activities in sport, drama,
art, music can be introduced through
the almost defunct activity teachers'
programme.
Time table proposed as follows:
Week excluding Wednesday 8
lessons of a maximum of 41m
- Wednesday 6 lessons of a maximum
41m and last two lessons reserved for
staff meetings / staff development.

For teachers to undertaking planning
on a learning area there has to be a
designated time within the timetable
and shorter lessons.
Last in service course for Form was
too short and crammed.
Training should consider inter-school
and college group to spur cross
fertilisation of experiences.
Differentiated teaching should be
supported by TSA in class.

S

Important that teachers of related learning
areas can meeting regularly.

R

Time table needs to account for at least
one weekly meeting where teachers meet
to plan activities.

I

Teachers whilst believing that they should
have LSA assigned to them are concerned
that that these will interfere with their work
and there should be a very clear
delineation of the roles and responsibilities
of a Teacher and a LSA.
Pairing of teacher and LSA should be
judicious as if the professional relationship
fails to gel this affect quality of teaching.
Concern that there will be difficulties in find
LSAs who are knowledgeable in every
area.
Titles given to Learning Areas should

I

I

Learning and Learning

C+

Grouping of subjects is a good idea

C+

General

consensus

that

grouping

C-
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as it eliminates repetition of topics
between subjects and minimises time
wasting.

subjects into Learning areas results in
a more cohesive approach.

change as these do not reflect the theme CE should be changed to Geographic and
Holistic Education.
Disagree that Social Sciences and
Sciences are placed under one theme as
there are different.
Social sciences and PSD may be linked
but it will be difficult to link Social Studies,
PSD, Home Economics, History and
Geography.
Uncertainty with regards to whether
environment studies will be an option from
Form I and whether this will be separate
from
History,
Social
Studies
and
Geography.
The importance of CE is now devalued
given the number of lessons allocated.
NCF's message that CE is devalued will
render it far difficult for students to give it
increased valued.
Agree with thematic grouping for CE but as
proposed teachers are sceptical.
Teachers disagree that geography had 1
lesson reduced in 2011/12.
Uncertainty with regards to whether PSD
and Home Economics fall within the CE
learning area as it seems there is no time
allocated for them.
Only time that seems to be allocated to
PSD is under health.

Education -

Secondary School
Environment

Citizenship

C-

S

I

CC-

CS
I

S
Health Education

C+

C+

Aims and reasons with regards to
underpinning importance of this
learning are deemed as good.
Agreement that commitment to social
communities and environment issues
form
parts
of
the
students'
development at secondary level.

C-

S

HE teachers disagree with sharing
scholastic year with D&T in Forms I
and II.
General focus of PE should be on
fitness and active lifestyle.

Page 77

St Ignatius College
Secondary School Teachers
Document titled 'Health Education
Workshop - Session 1' (No14)

St Ignatius College
Secondary School Teachers
Document titled Health Education
Workshop 6-1st Session' (No15)'

St Ignatius College
Secondary School Teachers
Document titled Citizenship
Workshop 1 (Group 7)' (No16)'

Education -

Secondary School
R

I

R

R

Languages

There should be one department for
PE,
Sport
Educators,
Home
Economics, Personal, Social and
Health education.
Students when dressed in uniform
leave very little time for actual physical
activity due to time lost for changing.
Students should come to school
wearing tracksuit when they have a PE
activity.
HE should complement Health Eating
Lifestyle Plan and tuck shop practices
need to be enforced.
I

I

I

I

I

S
I

Maltese should be the language, at least
where she teaches, as very few students
understand and are fluent in English.
Kunsill Nazzjonali tal-Malti has made so
many changes in written Maltese that
people who have been out of school for
more than 10 years can no longer write
Maltese properly.
Students and teachers tender to shift from
one language to another automatically
which hinders the application of one
language.
Maltese does not have an extensive
technical
vocabulary which
renders
switching necessary.
Concern that command of English
language is being lost as students are not
reading.
Bilingualism is - or should be - a strengthen
and should be reinforced.
Foreign students increasing and a policy to
teach in Maltese will have an impact unless
special programmes are introduced that
will help such children to learn Maltese in a
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Education -

Secondary School
Examinations
Assessments

and

I

Concern with regards to how
teamwork, social responsibility, etc
are to be assessed.

R

S

Systems of rewards in health
behaviour such maintaining a healthy
diet, losing weight, taking exercises,
should be considered.

R

S

Basic level students may benefit more
if they are given more hands on
experiences and highflyers on the
other hand exposed to more tutorials.

S

Level descriptors need to account for a
differentiated approach.

S

Agree with a reflective approach to
assessment relating to goal setting,
peer review et al but this requires more
time to prepare.
PSD teachers believe that assessment
should be 'comment' based
Will MATSEC papers for students who
are now in Form I reflect the mode of
assessment adopted through the new
syllabus.
General consensus that the track
system was a fail system and whilst
removing the Junior Lyceum / Area
Secondary school tag is a positive
move tracks should have retained and
a flexible mobility structure fine tuned.

S
I

I

Facilities and Support
Structures and Services

S

S

There should be more importance to
oral
assessment
and
practical
assessment then investigation and
exams.
There should be level descriptor levels
rather than marks.

I

R

fast tracked manner.
Ultimate goal of teachers to present their
students to sit for exams - which means
that these too need to change to reflect
new approach.
Should be the same examination paper for
all students but questions should be
graded - from very basic that all can
answer to more complex ones; though
agreement in this regard is mixed.

New schools are not being designed
to accommodate NCF with particular
regards to PE and sports.
New schools do not provide for indoor
facilities, few facilities and no
consideration
to
differentiated
teaching.
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Education -

Secondary School
S

Special Needs
Management of Change

Differentiated teaching can only be
successful if there are readily
available resources in place.
S

Certain schools are not accessible for
disabled children.

S
I

Certain students with special needs will
continue to require a 1:1 relationship.
Form I syllabus already changed and
sincerity of consultation questioned.
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Secondary School
Teacher Support

I

Teachers of History, Geography and
Social Studies need to be trained in
the content and methodology of
teaching CE themes.

S

Topics
dealing
with
Social,
Geography and Historic themes in the
syllabus should be taught by the
respective teachers as few teachers
are competent to provide a holistic
approach.

Differentiated Teaching

I

Few teachers are qualified in Core
Science and most teachers would
require specific training particularly
given that most teacher have
knowledge across 2 and not 3 science
subjects.

S

Pedagogy tends to be determined by high
stake examinations such as SEC papers
and probably many teachers believe that
exposition, practice the working of exam
papers will give students a higher chance
of success.

I

Considerable attention being directed
towards students will low academic
capabilities at the detriment of more
academically oriented students.

S

Unanimous agreement towards set classes
and that classes attended by students with
a wide range of abilities and a variety of
behavioural problems may make pedagogy
difficult to implement.
Whilst important to educate all students
one must not assume that the high
achieving students can cope on their own:
educating gifted students is as, if not more,
important as educating the less gifted
ones.

S

Quality Assurance

R

Syllabus

I

S

EOs should hold sessions with
teachers to discuss CE themes and
thereby solicit feedback with regards
removing overlapping of themes.
Traditional subjects needs to be
grouped to reduce excessive syllabi
based on content.

No logistic plan with regards to the
teaching of CE given that new Form I
syllabus
comprises
of History,

S

S

Method of teaching is to change to an
enquiry
based
approach
and
syllabuses need to be designed to
create a balance between the time to
encourage this approach and the
topics to be covered.
Options taken at Year 9 do not guide
students to specialise in particular
areas but are seen as a means to gain

I

Constructive pedagogies take time to
implement and sufficient time is not often
available: the assumption that there are 30
weeks in a scholastic year is not realistic more like 20 to 25 weeks.
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Geography, Social Studies, PSD and
HE for 30 weeks with no common
citizenship theme included.
No coordination between EOs of
respective subjects to formulate an
integrated syllabus for CE as no
common themes have been identified.
CE syllabus should not only account
for common themes but also for
selected themes thereby ensuring
that students are taught some
concepts, content and skills pertaining
to each subject.
Syllabus
design
for
CE
is
contradictory as the expectation is
that teaching is to be interactive,
participative, discussion, field work,
yet at the same time less hours are
allocate for History, Geography, etc.
Option selection should be at Form III
and not Form II as students are still
young and unclear on their subjects.
Recognised that a Form III option
means that syllabus would need to be
trimmed and exercise coordinated
with MATSEC board and EOs.

entry into post secondary education.
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Secondary School

I

R

I

R

S

Children in Class

Timetable

I

R

S

I

Time table cannot fit all traditional and
new subjects and some room has to
be made for technology, vocational

C-

Changes in NCF need to tied with a
restructuring in post secondary
education and this matters has raised
very little attention.
Content needs to be watered down so
as teacher and students can focus
more on enquiry and research.

Unanimous agreement that the smaller
the class population the better for
individual attention.

S

Class size is important in implementing
constructivist pedagogies.

R

Class size should reflect the abilities of
students where-in classes with students
that have learning difficulties should have a
small number of students.

30 week plan proposed is not realistic
given the topics to be covered.
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Secondary School
S

R

R

S

90m
Curriculum
Development
Teacher Roles and
Responsibilities

R
R

skills, and arts.
Unanimous consensus that History
and Geography should have at least 1
lesson a week from Form I to Form V.
Unanimous agreement for Model D,
CFT2 for years 8-9 with MMB after
3rd lesson to be more feasible
together
with
proposed
four
consecutive lessons between two
breaks to be reduced to three as
current practice to maintain student
concentration.
Unanimous agreement for Model C
CFT2 with a break after third lesson
for years 9-11.
Proposed time table will guarantee
presences of History, Geography and
Social Sciences in CE.
Periodic staff meetings twice a term
should suffice.
LSAs should be subject based which
would give them time to prepare as
they are more knowledgeable and is
beneficial to students for they learn to
adapt to different characters and
learning modes.

S

Unanimous agreement that present
timetable is retained.

R

LSAs should be specialised in helping
teachers in specific subjects as LSAs
would have fewer teachers to consult
and would be able to help all teachers
in the class rather than concentrate on
1 or 2 students.
LSA specialising in a specific subject
provides a sense of continuity rather
than having teachers hopping from
one lesson to the other.

S

S

Employment of LSA/TA may contribute to
use constructivist pedagogies especially in
classes where the abilities of students are
various.

R

If LSAs are to be used as TA they would
require
adequate
training
and
remuneration.

I

There continues to prevail a degree of
ignorance of the role of the LSA and the
way in which students are assigned to
LSAs.
Employment of LSAs as TAs to teachers
should be subject oriented so that they

R
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Secondary School
Learning and Learning
Environment

C+

S

I

S

R

Citizenship Education

S

S

R

Subject knowledge has become
complex and specialised that some
kind of grouping is necessary.
Focusing on CE at the detriment of
History and Geography contradicts
the principle of holistic education.

S

S

would be able to take a small number of
students.
Perception that teachers adopt one
pedagogy in favour of another is superficial
as many teachers adopt a mixture of both.
Notion that transmission pedagogies are
superficial while constructivist pedagogies
involve deeper learning may be a
superficial one.

If theme continues to named CE then
separate identity of subjects will be
lost as students will find it difficult to
identify their interests when they
come to choose in Form II.
Choice of CE as name of theme will
result in, within a generation, that
teaching of History, Social Studies
and Geography to be a historic
memory of Malta's education system.
Theme would be more appropriately
named as Civic, Geography and
Historic Education.
Query raised whether this should be a
theme at the first instance given that
the whole curriculum should intend to
educate students in citizenship skills.
Concern that this theme is being
driven by Council of Europe yet there
are educational systems in the EU
which
designate
History
and
Geography as core subjects.
CE should best be taught through
Social Studies which should be
renamed as Civic Studies as against
resulting in the separate identity of
History and Geography.
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Secondary School
R

CE should be taught as an integrated
theme in different but relevant
subjects:
for example democracy
when
referring
to
Malta's
constitutional development.

Science Education

C-

S

I

R

Languages

S

Maltese and English
complementary.

be

S

S

Present formula works and should be
preserved.
Teaching certain subjects, such as
RE, History, Social Studies and PSD
in Maltese, should continue so that
students gain exposure to Maltese.
Special classes in Maltese for foreign
students should be introduced.

S

R

I

should

S

S

Placement of Physics as an option
means that it will not be a popular
choice; and NCF proposal to choose 2
or 3 science options in Form III would
be detrimental to the choice of Physics
as few will opt for it.
A choice in Core Sciences may
address scientific literacy but students
would not gain in-depth knowledge of
any science subject.
Students would require guidelines and
guidance in Year 8 to plan ahead if
they are to specialise in Science in
post secondary education.
General recommendation is that
students should be allowed to choose
one
Science
option
(preferably
Physics) and have Core Science as a
compulsory subject.
Common approach to teaching in
Science in Maltese unless class
happens to have an overall good
mastery of the English language.
Code switching is inevitable when
faced with a mixed ability class.
Science is about the teaching of
scientific concepts and not the
teaching of a language.

R

Choice of language to be used in the class
should rest with the teacher.

Many people and students speak
neither Maltese nor English correctly
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Secondary School
R

Examinations
Assessments

Special Needs

Social Needs

and

I

Uncertainty of how CE is to be
assessed particular with regards to
maintaining a separate identity for
each subject.

I

NCF acknowledges the CE will not
lead to formal SEC certification as
student who seek certification would
have to opt for the individual subjects.
Recognised that subject based LSAs
will be detrimental to students with
particular special needs as these tend
to find it more difficult to adapt to
different persons.

S

I

I

S

Parental Involvement

I

I

due to code-switching.
Foundations in correct use of English
and Maltese should be placed in the
primary years.
Lessons in Science are mainly in
Maltese but examination papers are in
English leading to difficulties in
students understanding and answering
questions correctly.

S

Students are perceived to be lazy and
spoilt
with
little
initiative
for
independent learning and research.
Despite presence of support services
such as guidance and counselling it is
teachers who face inappropriate
behaviour in class due to different
types of problems shouldered by
students.
Support from parents decreased with
expectation by a large number of
parents that schools take full learning
responsibility of their child's learning
process.
Teachers limited in time and resources
to see to problems faced by students
at home.
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Secondary School
Teacher Support

S

Teachers require training to adopt a
differentiated approach.

I

I

I

Autonomy

C-

Differentiated Teaching

C+

NCF recommendation to provide
budget for English, Maltese and
Mathematics and not for other
subjects is queried.
Many teachers agree with this
approach but class sizes must reflect
that application of differentiated
training.

I

S

S

St Ignatius College
Secondary School Teachers
Document titled Language Workshop:
Grouping Languages Together' (No22)'

System is placing considerable
pressure on teachers of Maltese and
English as they have to prepare for 5
or more levels.
Flexibility and mobility within sets are
important but achieving them under
existing conditions is questionable.
Although students are in a home class
for only a few hours this is
unfavourable to students who need
order and permanency.

Students should be placed in blocks so
that classes are manageable in a way
that setting is not required; but if this is
not attainable setting is required with
regards to the teaching of core
languages as the basic skills students
need a very specific pedagogy to be
applied - otherwise it becomes
impossible to teach high achievers.
Not correct that past educational
systems were wrong and whilst it is
true that students were streamed they
were taught in an individual manner as
classers were smaller and whilst they
may have failed academically they
acquired other forms of education
which cannot be quantified.
Focus seems to be continuously
directed towards low achievers but

I

Feeling that general focus is on basic skills
students and shifting away from brighter
students.
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Secondary School

St Ignatius College
Secondary School Teachers
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high achievers have disappeared from
focus: whilst it is correct for students
to be taught to be responsible and help
others this should not be at the
detriment that they are held back.
Syllabus

I

S

I

C-

S

Timetable

I

I

To prepare children for examinations
they are rushed through the syllabus
leaving little time for in-class
interaction.
Imperative that MATSEC are involved
in the reforms of the syllabi and for
increased coordination between EOs
and MATSEC.
Many teachers are concerned vis-avis T1 students as they are finding the
new syllabus too vast and are getting
discouraged.
Teaching of foreign languages,
despite emphasis of their importance
made in the NCF, have been reduced
from 4 to 3 lessons and 3 lessons do
not suffice to teach a language.
Reducing the allocated 79 hours for
the teaching of foreign languages
would mean that the syllabus
prepared for Form 1 would need to be
revised.
2 models of time tables propose 4
lessons per week in the teaching of
foreign languages which implies that
the scholastic year will lengthen.
Certain time tables allocate 59 hours
for teaching of foreign languages
whilst others allocate 65 hours; and
colleges
may
apply
different
timetables yet the syllabus remains
constant for all.

I

25 or 26 lessons render it impossible
for teachers to give individual time to
students.

I

Teachers having difficulty in coping with
oral teaching and this will become more
difficult with a reduced lesson per week.

I

Concern with regards to reducing
lessons of a foreign language from 4 to
3 leading to questions such as what
will be covered, what will be left out,
etc

C+

Increased lesson per week with regards to
Maltese is seen as beneficial.
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Secondary School
C+

I

R
90m
Curriculum
Development

C+

Many
teachers
agree
their
professional development is carried
out regularly.

C+

R

Teachers of foreign languages should
have dedicated time within the
curriculum to meet and share
experiences and approaches.
Time table structure that takes into
account professional development is
a step forward.
LSAs should be subject and not
student based.

R

C+

Teacher Roles and
Responsibilities

R

R

R

I

S

St Ignatius College
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Proposal that 2 lessons per week will
be dedicated to an activity is
welcomed as this provides an
opportunity to teach students life skills
- and that these should not be limited
only for Forms I and II
Certain
schools
encountered
limitations when trying to apply a two
lessons per week for an activity particularly in large schools.
Majority of teachers were in favour of
timetable 2.
Teachers and LSAs require more time
for
consultation
preparation
particularly LSAs who if they have a
free lesson are asked to attend to
other students.
Beneficial for language teachers to
have the opportunity to meet, discuss
and share good practices.

S

No agreement on models presented but it
seems that all models lead to an increase
in teaching time and this requires
consultation with MUT.

Teachers of core languages should be
supported by subject teachers - and
not LSAs.
Investment in HODs to assist teachers
with students who are below level 5
and who have various difficulties to
learn.
Attaching LSAs to particular subjects,
even though this is what should be
achieved, will work unfavourable with
regards to those students who need
order and permanency.
A TA is an asset and a requirement for

R

LSA is important particularly with regards
to helping in the grouping of students with
the same ability
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Secondary School
R
Languages

I

English has become a 'learnt' and no
longer an 'acquired' language.

I

I

Children cannot express themselves
well in neither English or Maltese and students who struggle in
obtaining a degree of command in
either one or the other should not be
exposed to a 3rd language.
Teachers are finding considerable
gaps in the teaching of English vis-avis what the syllabus demands and
what the students know.

I

C+

Increase in the number of teaching
lessons of Maltese is a good move as
there is requirement on increasing
writing abilities.

R

C+

The 2 activity lessons / week are
beneficial as academic lessons are
not affected to have a drama
rehearsal whilst at the same time
students
learn
social
and
communication skills.
Depends on the abilities of the
students and the nature of the
subject.

I

S

I

a differentiated environment.
There is a requirement for LSAs to b e
categorised.
Language Awareness Programmes in
some Colleges is carried out in Year 6
and in other College it is carried out in
Year 5:
there is a need for
standardisation as students may
change the language chosen after the
choice is already made.
Query with regards to the wisdom to
have students who are struggling to
command English or Maltese are at
the same time exposed to a 3rd
language.
Disagrees that a group that chooses a
particular language are forced to
change the language chosen if there
are less than the designate number of
students required to fill a class even if
there would be teachers who would be
able to take the load.
Languages allow the possibility to
transmit values and colleges should
chose a common life skill theme to
tackle in the language lessons taught such as responsibility, health, etc.

St Ignatius College
Secondary School Teachers
Document titled Language Workshop:
Grouping Languages Together' (No22)'

S

Maltese as a mother language is important
and has to be encouraged to be well
spoken and taught from a young age.

S

Importance of English cannot be disputed
and there is agreement that the level
amongst students is deteriorating.

R

Some students are not able to learn
another foreign language from Form I as
learning English is a difficult task let alone
having to learn a new language; and these
students should dedicate time set for a
foreign language towards Maltese and
English.
The grouping of languages together is
seen as achievable and beneficial to
students but requires coordination and
planning by all stakeholders.

C+

R

Teaching languages should be both in
Maltese and English.
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Secondary School
R

Examinations
Assessments

and

I

I

Presence of foreign students is on the
increase and it is proposed that such
students should have orientation
language lessons in Maltese to help
them integrate.
Languages need to be assessed on
the four abilities yet oral abilities are
only tested in Form V.

Students when working in groups are
being skilled towards fluency but
assessments
are
focused
on
accuracy.

R

I

I

I

R

R

Facilities and Support
Structures and Services

I

Need of considerable resources for
teaching to be effective ranging from
projectors to printing paper.

I

Teachers in Form I should be
forwarded with marks achieved by
students in benchmarking before the
school starts to allow for better
preparation.
Concern on whether benchmarking
truly reflects academic level of the
student particularly with regards to the
oral abilities of the students
Queries why basic skills students who
care barely read and write are
examined in Maltese and English
literature.
It is understood that in English and
Maltese students will get a graded
paper according to their level whilst
with other languages there will be only
one graded paper which will not allow
students to demonstrate what they
would have learnt leading to a result
which would show that they are less
capable then other students.
Assessment should be based on
letting students the level they reached
in a particular subject as against
communicating marks.
Recommends use of continuous
assessment where-in class work is
recognised.
Differentiated teaching requires ample
resources which are lacking

St Ignatius College
Secondary School Teachers
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I

Assessment criteria for foundation students
is deemed as relevant but it may be a
problem for parents to understand what is
written.

I

Assessment of foreign language papers
where % does not go above 35% is
discouraging.

I

Difficult to provide an assessment when
student is helped during the lessons by
LSAs.

R

Oral examination is time consuming should
not be allotted in examination timetable
and not carried out during school days.
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Secondary School
R

R

I

Special Needs

R

Parental Involvement

I

R

St Ignatius College
Secondary School Teachers
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Setting up of a resource room where
resources are pooled to allow for
greater accessibility.
Schools should provide for funds for
materials like laminators and stationery
required for specific needs, literacy
and numeracy games, etc which are
then kept by the teacher even if s/he
changes school.
Teachers make considerable use of
photocopies which reflects graded and
differentiated preparation that they
hand out to students with mixed
abilities.
University should prepare under
graduates to handle students with
learning difficulties.
Recognition that some students will
never make it and a stronger support
services framework is required that
reaches out to help parents.
Increased need for consultation
amongst guidance teachers, teachers
and
parents
so
that
teacher
understand students better.
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Secondary School
Principles

I

I

Teacher Support

I

Differentiated Teaching

R

R

Syllabus

I

I

I

R

R

There are teachers who consider
financial expenses as problematic.
Levels are to be taken in
consideration given that in the same
class there will be students learning
different subjects at different levels.
Setting is considered to be necessary
so that more attention is given to both
students of a lower ability and those
of a higher ability.
Planning in instances is difficulty
given that there are classes that
cannot keep up with the demands of
the syllabus.
Particular cases where the proposed
syllabus does not fulfil the needs of
the students teachers have to face in
the class room.
Assessing students in the four
language skills is difficult especially if
they have circa 100 students and a
full load.
If the setting is over a diverse range
of mixed abilities then more TAs are
required.
Vocational skills are important and

St Ignatius College
Secondary School Teachers
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17:

Clearly emerged from workshop that
some teachers do not have a clear
understanding of what is proposed in
NCF either because the document was
not read or they did not understand.
Certain teachers were sceptical about
NCF proposals and seemed to them
that the document had to be 'read
between the lines' to capture what is
being truly proposed.

I

Not sufficient coordination between
MATSEC and EOs with regards to
syllabi.

I

Reduction of hours in foreign
languages should be complemented
with a revision of the syllabi.

C+

Child centred education and Learn to Learn
were always at the core of education
methodology but the NCF places these
principles at the fore of all other principles.

I

Impossible for the teacher to do effective
teaching and effect progress if the variety
of levels is to great and wide.

I

Modular approach to AE hinders the
creative process and concern is raised on
the fact that the syllabi are too specific
which in turn may have a critical bearing to
quality control / inspections.
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Secondary School
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17:

should be included in the curriculum
similar to the model provided by the
trade schools or the apprenticeship
system in Germany.
Children in Class

Timetable

I

R

5 lessons for English whilst 4 to 5 for
Maltese per week.

I

I

Query raised with regards whether
colleges will have the same systems
with regards to the number of
lessons: that is all colleges will have
the same number of lessons for
Maltese or will colleges decide
accordingly.
Some showed preference that the
timetable is maintained as that of the
Junior Lyceum.

I

I

Impossible for the teacher to do effective
teaching and effect progress if the students
in the class are to many.
Time allocated for AE is not sufficient to
meet the aims, skills and aspirations set
out in the NCF.

Complaints that the number of lessons
in Maltese is less that the number of
lessons in foreign languages and
query raised whether distribution of
lessons as proposed by the NCF will
be delegated to schools.
Given that 6 lessons a week a
dedicated
to
English
currently
uncertainty with regards to the number
of lessons that will be assigned to
English if Literature becomes an
optional subject.

C-

S

In other curricula overseas time allocated
to Expressive Art is 25% - similar to
Science Education.

S

Disagree with a 6 day cycle timetable
as they believe that this will confuse
students.

C-

To meet the aims, skills and aspirations set
out in the NCF none of the models
presented give the time and lessons
needed to achieve an in-depth realisation.

6 day cycle is seen as confusing to
certain students.

I

C+

The extension to 4 weekly lessons in
Maltese will lead to increased
learning.

C+

C+

5 weekly lessons in English is seen to
be ideal.

I

NCF proposes flexibility with regards
to allocation of Maltese and English in
primary years but it is unclear who will
be responsible for such distribution
and on what criteria will this be carried
out.
Agreement with allocation of two
lessons a week for activities but
implementation should only progress
if appropriate resources are in place to
support this measure.
Mixed views with regards to when
such activities should take place, who

S
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Secondary School
C-

Teacher Roles and
Responsibilities

R

Learning and Learning
Environment

I

C+

4 weekly lessons are required to
teach a foreign language so that the
four basic skills and the syllabus are
covered.
More human resources are required.

I

Topic based learning can be a
problem if cultural elements are
introduced - example mentioned is
Guy Fawkes Day during an English
lesson.
Even from the perspective of the
syllabi there is more homogeneity.

I

I
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17:

should be responsible for them, and in
which years they should be directed to.
Agreement with regards maintaining
the traditional 5 day cycle but school
meetings occur during and not after
school hours.

Concern of how subjects within a
learning area will be connected and
the NCF should be supported by
tangible evidence of how this will be
achieved.
Reasons for grouping of languages
into a learning area unlike those
presented for Art or Health education
are not clear.

C+

Agreement with grouping of subjects into
Learning Areas.

S

Remarked that in other jurisdictions
Expressive Arts as a Learning Area is
generally made up of Music, Visual Art, PE
and Drama.
Learning should be holistic and it is
important to not to maintain out of date
separation of Arts and Science as this is
harmful to the learning process.

S

Languages

C+

Regarding Maltese as a subject there
is a continuum and therefore less
pressure on primary school teachers
and less stress on students.

I

Whilst students can handle Daily
Routines in the English language it is
at times difficult to attain this in
foreign languages.
In the event that language and
literature are separated in English
with literature being an option those
not selecting the option should have
an extra lesson in the foreign

R

R

Students should be given the option
not to opt for a foreign language but to
have an extra language in Maltese
given that teachers are of the opinion
that there are students who are lacking
basic skills in their Mother Language.

I

Whilst there is agreement that English
Literature is an option there is a
concern that this will result in fewer
students in this subject given that it is
felt that this is not popular amongst
Page 95
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language option.

students despite shift to contemporary
literature.
Measures should be taken if Literature
becomes an option for this subject not
to expire.

Secondary School
R

Primary teachers should be given the
opportunity to teach one language so
that the students may associate the
language with the teacher.

R

C-

C+
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17:

NCF underlines that students become
"proficient users of English and
Maltese"
but
presents
no
recommendations of how this will be
achieved.
Carrying out of base awareness of
languages in the years preceding
Years 7 to 11 is beneficial.

Arts Education

S

I

R

I

Examinations
Assessments

and

S

Reform must be synchronised with
MATSEC examinations.

S

Assessment of four language skills is
seen to be achievable with regards to
foreign languages.

S

Discussion is required to determine
whether there should be one graded

I

Assessment of four language skills in
Maltese and English will have logistical

S

Reasons given in NCF with regards to
importance of AE are sublime but concern
is that implementation under current
classroom conditions are not realistic.
Resources in Music and to a lesser extent
in Art need to be strengthened - and
uncertainty with regards if these are to be
provided whether these will be shared.
Music option should be taken at Year 7 so
that the whole curriculum is covered in 5
years.
In the Art option difficulties arise in
integrating students who chose the subject
in Year 7 with those who made the choice
in Year 9.
In Visual AE continuous assessment is the
only method of assessment through the
use of portfolios whilst with Music students
assessment is difficult to achieve unless
students are provided with a form of work
sheets and guidelines.
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examination paper or more.

issues and the time required to carry
out such assessments is being
underestimated.
Scepticism with regards multiple
approaches towards assessment both
with regards to time necessary as well
as whether project work or similar
practical tasks are a reliable source of
assessment.
Exams for Form II and V should be
centrally organised whist those for
Form I, III and IV should be College
based.
Agreement that an assessment policy
should be drawn up as this will lead to
more standardisation.

Secondary School

I

Formative assessment is seen to
cause issues as it is time consuming
and many parents do not understand
it.

I

S

Different forms of assessment are
required tuned to the subject or
learning area.

R

R

Project work is beneficial though
students are at times lazy with
regards to research copying chunks
books or Internet material.
Agreement to the carrying out of
assessment with regards B TEC.
Concern that if examinations are set
at a College level issues regarding
standards may arise.
Oral assessments may be subjective.
Assessment at a national level may
be ideal but implementation could be
problematic.
The new syllabus requires more
financial
resources
are
more
handouts need to be printed.

C+

I

C+
I

I
I

Facilities and Support
Structures and Services

I

Text-books

S

Test books are considered as needed
for all tracks.

Parental Involvement

I

Parents complain with teachers whey

I

St Ignatius College
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17:

Lack of resources available with
regards to the teaching of languages
particularly
with
regards
to
complement their methodologies such as an absence of interactive
games in Maltese.
Resources for the teaching of English
are available in certain instances but
not in others such as the availability of
books with regards to FormV.

I

Teachers need to supported with simple
things and material such as paper, biros,
pencils, photocopying services let alone
sophisticated equipment .
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Secondary School
they have
resources.
Management of Change

to

pay

for
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17:

certain
C-

Perception that consultation process is
a sham as everything is already
decided.

S

S
S

Teachers are still the main transmitters of
all reforms and teachers are protagonists in
all this setting.
What has been achieved in the past must
be appreciated to show all the way forward.
Feeling of change for the sake of change starting from scratch when knowledge and
principles remain the same.
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Secondary School
Principles

C+

S

Teacher Support

S

Important for the University to increase
student intake and not reduce it so that
appropriate
capacity
for
a
differentiated environment is in place.

S

S

Differentiated Teaching

I

S

Children in Class

I

S

ICT classes in Laboratories hold the
maximum number of 22-25 students
whilst Science subject teachers are
allowed to have just 15 students per
lesson in the Laboratory leading to far
better attention to students.
Catering for 25 students in the
Laboratory is not realistic given that
lessons are primarily practical and 2

R

Agrees with NCF proposals but for
objectives to be met class sizes need
to be reduced as it is impossible for a
teacher to give the necessary focus in
a differentiated environment.

S

If classes are not reduced the most
likely outcome is that either promising
students will not get the attention they

Overall objective of inclusivity and average
student is highly recommended and system
has the potential to gain results on these
grounds.
Rejects principle the it is the introduction of
a differentiated environment that leads
students to appreciate different capabilities
in other persons while being more
receptive to them.
Teachers are Front Line managers of the
system and for it to work they must be the
persons who are most convinced that it has
good potential - and believes that,
generally speaking, this is not the case.
Teachers are human and resistant to
change and that they need to be listened to
very carefully to their first hand
experiences.
Personal reservations that better than
average students will get less than what
they are capable to handle as it is near to
impossible for teacher to cater for weaker
students and still provide interesting
learning for the ones who understood what
is being explained.
Attention must paid to ensure that the
potential of these students is not
suffocated.
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or 3 students are assigned per
computer leading to the consequence
that most students are not having the
opportunity to practice their skills apart from the challenges of having to
handle mixed ability classes.
In Computing lessons teachers have
15 students per class - and hence the
difference in quality of teaching
compared to the ICT classes is very
evident.
ICT lessons are just a week and given
the extensive ECDL syllabus and the
large size of the class this leads to
constraints in meeting goals set.
ICT across the curriculum should be
more
stated
throughout
the
framework as the mention and
reference to ICT is understated.

merit; or struggling students will fall on
the wayside.
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Secondary School

S

Timetable

I

Technology Education

R

Examinations
Assessments

and

S

S

Comments

R

Maltese students do not do well in
Maths
and
Sciences
because
examinations are set in English and
the likelihood is if these are set in
Maltese they would do far better.
If educational authorities doubt such a
statement due to lack of empirical
evidence then they should carry out a
pilot to determine the impact of such a
recommendation.
Important to coordinate with ETC so
that calls for application do not include
only qualification and experience but
rather qualifications or experience so
that students who do not do well in
examinations for various reasons are
not discouraged from continuing with
practical related education.

S

Besides being attainable and realistic, the
results of the reform must be measurable
and monitorable and highest levels
achieved under current systems with
regards to better than average students are
maintained.
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Secondary School
C+
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Agrees that education system must
give students more confidence in
themselves and makes reference to
Australian school attended where
children daily would be encourage to
openly and publicly relate an
experience.
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Principles

C+
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Conveys a very positive approach
towards ownership of whole process
of the new educational framework.

Focus on Early Years

R

R

Teacher Support

Autonomy

I

I

References in the NCF with regards
to schools in the non State sector
being free to consider other
alternatives should be made available
to Colleges.

R

R

NCF rightly points out that Science
learning starts at the Primary level
there is a need for greater continuation
between teaching activity at Primary
and Secondary levels.
NCF direction that Primary schools
develop their own learning programme
to cater for their particular needs there
is concern that such an approach will
miss important links in the continuity
required between teaching activity at
Primary and Secondary levels - a clear
programme for Primary school needs
to be designed to ensure building
blocks required for Secondary level
are in place.
Concerned that teacher who will teach
Core Science will not have adequate
preparation in Biology and Chemistry Physics teachers do not possess an O
level in Chemistry / Biology and for
proper confidence and competency to
be built short courses will not suffice.
Competence building with regards to
Core Science teachers is key to the
success of the reforms sought in this
subject area.
Competence building is also required
in content areas where teachers lack
particular specialisation and current
training being proved needs to be
increased to equip newly qualified
teachers with the appropriate baggage
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R

Quality Assurance

I

Syllabus

C-

NCF makes no reference to secure a
sustainable development approach
which takes place across a school
community and how this will be
assessed and evaluated.
Traditional academic subjects are still
the dominant factor in the NCF and
although new schools have been built
the soul is still based on the traditional
method.

S

I

S

Timetable

I

Religious Education

S

Time dedicated to different disciplines
demonstrates
this
argument:
comparison of hours in CFT4 of
Maths with HE (which includes PE,
PSD, HE) is an evident example.
No reference is made on whether first
break will not remain part of the
remunerated work of teachers is also
applicable to Primary years.

S

R

to be confident to teach.
Competence building is also required
with regards to Primary school
teachers.

There has to be greater emphasis that
by just changing the current system to
a balanced view of science status quo
will be maintained if it is not
accompanied by pedagogical shifts and syllabi design is to take account of
this.
Science teachers agree with inquiry
based learning but for this to be
successfully embraced and delivered
teachers need the appropriate time to
serve as facilitators of knowledge: and
the syllabus design must balance what
quantity of content with time allocated
for each part of the syllabus.
Expectation that inquiry based learning
will be attained whilst same level of
content is retained will lead to failure.

Whilst increase of Science in Primary
timetables is positive more time is
believed to be required to develop a
proper learning programme which
should be supported by Peripatetic
teachers.

Whilst importance should be given to
Christianity and its heritage other
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R
Science Education
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faiths should be forgotten.
Individuals professing faith of a
minority group should also be catered
for in the educational system to
encourage their spiritual development
and growth - which the NCF refers
and emphasises but does not present
recommendations.
Such a framework will induce
understanding,
respect
and
appreciation of faiths other than
Catholicism.
A common prayer room for all faiths is
a good start in this regard.
S

S

S

I

Agree that Core Science is beneficial
also believe that scientific literacy goes
beyond providing students "with a
balanced view ... covering range of
concepts, principles ...".
Believe that Science is about
equipping citizens with the skills to live
and work in a knowledge society,
giving them opportunity to develop
critical thinking and scientific reasoning
and hence able to make informed
choices.
This belief will only be attained if
pedagogical approaches shift as
proposed to through inquiry based
learning and in the kind of learning
experiences and not just in a shift in
content.
There has to be greater emphasis that
by just changing the current system to
a balanced view of science status quo
will be maintained if it is not
accompanied by pedagogical shifts.
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S

I

Health Education

I
S

I

R

Core Science should not be regarded
as a soft option and gets labelled as
an 'easy way out' but will also provide
a challenge to students who do not
seek specialisation.
Reform to achieve scientific literate
students from secondary schools
should consider current situation in
secondary schools and thus whilst
Core Science is beneficial for students
who do not wish to pursue a career in
Science other options need to be
considered with regards to achieving
Science literacy.
Few students will go for this option if
students are asked to choose two
Sciences as students in Form III
generally do not have a career vision
and a choice of 2 Sciences will curtail
future options and thus to render
Science options more attractive
students should be free to opt for 1
Science
subject
allowing
for
specialisation in a Science subject
whilst allowing flexibility for future
choices.

Uncertainty on who will teach HE.
NCF should define what is meant by
the "wider community" which should
include all stakeholders that have a
direct impact on the environment and
surroundings.
Queries who are the competent
authorities within Education with
regards to the design of ethics
education.
Different
entities
from
various
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S

I

Arts Education

I
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religious groups should be involved to
draw up such a programme for the
benefit of all.
Concerned about subject as referred
to PSHE where development aspect
of the subject is not referred to - to be
found as PSD only in Document 3,
Appendix III - Pg 82.
Does not understand rationale of
replacing PSD with the title of PSHE
and why this is grouped with PE and
HE and not with Social Studies as
part of CEE.
Learners are not only learners but
also individuals with emotional
intelligence and they need to express
themselves and ask questions related
to their development, well being, etc:
how are PE and HE to make up for
missed time in PSD
NCF does not say anything with
regards to the nature of PSD which is
about
self-awareness
and
the
acquirement of positive skills through
a person's life journey which a
classroom environment is not in a
position to bring out.
PSD ensures that the pillars of
sustainable development - economic;
social;
environmental;
and
intercultural are addressed.
PSD promotes respect in Maltese
heritage and NCF makes no
reference in this regard and is not
presented as part of the list.
In such a reform expected fresh ideas
with regards AE and questions how
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Education
Sustainable
Development

for

S

S
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AE can be promoted when many
students have to attend after schools
sessions while devoting time in the
various disciplines during school.
Whilst
NCF
states
"aesthetic
appreciation and creative expression
is enhanced through the study of art,
music, dance, drama and literature" in
fact there is little time dedicated to Art
and Culture.
Music is not mentioned in any CFTs
except in Appendix III and underlines
why not thinking of creating music
schools or schools of art including all
forms of art but at the same time
offering the academic subjects.
Johann Strauss School of Music does
a sterling job but cannot promote life
long earning if it admits the young
students in the evening whilst making
it impossible for the elder generation
to take up music. and still not giving
enough space to the learner's
creativity and artistic expression.
Identified as a cross-curricular theme
- where-in PSD has been a pioneer in
this regard - though it cannot be
merely considered solely as such:
the school as a community has to be
the first living example to induce
within it such values such as
sustainability.
Ethos of the school should be built
and intertwine with the real needs
within and around the school's
environment whilst ensuring that new
identity of a school is allowed to
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S

R

C-

S
Examinations
Assessments

and

R

emerge through the appreciation of
local culture and various cultures
within the school context.
School
should
become
the
educational environment where the
an
environmental
mentality
is
inculcated - and whilst the physical
aspects of schools has improved
much more needs to be done and all
stakeholders in the school assuming
responsibility for this area.
Schools should plan how to enforce
Corporate
Social
Responsibility
towards the community and its
surroundings and address gaps with
regards its sustainable development
environment.
NCF differentiates between the
school and the curriculum with
regards ESD as two distinct entities.
Work of Eco-Skola acknowledged but
these are sporadic outcomes.
Coursework should be given weight
as part of the annual examination.

St Ignatius College
Secondary School Teachers
Email titled Feedback from Physics
Teachers (MS)' (No31)'

S

R

Core Science should allow students
who chose it to sit for SEC and to
serve as an entry requirement for
particular courses at post secondary
level.
Certain MCAST entry requirements
require specialisation in more than 1
Science subject and whilst NCF refers
that there should be a review of how
students opt for Intermediate and
Advanced level it does not state how
arrangements with other education
institutions will be reached and hence
critical that prior to implementation
such discussions occur so that the
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I

I

S

C-

CR

educational path way is clear a priori
both for students and teachers.
Provision of career guidance by
Science teachers in Form II is not
sufficient.There should be better
guidance by Guidance teachers with
regards to opportunities arising from
STEM and this should be reinforced
through a national strategy directed to
build such human capital.

Requires space and time and
questions are raised whether the
school time table facts for these,
impact on syllabi completion, etc.
NCF addresses issue of diversity and
identifies the various learners who fit
this category yet makes no reference
to children of returned migrants born
of Maltese parents in a foreign
country: an issues which can pose
complicated situations as students
may go through a period of personal
conflict regards to cultural identity;
and needs to be addressed.
NCF does not suggest anything with
regards to cross cultural mediation
ideology and the document is way far
from
understanding
the
whole
process
of
what
intercultural
education means.
No reference and cultural mediation
should be part of inclusion.
Need for strengthening cross cultural
structures to have an inclusive
environment which will lead to a
positive influence on the students
coming from different cultures.
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S

Comments

I

R

R
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NCF suggests that intercultural and
multicultural issues are not only
curricular issues.
Development
of
intercultural
competence can take place with
various schools such as QSI, Libyan
School at Ta' Giorni, etc.
Prior to presentation it would have
been appropriate if a questionnaire or
other sort of consultative procedures
were put into place to gather
necessary feedback.
A bottom up approach encourages
democracy in the whole process and
is a value and principle carried out
throughout
the
pedagogy
and
methodology of PSD.
Given importance of ESD decisions
relating to building new schools in
Handaq and Mosta are queried with
regards to environment assessments,
consultation, feedback from the
community, etc.
A thorough sustainability report
should be carried out for all schools
and colleges and address gaps to
standards required for a credible ESD
environment - a tool to help tailored
development within each school.
Schools should be encouraged to
note consumption and energy use
and how this affects the environment thereby the school becoming a living
laboratory for ESD.
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Parents highlighted the need that
Kindergarten should be considered as
part of the early years for a smooth
transition.

S

Objectives are planned according to
the learning abilities of the pupils.

R

The use of multi sensory approach for
a smooth transition.
Develop a safe environment and make
them familiar with structured routine.
Transition between home and school
in the Kinder Years is poor and limited
since school attendance is not
obligatory.
Transition is less smooth and more
challenging from Kinder years to Yr 1
due to syllabus restrictions.

R
R

I

I

I

R

I

Not everybody is attaining literacy skills in
primary school years which is forcing
undue pressure and stress in secondary
school years.

Most of the children find it difficult to
cope especially during the first term of
Yr 1.
No smooth transition from Kinder to
Year 1 (curriculum speaking).
In the early years learning through play
is the most important step to develop
every child’s skills – more flexibility
and less rigid time frames.
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Teacher Support

R

S

R

S

I

S

Autonomy

R

When decisions are taken horizontally
there will be collaboration and
everyone will own the initiatives taken.
Only if professional training is provided
the teacher can be more effective in
class and the children are more
motivated and share ideas.
It would be better appreciated if those
involved in planning for the early years
are really professional in the field.
The transition from the kinder to the
primary
should
be
smoother.
Teachers of Yr 1 are encountering a
number of difficulties.
Leadership should motivate and not
de-motivate the teachers – demotivation will reflect negatively on the
class.
Leadership releases potential – if the
teacher believes in herself she / he will
deliver better.

Need of more autonomy to the
teachers.

I

R

Differentiated Teaching

I

Parent highlighted the fact that her
child has some learning problems and
is concerned that her child is mixed
with children with different abilities.

I

Parents to not appreciate our
differentiated teaching / learning –they
complain that their children are not
given the same work as others in the

R

Teachers must be more autonomous – up
till now everything is imposed on them.
They are not even allowed to choose their
own textbooks and workbooks
If teaching becomes more autonomous
teachers will be more motivated. Respect
and collaboration will increase. More
quality time will be given.
Every class should have a teacher’s
assistant to help with differentiated
teaching.
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It was explained that from K to Year 4
children with mixed abilities were
always in the same class.

same class.

It was highlighted by parents that
teachers cannot cope due to the fact
of mixed abilities.
Parents questioned re lessons learnt
re mixed abilities classes.
They
asked for public study re status.

I

R

Gifted and slow learners are left
behind despite the differentiated
teaching.
Smaller classes number to be able to
experiment more (differentiation).

I

I

I

I

Cross Curricular themes

S

Quality Assurance

C-

As a thematic approach it is
achievable especially in the lower
grades (early years) it is more difficult
to achieve in year 4, 5, 6 because of
exams.
Not in agreement with external quality
assurance.

S

Students in class are of mixed ability so
some lessons may take more time than
that stipulated on time table.
The mixed ability classes raise some
concerns:
Some students are left out because
the range of abilities is too wide.
As a result this will lead to disruption
on class
Also if you give individual attention the
others will lose interest.
Benchmarking is not reflecting the
students’ real abilities.
This leads to
differentiated teaching within setting groups
itself. To help leadership in mixed ability
classes teachers need to prepare too much
work.
Teachers are facing new challenges in
leadership in the classroom – they are
demanded to adapt and change skills with
too many different types of students with
different levels of motivation
and
behaviour.

Human
resources
investigations.

to

conduct
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I
S
S

I
S
Syllabus

I

The issue of Form 1 syllabi was
highlighted.
The need that teachers should be
informed of any changes in Form 1.

S

C-

Form 1 syllabus too rigid – how was
this planned prior to the NCF?

C-

Syllabus is so vast that it limits hands
on activities.

I

The number of pupils in class is too
much – it is difficult and frustrating to
try to cater for all cognitive differences.
The situation in class becomes more
difficult when a member of the
teaching staff is on sick leave and the
class teacher has to cater for 2/3/4/5
extra pupils at time coming from
different year group.
The number of pupils in class needs to
be smaller.
Should move to a more flexible
timetable to allow for activities
organised by the school such as H&S,
religious
activities
and
cultural
activities. Very often these activities

Children in Class

R
Timetable

Are we really treated as professionals?
Does
professionalism
rule
out
accountability?
Suggestion to carry out self evaluation
continuously and automatically – more
effective implementation.
External quality assurance is negative
and stressful impact.
Self evaluation does not need to be
written down – it is a waste of time.
Revision of syllabus for better learning
disposition.

I

Revision of syllabi and timetables.
The load is on the teachers only.
Need a revision of the Kindergarten
and Year 1 timetable. Need of more
resources and training.

R

R

Syllabus in Primary Schools should be
followed and adhered to – however an
element of flexibility should be there. This
gives a sound foundation for the secondary
school years.

I

Time table does not reflect the classroom’s
reality.
It does not allow flexibility; on the contrary
it is contradictive when teachers are
presented with a rigid timetable.
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reduce
hours.

No time for teacher to bond with students.
Too crammed and does not reflect needs
in primary school.

R

Timetable is very prescriptive – the
issue of different abilities and number
of students.

C-

Timetables too rigid and not
supportive to the teachers.
Teachers need more time and
flexibility – proposed timetable does
not allow this flexibility.
Timetable should include time for
planning and preparation.

S

S

C-

the

number

of

classroom

The prescriptive model goes against
the seamless curriculum.
More time should be allocated for
reflection and evaluation.

C-

I

Timetable limits teachers work.

I

I

Too rigid. No flexibility. No time for
differentiated teaching.
Not a child centred approach but a
time centred approach.

R

Teachers should adapt own time table
for his / her own class.
Primary education is being segmented
not holistic – too much for the child

I

Primary teachers will become subject
teachers.
Quality education cannot be achieved
through quantity of subjects and time.

C+

S

I

R
C-

I
I

I

R

I

I

I

Most primary school teachers do not agree
with a rigid timetable.
Class teacher cannot be competent in all
subjects (Arts / PE / Science).
Too many subjects to allow consolidation
of core subjects.
Adds stress to teacher and students.
Teachers should set the timetable to match
the needs of the students.
Lack of resources. Documents promote
flexibility but at the same time it proposes a
rigid time table and rigid schemes of work
dictated by resources.
Lack of continuity sessions due to
timetables and the aims of the NCF.
Every child is inclined towards a particular
subject – the way the time table set up
limits the students’ growth.
The NCF gives more importance to
creativity.
The document asks for space and time to
allow children to develop the ability to play
but there are time and physical space
restrictions.

Will the class teacher have enough
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I

I

I
I

I

R
I

90m
Curriculum
Development

R

R

NCF document too technical and was
not considered as a necessity. It
lacks on practical implementation.

The need of a national conference

C-

time to be with the children?
Is the syllabus going to reflect these
changes – will it be reviewed and
lessened?
Class teachers will not have time to
relate with children – no bonding. Too
much material to be covered.
No time for follow up continuous
assessment and feedback from pupils.
Teachers will not have opportunity to
teach with thematic approach – needs
time out to plan with other peripatetic
teachers.
Too much weight is given in timetable
as regards to Religious Education,
Technology.
Classroom support and teacher
support is needed.
Statemented children will find it difficult
to adjust to different teachers (if
primary teachers are to become
subject teachers).
The lack of allocation of time for
curriculum
development
impacts
negatively
on
collegiality
and
classroom curricular preparation. In
turn this isolates the teacher in the
classroom.

S

R

The sustainability of the current
practice needs to be reviewed.

S

I

The curriculum is too vast for the

I

Most learning areas mentioned are already
being tackled within the classroom setting.
Objectives are already being listed on the
board for pupils as learning intentions – the
lesson delivery, as well as the learning
differentiated outcomes, are already being
tackled.
The
development
of
clear
and
unambiguous curriculum would definitely
ensure a positive outlook however this
NCF already shows signs of ambiguity.
The NCF proposal is too generic and
Page 116

I

R

I

R

I

S

R

St Theresa College

St Theresa College – Primary Schools

St Theresa College – Primary Schools

School Staff Meetings
Parents

Document Titled – How does the NCF
workshop theme mirror and impact my
classroom practice? Workshop 1
Timetable (Primary Years) to Assessment
(Primary Years) (NoSTC_ws_1)

Document Titled – How does the NCF
workshop theme mirror and impact my
classroom practice? Workshop 1
Curriculum Design to Support Services
(Primary Years) (NoSTC_ws_2)

organised by DQSE on the analysis of
feedback of the teachers (Feedback
Sheets).
The NCF report focuses only on the
teachers’
responsibility
whereas
responsibility lies across.
This is an interesting point. It needs to
include other stakeholders to sholder
responsibility collectively.
The document is focused on
conservative changes which can lead
mislead the required changes.
The need of more information on the
implementation of the proposals.

children especially for those who
cannot keep up with their peers.

theoretic.

I

The curriculum is too vast – it stresses
more on quantity rather than quality.

R

Language needs to be simplistic, realistic
and practical ... this is not a research
document.

I

Less time for hands on activities.

I

Teachers are not being consulted on the
themes.

I

Wrong timing (July / Sept inset) during
school hours / curriculum development
sessions per year group and when the
class is taken over by the peripatetic and
SMTs.
NCF does not mirror classroom practices.

Report not consistent on practical
aspects – theme of timetables too
rigid.
Parents discussed that the final report
should make reference to the issue of
inclusion.

C-

Recommend that support services are
expalined troughout the document.

I

R

I

Every subject is a right, just listing it on the
paper does not qualify is as a right. The
times listed do not reflect satisfactory
quality of lessons.
There is no
consistency. The system is supposed to
be seamless then why not adapt the same
system – a teacher for every subject.
Lack of adequate resources and man
power. Lack of specialisation regarding
subject. Less time dedicated to learning
subject. No flexibility. Due to inconsistency
classroom practice is limited.
Student centred learning is a very good
philosophy but it is time consuming and
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I

Teacher Roles and
Responsibilities

I

What support structure for teachers is
being planned for the implementation
of the proposals in the document?

S

I

Parents questioned re LSAs and their
role.

I

I

R

S

Peripatetic teachers are the experts –
so class teachers should support the
peripatetic teacher rather than the
other way around.
The overloading of classroom subjects
on the class teacher will reflect badly
on the teacher’s performance in class.

I

I

Regarding the sharing of resources
and working collaboratively and
collegially with other practitioners it is
very difficult to achieve. Some
members of staff are not willing
enough to work together. The lack of
time also presents a problem.
The eLearning platform can be a way
that helps. This strategy needs to be
reflected in the NCF

I

Teachers felt the need of on going
training.

R

I

some students are left out.
Are initiatives by individual teachers
sustained? Not really – NCST is still
prescriptive.
How do peripatetic teachers fit into the new
time scheme?

Class teachers cannot teach everything.
Peripatetic should be considered as
specialised teachers. Peripatetic teachers
are both advisory and specialised.
Peripatetic teachers feel that they have to
beg to teach their subject.

SMT are not the only leaders in school.
Teachers are leaders too and some pupils
could be leaders when they are given the
right opportunities. SMTs are overloaded
with projects, meetings and paperwork.
They are never present in classes. It is
very difficult to discuss things with SMT as
they are either out of the office for
meetings or else they are dealing with
phone calls or with parents. Teachers do
not have time to leave their class to
discuss problems with peer teachers or
SMT.
SMT must dedicate time with teachers
during circle time. SMT must come into
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R

The need of more resources and
support in order to be better curriculum
leaders.

R

S

Peripatetic teachers should plan their
lessons with the class teacher. Lack
of coordination among teachers
reflects negatively in the eyes of
parents.
Teachers teaching the same year
group should consult each other
regarding the amount of homework
given. Parents may unjustly assess a
teacher’s performance on the amount
of homework given.
On call teachers will be a better
service for the pupils than when they
are assigned to other classes.

I

R

R

S

S
R

I

R

classes not to assess the teachers but to
give out a lesson themselves or organise a
discussion session with pupils. In that way
they will have contact with all the pupils.
If Heads spend more time in the school
they will know what is happening within
every classroom and between teachers –
they will have more contact time with the
whole school. They can build relationship
with pupils and with the teachers.
Principals and SMTs are not given a
definite role in NCF – they should have
strategies, targets and visions. They have
to be accountable towards stakeholders in
its implementation.
SMT members are involved in so many
administrative businesses in schools that
leadership time in curriculum management
is very much lacking.

Recommend a revised role for Heads and
asst Heads as discussed in my latest book
‘Tmexxija Effettiva ta’ Skejjel f’Kulleġġi:
kunsiderazzjonijiet f’kuntest ta’ bidla’
(2012).

Problem children who do not have
enough support disturb the teacher
and the pupils.
Teacher assistant for better learning
disposition.
Personal and social skills are
implemented both by the class teacher
and PSD teacher.
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R
Facilities and Support
Structures and Services

I

Moral and spiritual development
lessons are done by the class teacher.

Support Staff (Social Workers /
Career Advisor, etc) feel that their role
is not given the necessary importance
in the report. They feel that they are
left out.

I

Support services referral
complicated process.

I

The teacher fills a lot of reports, successive
teacher is not given feedback or updates.
Support services should identify and help
to solve the background issues of
individual learning.
To help teachers identify strengths and
weaknesses there should be multisensory
room; Qualified LSA; Better handover.
Basic skills in the form of writing and
reading should be mustered at primary
level, since this is causing problem in
secondary school years.
Tests on core competencies which is
actually taking place in primary schools
should be more emphasised and more
effective.
Emphasis should be on skills and not
content.

R

R

Learning and Learning
Environment

R

R

R

R

Contextualised learning – work done at
school, contextualised at home (take
them to gardens – during garden
theme, etc)
Embarking on positing fine tuning of
what is already being done in the
classroom.
Creating a technological environment
to make learning more relevant and
interesting and bring the outside world
into the classroom,
One should not limit the children’s
learning through the confinement of
classroom but expand throughout
school through projects like school
council and Eko Skola which promotes
values and valuable principles for life
long learning.

R

R

R

I

is

a

long

Lack of coordination among subjects which
are common (Maths, ICT, Science).
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R

S

R

C+

C+

S
S
R

Citizenship Education

S

Religious Education

I

Suggesting to promote hands on
activities; different activities within the
same lesson in group work and each
group rotates; preparing activities for
pupils with different needs.
The college is already using its limited
resources to the full potential to create
a child centred learning environment.
In order to train and retrain and
develop new skills one should
eliminate rote learning and encourage
children to reason out things by
themselves.
This NCF encouraged more group
work and discussion in teams in the
classroom.
Democratic principle – children learn
how to uphold democratic principles in
the primary year because they are
given opportunities to for students
councils and other activities in order to
voice their opinion and work out ways
on how to achieve targets from their
point of view.
Children will take their own initiative to
learn.
All this aims to promote independent
learning.
Hands on activities, use of senses and
the correct environment enable the
child to achieve their goals.
Students are used to respect diversity
and value difference.
The country’s constitution states that

R

Educational leadership should be also be
delegated to students however teachers
should be trained to be assertive.

S

The idea of ethical and morale education
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state schools should provide religious
catholic education to children and that
parents may opt to exempt their
children from all religious activities –
hence in a growing multicultural
population schools are facing a
number of problems.
Religious ethics be taught outside the
religious doctrine.
The religion syllabus should be revised
so as to cater for diverse religious
beliefs whilst still holding onto our
traditional models. Being in a diverse
society, certain universal values taught
in religion should be accessible to all
children even those of different beliefs.

instead of Religious Education can be
influenced by students with different
nationalities and religious beliefs.

R
R

Technology Education
Science Education

I
C-

Disagree with the fact that in Form 1
they have one book whereas before
teachers used to choose the books.

I

Science is taught by the peripatetic
teacher and class teacher.

S

ICT – one lesson a week is not reflecting
the reality of today’s world.
Lack of resources. Documents promote
flexibility but at the same time it proposes a
rigid time table and rigid schemes of work
dictated by resources.
More time to conduct investigations and
experiments (longer lessons).
In the state of the primary school science,
the author is underestimating teachers
because most teachers are doing their
best.
Gender issues in Science are a non issue.

R

Basic languages should be Maltese and

I

R
I

Mathematics

S

Need of more maths teachers.

S

Languages

S

The need of more emphasis on the

I

Explanation is delivered in Maltese or
in English – depending on the student.
Certain terminology has to be referred
to in English.
The introduction of the third language
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basics of Maltese and English prior to
including other languages and
subjects.

should be introduced in the Year 6 –
the duration of the exposure should be
determined. Though it is a positive
idea that children choose a language
they would have experienced in class
this is curbing time allocated by the
teacher to held children assimilate skill
in English, Maltese and Maths.
Multi-lingualism is a reality in the
classroom due to mixed nationalities.
What is proposed in the NCF is
already being practiced. Due to lack of
time it is very difficult to cover
everything..
There is a need for language national
schooling policy. Most teachers opt to
use Maltese, with all the mathematical
jargon given in English. Exams and
assessments are in English. Delivering
a maths lesson totally in English would
exclude automatically a considerable
number of pupils. May pupils can
solve the mathematical problem once
they understand what they are being
asked to do. But since they find
difficulty with English , they give up.
Music lessons should expose the
children from such a young age to
enjoyment and appreciation.
Learning and teaching will focus on
preparing pupils to face different
challenges and also to exploit
opportunities.
As a result of ongoing professional

English.
Students who find difficulties in Maltese
and English should be given special
attention and not given a third language.

Against the fact the 3 lessons instead
of 4 are allocated for languages.
Language as a medium for teaching
not mentioned in the report.

S
I

R

Arts Education

Education
Sustainable
Development

R

for

S

R

I

It should be integrated across all learning
areas. Syllabus is hindering the proposals
of the NCF.
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C+
Professional
development

I

S

C+

C+
C+
Entrepreneurship,
Creativity and Innovation

development key practitioners will be
more creative and thus learning and
teaching will be more effective.
Acknowledge and support change,
growth and development.
The content of the training does not
always reflect my classroom practice
as it is sometimes irrelevant and / or
repetitive.

When the development and training is
appropriate it is reflected through the
teacher’s implementation of useful and
effective strategies and pedagogies.
Allows teacher to make use of
pedagogies that are inclusive and
cater for diversity.
Helps teacher to reach for all pupils’
needs and abilities.
Ensures that teaching and learning are
more effective.

S

S

S

Teacher training and professional learning
opportunities are both positive however
several in service courses are repetitive
boring theory based and not practical. A
case in point is the assignment of
interactive whiteboard in each classroom
without any prior training except for a few
schools which had the privilege of a 3 hour
crash course on how to start using it.
Another case in point is that the course at
university does not even mention anything
about the children’s emotional intelligence.
The ideal training should be based on
observing good classroom practice, not
only on a local context but also
internationally.
Professional training is being imposed on
the teachers.

R

Special sessions for LSAs.

I

Due to the vast syllabus it is difficult to
integrate these themes appropriately.
Although creativity is tackled mainly during
creative writing children still rely on the
teacher’s input.
New and innovative investigations.

I

R
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R

I
Vocational Subjects

C+
R

Examinations
Assessments

and

R

Parents agreed with the option of
vocational subjects.
Parents suggested that the academic
and vocational aspect should not be
distinct.
In the context of differentiated there
should be new exams and not one
exam for all.

R

Ongoing
assessments
observations.

Agree that assessments help the
teacher to give adequate feedback and
suggestions for learning to the parents
so as to have continuity from school to
home.
Agree that assessments help to give
concrete feedback of the teachers’
planning implementation and reflection
so as one can act on the pupils’
individual needs both as a group and
also one to one.
Class teachers and Kindergarten
assistants keep record of their
observation and assessment.
LSA records the outcome on daily
schedules of the statement child’s
everyday learning and behaviour.
In the NCF document there is no
reference
re
implementation
of

I

Issue of streaming was highlighted.

C+

I

Parents questioned whether exam
papers will change or remain the
same given the new context of
different abilities.
Parents prefer if prefer the option of
different exam papers.
Parents requested clarification re
benchmarking and what happens to
the grades.
Parents questions re assessments.

C+

Parents mentioned that sometimes
exams do not reflect the syllabus –

I

I

I

S

S

S

through

R

Creativity and hands on should be more
emphasised and the order of the day
especially in science subjects.
Lack of time in class for students’
presentation and creative work.

The adoption of the 10 point scale for
levels of achievement will in turn reduce
contact time with pupils since teachers will
dedicate more time to prepare and
practical work.
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they referred to Year 4 exam paper
for maths.
It was clarified to the parents that
exams are based on the syllabus and
not on the workbooks. Parents were
also informed the need to use
different resources.
Parents questioned re school leaving
certificate.

assessment from year 3 to year 6.

I

Different types of assessment for
formative – comments or grades.

S

During the assessment for learning
students are being assessed during
the lesson.
A good relationship between the
teacher and the student can help the
teacher to better assess and evaluate
the students.
It is essential that students are
confident with each other.
The use of power point presentations
and the use of interactive whiteboards
enhance the learning since it arouses
the curiosity of children.

S

S
Facilities and Support
Structures and Services

S

The need and importance of ICT
facilities.

S

I

I

For the younger kids it is difficult to
interact with them using the interactive
white boards.

I

S

Resources which are currently in use

I

IT resources are restricted in terms of
accessibility to specific sites.
MITA services are very bureaucratic –
calling log need to be done every single
time you encounter IT problems.
The use of ICT in class has a very positive
impact. However the following drawbacks
were highlighted:
Not all the students have the
necessary skills
No internet access in class
Not all classrooms are fully equipped
Not all students have internet / pc at
home.
Cannot follow the five Es strictly because
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are IT, individual A4 white boards,
multi sensory and multi levelled games
e.g. tactile, auditory visual, etc.
Lack of resources especially KG1 and
2 – some things need to be bought by
teachers.
Use of different media (music, sports,
dance and drama) and technology
express thoughts ideas and emotions.
Teachers need to adapt a pedagogical
style which incorporates the use of
technology in everyday teaching.
We need more on teacher training
related to digital literacy eg interactive
whiteboards.

there is not enough resources (e.g.
not enough labs) and not all students have
the necessary skills, even social skills.

I

S

R

S

R

I

Well planned resources and well
delivered activities must be catered for
the needs and ability and perspectives
of the children individually.
Socio cultural dimension:
First classification of problem
Human resources for class
teacher and child for support
(counsellor)
Data protection limits – teachers
need to have access to some
information)
Culture language – religion
problems.

e-Learning

School

Outings

C+

and

S

Learning is shifting from teacher centred to
student centred – all abilities can be
catered for.

Activities are being planned so as to
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Extra-curriculum
Activities

be conducive to the different areas of
learning.
I
R

Hands on activities are limited due to
different school activities.
Organising social outings in order to
promote Maltese culture and heritage
(related to Social Studies topics).

Intercultural Education

Social Needs

R

R

Discipline across learning areas.

I

Personal and Social skills impact
classroom practice because they learn
to collaborate with peers and adults
which help them throughout their life.

I

R

Parental Involvement

R

R

Parents
suggested
that
the
Department should organise courses
for parents re new methods used for
teaching / books etc – this would
facilitate the parents to assist their
children with school / home work
Parents highlighted the need of more
parents participation in schools.

R

Once parents are involved the learning
process will be smoother.

R

Parents should be made thoroughly
aware of how the teacher is presenting
her language and maths lessons
especially when it comes to phonics
and the maths methodology used in
Abacus.
Parental involvement: it is limited due
mostly to poor background.
Parents evenings are not having the

I
I

I

Should be across all subjects, e-twinning
and Comenius project.
Students from
different cultural background in the same
class help foster diversity and tolerance.
Lack of self discipline amongst student
basically – etiquette and social behaviour.

Students with behavioural problem are
more contained and supervised in small
schools.
Parents are not mentioned as leaders in
their children’s education given the
importance of their roles and its effect on
their lives.
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I

I

S

S

I

R
I

S

S

I

desired effect because it is impossible
to address all the parents in such a
relatively short time.
Meeting parent when the class is taken
by peripatetic teachers has too many
constraints.
During the summer months many
children are not given the academic
attention they need.
Parents are being given a clearer idea
of what is happening and how they can
help their children at home through
merit days, classroom visits, etc.
Meeting with parents (website and
information are given) at the beginning
of the year – Bridges learning.
Sometimes parents want to give their
opinion which is not always adequate
(due to lack of knowledge).
Minimise the impact of transition by
parental involvement.
Circulars, notes, etc not everyone
understands – children do not bring
everything with them (lessons are
hindered).
When parents continue the learning
process at home teaching is facilitated
and more activities can be made in
class.
When contextualised learning occurs
and parents continue this at home,
students develop further and mature.
Parents are not trained for different
culture diversity.
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and

R

Mentoring
Change Management
Comments

S
I

The class room environment is not
always the best way for learning –
learning may be done in a better way
outside the school premises.
Informal mentoring helps to build a
collaborative environment.

Teachers expressed their doubts re
evaluation of their feedback.

I
R

Teachers are not being consulted with
themes.

Foreigners want teachers to do as they
say – change the way they teach, no
uniforms, etc. Need to reflect and act
upon this situation in oder to facilitate
inclusion.
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R

A well structured programme should
be targeted to spread evenly
throughout the early years to avoid
transition shock to kids from
Kindergarten II to Year 1 and shock to
teacher too.

R

R

Repeating may be beneficial and
rewarding at the end of the scholastic
year if needed.

R

R

S

R
S

Teacher Support

R

The NCF is far too long and the
language used is complex thus making
it ambiguous.
It should be summarised into one
document and the vocabulary (jargon)
should be more direct to interpretation
and provide an explanation as to how
this is to be achieved.
The change from the 1999 NMC to the
NCF should be gradual over a period
of years.
Ideas proposed in the
document should be explained to the
professionals expected to implement
them.
The suggestions made in the NCF
should be supported with a practical
action plan as to how they are to be
carried out.
The NCF should not only mention
goals but propose action plans to be
followed.

R

A reception period is very important for year
1 children to introduce them to proper
schooling.

I

Something has to be done to foreigners who
attend Year 1 classes who have never
experienced any proper schooling.

I

Children are not being prepared for school
from home and this is having a ripple effect
especially from year 1 onwards.

S

The NCF should have been done by the
teachers for the teachers.
For it to be more effective it has to be
reworked again and the teacher should do it
– including specialised (peripatetic) teachers
who are part of the teaching staff and not
fillers.
There should be a pilot project to see if it is
visible.

Some kind of setting (like in secondary
schools) should occur at primary level.
NCF should not only propose but
should explain in detail how these
aims are to be reached.
Teachers should be given the
opportunity to observe good classroom
practice not only in the regional
context but internationally rather than
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following 3 hour theory based session.
I

Autonomy

S

Teachers professionalism should be
respected – they are the ones who
know their pupils and their needs.

R

S

Teachers have the right to teach and
see their pupils learn – they have a
right to have adequate support, on
going training, human resources and
other resources provided by the
Education Department – this will
foster life long learning and holistic
development at their individual pace.
Teachers should have larger say on
what resources are to be provided in
class.
How can a teacher with 4 to 5 levels
of children with different abilities in a
class reach the NCF objectives?

R

More
communication
between
teachers of different year groups.

S

Need of teacher’s autonomy – teachers
have the right to create projects.
As
professional leaders, teachers should have
the say on what resources (books / themes /
timetable) are needed – they know best
their class.
More incentives to increase innovation.

R

Teachers should have a say if the
child needs to repeat.

R

Need for meetings and discussions

I

Not practical – need of assistant to
help teacher in different tasks needed
by the learner.
Not
applicable
for
assessment
purposes.

R

Syllabus to be revised to reflect at a

R

Differentiated Teaching

I

R

Cross Curricular Concept

Method of teaching taught at MCAST
for Kindergarten does not always
comply
with
current
Education
Requirements.
Should be given the possibility to
choose their own resources.

R

Due to mixed ability classes the
number of children in class should be
reduced – only in this way can
teachers apply a differentiated
approach and make the educational
experience beneficial for all the
students.
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Quality Assurance

I

I
R

Syllabus

R

Syllabus too
decreased.

R

Syllabus should not be too vast but
with focused topics and specific
learning objectives.
Syllabus should be revised – less
repetition.

R

R

R

vast

–

should

be

R
R

thematic approach.
More stress on teaching staff and SMT
and this will have negative impact on
children.
Teaching staff feels scrutinised and
not treated as professionals.
Self evaluation – essential to be done
but not in written form as it is time
consuming which could be utilised in a
better way.
Observation visit should be enough.
Topics to be decreased to reflect
different abilities present in class.

R

I

No leeway in syllabus for hands on
experience.

S

R

Syllabus of year 1 should be revised
and minimised.

I

Year 1 syllabus should be lessened so that
at least the first term should be dedicated as
a reception period for:
Proper pencil control
Proper letter formation
Letter recognition in language
Proper schooling (sitting down,
waiting for break time to eat as the
kinder period is not obligatory and
the majority of children find
transition really difficult)
Year 5 syllabus – more informative Science
rather than investigative.
Syllabus is too vast – adding other subject is
not possible – we need to allow more time
for basic subjects.

Syllabus to be trimmed so that
teachers can meet to discuss and
corroborate.
It was suggested that the syllabi of all
subjects except for Maths, English
and Maltese, will be substantially
reduced. This would make it possible
for teachers to adopt pedagogical
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tools that make the teaching of
different literacy genres relevant for
the children and allow them the
necessary time to deliver Math
through hands on practices.
Number of children in class should be
lessoned. Classroom should average
15 pupils.
Adequate classroom environment –
space,
furniture,
and
human
resources – are provided.
Smaller groups to monitor children
individually and to cater for all
abilities.
Kinder 1 should have less hours for
the first term. Dismissal time should
be at 1.00pm.
Timetable is too crowded and
presenting more work for teachers
hence it should be class based.

I

Class size is an issue.

R

Smaller class groups.

R

Number of students assigned to a
teacher should be less.
S

Timetable of science teachers is very rigid.

R

Flexibility of timetable for science teachers
is needed.

I

Teachers are going to be time table
oriented.
Teachers cannot teach all subjects that are
being proposed.
Time allocated is not realistic and effective.
The amount of learning areas suggested
does not allow time for the teachers to cater
for different abilities in class – continuous
assessment, individual learning, skills,
group work, etc.
Lack of time for the preparation for the
amount of learning areas proposed.
Teachers should organise their own
timetables according to the classroom
needs.
There should be more emphasise on quality

R

R
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I

I

I

R

90m
Curriculum
Development

I

S

I

Teachers need help, training and
support to deliver the expected
output.
The NCF objectives are better
reached through Drama and Arts / PE
which are to be taught by qualified
teachers in those areas.

R

Not enough time to implement what
the NCF promotes.
SMT are

R

I

Curriculum development sessions
should be given back to Kindergarten
Assistants to discuss curriculum.
There is no transition between Kinder
2 and Year 1 regarding the curriculum
and syllabus is too vast to cater for.
The vastness of the curriculum makes
it more impossible to provide the right
quality.
Official guidelines for kinder years
syllabus should be issued. Pencil

R

of teaching rather than quantity.
Time
allocated should correspond to the need of
that particular subject. There should be
time for planning and preparation.
Time
table
is
prescriptive
without
considering all the details that creating a
time table entails.
Curriculum hour – is this still on? Who will
take over the class?
It is not clear.
Timetable proposed is too fragmented and
does not allow the possibility of a curriculum
hour at the same time as other teachers in
the same yare group.
Proposals are left too vague – proposed
timetables do not reflect the need. New
subjects that are being introduced as a
different fragmented subject is not helping
teachers.
Teachers are expected to teach specialised
subjects.
Need of circle time (Kindergarten teachers
used to have circle time monthly, now it is
reduced to once a term).
Even
Kindergarten outings are reduced to once a
term in certain schools.
Curriculum hour to remain – but not using
peripatetic teachers.
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occupied with other matters. SMD
finds it hard to find ample time to
consult with staff. SDP sessions are
not enough.

handling skills should be introduced in
Kinder 2.
Phonological Training
should be introduced from Kinder 1.
When all professionals agree that a
child should repeat the scholastic year
this should be taken into consideration
and implemented.
Peripatetic
teachers
should
be
stationed in each school (for music,
drama, art and pe)
LSAs should be more included in the
NCF together with teachers and
Kindergarten assistant.

LSAs should be involved and
conducted in the transition throughout
this period (May, June, July)
Unless support is given to the class
teacher there will the need for specific
children repeating the year to
reinforce / acquire the skills needed to
succeed.

R

R

Specialised teachers should help in the
planning of the timetable.

I

At present peripatetic teachers have less
time and are given less importance – not
enough time for their subjects.
They have to share the allotted with other
subjects.
At present peripatetic teachers are
considered as time fillers.
Teachers do not all have the necessary
skills to teach all subjects. – there is the
need to do away with the mentality that
everybody can teach everything.
Specialised teachers to teach specialised
subjects – teachers need more support and
not less.
The need for more support and assistant to
meet the requirement proposed in the
curriculum.
Delegation of work and responsibilities
(SMT to teachers / teachers to SMT).

Peripatetic
teachers
should
coordinate and collaborate with
teachers – if need be lessons should
be presented before hand.
More support staff for SMT – full time
clerk in a school is a must.
Human resources are a priority.
LSAs and KGAs need more
resources (age-appropriate)

R

Peripatetic teachers should start as
early as Kindergarten classes.

I

R

A teacher assistant is
especially in the early years.

needed

R

I

Although support help is provided it is
very limited.

R

Peripatetic teachers for kindergarten
like Music – Drama – PE.

I

It is a must that the teacher should
work together with the LSA and there
must be coordination with the whole
team.
Teachers and KAs don’t have enough
time to meet the NCF proposals to
meet the individual needs for the child.
Student teachers should also be
monitored by the class teacher.

R

I

Mentoring

R

S

R

Speeding up the process of statementing
(children) needing LSAs.
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C-

Professional
Development

R

R

R

S

S

R
Learning and Learning
Environment

S

R

R

For a positive learning disposition one
should look into minimise the syllabus
and revise it to make it more realistic
and the environment should be child
centred, more equipped and more
attractive to children.
Theme teaching that links every
subject in order to build up knowledge
and encourage students to reach the
objectives.
Teaching of topics should be more
practical and reflect reality of the
situation.

Not
in
agreement
with
peer
observation unless clear guidelines
are available/
Lack of information and training – it
was proposed ongoing training for all
teaching staff during school hours.
Professional Development and training
should be appropriate to the specific
needs of the teacher.
Teachers should be given an option to
choose the course according to their
needs.
More training is required for LSA as
proposed by the teachers / LSAs and
SMT.
Training for teachers should be
designed in accordance to the year
group.
Training is also required on how best
to deliver the experiences to our
students.
More practical training at University
with regards to primary education.

S

More teachers’ training is required.

S

More opportunities and training for LSAs.
Opportunities for LSAs to become INCO
after a course.
More incentives and opportunities of part
time courses at University (without pay)

R

R

The need for more in service training and
ongoing professional development that
meets everyday practice.

R

If we are moving towards a holistic
education then each subject should be
given the importance it deserves. Subjects
should fall on the same day as time for
lessons will definitely be limited.
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One should explore the idea of
subject teaching – the allocation of
time per subject does not reflect the
needs of a mixed ability class.

Religious Education

I

I

Health Education

R
S

More health and safety education.
A continuity between the school and
the home should be developed so
that health education is taken beyond
schooling education and developed
into a lifestyle.

Science Education

R

R
R
R
Mathematics
Languages

I
R

If new subjects e.g. Ethics is to be
introduced to students who are not going to
participate in Religion lessons, who will
teach this subject and where. Who will
decide and on what criteria will someone sit
for Religion lesson and not ethics?
Definite criteria as to who will be accepted
to learn Religious Knowledge and / or
Ethics.

Math syllabus – too vast.
More oracy in both English and
Maltese and taught according to the
classroom’s needs.

I

Foreign children are not gaining as the
rest of the class due to language and
cultural barriers.

R

There should be a special class for
foreign students before integrating
them in the class.

R

More time and human resource for science
is required. The need for an accessible
science room.
Science should be integrated with other
subjects.
Science topics should be updated for
today’s needs.
Production of Science Workbook will be
very helpful.
Teachers of Maltese and English to be more
clear.
More time to teach Maltese and English and
Maths.
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I

Is our native language being
sacrificed in order to promote better
English?

R

Drama and Music teachers should be
present especially in Kinder classes.

R

Qualified teachers in Drama / Art / PE
are to teach these skills and class
teachers enhance it in their lessons.
More hands on activities including
meetings for information and training.

S

R

S

R

R

I
R
S

Children with special needs should
have exam papers adapted to their
needs.
Assessment is an integral part of
teaching but it has to be tackled in a
practical and realistic way.
There should be a specialised person
for each year group going round the
classroom in the college to carry out
assessments thus ensuring uniformity
in the assessment criteria.
Continuous assessment should be
tailor made by the teacher for his / her
particular class.
Language
barriers
hinder
assessments.
Basic progress report to aid transition
from one year group to the other.
Checking
lists
could
be
too
complicated and time consuming such
as the learning stories or documenting
narrative accounts as proposed in the
NCF for the early years.

I

Will crafts be taught at school – will it be
part of Art – it is not clear – more definite
and clear idea whether Craft is to be
included with Art.

R

Proper continuous assessment should be
provided at least every term (regular
reviews).
Assessment should be simple and effective
and sensible to the teacher.

R
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S

R

S
Facilities and equipment

R
R

Laptops for KGS to prepare activities
at home.
More support service (Sedqa)

R
R

Need of guidelines for assessment
methods for each year. There should
be consistency and link between mode
of assessment of Half yearly to end of
year.
For continuous assessment one
should focus on revising the syllabus –
this is very time consuming.
Teachers’ training on assessment is
required.
Teachers need tools and resources to
facilitate teaching and learning.
Laptops to Kindergarten Assistants.

I

Internet connection very slow / down.

R

Internet access must be improved – Wifi at
school.
Proper resources are required to create a
learning environment for each learning area.
This should include well equipped
classrooms.
Limited human resources, long waiting lists,
delayed services during the scholastic year
– support is not given immediately. The
need of more human resources in every
support service to cater for all the needs of
the student.
The need of an Inclusive coordinator in
every school – she / he should be
responsible to administer all the support
services.
More feedback should be given to the class
teacher.

R

R

R

R
Text-books

School
Outings
Extra-curriculum
Activities

I

and

I

Not all text books are to the students
level or relevant to the child’s ability /
age.

Lack of extra curricular activities
(Drama and Music) especially in
Kindergarten.
Page 140

R

Intercultural Education

R

Special Needs

R

R

St Theresa College – Primary Schools

St Theresa College – Primary Schools

St Theresa College – Primary Schools

Document titled 'Workshop Session 2:
From General Purposes and General
Objectives (Early Years) to The Time
Table (Primary Years) (NoSTC_ws_3)

Document titled 'Workshop Session 2:
From Curriculum Design (Primary Years)
to
Recommendation for Successful
Experiences (Early Years) (NoSTC_ws_4)

Document titled 'Workshop Session 2: From
Transition (Early Years) to Support Services
(Primary Years) (NoSTC_ws_5)

Well planned educational outings
should be more frequent and
consulted before.
Support class for the foreign students
and access on certain information
regarding child background, health,
etc to enhance the socio cultural
dimension.
Time out room for special children.

Inclusive environment especially with
special needs children.

R

I

R

Parental Involvement

S

Multi sensory room and more
resources for children with special
needs.
As regards to special needs KAs,
teachers and LSAs are only informed
at the beginning of the scholastic year.
KAs, teachers and LSAs find it difficult
to make necessary adaptations for the
child.
KAs, teachers and LSAs should be
informed during the last term of school
which child will be assigned to them.
KAs, teachers and LSAs need time to
make necessary adaptations for the
child for the next scholastic year.
Parents need to be educated to
cooperate with teachers.

I

Parents do not involve themselves as
they work.

S

I

Parents can create problems when
schools hold open days – they can
compare their children to others.

I

R

More contact with parents.

I
I

Early education must start from home
however some children lack basic skills –
parents should be aware at least from June
before starting year 1 how their children can
be prepared for proper schooling.
Many
children
have
communication
problems due to lack of interaction with their
family members and spending too much
time in front of computer and tv.
Most parents lack quality time with their
children.
Sometimes parents take over in things that
they should not such as amount of HW and
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S

S

S

S

R

R

e-Learning

R

discipline in class.
Parents should have boundaries regarding
areas where their opinion is needed and
appreciated, for example:
Yes to parents involvement in school
activities / making resources
No to parents’ involvement in teachers,
running of the class, as we are
professionals.
Parents should teach their children very
basic skills before starting schools (hand
washing, manners, respect for the teachers
which will then be re-enforced by teachers
at school).
Parents should be aware of their
responsibility that they are the primary
educators for life / survival skills. These
skills are then enforced at school.
Parental expertise can be an asset if used in
conjunction with the teachers / school’s
theme (example nutrition, first aid, dental
hygiene)
Parent can give these lessons on a
voluntary basis – drama, art, sewing,
cooking – subject to the Head’s approval
upon presentation of the parents’ plan of
action.
An agreement signed by the parents to
attend meetings; assist their children with
HW; and help their children to do revisions.

e-learning hardware in all classes and
Kindergarten assistants and LSAs in
Early Years.
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Lots of paperwork when SMT are
supposed to perform class visit –
case in point is mentoring NQT.
Administration is very time consuming
and cannot play a visionary and
strategic role. SMT cannot immerse
themselves in research as their
school work is continued at home.

R

Better handover from class to another.
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Continuity: there should be direct link
between Primary and Secondary.

I

R

Teacher Support

S

C+

R

Autonomy

C+

Learning intention needs to be
provided by the teacher, however,
information is elicited by the students.
More interaction during the lessons
and the students are more involved in
hand on activities: students who have
different learning abilities can benefit
since different stimuli are used.
There should be a clarification of roles
for all professional staff: teachers,
guidance and support services.

New curriculum gives clear guidance
and still leaves an opening for the
educator to apply his / her own
creativity to reach the same learning
intentions.

S

C-

Not enough time to cover syllabus as
students have not been prepared in
the EYs.
Awareness of other languages in
primary but this should provided
continuity in Secondary through
reinforcement and standardisation.
Mentoring could be helpful if done
well as well as peer observation if
done informally.
Under the NCF teacher will become
like a robot, no scope for adaptation,
revision - too many time constraints.

S

NCF is a culture change / shift in the
way teachers teach.

R

Whole teaching body has to be
trained for teaching basic skills.
Teachers should have more flexibility
with regards to timetable: if students
enjoy drama more than anything
query raised why teachers cannot
devote more time for drama in class.

I

I

Higher expectations from teachers / more
pressure on teachers.

I

Teachers need moral support to avoid
burn-out and stress.

I

VE curriculum should be less prescriptive
and tied to learning objectives as against
time to complete certain topics.

R
I

VE curriculum should be more flexible.
Flexibility and teacher's autonomy and
queries whether teacher's professional
freedom is being threatened.
Need to adapt teaching to the needs of the
students heterogeneity and giving lessons
to motivate students.
Authorities should only suggest but not
dictate teaching methods to use.

S

I
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C+

Theoretically differentiated teaching is
positive - as range of abilities of a
student can be reached and fulfilled.

I

Lack of streaming is creating a lot of
problems on teachers and students.

I

S

Aim is that all students are given the
opportunity in different ways without
stigma as a result of lack of abilities.

I

I

I

Preparation very consuming
requires resources.

and

I

If different assessment are given to
different students in the same class
the teacher will automatically be
streaming and labelling students.
Different abilities in class lead to time
wasting.

I

Group work is difficult as teacher is
alone in class when taking into
consideration that students have
different abilities.
Differentiated environment leads to
problems related to class control and
management.
High achievers can get bored and
cause disruption during lesson.
Mix of different learning abilities does
not help basic skill students to achieve
more.
Mix of students can be achieved since
gap between different abilities should
not be drastic.
Mixed ability is not working in Class.
Lack of streaming is hindering
education to all students
ICT across the curriculum: need full
resources: computers, Internet and
specific software that cater to
teachers' needs.
Cross curricular lessons are not
reserved to specific subjects.

I

Certain category of students will be
bored given that while monitoring a
particular group others will have to
wait for teachers' instructions.
Eradicated the 'pride' felt in trying to
be the best: placing everybody on the
same level.
Same curriculum for basic skills not
possible.
Queries whether NCF does cater for
high learners as more focus is given
to the slow learners.
Students find it demotivating that they
can only work out half a handbook.

I

I

I
I

S

I
I
Cross Curricular Concept

Saint Theresa College - Secondary

I

I

I

I
I

I

S

Teachers make use of ICT across
many subjects.

R

CE should be integrated cross
curricular: it is not an aspect that is
bound to a particular subject.

I

Present system presents a challenge with
regards how the teacher is to meet his/her
teaching objectives in a mixed class
environment.
Queries whether the object of the NCF will
be reached with low achievers.

Differentiated teaching and development of
skills in Science not possible because of
time constrictions: too much content in too
little time.
Mixed ability classrooms are stressing out
teachers.
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Arts can merge together Sciences and
Humanities.

R

Need to find time to interact Maths
with other subjects: Scale drawing in
conjunction
with
Geography;
Formulae and Graphs with Physics;
and Shapes with Technology.

Quality Assurance

I
S

S

S
S

I
I

Syllabus

I

Syllabus is prescriptive and restricts
differentiated teaching and does not
take into consideration outings and
activities.

R

NCF principles should be for State
and Private schools alike.

I

I

Syllabus is rigid and needs flexibility.

C-

NCF too rigid and leaves no scope for
creativity in the classroom.

I

Queries how success will be measured in
a differentiated environment.
Definition of quality assurance is to pursue
maximisation of educational learning and
teaching excellence: and the maximisation
of individual potential for both teacher and
student.
Involves school external audits, teacher's
mentoring and self evaluation an students'
progress.
Continuous teacher self evaluation and
testing for students' progress.
A healthy and pleasing school environment
that benefits the teaching profession and
human dignity (staffroom) is necessary to
assure quality assurance.
Large classes hinder the teacher from
ensuring quality assurance.
If too much time is taken in evaluation,
meetings, etc there will be less time to
focus on students.
Teachers and administration are not
directed on what is expected from them in
the school: impact could be although they
agree with some of the principles proposed
they are restricted with their syllabus
content and find it challenging to
implement it.
Curriculum for VE should reflect what is
proposed in the NCF as otherwise this will
be constrained in attaining due to content
and time.
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Syllabus for Form 1 is vast, structured
and descriptive and needs to be
adapted by the teacher to reflect the
different student abilities.
Children with basic skills require more
time: can be challenging to cover the
large amount of topics if teachers are
to keep in mind child centred learning
approach.

C-

NCF is not practical as it hardly
leaves time for student questions.

I

I

C-

CCI

Children in Class

I

Timetable

I

I

S

C-

Student numbers still too much for a
class.
Carrying
resources
from
one
classroom to another is difficult and
time consuming.
Art Education problem with time
allocation: 2 lessons per week / 4
subjects / 3 terms.
In CFT1, CFT2 and CFT3 number of
lessons increased; whilst in CFT4 and
CFT5 number of lessons decreased.
More time at school for teachers and
pupils across all models: not positive and will result in problems with MUT.

R
C-

Setting can be positive but TR1 and
TR2 should be smaller classes.
Does not take into account school
outings and other activities.

I
C-

I

I

New Form 1 syllabus is not in parallel with
NCF since it is overloaded with content
and therefore, less time for hands on and
evaluation.
Teachers must study to finish syllabus on
time.

If Form 2 to Form 5 syllabus are drafted as
the one of Form 1 teachers will be
skimming the surface which teachers do
not find appropriate and will negatively
affect high achievers.
NCF is very prescriptive and impacts badly
on teaching.
Maths syllabus focuses on low achievers
and queries vis-à-vis 'A' students.
Students frustrated because some topics
in Maths are not relevant for them and the
syllabus must be related to what they
aspire to achieve in the future.
Large classes hinder the teacher from
catering for all students.
Does not take into account activities / sick /
outings: teachers cannot afford to miss
any lesson or dwell longer on a certain
interesting topic / no flexibility.
Due to school outings and other school
activities teachers are finding it difficult to
carry out the syllabus.
Maths topics are time framed:
it is
impossible to keep up with such a
schedule.

Page 147

I
I

C+

I
C+
C+

CCC+
CC-

C90m
Curriculum
Development
Peripatetic and Assistant
Teachers

Saint Theresa College - Secondary

Saint Theresa College - Secondary

Saint Theresa College - Secondary

Document titled 'Workshop Session 1:
From
Differentiated
Teaching
to
Timetabling' (NoSTC_ws_1)

Document titled 'Workshop Session 1:
From Assessment to Languages'
(NoSTC_ws_2)

Document titled 'Workshop Session 1: From
Curriculum Design to Maths' (NoSTC_ws_3)

CFT120m
not
enough
for
administration re transport.
CFT2 - short lesson may impact
certain teachers who would not be
able to catch up with the syllabus.
Good for locker time to be included in
1st Break and this should be
supervised.
1st Break supervision should be
against payment to teachers.
Longer break of 1hr is good for
activities.
CFT2: no extra time for teachers and
staff development after school – very
good model.
CFT3 will mix up students.
CFT3 will increase administrative
work: timetabling and replacements.
CFT3:
school development once
every two weeks is positive.
CFT4: can cause many difficulties for
students to get used to timetable.
CFT4: weekly schedule for transport
will cause organisation problems for
school.
Can be difficult for students to get
used to timetable.
S

R

S

Needed that specialist teachers in
Primary have more contact hours with
students.
Role of support services is intended to
support the teachers in reaching the
aim
of
providing
educational,
entitlement and development of each
child.

R

School development plan and school
evaluation (PMPDP)
More teachers/assistants required to allow
teachers to cope with mixed ability classes.
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Professional
Development

S

I

I
S
I
I

Language as a Medium
for Teaching

Learning and Learning
Environment

S

I

Abstract concepts are difficult to have
hands on activities and students who
do not understand these concepts get
frustrated.

C+

I

To settle the class to perform group
work is time consuming.

I

I

I

Induction helpful in order to integrate
new teacher with new teachers but
not with rest of staff.
SDP needs to be relevant to the
classroom. It is important that the
SDP is done mainly by the teachers
to address their needs.
In-service is helpful but should be
based on the teacher's choice.
Agree with short term courses but on
a whole day basis during school days.
Lack of infrastructure for professional
learning networks.
Well and good to offer services for
professional development but the
issue should be on whether the
challenges
being
faced
by
professionals are too many.
Important that teaching of English
language is strengthened because it
is the common language used for
research by means of the Internet and
other ways.
Positive that students can move from
one track to another - gives a boost to
the student.

Students might find difficulty in coping
and consequently there will be
increased absenteeism.
Query raised on pupils' ability to
handle a foreign language in
Foundation.

S

Good planning and time management:
example, lesson plans, forecasts, schemes
of work.

S

Teaching should be directed to maximise
the potential of each students - vis-à-vis
career as well as the ability to change from
one employment to another during his/her
working life.
Students must ensure that what s/he
learns is of relevance to his future - to
increase motivation towards learning.
Give to each student the relevance of what
is being taught to life and to individual
background that is not necessarily
academic.

S

R

Students should be able to reach
productive skills: there should be
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S

S

I

S

S

CC-

C-

Religious Education

R
I
I

S

S

more time for input to take place.
Defined as the sense of belonging to
one's own country:
not about
individualism but a sense of
community.
Every person has to know his/her
rights and responsibilities vis-à-vis
his/her country.
Citizenship in different subjects is
tackled in different ways which
depend mostly on the syllabus given
by the Curriculum Centre.
Enforcement of traditional values,
etiquettes and responsibilities should
be a concerted effort between school
and home.
Citizenship is awareness of general
knowledge, culture issues and what is
happening around one's self.
Proposing reduction in number of
lessons in CE.
Not all teachers are qualified to teach
the new areas: History, Geography,
and Social Studies.
Diminishing important topics tackled
in individual subjects.
CE should be introduced in Primary.
RE subject is too vast.
Queries whether syllabus can give the
opportunity to help students to mature
holistically and spiritually.
Reference to Book2 page 43 where
the curriculum gives importance to the
whole formation of the student.
Reference to Book2 pg 44 where it
should be a priority that students must
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R

R

Health Education

I
R
S
I

Technology Education

Lack of staff and support to implement
HE.
Health Education should become a
lifestyle propmoted in schools.
HE not as one subject.
No teachers qualified in teaching all
PSHE subjects: queries whether this
constitute a method of streamlining /
redundancies of teachers.
I

I

I

Science Education

apply what they have learnt in lessons
in personal life.
Stakeholders representing different /
diverse religions must work together
for the formation of the syllabus of
ethics without imposing their religion
on the syllabus.
Subject should give more importance
to values, oral issues rather than
content.

D&T is important for all but reaches
small groups (options) so important
for few.
Low achievers choose the subject
whereas the subject is not intended
for them.
Fact that it is not present in Primary
students are not introduced to the
subject.
I

I

I

Aim of Form 1 and Form 2 Science teacher
is to make science fun but this objective is
not being reached due to course overload.
Science syllabus is supposed to be nonprescriptive but is proving to be over
prescriptive.
Teachers are concerned that there will be
some teachers that are not competent /
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I

I

Mathematics

I

S

S

R

Languages

I

New Form 1 and Form 2 reduce
number of lessons from 4 to 3 whilst
teachers planned subject on 4
lessons:
new method will cause
unnecessary hassle re teacher
preparation.

C-

I

I

qualifies enough to teach certain sciences
and this will mirror the standard of learning
reached by students:
especially with
regards to teachers who had Maths and
Physics as subjects and never studied
Biology and Chemistry.
Form 1 and Form 2 Science evokes a lot of
curiosity in students but then because of
lack of time this cannot be fulfilled.
Science
syllabus
should
be
less
prescriptive and more time left free for
projects ad hands-on activities.

Content is too vast which is not
leaving enough space for discussion /
hands-on work / laboratory / Maths
projects.
Setting in Maths is to remain and
there is a need for it to be redefined
and consolidated.
Students need to be challenged to
relate Mathematics with everyday
issues.
Recommend that Math is taught the
other way round, as the IoE, Univ of
London is recommending through
research.
Language policy has not been
established yet and queries what the
medium of instruction for subjects be.

Language
learning
should
be
according to a students' ambition which is different across students students will be frustrated.
Languages are suffering because of
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C+

C+

I

I

I

C-

Arts Education

C+
I

Entrepreneurship,
Creativity and Innovation

S
S
I

Vocational Subjects

computer and mobile languages.
Positive that NCF promotes the 4
language skills - resulting in teaching
a positive communicative language.
Positive that NCF promotes culture
apart from the language as well as
inter-cultural competence.
Not enough time to cope with different
levels in foreign languages where
there is not setting.
English syllabus and NCF go against
each other: syllabus does not reflect
NCF.
Certain languages have no guidelines
like
Maltese
when
teaching
foundation.
NCF seems like certain languages will
have reduced lessons per week - like
Italian.

Agree with the proposal that Creative
Arts are introduced.
Arts have their particular needs and
syllabi: should not disrupt the subject
from its course due to other activities
not directly related to the subject.
Curiosity,
autonomy,
creativity,
initiative and team spirit.
Students are given the opportunity to
discover their talents.
Developing each student's creativity is
time consuming.
C-

C-

Being re-introduced but it is too
narrow when compared to previous
trade schools.
Learning a trade was beneficial to
many students.

S

I

Vocational training affects teachers as s/he
has to adapt teaching system with regards
to vocational subject due to mixed abilities.
Safety with others regards certain
behaviour by students can be an issue.
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I

When teaching students, teachers
want to know the path chosen by their
audience: will they choose a trade or
will they choose an academic path.

S

Vocational education requires more handson activity by students so that s/he sees
relevance between life and learning.

I

Syllabus does not provide adequate time
for hands on projects and more resources
are required as these do not suffice for
every student.
VE Curriculum is limiting creativity and
class participation due to time constraints.
Different types of assessments suggested
for the other subjects are not specified as
those in the core subjects.

I
Examinations
Assessments

and

S

C+

I

R

I
I
I

Proposing a more formative type of
assessment and teachers feel that
although they might already be
implementing such a system currently
there is still more focus on the
summative assessment.
Formative assessment is ideal when
feedback is given to students both in
written form and discussed orally.

I

Query vis-à-vis how realistic it is to
manage a formative assessment
framework when taking into account
the excessive amount of work that is
to be covered in the syllabus.
A
balance
of
formative
and
summative assessment to be fair on
all students.

I

C-

I

Since there is not going to be a summative
assessment of the other subjects, students
would not take their learning outcomes
seriously.
No sample papers available for Science
Form 1 teachers.

Query raised with regards to Schemes C
and D in Maths and whether at the end of
Form 5 students will end up only with the
school leaving certificate.

It is not clear whether assessments
will be college based or national.
Summative assessment does not
reflect NCF.
Same graded paper for all levels
means that some students will always
have low marks: 25% maximum.
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R
Facilities and Support
Structures and Services

I

Lack of global resources

I

I

Certain professions are not available
in all colleges: Prefect of Discipline,
Youth Worker; College Counsellor,
Counsellor, College Career Advisor,
etc.
Teamwork in class: lack of space.

I

I

There should be conformity with
MATSEC.
Lack of resources with regard to
Technology - example 1 D&T
laboratory in Ta' Paris schools, no
computers and projector available.
) including webcams, digital cams,
VOIP, fast internet, etc
If there are lack of ICT resources
lessons are less efficient.

I

Lack of laboratory space and resources
needed to cater for new NCF principles.

I

Lack of Science laboratories.

Teachers need adequate and updated
resources to avoid burn out and stress.
Some schools do not have graph boards.

I

Cannot use ICT for research.

I

I

Lack of human resources to open
technology laboratories during the
break.
Always assumed that resource deficit
will be made up by teacher's personal
home resources: programs, printing,
cameras, speakers, etc.
Lack of resources to hold video
conferencing - including webcams,
digital cams, VOIP, fast internet, etc
Teachers compare education system
with other foreign ones when
resources have other different: some
schools in Malta do not even have
internet.
Resources
becoming
more
technological which is replacing the
humanity of teachers.
Positive that resources are promoted
because it makes learning a
Language more interesting and
enjoyable but teachers need the

I

I

I

I

I

C+

I

No IWB to use Maths websites as
proposed by the NCF.
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Books

Intercultural Education

S

Respect and tolerance - accepting
diversity.

S

Interaction between students: interest
knowledge.
Racism: immigrants from particular
countries not always accepted.
Everyone has his/her own mother
language.
Have to engage students' cultures
(diversity) in our class.
Lack of language skills: example,
Chinese student learning Italian.
People in higher hierarchy out of touch
of reality of the classroom.
Although there are provisions for
students to attend LSZ, LSC and NG
when needed, there are still students
whose behaviour is detrimental to
other students in school.
Alternative
learning
opportunities
providing skills (not necessarily
academic) to students manifesting
extreme challenging behaviour due to
lack of basic academic and social
skills; and this structure should include
the basic academic and social skills.

S
S
S
I
School Management

I

Social Needs

I

R

Parental Involvement

I

Problems with mentality of parents.

I

resources.
Texts should reflect today's work and
should mirror the NCF.

I

Texts should be updated regularly.

I

Textbooks should mirror principles:
textbooks do not cater for students with
different cultural backgrounds / learning
abilities.

I

NCF focusing a lot on diversity at the
expense of not giving the required
importance of Malta's culture, art and
values.

I

Differentiated teaching can create
situations of low self-esteem, a sense
of inferiority, and also bullying
between students.

I

Absenteeism is a major problem.

I

Some students who have been
included - and not statemented - can
lead to disruption in class: such
students need more screening and
more support.

I

Students who need individual attention are
the ones who are frequently absent and
generally end up disrupting the lessons.

I

Queries what happens when students
refuse support.
Parents
need
to
share
the

S
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responsibility to ensure that home
work is done properly.
e-Learning

C+
C+

eLearning is positive and allows for
interaction between students.
Enables and creates discussion
through video clips, images, etc.

Management of Change

Comments

I

S

Perception is that we want to do away
with everything that was done before
in the education system irrespective
of whether it was good or not.

S

ESD:
decision making / problem
solving.
ESD: lifelong education (topic has to
be centred on lifelong skills not just on
academic).
ESD: being responsible: future work.

S

S

ESD: being on time.

S

S

Reinforce responsibility especially in
punctuality.
(Doc2 p21) reference to temporary
withdrawal
from
classroom,
highlighting only Nurture Groups and
LSZs, while a number of other
professions are working around the
child.

S

S

S

S
S

Four volumes on NCF document too much:
should have more to the point and concise.
Wording used could have been less
technical and more user friendly.
Theoretical part could have been reduced
and instead more practical examples on
how to implement the NCF should have
been given.
Students who will go to MCAST will repeat
things that they would have done in
MCAST.
If a student goes to MCAST will repeat
certain topics carried out in Secondary.
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R
Autonomy

I

I

R

Differentiated Teaching
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There should be specialised AE
textbooks to secure continuity from
Primary to Secondary.
NCF stipulates that Secondary
consolidates and builds on what has
been taught in Primary yet in some
cases teachers are have to start off
instead of a continuation: example,
Basic Skills.
Should be more exposure to the
English language in the EY.
Fears at home that teachers are
going to end up as glorified clerks.

R

Science should be given more
emphasis at Primary by qualified
teachers.

I

Teachers need to be fully qualified to
teach: require teachers specialised in
Basic skills.
Continuous training for teachers is a
must.
Students and teachers need to be
given a choice: not a set of poems
given without choice.

S

Teachers are not informed of any long
term planning (if it exists): sample
papers, no Secondary exam syllabus,
etc.
Teachers feel that they are political
puppets and are not being treated as
professionals.

Teachers need to Be able to choose
content to scope according to
students' abilities.
Teacher should be allowed more
control over the syllabus and more
flexibility (not specified within a
number of lessons).
Different
abilities
demand
that
teachers have more time per lesson
to otherwise the curriculum content is
reduced.

R

To implement the non prescriptive
principles of the NCF teachers should
be given a certain amount of autonomy
to adapt syllabus activities and exam
papers in according to the level of the
students they teach.

I

Differentiated teaching of Science is
very difficult.

R

CE should be taught in Primary so that it
becomes deep rooted in students from the
Early Years.

R

Setting should be introduced for all subjects
and not just the core subjects only.
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S

I

Setting enables different levels of
Science to be taught to students of
different abilities.
Difficult to teach students with mixed
abilities especially as the syllabi are
too long.

Cross Curricular Themes

Syllabus

I

I
I

I

I
I

S
Children in Class

I

Students
are
bombarded
with
information but not time to digest it:
content needs to be relevant to real
life situations.
There is not enough time for content and leaves no time for discussion..
Teachers need to give students the
initiative to use skills acquired
(organisational skills for example)
through presentations, show and tell,
etc but due to content of syllabi these
might not be organised.
Syllabus (theory / practice; multimodal; thematic) needs to be
structured and have clear objectives.
Not enough time and a very vast
syllabus.
Number of topics in the syllabi should
be reduced so that teachers can
focus on student centred learning as
well as fun and enjoyment of learning.
Teachers need more time to teach but
not at the expense of longer hours.
Too many students in the school for
teachers to know them individually
and understand their ability level

I

Science syllabus is too content based.

I

Overloaded Science subject is causing
a lot of stress and should be reduced.
Proposed that Forces and Chemical
changes in the Science syllabus
should be taught in Form 2.

R

R

Maths syllabi for each Form should be
exactly the same, especially for
schemes A/B and C but with different
levels.

R

Smaller classes are required in RE to
allow teachers to concentrate on each
individual and discuss their concerns

R

Increased coordination between subjects so
that unnecessary repetition is rationalised
and there is more time for research and
creativity.

I

Class management is very difficult due to a
large spectrum of students' ability.
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especially if teachers are to meet
students once a week.

about Religion.
R

Timetable

I

I

I

R
R
S

R

90m
Curriculum
Development

S

Teacher Roles and
Responsibilities

S

Reading (literature) removed from the
English syllabi:
now once every
fortnight and students will not be
tested for what they have read in
class.
Does not take into account of
activities / outings and content either
needs to reduced or these are to be
included as part of the syllabus.
Concern that Languages in given 3
and not 4 lessons in the first three
timetable models presented - and
should remain at 4 lessons per week.
CFT2: 4 lessons after each other and
not 2 to make of early morning.
35/40minutes lessons for students to
focus more.
Shorter lessons means more lessons
and thus there is an important needs
to adapt curriculum and syllabi
accordingly to fit with a 35/40minute
lesson framework.
Proposed that English Literature is an
optional subject and that the
recommended alternative syllabus is
used with such students.
SDP meetings take place during SDP
slot already allotted in timetable and
PD lessons continue after school
against payment.
Ideally LSAs are assigned to students
with same need: LSAs if shared

R

R

Student teacher ratio for Maths should
be improved and there should be less
students, more teachers.
Students are more receptive to
Science lessons in the morning
sessions - Science lessons in the
afternoon should be avoided.
More Maths outings are to be allocated
especially with the lower streams in
order to link topics in class with
everyday life.
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might not be a practical way forward
and LSA number may need to be
increased.
Human
resources
in
core
competencies in Primary need to
increase.
Require more IT resources and IT
technicians to assist teachers during
Hands On Learning for each subject.
Some LSAs should be subject
oriented to focus and specialise in a
particular subject or area.
Settings should not be a temporary
measure.

R

Setting is necessary to teach and cater
for all abilities.

R

Maths teacher should help coordinator
to choose the appropriate scheme for
every student - and therefore students
following an inadequate syllabus with
his/her regard.

I

Learning should help cultivate / discover
their talents so as to be able to follow a life
long education.

R

CE should be a cross curricular subject:
History, Geography and Social Studies do
not teach citizenship only.
Accountability, Empathy and boundaries of
civil liberties are a must for citizenship:
these should be cross curricular objectives.
Mass media should inject values and
citizenship: teachers and producers should
work together to produce educational
material.
Directorate of Education should insist that
CE values are marketed directly or indirectly
in every Maltese production through (i)
social communication short clips (like the
Xummiemu); programmes targeted for all
the family; programmes targeted for
teenagers.

R

R

R
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Religious Education

I

C-

R
R

R

Technology Education

R

ICT once a week at Secondary is not
enough to cover ECDL course - this
should be at least twice a week.

R

During break, free lessons, etc students
should have access to material that
promotes values and citizenship.

S

CE should be taught with civil Society as a
subject.

R

Design and Technology & Digital Literacy
should be implemented at the early years
and not in secondary school only.
Reduced load for teachers or lessons
allotted for preparation for video conference,
VOIP, etc.
Smaller groups in computer labs.
Resource teachers for support in ICT.

If catholic students are given the
option not to choose Religion some will
opt not to choose Religion to avoid
assessment.
Disagree that the syllabus of Ethics will
be the sole responsibility of the
Directorate of Education.
Person who teaches the Ethics subject
needs to be qualified.
Propose that a representative of the
Directorate, the Church and the
Islamic Imam should discuss and form
the syllabus leaving out all religious
beliefs.
Teachers of Religion can give their
contribution in the Student Cross
Curricular themes because these
students
provide
the
essential
components for a holist education and
RE is an important element in the
integral formation of the person' (pg
53, Book3)

R

R
R
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S

S

I
Science Education

S

C-

I

R
I

R

R

Technicians for Design and Technology to
help in preparing for material for each
student in all domains
More creative aspects to be highlighted as
regards to music, mimes, role plays (with
the use of ICT resources), games, design
and technology projects.
One ICT lesson per week is not enough.

Science teachers should teach the
subject they are qualified in: teachers
who never had Chemistry and Biology
will not be qualified to teach Core
Science for O level.
Students cannot choose only one
Science subject: students should have
the option to choose one Science
subject only.
Students who take only Core Science
will be at a disadvantage as opposed
to taking one of the 3 main Science
subjects because they would not be
able to continue to further their studies.
Other strands of Science should be
offered as an Option subject.
Students may choose Core Science to
avoid the three traditional subjects of
physics, Chemistry and Biology.
Students should be set for Science:
this is already done for Maths and
English and setting will ensure that
Science can be taught better and
therefore improve Malta's TIM MS
placing.
There should be two streams for Core
Science: one for high achievers and
one emphasising basic literacy: not
emphasising theory and mathematical
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R

Mathematics

Languages

I

R

C-

C+

I

C+
R

aspects.
Science should be taught in themes:
were each theme will be taught by 3
different teachers according to their
subject qualifications.
Queries what service will be given to
students who need to change from one
scheme to another: may be easier to
go from a higher to a lower level at an
early stage of the scholastic year but
perceived to be more difficult if this is
done from a lower to a higher scheme
due to the considerable difference in
the syllabus.

Students who lack basic skills in
English and Maltese should be given
basic skills in these languages before
they learn other subjects.
Teaching of languages is not just
content but it is also about skills that
need a certain amount of contact
hours: NCF is proposing fewer hours
and when students will sit for
MATSEC the attainment would be of
a lower level that that of European
counterparts.
English and Maltese teachers agree
with Setting but resources are needed
in other subjects like ICT and
Science.
Cannot have good communicators if
all across the board the global
amount of Language lessons is less.
Agree that there should be an
updated reviewed language policy.
National language policy should be
introduced across all schools and not
Page 164
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R

R
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Arts Education

I

I
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Creativity and Innovation
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just State schools.
No time is allocated for creating
creative writing process in Maltese.
4 lessons / week for Maltese are seen
to be ideal.
No time is allocated for creative
writing process in English.
Propose that the amount of hours
regarding foreign languages should
remain as is at 4 lessons / week.
Positive that there is awareness of all
languages in Primary.
Propose that with regards languages
taught
in
Primary,
Secondary
teachers should be given feedback on
what has been tackled so that there is
continuity and avoid overlapping.
Setting should be introduced with
regards to Foreign languages.
Agree that students are given the
possibility to choose a language at
Form 1 and a second foreign
language at Form 3 (although this is
optional).
There should be a specialist teacher
and not one teacher for everything or
combing disciplines as this is quite
unprofessional: a professional should
be employed to teach dancing.
4 lessons in creative arts reduces
time from other lessons.
R

R
I

Vocational schemes should be
introduced at Secondary.
Query
with
regards
to
how
assessments are to be carried out.

R
I

Uncertainty with regards to Science
exam paper: will this be based on a

I

The need of a creative mentality because
NCF is very prescriptive.
Content needs to be reduced so that there is
more hands-on training.
Students are too targeted and geared for
exam: exam content must be decreased.
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AE should have formal continuous
assessment: portfolio / practical /
theory and mark itemised according
to the teaching area.
Difficult to assess students if teacher
is to meet with students once a week
and within a large class.

R

MATSEC should come in line with the
summative assessment proposed in
the NCF.

R

I

R

Facilities and Support
Structures and Services

thematic approach; will experimental
design be included; etc.
Sciences exam should reflect all the
topics and not be based on one area.

R

Assessments should be oral / practical and
written to reach all abilities of students.

Query raised whether Schemes C and
D will have a MATSEC type of
certification or whether this would only
constitute a school leaving certificate.
More weight should be given in Maths
to formative rather than summative
assessment.
Maths MATSEC exam should be
common for all students but it should
include graded questions.
Teachers have to make their own
resources given lack of resources.

S

Practical subject assessment on project,
assessment online (SSR for ICT)

I

Lack of resources such as IWB, Internet, etc
- and there should be Internet access from
each Laboratory.
There should be accessible computers and
software for all students.

I

Internet in classrooms is a must for
links indicated by the syllabi.

I

I

Require specialist rooms such as Art
Room and music Room and books for
AE.

I

No all teachers have access to IWB.

R

I

Not all Science lessons are being
taught in the Science laboratories and
there is a requirement for more
modern Science laboratories in
schools..
Lack of technicians and these need to
be strengthened.

I

16 students in the VE laboratory is a large
number particular given safety issues during
hands on subjects.

S

More resources such as software,
Maths room, IWB, graph boards are
required.

S

Classes should be equipped with interactive
whiteboard, speakers, adequate hardware
and undated software, blinds and blackout
curtains and Internet.
Labs need webcams, digital cams, updated
software and Internet.

R

I

R
I

For a good effective lesson use of computer
should be per student – smaller classes.
Not enough resources, equipment e.g.
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I
I
I

Text books

I

Maths textbooks for Forms 1, 2 and 3
lack practical examples.

R
R

Intercultural Education

R

R

Foreign students who do not know
English and Maltese should be given
basic skills in these languages before
they learn other subjects.
Master of English language taught to
foreign students (Pg15, Doc4)
proposed that this concept is also
extended to the Maltese language.

S

I

Interruptions and frustration from students
who are foreigners or immigrants.

R

Comprehensions related to different cultures
/ nationalities:
students decide what
question should be asked in the
comprehensions - so for example, if there is
a Chinese student in the classroom he / she
could give a presentation related to his / her
country.
Pairing of Maltese and foreign student and
presentation of hand outs and video clips
which show cross cultural diversity.
Special classes of basic English skills
should be offered to immigrants or
foreigners before they are mainstreamed in
class.
Students fail to follow disciplinary rules and
fail to be punctual.
Talks to students by outsides on matters
related to discipline and punctuality and
other responsibilities and duties so that

R

R

Social Needs

CI

Discipline and assessment not
mentioned within the framework.
A legal structure is required for Heads
of School to be legally covered when
giving exclusions and detentions to

speakers.
Software not always available in the latest
update.
Waste of time with equipment.
Lack of internet connection in classes and
schools.
Text books should be up date to reflect
cross curricular thematic approach.
Books should have links to other resources
to help students in the learning process.
Respect and tolerance / acceptance of
diversity.

I
R
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students who are disruptive.
I

R

S

Students who are disruptive and who
have gone through the disciplinary
and support processes should be
gathered to be helped.
Action with students who are
disruptive needs to be taken there
and then.
Different abilities may increase
misbehaviour due to boredom from
high ability students.

R

Parental Involvement

I

R

Comments

C-

Document is too vast and technical
and needs to be one document that is
more to the point, practical and user
friendly.

I

Time of teachers in timetable is
increasing and queries whether this is
in line with collective agreement and
whether
salaries
will
increase
accordingly.
Proposed times impinge on teachers'
working conditions.

I

I

Queries why when the NCF was
drafted there were representatives
from Church schools, independent
schools but no teachers represented
the State schools.

S

students understand real life situations and
consequences.
LSAs should have a time slot to speak to
teachers especially where discipline and
manners are concerned.

Queries the extent of which parents are
seriously involved and whether they actually
know how to help their child.
System
should
encourage
parental
involvements through activities such as talks
to parents even by social workers where-in
they help parents on matters such as timemanagement; cultural outings; health
lifestyle; discipline; etc.
Teaching profession should be promoted via
positive marketing to counter balance the
national impression that teachers have a lot
of free time and holidays.
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C+

I

S

S
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Unison that NCF are a breath of fresh
air for 12th century educational
reality: stakeholders have long felt
the need for a development in
educational system in light of the
changing
nature
of
societies,,
including
globalisation
and
cosmopolitanism.
Strong feeling that many educators
are already practising constructivist
student centred pedagogy although
there was agreement that this may
not be the case for all Maltese
teachers and educators.
Planning and implementing hands-on,
active pedagogies is being conducted
by many and this is yielding positive
results in teaching and learning.
Much more is required to move in this
direction.

C-

Astounding that in the design of the
NCF no attempt was made to analyse
the Finnish model and see what could
be transported to Malta given the
international recognition of their
educational system.

C+

When about to start reading the NCF
teachers had a big headache because they
thought it was something out of this world
however whilst reading realised that there
is nothing to worry about because the main
foundation is the foundation that underpins
teachers.

I

States that one cannot be a teacher
without loving children and queries whether
one can be a good teacher and not be a
child centred teacher; a teacher that does
not differentiate in class is a teacher who is
rigid and not flexible, et al.
NCF is ideal - black on white: interesting,
etc; yet when it comes to practicability it is
a different story altogether.

C-

C+
C-

Focus on / Early Years

R

Reception class should be introduced.

R

Children who do not reach the
necessary skills or have language
problems should not be promoted to Yr
1 but should repeat Kinder.

S

Many of the matters proposed in the NCF
are already being implemented.
NCF contradictory: talks about flexibility
but then presents three time table models
that are very inflexible.
Emphasis for well being of the child.
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S

S

S

I
I

Teacher Support

C+

Gives the opportunity to teachers to
use informal practices as has
happened to date.

R

I

Teachers are finding that pupils are
increasingly becoming frustrated and
increasingly go home agitated.

C-

C+

Autonomy

C+

Mirrors best practise through the
paradigm shift
away from
a

R

Big difference between Kinder and Yr
1: in Kinder 2 children write freely on
large papers while in Yr 1 children
need to write in narrow lines.
The 1st term of Y1 should be a better
transition between Kinder and Y1.

R

Need for national guidelines for Kinder.

R

National guidelines in Malta and Gozo
for Kinder linked to Y1 specialising on
literacy.
Transition from Kinder to Primary is
not so smooth.
KGAs have developed professionally
yet children find it hard to move to
such a formal environment and even
parents are concerned.
If Education Division invests more in
human resources, teacher assistants,
language support teachers, et al the
educational process of children will be
a successful one.
Concern that the end result of the NCF
is that the teacher will become an all
rounder.
Agreement that teachers, LSAs and
KGAs are in fact already implementing
the NCF, whenever possible, by
providing for the well-being and social
competence of children by using team
work and sharing of ideas and
resources.
Timetable should be left in the good
hands of professional class teachers to

R

Need for a better transition from Kinder to
Y1 - overseas there is a reception year and
teachers locally have to cater for the huge
difference between Kinder and compulsory
schooling in Y1.
A Reception class should be introduced
between K2 and Y1 as the transition from
playing to formal education is far too large.
Class transition from Kinder to Y1
considered an issue.

I

R

Timetable should be done by teachers
according to the year group.
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R

I

Differentiated Teaching

S

I

I

C-
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prescriptive curriculum towards a
flexible one which advocates the
importance
of
learner
centred
constructivist pedagogy.
NCF makes reference to the
introduction of a Scheme of Work for
each year that is college based and it
this merits
further
elaboration:
increased sharing of resources is
beneficial to all.
Whilst there should a time set for
maximum teaching hours et al there is
unanimity in the view that with
regards Kinder pupils teachers should
have full flexibility of how to pace the
teaching within such parameters.
Lessons today are directed towards
each student:
teaching is being
differentiated and teachers are taking
into account the different abilities of
students:
indeed the goals of
differentiated teaching have been
sought in the classroom for some
time.
Differentiated teaching is being
implemented but this imposes certain
difficulty particularly given the range
of learning abilities in classes.
Class teachers cannot cope with fast
and slow learners at the same time.

determine how can divide as they
know what is best for their students.

I

Teachers should be given more say in
the choice of students' textbooks.

S

Differentiated environment requires
resources, time, graded handouts,
support and teaching assistance and
continuous assessment.

C+

Peer tuition is considered to be
effective and upgrades children's self
esteem.

S

Most teachers are already trying to
cater for the different needs of the
children by implementing differentiated
training.

C+

Emphasis is made that it is going to be for
all children to succeed and this also
includes gifted children who are not being
catered for.

System with different levels in one
class does not work unless every
teacher can have at least one or two
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assistant teachers to help and
facilitate the different skills of teaching
and learning.
Cross Curricular Concept

C+

C+

C+

Quality Assurance

I

Audits are unrealistic sometimes and
some teachers feel that they are
being watched over and that it is like
a threatening tool.

I

Syllabus

I

New introductions such as languages
although important chip away at
contact time and given that the
syllabus is so vast it renders it difficult
to deliver as per expectations.

I

I

Contact with Kinder pupils is
continuous which impacts negatively
on the teacher with regards to

R

Syllabus does not account that
children require time to settle down,
concentrate,
listen,
understand,
practice and finally own new concepts:
thus syllabus needs to be reduced to
allow teachers to focus more and
provide an individualised service.
Consensus that syllabus needs to be
reduced to account for the diversity of
children but also to reflect their young

I

Impacts classroom practice through the 5
cross curricular themes identified as
essential for the education of all students
and the stipulation of the 8 Las.
Whilst the 8 LAs are already practised in
the classroom the way the 5 cross
curricular themes have been inter-woven is
inspirational and will certainly impact
classroom practice positively.
Mirrors best practice given that many
educators are already targeting and
including the 5 cross curricular themes as
part of their daily teaching and learning and
the fact that these themes are specifically
identified and highlighted as the foundation
of the NCF provides further direction and
focus.
Complaint about an EO going to a
teacher's classroom and not being
consistent by stating need for Scheme of
Work when such a need for children at
such an early age is queried.
Children are being frustrated with the
amount of work and students who are
weak fall behind.
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I

Children in Class

I

I

Timetable

R

I

I

C-
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preparation.

age and to provide them with the
space and time to understand what
they are being taught.

Workload is huge on Kind pupils and
this takes away the fun from teaching
and learning.
Diversity is a good goal and for this to
be reached there is a need for less
children in the classroom.
Children of 2yr 9m are being enrolled
in schools with no preparation for
them.

Timetable of PrTs can be designed
far better as against current practice
where at San Pawl School there are 3
PrTs for the same subject.
Children are tiring as they are not
coping with the shifting from one
subject to the other particularly given
the large number of subjects.
Queries the feasibility of a daily PE
lesson; whether all teachers can
deliver a PE lesson daily; where these
will be held as there are schools with
no sport facilities; and whether a child
will daily wear a PE kit; and changing
from kits to uniform is not doable due
to time constraints.
Every model of the timetable
presented is not practical and
according to these timetables the
emphasise is being directed towards

R

I

S

Classes should be smaller or a TA
assigned for NCF to be successfully
implemented.
Some complementary teachers very
critical of the physical space allotted to
them as classrooms: not enough room
to display the children's work or they
do
not
have
the
appropriate
environment which facilitates learning.
Agree with NCF but find it difficult to
conceptualise its application in the
time table.

I

Ratio of children to teachers needs to
result in less children per teacher.

I

Timetables provided are too crammed
(certain things not catered for especially
with young ones).

I

Impossible to cover all the subjects
proposed within a the same amount of
hours of the current curriculum.

I

With EY a 30m Art lesson is too short.

C-

Too many subjects in one day.

I

Fixed timetables are a concern as teachers
need to manage different issues: such as
children who do not understand Maltese or
English.

I

Certain subjects the time allocated is
too short: Arts, for example at 30m.
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R

I

I
I

I

90m
Curriculum
Development
and
Professional
Development

R

R

R
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quantity and not quality: unrealistic
and 7/8 lessons in one day are too
much.
Timetables must take into account the
time children take to travel from one
class to another.
Unrealistic as it does not take into
account that due to transport children
and teachers start packing 10m
before.
Query raised with regards to Maths
after the second 30m break.
Timetables do not factor time with
regards to explanation of homework,
IEPs, parent meetings, nurse visit,
fruit scheme, mass, collection of
money, etc.
Breaks are too short: children are like
robots and queries the presence of
healthy well being principles in the
new timetable.
Ned for dedicated time so that
teachers can meet and discuss best
practice.
PrT teachers are required to allow
teachers to exercise the 1.5hr
Curricular Meeting annually: example
of St Paul's school where teachers
cannot meet as there are not enough
PrTs.
In-service course should take place in
July and should be college based and
teachers of a year group should work
on same books.

I

Timetable does not take into account
other activities that impinge on the
timetable.

R

Kinder teachers should have time to
discuss matters like teachers have the 90m
curriculum sessions.

R

Need for more communication between
teachers so that they can plan together and
there should be more specific Kinder
guidelines.
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Teacher Roles and
Responsibilities

S

R

R

R

R

I

I

I
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Certain subjects make sense to
continue to remain with PrT given that
a etcher may not have the skills to
teach the said subject:
Art, for
example.
Need for a TA particularly with Kinder
pupils - which is not at the expense of
LSAs where these are required.
LSAs should be classified in two
groups: EY and Primary.

R

PrT should be included in Kinder music, drama, etc.

R

PrT should also be included in Kinder
(Music, Drama, Art – help promote the
child's self esteem).

R

Classroom assistant is essential for
every class for differentiated teaching
to take place.
LSAs have too much paper work and
therefore they cannot act as teacher's
aid.

R

Depending on the number of classes in
every school there should ideally be at
least a PrT per subject.
Support
teachers
necessary
if
differentiated teaching is to succeed.

I

S

Name should changed as such
teachers
are
not
replacement
teachers: proposed title is 'Subject
Specialist Teacher'.
Practice of being posted with different
classes to accommodate the needs of
the school such as to replace a
teacher who is on sick leave should
not continue:
they are not a
babysitting service.
Creativity of specialised subject
teachers stifled given that they are
doing 6 lessons of 45m each: better
to have 90m and start and finish a
project rather than doing a lesson just
for the sake of doing so.
Job descriptions do not reflect the
work of PrTs.

S

Lack of Language Support Teachers:
San Pawl 1 teacher with over 100
students.

R

I

Teachers are under considerable strain
and tension and the assignment of a TA,
apart from the learning support assistant, is
very important.
Worried about PrT till now teachers come
in class and take the children - a very good
idea as teacher learn from the PrTs.

R

LSAs should be upgraded to Classroom
Assistants.

R

There should be TAs assigned to
classroom teachers to help with projects,
creativity, innovation, websites, etc.
PrT system should remain unchanged.

R

Teachers need a
differentiated training.

TA

to

achieve
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I

Challenge to merge LA together due
to the vast syllabus and time limit.

I

I

Overlapping of subjects: for example
Internet Safety overlaps with PSD and
Health and Safety.

I

C+

R

Citizenship Education

C+

S
Religious Education

S

R

Importance on the need to be given to
the Maltese culture and heritage and
the NCF mirrors best practice with
regards to the proposed CE as well
as Aim C of Primary education within
the NCF.
Becomes more hands on ... [yet]
important dates are reduced.
Time for RE is reduced ... [because]
children go to doctrine classes,
church, etc.

I

Query given the continued presence of
exams whether the emphasis will be
on skills or content.
Too many structured activities done in
kindergarten and too many activities to
be carried out in the amount of time
available.
F children are motivated and
interested success is achieved:
teachers
must
promote
active
participation as suggested in the NCF.
Some
children
need
more
complementary lessons; and ideally
this would be more effective within the
classroom rather than withdrawing the
child from the class as it would lead to
increased collaboration between the
class teacher and the complementary
teacher.

R

I

Learning of EY must include hands on
activities; oral activities; more exposure;
discussions.
Children start school at a young age: 2yrs
9m.

Queries with regards to RE: schools
were large number of pupils do not
take up this subject, that the chosen
textbook is difficult, that learning
outlook goes beyond the Roman
Catholic religion.

Religion replaced by Ethics ...
[because] facts are reduced and
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I
C-

I
I
R

Science Education

R

Languages

R

S

Maria Regina College
Primary School

Maria Regina College
Primary School

Maria Regina College
Primary School

Document titled Best Practice and Impact
on Classroom, Well Being of Children,
Peripatetic Service' (NoMRCP1)

Document titled 'Human Resources'
(NoMRC2)

Document tilted 'Aspirations for Educational
Improvement, NCF Effective / Sustainable,
Bilingualism’ (NoMRC3)

reasoning skills increased.
HE is divided into 2: PE and PSHE
and the two are not the same.
Query of why name of PSD has been
changed to PSHE without consulting
PSD teachers.
PSD teachers do not feel competent
to teach Home Economics.
PSD in timetables is listed as Health
Education.
Agree that PSD should start as early
as Yr1 as it s an age where PSD
teachers can help little kids to develop
their communication skills and self
esteem better.
Class teachers feel that the lesson
should be conducted by the Science
Teacher and then the class teacher,
who will stay in the class, will follow
up and not the other way round.
Pupils that do not know English and
Maltese are being channelled towards
a setting that works against them:
and that such children need
appropriate induction so that they are
able to be mainstreamed and
integrate well.
Considered view is that Phonics are
being taught well and that children
who do not speak in English at home
today speak Maltese and English
well.

R

Language support should start from
Kinder.

R

Language Support Teachers should start
giving service from Kinder especially when
schools have foreign students.

R

Agreement that all students in Y1 and Y2
should be given a sound basis of Maltese
and English.

C+

Positive reaction to how NCF tackles
bilingualism.
Agreement on the importance of a

C+
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R

R
Arts Education

I

R

I

I

With Music not enough time to finish
half the workbook provided for Yr 1 to
3 according to the timetables modules
A, B and C.
Arts teachers feel that they should not
be placed inside a fixed timetable but
schools should be flexible to drama,
art and music.
PrTs feel that the syllabuses too vast
and queries whether teachers will
help and how PrTs will overlap with
each other.
One drama lesson a month will not
help students' drama skills and there
will be no continuity.

Entrepreneurship,
Creativity and Innovation

Examinations
Assessments

and

language policy.
Both Maltese and English should be
strengthened whilst acknowledging that the
Maltese language i the Mother tongue and
is a component of our national heritage.
Introduction of foreign languages in EY.

I

R

Against assessment: and this should
be carried out by parents.

I

I

LSAs should not draft the exam paper
that their pupils will sit for.

R

R

A

S

policy

towards

differentiated

Students' self esteem, self confidence
and creativity mentioned in contract
with class control that at times seems
quite regimental and it was agreed that
the latter hampers creativity.
Query on what is being done to ensure
that exams reflect a differentiated
teaching environment.
Assessment methods should embrace
a student's speaking oracy levels.

Exams or benchmarks are not ideal for

C-

A theme which many felt that were not
perhaps targeting enough at presented and
will therefore impact teachers’ future
practice.

R

Children are
assessment.

C+

Way in which assessment is proposed
mirrors best practice of many educators ho
believe in the importance of continuous
formative assessment and also summative
assessment.
Agrees that with the proposed school

C+

to

be

involved

in

self
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teaching should not result in a
centralised exam given that if children
have different learning needs than
they
have
to
be
assessed
accordingly.
Whilst teachers feel that assessment
framework is too paper intensive they
take this process seriously and with
the professionalism it deserves.

children who need differentiated
teaching: for many it is still an exam
oriented system where one size fits all.

based assessment for Y3 to Y6 and a more
formalised assessment from y4 onwards.

IWB have been placed too high for
children, especially in Kinder, to
reach.
Teachers are of the opinion that the
environment they are operating from
(not necessarily physical - though the
physical has an impact on the quality
of teaching being provided) leaves a
huge impact on children.
Teachers note that there is a
correlation between the physical
space and the way children behave
and how children react to teaching
and learning.

R

S

Laptops should be provided to KAs
and LSAs: one computer for each
kinder staff is not enough.
IWB and computers are tools that are
rendering teaching and learning more
effective as they are more appealing to
children.

C+

Welcomes Benchmark Exam and the
abolishing of the Y6 common entrance
examination.

I

Assessment of children at an early age
stigmatises children.
New technology helps children become
more effective communicators.

S

R

Need for the service of Councillors,
Guidance teachers, OT, etc on a more
frequent basis.

I

At times one finds two Kinder classes
going on in one room.

I

Schools with 2 groups in one class and
apart from being illegal, it is impossible to
control the children.

I

No room for nurture groups, guidance,
OT, etc.

S

IWB allow for the use of visual material
which is helpful especially to children who
do not understand Maltese / English and it
helps with the audit of language.
NCF and reality vis-a-vis resources not
congruent.
Children in Primary should have a laptop
each to use at school and home.
Sound current support services can be
accessed by diverse colleges and this

I
R
C+

Page 179

Maria Regina College
Primary School

Maria Regina College
Primary School

Maria Regina College
Primary School

Document titled Best Practice and Impact
on Classroom, Well Being of Children,
Peripatetic Service' (NoMRCP1)

Document titled 'Human Resources'
(NoMRC2)

Document tilted 'Aspirations for Educational
Improvement, NCF Effective / Sustainable,
Bilingualism’ (NoMRC3)

I

Text books

R
C-

R
Intercultural Education

C+

C+

I

Represents best practice intercultural
education and diversity of students:
reality in most schools such as St
Paul's
Bay
and
Mellieha
is
multiculturalism and it is highly
positive that the NCF celebrates
diversity and values difference.
Feels that a basic premise of most
schools is inclusion and that every
child
is
catered
for
equally
irrespective of race, gender, religion,
sexual orientation and ability.
Teachers face situations of children
who neither speak English nor
Maltese with communication taking
place by sign language; and queries
what a child is learning if s/he does
not
understand
the
basic
fundamentals.

positive practice ensures that students with
special requirements are catered for –
whilst naturally, continuous strengthening
is still felt to be required particularly given
the existing social climate.
Lack of space particularly given NCF EY’s
focus for young children to need more
space to explore – which current schools
do not allow for.

Books for sale could be made optional.
Conflict between NCF and directives
received via email with regards to
prescribed textbooks.
Kinder children could be given reading
books for home.
I

San Pawl Primary a good number of
children come from abroad and have a
language barrier as they do not know
Maltese or English and thus a teacher has
a problem not only to communication but to
the deliver the lesson.

R

Need for induction course for foreign
children before they start school.

R

need to define what is understood and by
diversity: different cultures, persons with
special needs – as well as persons with
different norms such as homosexuality and
action needs to be taken that persons with
such traits are not discriminated.

S

Welcomes recommendations in the NCF
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I
I

Special Needs

S

R

LSAs are important to provide
assistance to students with special
needs and their contribution allows
teachers to maintain the flow within
the classroom.
Early intervention is needed which
requires the support of the Psycho
Social Services.

R

Social Needs

Parental Involvement

R

R

Teachers wish increased assistance
and help from parents: for successful
education to be attained the process
must continue at the child's home.

R

I
R

Managing change

C-

Agrees with NCF principles yet
concerned that if a 'big bang' approach
is adopted there is a risk that the
change process will fail.

C-

with regards to foreign speaking students.
Difficult to communicate with children who
do not understand Maltese / English.
Culture barriers render it difficult for foreign
students to understand local culture and
integrate – takes time.
Statementing of children should not take
too long.

Need to focus and address on new realities
that society faces: cohabitation, divorce,
children who live with same sex couples,
etc – which is one jet reason why PSD
should remain in Y1.
Need for more parents' encounters so that
together teachers and parents can discuss
the child's assessment.
Difficult to communicate with foreign
parents.
Involvement of persons should increase
and more should be done to maximise the
experiences of parents from which schools
can benefit.
Supposedly consultation is to listen to he
voice of the teachers - yet the opposite
takes place: only very recently teachers
received a workbook and text book that
has far too much work and writing demand
from children.
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R

Comments

I

I

Change must be well planned,
incremental, timely and underpinned
by providing the necessary support
and training to teachers.
Teachers
appreciate
the
complementary lessons but children
will always be missing some lesson or
another delivered by the class teacher:
the 'pull-out' system by complementary
teachers is debatable.
Club 3 to 16 can be an obstacle as
parents will put their mind at rest and
therefore they will leave any quality
time require regarding homework.

C-

Disappointment that after San Pawl school
proposed a laptop for each child in Primary
and won the Microsoft Innovation School
Award the project was assigned to a
different college.
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Good
practice
currently
being
achieved at the Mosta School: a
school based whole day activity
where children shift to their next
year’s class and carry out activities
and lessons with the teacher of that
respective year:
presenting an
experience
for
students
and
constitutes a hands on transition
process – a model that can be built
upon given that once a year does not
suffice.
Beneficial for KGA to meet Y1
teachers to provide a handover of
what has been done, what has been
mastered, what needs to be revised
et al.
Concern with regards to a gap of
skills and pinning reason why is
difficult though it was mooted that
potentially this could be the result of
the fact that some KGAs of different
schools follow a school based
programme for literacy.
Parents should be involved in the
transition process and as with Y1
there should parents’ evening fror
Kinder as well.

R

Need for a reception class.

R

In service courses which are in touch
with classroom practical realities.
Topic selection by school teachers.
Weekly time allocated for Primary
teacher for paper work and to check
out school resources apart from
present
curricular
development

R
R

I

Queries why EY3 no longer retained when
transition is required between one school
and the other (not a School C) without an
examination.
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Autonomy

R

Differentiated Teaching

I

S

sessions – 45m per day which time
students are taken by PrT.
Timetabling should be decentralised to
schools and teachers.
Differentiated teaching requires more
resources, more time, more graded
handouts, support teachers in class,
and continuous assessment.
TA apart from LSAs are seen as
beneficial especially within the context
of differentiated teaching.

I

Without streaming teaching is problematic;
and concerns with regards talented pupils
and the attention being provided to them.

I

Difficult to teach Y6 due to extreme abilities
of the pupils.

I

Considerable stress on teachers in a
differentiated environment – particularly
given
past
exposure
related
to
homogenous groups.
Queries where the system is failing when
very weak students reach Y6.
Queries why setting is still taking place and
whether this constitutes streaming by
stealth.
Requires considerable time for preparation.

I
I

I

Cross Curricular
Themes
Quality Assurance

R
R

Syllabus

R

R

ABACUS is the only syllabus provided
for Kinder and it was suggested that a
similar literacy based syllabus should
be provided.
Each school has its own system
especially when observing the literacy
activities with different notions and
ways of how to tackle literacy and

I

Ideally audits remain within school
structures up to Head.
External monitoring only upon teacher
request.
Syllabus is too vast and too many
subjects are taught.

I

Syllabus for Y6 very vast – established in
the frantic preparation for the Junior
Lyceum – and this has not changed.

I

Too much repetition across al Primary
years.
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standards should be articulated by the
Department.
Literacy syllabus will help to ensure
that Y1 teachers as when they
observe their students particularly in
the first weeks can notice that not all
students have been introduced to
letters.

Children in Class

R
R

Timetable

I

R

CC-

CR

R

Less children in the classroom
Diversity can only be reached if there
are less students in the class: 10 to
every teacher.
Timetable models presented when
teachers are not aware of the new
subject syllabi.
Agreement that this part of the NCF
should be removed given that as
proposed they will suffocate school life
and eliminate many of the creative
activities that are taking place.
Scheduling proposed not realistic
Do not include lessons with regards
French and Italian lesson that are
taking place in Primary.
Rigid and remove all possibility for
teacher creativity.
Should guidelines of hours per subject
and not fixed timetables which is
difficult to adhere to in practice due to
activities especially from November to
Christmas.
Lessons to be carried out with a fixed
time table which is sequential and
regular both for children and class
teachers for the planning of homework,
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90m
Curriculum
Development
and
Professional
Development

I

R

Teacher Roles and
Responsibilities

Learning and Learning
Environment

S

NCF objectives require the need for a
TA as a helping hand.

C-

Not all LSAs help out even if they are
assigned to a student with shared
help: leading to consideration on the
issue that job descriptions of LSAs
have been changed on purpose to
assist all the class rather than only an
assigned student.

I
R

Content based learning which is the
standard in today’s school seems to
hamper the students’ decision-making
skills: more work should be done so
that skills are included more into
learning.

Citizenship Education
Religious Education

R

etc.
Query on whether the proposed
timetables will squeeze out curriculum
meetings.
Kinder teachers need to have special
dedicated time to meet and share
practices.
School based PrT specialists with a
sense of belonging who carry out the
lessons rather than facilitate and assist
class teachers.

R

Pupils in Y1 who would not have
mastered the alphabet should be
tackled immediately.

I

Children of 2yr 9m are being enrolled
with no preparation.

R

Ideally TA in each class.

C-

Disagree that PrT in ICT, PE and Science
are transformed into consultants.

I

Involving PrTs in prize days, et al reduces
their contact hours with students.
CD sessions are difficult to carry out in
large schools.

I

I
I

Social studies syllabus is too vast up to mid
year.

Not enough is being done on religious
tolerance and our culture seems to be
closed when it comes to including
other religions other than Roman
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Catholic religion.
IWB
and
e-Learning
motivate
students for better learning.

Mathematics
Languages

R
I

R

R

I

I

R

Mathematics too much and should not be
more than 3 time weekly at most.

Books and workbooks such as Social
Studies which many children like are
in Maltese and in the presence of
English speaking students these have
to be translated word for word render
the lesson long and boring for both
the teacher and the majority of the
class.
Suggested that there should be
English versions of textbooks so that
English speaking students can read
the information at their leisure.
That such text translation could be
carried out by the respective class
teachers during the 3 days in-service
training.
Difficulty of Maths and Science where
all textbooks and notes are in English
and Maltese speaking children are
hindered by the language barrier:
compounded by the fact that there
was an absence of the necessary
skills required for the understanding
of Maths and Science concepts.
Teaching of foreign languages such
as French and Italian in upper
Primary is fine but always at the
expense of Maltese and English
where the syllabi remain very vast.
Foreign languages could be taken on
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a voluntary basis after school hours if
necessary.
Good to instil entrepreneurship from
an early age; yet this seems to be out
of reach or problematic in today’s
schools unless it is a one off event
and not encountered every day.
There should be school based
observation booklets and not all
schools have been forward the stated
checklist.
Observation help and guide better
planned:
they reflect what the
students need to work upon and
supports differentiated training.
Observation reports can be forward to
next year’s teachers.

R

Against paper assessment and this
should be carried out by parents.

I

Requires considerable attention and work
particularly to the different differentiated
handouts.

S

Helps the self esteem of children.

I

Not always works successfully in classes
due to the many distractions.
Differentiated philosophy yet one size fits
all exam paper – even though this is
graded still presents an unfair environment
for the weak children.
Benchmarking does not reflect textbooks.
For benchmarking to be truly a national
instrument all schools need to have their
pupils sit for it.
Assessment should embrace all subjects –
Arts, Drama, etc – and not the usual
suspects.
KGA agree that narrative assessment is
more effective
Concern with regards to parental
involvement in the assessment process
given the true reality of parents’
constrained involvement.
Y1 and Y2 teachers find it hard to allocate

I

CR

R

S
I

I
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S

I

R
S
Facilities and Support
Structures and Services

R

More can be done to prepare
teachers on how to make better use
of the boards.

R

I

More hands on activities and
participation require more attractive
resources to be available in class.

R

I

Educational resources are rare to find
and expensive – hence some table
top toys are often shared between
classes as it is not possible to have
such resources for each class.
Need for better use of the IWB which demands better training for
teachers.
Space is very limited and some

R

There are visiting guidance teachers in
Primary and there should be a number
of fixed guidance teachers and
counsellors in Secondary.
Willing teachers should be given the
opportunity to apply for courses or
degrees (Masters?) in guidance an
counselling and other areas such as
speech so that the college can offer
after school hour services against
payment for teachers and nominal fees
for parents.
Use of up to date PrT and classrooms.

R

Trained first aiders.

R

I

I

I

time for assessment and queries whether
LSAs manage to find time to help.
A potential model is one applied by a
particular school where it allocates 30m a
morning weekly for parents and KSAs to
meet.
Teachers find the check-list misleading as
this
might
lead
to
inappropriate
assessment – and ideally a teacher does
not check his/her students.
Complementary teachers may assist in
assessment.
Check-lists help alot but are time
consuming.
No enough rooms for PrTs.

The school environment limits activities
that can be organised and the organisation
of classes in a school.

Page 189

I

I

R

I

School
Outings
Extra-curriculum
Activities

and

R

S

Maria Regina College
Primary School

Maria Regina College
Primary School

Maria Regina College
Primary School

Document titled ‘Books, Cross Curricular,
Transition, Positive Learning, Family /
Community Involvement’ (NoMRCP5)

Document titled ‘Timetabling, PsychoSocial Services, Parents’ (NoMRC5)

Document tilted ‘Assessment, Evaluation,
Learning Areas (NoMRC6)

classes do not have space to display
all areas as simulated at the
University, MCAST and the Education
Department.
In Kinder classless there is only 1 PC
and this is connected to the IWB –
cannot be used part of a rotation
activity during main activities where
each child can be given an activity on
the PC and let to use independently.
Whilst all Kinder children are
encouraged to use IWB these have
been placed to high and only 1/3 of
children reach it – the rest need a
chair which renders it hazardous.
Training should have been split into 2
groups: computer and non computer
literate KGAs:
those who are
computer
literate
missed
an
opportunity to continue to develop
further their skills.
Shared classes limits planning and
activities as each class has different
needs and it is not possible to
promote
a
positive
learning
environment in s squashed classes.
Previously Naxxar school use to be
sent an invitation to all parents to
attend outings with their child:
presence of parents allow KGAs to
deliver better explanations as they
can focus on delivery knowing that
they are being assisted by parents
with supervision.
More eyes look at children during

R

Consultations for such activity should
be made with teachers and such
activities should not be imposed.

R

Parental

involvement

should

be
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outings which is positive.

encouraged
as
this
fosters
relationships between teachers and
parents.

Some parents tend to look after their
own child rather than the group
assigned.
Accidents can happen to children
especially
during
outings;
and
conflicts can arise between parents.
2/3 parents should be invited to each
outing on a rotation basis with
invitations sent to parents weeks
before to allow them to schedule.
Foreign students in every school in
Malta and in cases of schools with
large number of foreign students this
presents a serious language problem
for both class teachers and the
students.
No knowledge of English or Maltese
presents
an
extra
load
on
administration and class teachers to
communicate with these children and
their parents.
LS teachers – when available – and
complementary
teachers
work
miracles with these children to
provide them with the basic
vocabulary necessary for them to
survive in a new country.
Parents and children should follow an
induction course mainly consisting of
a language crash course so that the
children who are sometimes in the
upper Primary can cope when they

R

Foreign student t induction and special
services prior to inclusion. school
integration also to include Maltese
language instruction.

I

Foreign students forced to sit for exams in
subjects they do not understand due to
language issues.

R

Require a foundation year for foreign
students prior to mainstreaming where they
acquire strong English and Maltese skills.
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eventually join the Maltese classes –
requiring additional human resources
to achieve.
Not enough is being done and our
culture seems to be closed when it
comes to including other cultures and
minorities.

Special Needs

I

I

I

I
Social Needs

Parental Involvement

I

R

I

I

Parents involvement should be further
encouraged on courses such as
Literacy, ABACUS; open days for
Kinder; parental evenings for Kinder;
offer parental skills and knowledge;
etc.
Relationship
has
become
by
appointment and not a daily routine.

Parents who mostly need to interact
are the ones who do not attend.

R

R

S

After a report is done by a teacher it
takes too long for professional action
to be taken.
When a child is seen by professional
bodies feedback is not always being
given to the teacher / LSAs.
Autism support and other services
have lack of human resources within
colleges.
When speech therapists visit schools
no feedback is given to teachers.
Need to consider the wider view of
poverty and the present difficult
economic scenario for various families:
a reality that seems to spread all
around the Island.
Schools should take the steps to
extend communications to families and
the community.

Important for regular contact to be
established
with
parents
which
provides for continuous non formal
assessment and feedback.
Parents who are involved in school
activities and councils have an
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R
R

R

R

I

R

R

R
Local Community
Involvement

Managing change

R

advantage over parents who do not.
Profession and skills of parents should
be leveraged as a class resource.
Need to instil parental involvement
making sure that children do their
homework.
Social reality that parents do not have
the time to assist their children due to
work related realities:
propose a
school model which reaches out: via a
social worker who visits a particular’s
child home.
Teachers need to have access to
information in order to understand
children’s holistic reality including what
is really happening at home.
Parents perception by teachers
(introspection) is of interference: a
perception that can change when one
becomes a parent oneself and as
parent we seek feedback which is
positive and negative.
Parental meetings in the evening are
time restricted and better a full day to
allow for quality time for discussion.
Need for a structure which allows more
time to communicate – even on line to
give feedback to parents.
Involving parent in school upkeep;
leveraging parental talent, etc.

Should be increased community
involvement such as Scouts; Band
Clubs;
Local
councils;
Sports
Associations; Popular persons; etc.
C-

Noted that in video supporting the NCF
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Administration is to be given courses
as regards to what needs to be done
in Kinder classes – as it has been
mentioned that some have no clue
what needs to be done as they have
no
experience
in
Yrs5/6
or
Secondary.

R

S

the message is that the new timetables
are a given and this undermines the
sincerity of the consultation process.
Need to legislate against mobile vans /
units which are strategically placed
outside school doors selling junk food
in total contradiction with the
educational message: banned 200m
from school circumference between
800 to 1500hrs.
Being a primary teacher is one of the
most difficult jobs in the education
sector especially for those who do their
jobs with dedication, serious manner,
and with a passion: the higher the
expectations, the higher the support
structures required.
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R

Efforts being done on a more effective
transition from primary to secondary
schools are greatly appreciated –
information should be transferred from
primary
teachers
to
secondary
teachers so that all teachers know a
profile of strengths and difficulties.

R

S

Visits to schools, the pastoral care
team, guidance teachers and the
whole atmosphere and administration
help in the making a smooth transition.
A transition programme is carried out
for those students who hold a
statement of need – however there are
students, not necessarily statmented
or holding an SpLD diagnosis who are
having
particular
difficulty
with
transition and there should be the
possibility for transition programmes to
be more widely available.

S

I

C+

R

R

Basic skills classes need to be available
across the secondary school years. There
might be a mismatch in provision if a student
in basic skill class up to From 3 is then
expected to cope with Form 4 text book like
the rest of his peers.
Monitoring needs to take place to ensure
students who are in Basic Skills classes are
benefiting from these classes.
Those students who in primary schooling
have a Statutory Action Plan because of
literacy needs, might still need their support
to be continued at secondary level.
Those students who received Access
Arrangements in Primary and even in
Benchmark test at Yr 2 need to be
monitored. It is necessary to check that the
setting they are in reflects their ability and is
right for them.
Support service such as SPS and SpLD
might help out with this exercise, however it
requires coordination from the schools.
Subject teachers need to observe and report
where they think students are not in the right
setting.

A vey positive aspect of the new NMC
is that it is more student centred – the
new methodology of teaching, around
the 5 E’s aims to foster the student’s
motivation.
The need of more communication
between primary and secondary
schools is needed. It is not enough
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R

I

S

Teacher Support

R

that Form 1 is now being referred to as
Year 7. The good practice in the
primary schools has to continue even
in secondary schools (e.g. rules on
healthy food).
It is a good thing to organise more
meeting for teachers of the same
college i.e both primary and secondary
teacher together.
Same goes for facilities and services
available – like learning zones, support
services, master of discipline, etc.
Important to know which are the areas
of interest and what is being
implemented.
Lack of staff and resources at Wardija
school. Recommendation in the NCF
cannot be implemented in this school
due to the lack of resources and staff –
especially
those
students
who
completely depend on their teachers
and LSAs.
Teachers should be treated as
professionals.
Unfortunately the
community sees only the summer
holidays.
Teachers work not only
during school hours – teachers take
loads of the work and preparation at
home.
Teachers need official guidelines for
the teaching of eg Maltese for ‘basic
skills’ classes (such as whether they
should utilise the same literature books
used in other setting or can use easier
alternative books)
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Autonomy

C-

C-

Differentiated Teaching

I

Same objectives for different level
students with reduced depth for
academically challenged students.
However if concept is not understood
by students it is difficult to build on.

C+

C+

Teachers adapts and adopts different
teaching methods and teaching
resources.

I

S

Presently teachers are doing their
best to target their pupils abilities – in
most cases teachers are making use
of differentiated approaches.
The NCF speaks about students
centred approaches which are
already being made use of in class.

C-

C+

C-

When put into practice the NCF
becomes very difficult.
By itself, the NCF gives autonomy to
teachers
which
is
something
commendable but when one looks at it
more closer it is discreetly prescriptive
in terms that it does not leave any
space for flexibility on the teacher’s
part.
Some teachers are being told to follow
the NCF exactly unit by unit and if any
part is being left out because of a
lesson had been missed or extended
because students did not understand
the lesson, it would be covered for
revision.
Agreed that bringing together different
disciplines under one umbrella is
positive – this is already being done.
Teachers of certain subjects discuss
common topics and they tackle the
subject from their aspect.
Integrating different subjects result in
an engaging learning process –
however it might lead to the loss of
identity of a particular subject
particularly if a certain subject has
decreased number of lessons.
It is not clear enough if the different
learning areas will get the same
number of lessons.
Gifted children are not being
challenged enough – work is too easy
and children are bored or they simply
aren’t learning anything new. This is
seen especially in the case of those

S

This implies the need for more resources – it
is difficult when the school cannot provide
you with certain basic resources.

R

Teachers suggested of being informed of
what they will be teaching before school
ends as this will give her ample time to
prepare for the coming year.

I

With differentiated teaching the preparation
time of the lessons has increased so this
also puts more pressure on the teacher.

C-

Very hard to target everyone at the same
time in 40 minutes lesson.
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I

R

I

C+

R
R

C-

subjects which are having one exam
paper – the firs exercise is too easy for
these children. We need to help these
children aim higher.
When teachers try to meet the diverse
learning needs of all students, it
becomes extremely difficult to provide
adequately for everyone.
The level in the curriculum should be
matched to the child’s ability to learn.

I

Issue re number of students in class.

I

Not enough information to build up the
assessment papers for students with
different abilities.

Teachers are concerned that they are
not challenging the high achievers
enough and at the same time are not
giving enough help to those who are
not doing as well.
This is particularly so where you have
a one lesson a week – this sometimes
results boredom for high achievers or
frustration for the rest of the class.
Setting help in some situations.
Teachers agree that in principle
differentiated learning is the key to
learner centred learning.
The attempts at differentiated teaching
need to be strengthened.
Teachers need continuous training on
this aspect which is so important to a
new teaching approach
Differentiated teaching should not
mean more on us on the work being
carried out at home because not all
students can be relied on to do
assigned work and not all households
are supportive of continuing work at
home.
Training is also needed in the area of
Page 198

Maria Regina - Secondary

Maria Regina - Secondary

Maria Regina - Secondary

Document titled - Implications of the NCF
/ How does the NCF Mirror out best
practices? (NoMR1)

Document titled - Implications of the NCF
for my Classroom Practice (NoMR2)

Document titled – Cross-Curricular Theme
(NoMR3)

R

S

C-

C-

S

S

I

C-

learning
styles
and
learning
differences due to the specific
conditions which affect learning.
Teachers
need
support
from
classroom aides and other sources in
order to cope with the planning and
implementation needed for effective
differentiation.
There is limited success rate when
trying to integrate high achievers with
low achievers.
Teachers felt that the NCF favours the
gifted students and offers limited
opportunities to the students who have
limited academic abilities.
Since there are many different abilities
in class teachers need to prepare for
different abilities accordingly; thus
more support is needed. Such support
could be provided by LSAs.
Peer preparation programmes could
help to make pupils with IEN more
accepted and socially included.
Emphasis is being made on the
teacher owning all students so
adequate
cooperation
between
teacher and LSA has to be in place. It
was noted, however, that it is very
difficult for LSAs to find time to speak
to teachers.
This will mean more preparation work
for the teachers.
It was also
commented that this is not practical
with the number of students in the
class – 20 – 24 student is difficult to
manage.
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Cross Curricular Themes

C+

Quality Assurance

C+

I

Syllabus

C-

No apparent reduction in syllabus
content – syllabus is still loaded,

I

Syllabi are overloaded and not student
centred.

I

The NCF advocated teachers to cater
to all students’ individual needs and
learning profiles but due to too many
objectives,
especially
in
some
subjects one lesson is not enough to
cater for everybody.

I

C-

There is pressure to more on due to
compact syllabus but basics are
crucial for a sound foundation.
Repetition through different context is
thus out of the question.
The systems of settings should be

C-

Although inquiry based learning may
be more interesting for the student, it
may also be more time consuming. If
the syllabi content is going to be the
same as in the present system, there
is the problem of how teachers will
manage to finish of the prescribed
syllabi.
Teachers are finding it hard to teach
students of different abilities. With this
system neither the high nor the low
achievers benefit.

S

I

I

Agree that this makes sense especially
when it comes to sharing resources and to
help bring more consistency in what is being
taught. Different subjects can tackle the
same topic in a different manner. This can
serve as an advantage for the students to
help them assimilate more what is being
learnt.
Agree that currently there is a clear attempt
in maintaining high quality education and
that there is a structure that promotes this –
for example Education Officers visit schools
in a regular basis and assistant heads sitting
in on lessons.
Concerned that the proposed role of the
Quality Surveyors should not be rigid and
allow for flexibility in lesson planning. In this
respect more guidance has to be provided
with what is expected by the Quality
Surveyor.
Argued that the fact that the syllabus is
continuously changing is not facilitating the
teacher’s job.

English teachers are finding it hard –
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done in all subjects not just in English
and Maltese. This poses a problem
to both the highflyers and the
academically challenged students. At
the end they still want to sit of the
MATSEC.
Syllabus spread over 20 weeks when
in actual fact there are 27 weeks
which necessitates rushing: time
constraint
One has to adapt the syllabi to the
new framework.

there is a lot of content and the new
prescribed lesson plans offer little
flexibility.

C-

C-

C-

CC-

Children in Class

I

With literacy classes where the
number of students is so large (25)
working with them is still very difficult
– it is already so with 10 students.

R

Timetable

C-

As things are now, first formers have
2 lessons per week. The number of
lessons in the future still undecided

C-

Science teachers commented that
students cannot move from one stage
to the other if the basic stage is not
assimilated.
Teachers are worried about this new
system since it is more prescriptive
and give little allowance to flexibility.
It was suggested that it would have
made more sense to work on the
framework rather than focusing on the
syllabi.
The new syllabus is very restricted and
gives no flexibility to the teachers.
Cultural activities, meetings, sick leave
and other activities are not considered
in the new syllabus for Form 1.
How can one make up for the lessons
lost?
The bigger the number, the more
difficult it is for the teacher to give
attention to the students. Now is the
right time to reduce the number of
students considering that in the
coming future a number of teachers
will end up without a job due to the fact
that there are less children in our
society.
Family friendly measures are referred
to as an advantage to the new
proposed timetables – the teachers

C-

Not in agreement to change the school
hours. Against extending more the school
hours. As per the NCF recommendation
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since History is to be incorporated
with Citizenship Education.

are in disagreement with this – they do
not want to act as babysitters.

there is an extra time of 50, however no
extra pay is mentioned.
School hours are extended intensively from
last year – teachers have other family
commitments too.
Not in agreement to change the timetables.

The number of lessons per week for
the foreign languages in the NCF are
not enough to give a proper chance to
students to follow the demanding
syllabus – making it more difficult for
regular students to achieve their
Matsec results.
More lessons is ideal as the syllabus
is so vast.

S

S

R

R
S
I
I

S

C-

I

Teachers are against holding staff meeting
every week or every fortnight – once every
term is enough.
Against the model of having 4 lessons
between breaks – prefer model 3 (break) 3
(break) 2.
In agreement that timetable are prepared by
the college – as is at present.
Teachers questioned re ALM.
Concern re teacher redundancy due to this
reform.
Commented about the timetable proposed
showing a 6 day cycle – this will not help in
the transition of Form 1 students.
The only positive point in favour of this
timetable is that if school activities always
happen on Friday the lessons of Friday will
not always be affected.
Many
individuals
who
have
other
commitments after school showed concern
about the lengthening of the working hours –
all present were against having extended
days for staff development.
Some language e.g. Italian in Form 1 have
three lessons per week – 3 lessons per
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S

Once a student masters the skill of
reading and writing, a spill over effect
should be noted in all the other
curricular and non curricular subjects.

R

C+

Positive feedback came out in support
of LSA assigned to subject.

C+

week wont make up for the content in the
syllabus.
One needs to create space on the time table
where teachers of different subjects can
meet to discuss and plant he topics they will
be presenting together – this will surely
consolidate the learning.
Agreed that LSAs should be subject based.

Teachers from the Resource Centre
pointed out that they notice that
students who used to go to
mainstream schools are heavily
dependent on the LSA whereas those
who attend Resource Centre from
early age are more independent.
LSAs should be posted according to
subject because it is quite difficult
tackling all subject in a whole day.
Therefore they would work on the
same system as teachers and they
can also work better with teachers and
students.

C+

The LSA deployment models mentioned in
the NCF doc are good models and should
be implemented ASAP.

R

The physical environment also needs to
allow for support to be provided:
Support services need room to
operate.
Multisensory rooms are not only
beneficial to primary school
students but also needed in
secondary.
Some students need a quiet room
to spend some time in due to
effects of medication of because
hyperactivity, etc,
LSAs remarked that the earlier they know
the students’ needs and the sooner they
have an IEP in hand the better they can plan
to support the student.
Teachers also need to get to know of
different conditions which may be affecting
the students they are presented with as
early as possible – mentioned difficult to

90m
Curriculum
Development

Teacher Roles and
Responsibilities

R

Communication
and LSA.

S

Must be able to work as a team.

S

R

Networking capabilities between other
college teachers and work with other
professional bodies’ example perfect
of discipline, councillor, trainee
councillor, trainee career advisor,
social workers.

R

R

One of the SPD meeting would be
that the different professional bodies
would identify themselves and their
work mentioned.
LSAs should be subject based and
not class based, as no LSA can be an
expert in all the subjects.

I

Teachers can feel hindered when
delivering a lessons

R

C+

A more collaborative teacher – LSA
team would make life easier for both
apart from being fully accountable and
responsible when teaching students

R

R

between

teachers
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with difficulties – if we really want
‘Quality Teaching for all’ as highlighted
in the NCF document.
Subject based or class based LSAs –
most of the teachers agree to this but
still feel that students with a Full time
one to one or Full time statement need
the support as given at present.

access reports, CRC’s,etc.

C+

LSA find that the new suggestion of
their support to the class rather than
the child is a better option.

R

S

Students in extreme difficulties still
need the support of the LSA as one to
one.
LSAs believe that training is
extremely important especially if they
have no knowledge of the subject.

R

LSAs might be deployed according to
setting or subject.

S

R

Teachers are in agreement that
teacher support is mentioned in the
NCF.

R

I

Teachers claim that they did not
always feel supported when they went
out of their way to support students
with additional needs and would like to
feel that they are.
In some setting (particularly mentioned
Naxxar which is phasing out) there
seems to be a lack of resources to
work with.
Support services are being set up in
order to provide direct support to
colleges. These help us consider the
students as whole persons, including
also their home.
LSAs should support all students who

S

S

I

S

C+

S

SpLD teachers noted that SpLD service is
mentioned in the NCF document only with
respect
to
Special
Examination
Arrangements – the role of the service is not
merely this. SpLD staff do not only offer
individual support to the student but also
support to their families and the schools also
on a curricular level.
Guidance teachers noted that they were
note mentioned in the list of Support
Services offered.
Agrees with the points mentioned with
regards to Teacher Support – it has been
mentioned that the human resources within
the school should be used. For example if a
teacher is proficient in the use of interactive
whiteboard why shouldn’t she / he be
allowed to give presentations on its use? –
this would avoid hiring outside personnel.
Student still need the support of LSA as one
to one.
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S

S

R

R

R

R

R

need help – thus, students without a
statement of needs can still get
support from the LSA i.e. they do not
necessarily have to have a ‘label’ in
order to get supported.
Teachers have to be aware of the role
of people who offer support services.
Some links already exist between
teachers and support people; however
there is still some way to go before
effective cooperation is achieved.
Adequate support can be achieved by
having different professionals working
together.
It has been noted that perhaps more
psychologists are needed due to the
long waiting list of referrals for
psychological
updates
and
psychological assessments.
People who offer support services can
be introduced to the school staff during
PD sessions. In this way the staff
would get to know them as individuals
as well as their roles. This could help
in encouraging more links to develop.
People who have been supporting
students in the past years, such as
PSD teachers and Guidance teachers,
need to be acknowledged. They could
work cooperatively with people from
the support services.
There needs to be coordination
between people who offer support
services and the school staff.
It has been suggested that in order to
help the class an optimal way there
should be both an LSA linked to the
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R

Professional
Development

S

subject as well as an LSA for individual
pupil /s. Thus the needs for the pupils
with IEN would not need to be
sacrificed for the needs of the rest of
the class.
Teachers need to know what to do if
faced with problematic behaviour in
class. Perhaps guidelines could be
written which would say what a
teacher should do in order to get
immediate help if needed.
The idea of professional development
is already being practiced – however it
was commented that the new syllabi
will make this difficult to achieve.

R

R
I

R

R

The overall feeling is that the induction
course is beneficial – it bridges the gap
between the public educational sector and
the private / church one.
It was suggested that a better practice
would be to further specialise the induction
course.
LSAs do not have an induction course – it is
felt that it should be provided.
Although
courses
are
offered
at
departmental level there seems to be an
issue with time allocation and / or
replacement for that teacher to be allowed
to take time off. There has been a case in a
group, where a teacher was not allowed to
participate in the Let Me Learn programme
due to the above issue.
SMT to plan ahead and allow for these
specific cases. Moreover a teacher who
plans to attend a course should inform SMT
in advance. This in turn means that the
course dates should be published at a very
early stage.
A solution for the time allocation issue would
be to plan the courses during teaching
practice or when there is a surplus of
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Mentoring

R

S

R

Language as a Medium
for Teaching

Learning and Learning
Environment

R

I

S

A new form of diversity is becoming a
challenging issue in schools – the
number of foreign learners who have
difficulty with understanding and
expressing themselves in Maltese and
English and therefore have difficulty in
accessing the curriculum.
Some schools are also adopting a
Maltese for Foreigners group.

S

S

support teachers.
The mentor should aid the teacher involved
from the start of the scholastic or event at
the induction programme level rather than at
a later date in the scholastic year as what
happened this year. This would help the
newly appointed teacher to have a stable
point of reference to help him / her
throughout the year.
The mentor should ideally be from the same
school rather than the same college. The
mentor should be familiar with the school
and the practice of the school. If the mentor
is from a separate school the mentoring
process may be hindered.
A College based staff support service
should be introduced. The group is aware
that there is a support service at division
level but we suggest introducing it at college
level.
This should focus on both the
professional and personal level.
Given the fact that there are a lot of
foreigners in our schools, English has to be
used in lessons which are supposed to be
done in Maltese (such as Social Studies) –
hence foreign students should be put in one
class so that the teacher can do a lesson in
English for them.
Universal design for learning suggests that a
child should be taught in a variety of manner
and seen as a holistic being – this is a good
practice.

Diversity
enriches
the
classroom
environment – the group is very conscious
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R

S

S

S

Teachers and LSAs are already
dedicating much time and effort to
helping these students to settle into
the school system – however they feel
this is not enough. A structured needs
to be put in place where the needs of
these students are met. A suggestion
is a sort of Newcomer Learning
Programme (such as Manchester
model) whereby students first gain
access to basic language access
without which curricular access will
always be limited – this could happen
as a block period before joining
mainstream or in the meantime during
lessons which they opt out of.
Inclusion – use existing differences to
learn from each other, respect and
accept different views.
Help
students
experiment
and
investigate to obtain answers by
themselves so that the learning
process becomes more interesting and
attractive

S

Role as a teacher becomes more like
a guide towards helping the students
increase their knowledge.

R

S

R

of its importance and presence in the
classroom environment – for example
religion teacher uses other beliefs students
have to highlight points in class.
The question of sexual orientation, bullying
and social economic background was also
discussed. The group is aware of these
topics and of the tools available to promote
diversity and counter xenophobia.

Student Centred lessons will help the
students in their future career – the issue is
that there is not time for this.
Can the participative / collaborative style of
leadership for learning be adopted by the
teacher in class? Today one speaks of the
shift from knowledge-based learning to
competence based learning. The teacher is
no longer regarded as that person standing
on the class platform delivering lessons and
feeding knowledge to a passive audience.
The trend is moving towards active student
participation.
The introduction of certain novel resources
(eg interactive whiteboards) is enhancing
interactive learning. The teacher may take
the role of facilitator in the sense of assisting
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R

Lifelong
learning
(all
subjects),
decision making, active citizens, group
work, teak work, tolerance, mutual
respect, learning to listen to others.

I

S

R

R

I

Some teachers suggested a type of
withdrawal systems where students
can be taken into another classroom –
this may be done during religion
lessons where you have non-Catholics
in this classroom, however we know
that discussion is going on with the
college, where such students are given
lessons in ethics.
The setting system should be available
to all subjects and not just to the main
three subjects.
Student centred teaching is a good

C-

each student to participate and contribute in
his / her individual way. Consequently this
student teacher interaction may call for the
collaborative style of leadership that the
teacher needs to adopt.
Does collaborative leadership always work
in class? Are all students so well disciplined
that they cooperate and give their share, no
matter how small it is? What about those
few students with challenges behaviours?
Does the teacher need to be authoritarian in
such cases and exert the dictatorial type of
leadership? It seems that at time the latter
style of leadership still holds good.
Unfortunately members of staff have to face
certain situations over which they do not
have control. Students come from different
family backgrounds; some even come from
broken families or one parent families.
The need was emphasised to remain
flexible when presenting certain topics and
this would not put time restraints on the
teacher to present parts of the syllabus by a
certain time.
All agreed that the change is too drastic – if
it was a bit more gradual it would have been
better for both teachers and students.

I

Setting was done only in core subjects and
not in the other subjects.

I

PSD and Social Studies teachers argued
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practice – however it is not practical to
all subjects (e.g. Maths).

that they already teach Ethics to students.

Citizenship Education

R

Religious Education

R

Religion can be differentiated by
means of ethical education.

Health Education

S

Science Education

S

Aim attained by the continuation of
this topic in this subject.
Those who do not opt for science
subjects will still have the General
Science to deal with.

I

R

When students have to choose their
subjects in Form 2 they are compelled
to choose two science subjects and
are not allowed to choose one
science subject. This will undermine
the popularity of science.
Students should be given the option
to choose just one science subject if
they want and not compelled to
choose tow or something else.

R

R

C+

R

C-

This two science subjects options will
dissuade students from choosing
science at all, even before they
acquaint themselves with what the
science lesson actually entails.

I

I

Naxxar boys – Science subjects have
been divided into 2 extremities –
students can either take plain Science

R

Science teachers feel that the choice
of science options could be improved.
They are proposing that students could
also be offered the option to choose
one science subject with another
option – otherwise the proposed
system of four options is fine.
The choice of the core science is
welcomed by most of the science
teachers.
Most teachers are
understanding it to be the easy
science option.

I

Encourage cultural visits – this will make
History lessons more student centred.
Religion in general should be taught at
Secondary level – this will help students
accept different beliefs.

Concerned as students in Form 2 will have
to choose whether to continue studying
science or choose Biology, Chemistry or
Physics – teachers have argued that
students will opt for a subject that is already
familiar to them i.e they will opt for science.

Other teachers are asking for more
detailed proposal of the core science
syllabus since they feel that they
cannot take it for granted that it is
going to be easy.
Some teachers are worried that most
physics teachers will be redundant and
that most students will not choose the
sciences as an option since in the
common view these subjects are still
perceived as the hard subjects.
A new public culture that promotes the
sciences should begin.
Science teachers are aware that a new
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all through the 5 years or else take
Physics and a second science subject
(either Physics and Biology or
Physics and Chemistry).
But are Physics teachers who are
usually graduates of Maths and
Physics knowledgeable enough to
teach Biology or Chemistry to Matsec
Level?

system is being launched in the
teaching of science in the primary
years.
R

I

Would the certificate in Science after
Form 5 allow them to continue their
studies in whatever their choice when
the requirement today is Physics.

I

I

Science teachers are not prepared to
teach Biology or Chemistry.
What will happen to students who
have taken the easy option – will they
be able to continue their studies?
Students who already find it
demanding taking Physics – can they
deal with the second Science
Subject?

I
I

C-

Mathematics

R

It was agreed that students should
have more of the fun experience in the
learning of these subjects – yet this
should be planned well since one
cannot forget the content of the subject
matter. One needs to know more
about the standards required so that
the students experience a smooth
transition if they decide to further their
studies in the sciences at higher
levels.
Science talks / presentations on the
choice of these subjects are too short
and the choice made on the part of the
student at time is not mature or well
informed.
Whether the system permit more
flexibility – if for example a particular
student discovers that the material
sciences subject is beyond him / her –
could he / she change the option to the
core science?

Lack of creativity and innovation was
commented – subject like Art,
Technical Design, Home Economics
and Music are not given the necessary
importance.

Lessons
plans;
Clearly
stated
objectives; Well structured syllabus;
Available resources and links
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Different levels in classes; Teachers
strait-jacketed due to time constraints;
Too much rigidity / no flexibility;
Classes too big for available activities
/ resources/ links and not enough time
in which to carry all these out.
It is essential to improve the English
speaking and writing skills and the
NCF fully acknowledges this for
besides the importance of this
language worldwide, most textbooks
in our schools are in English.
Therefore it makes sense that
teachers
who
teach
subjects
supported by English text books
should teach in English.
Does not mean that switching is not
allowed but thus students are
exposed to both languages for a
longer period of time. After all the
majority of our students are exposed
to Maltese only as soon as school is
over.
Many subjects (not languages) have
their specific language of instructions
– English or Maltese. There are
being cases of teacher in (example)
Maths who need more help in
English, therefore they would need
some support by the school or
education authorities to master better
the language.
Although Maltese is the language of
State schools in Malta, importance
should be given to English as a
second language.
Some primary
schools are holding activities like a

R

Teachers feel that students need to be
proficient in both English and Maltese.
Some were in favour of having Maltese as a
language of instruction pointing out that it is
our native tongue and we should not lose it.
At the same time it was agreed that if
student want to continue advancing in their
studies in Malta or abroad they will definitely
need English.

R

Important to create Reception Maltese
classes that caters for the needs of those
beginning fto learn the language.

R

Agree that foreign languages should be
taught at Primary Level.

R

There is the need of Primary Teachers
teaching foreign languages.
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day in the week when students speak
in English in order to help students
learn it better – this is something to be
encouraged.
The language policy is crucial – it
works perfectly with high and medium
achievers but should be modified for
academically low students in order to
ensure comprehension of topic.
The introduction of language labs to
promote speaking and pronunciation
is essential as these promote self
confidence
and
lessens
the
probability of bullying the weaker
students.
When communicating with students
and
parents,
teachers
and
administration staff should use direct
and concise language avoiding
difficult jargon and ‘buzzwords’ that
appear from time to time.
Maltese classes should be organised
for foreigners who do not speak any
Maltese.
Students need to learn to speak
English and / or et used to speaking
(and thinking) in English at Primary
Level. A language policy should be
adopted at Primary level (if not at
Kindergarten level). This policy seem
to be failing or otherwise is not being
implemented
at
Primary
level
because at secondary level we are
getting students who can neither
speak nor write in either language –
ideally the language policy should
start
being
implemented
at

R

The use of libraries is necessary for
languages.

R

Important that the language taught at school
is being practiced in the class by the
students.

R

Come up with a plan for foreign students to
understand lessons delivered in Maltese.

R

Maltese Exams should be similar to the
English exams i.e. language and literature.

Page 213

R

S

Arts Education

I

Maria Regina - Secondary

Maria Regina - Secondary

Maria Regina - Secondary

Document titled - Implications of the NCF
/ How does the NCF Mirror out best
practices? (NoMR1)

Document titled - Implications of the NCF
for my Classroom Practice (NoMR2)

Document titled – Cross-Curricular Theme
(NoMR3)

kindergarten.
Maltese classes should be organised
for foreigners who do not speak any
Maltese.
Shakespeare is not for some students
– giving them basic English would
help them better in their lives.
Music is now one of the subjects that
has lost its standing – it has been
included
at
Primary
Level,
encouraging its choice at Secondary
only to find that it will not be offered
as a standard subject but as part of
the arts group of subjects (meaning 6
weeks of the subject for the year).

Education
for
Sustainable
Development
Entrepreneurship;
Creative and Innovation

Examinations
Assessments

and

S

C+

R

Sciences are imparted in English
exclusively and the exam is in
English. It is recommended that a
modification in the exams be
introduced in which the students who
find
difficulties
in
expression
themselves in English are allowed to
answer in Maltese.

C+

Formative assessment is already
being carried out and is found to be
effective as it is more holistic in its
approach – it is also learner centred.

S

It is not fair to penalise students due
to their weakness in English when in
actual fact they are being assessed
about the subject content and not the
language through which it is imparted

R

Teachers believe that it is wise to
retain the tracks so that the
educational system serves a purpose
to low achievers and not a disservice.
Knowing full well that the low

I

Some subjects can enter in this subject
more than other subjects – subjects such as
Home Economics already treat this theme.
This is already done through group work in
which students are given specific roles such
as group leaders and are encouraged to
take initiative Scoops programmes was a
way of introducing this concept.
Those who are slow learners or having
learning difficulties may find themselves in
difficulty as they have to do the same exam
paper as others.
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(a similar policy is adopted in the
English listening comprehension task
whereby students are not penalised
for any spelling mistakes).

achievers would be sitting for the same
papers as the high fliers does not
make sense and it would defeat the
very purpose of what education should
be.
A form of structure is needed for
teachers to grade students – it is
deemed fir that teachers would not
have interferences from external
bodies.

I

Some students have a high level of
education and knowledge of particular
subjects, but they are let down by
their parents when it comes to decide
what level of exam to take.
The teacher suggests a higher level
of examination whilst parents think
otherwise.

R

S

Some teachers would like to have the
authority to decide for these students
who have unsupportive parents.

R

R

R

R

R

Something very positive is that marks are
not subject based only.

The need to know the level of the
students is essential - it was
suggested the need to compare
students grades with other colleges –
at the end of the day students all sit to
the same – MATSEC.
It was suggested that exams papers
th
th
for the 4 and 5 primary classes
should be prepared by the teachers of
the same college.
th
Exam papers for 6 year primary
classes should be prepared by the
EAU – this will prepare the students for
national exams – however this will not
be considered as a benchmark.

C+

All agreed with the concepts presented on
assessment. The formative and summative
assessments are both seen as important.
While the former is given its due importance
one should not forget the latter.

C-

Commented that the MATSEC exams will
still be there – at the end the students still
have to face the music and dance.

R

It was suggested the need of a
professional person assigned by the
EAU to translate in English exams
papers of subjects taught in Maltese –
Religion, Social Studies and History.

R

The group feels that currently students are
being assessed continuously throughout the
educational years.
However different
criteria for assessment need to be applied
such as eLearning – will it be part of the final
assessment.
There also needs to be
uniformity within the school, the college and
on wider scale, nationwide.
It is suggested that very clear guidelines are
issued on what should be assessed.
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C-

R

R

S

This will avoid the possibility of having
exam papers in the hands of different
people for the translation.
It was commented that the new
framework does not have enough new
proposals on assessments. It was
commented that even though students
got good results, the same students do
not seem to doing any progress in the
same subject (e.g. Maltese and
Maths). In Maths the teachers were
requested that all those who got 50
and above have to follow the scheme
A lessons – this is not the appropriate
programme for all students.
It was suggested that the assessment
of benchmarking has to be analysed
throughout the whole process to give a
real picture of the students’ abilities. It
can be used as an assessment tool for
nd
the 2
term and how it can be
rd
reflected in the 3 term – this should
be a public report.
It was suggested the idea of multiple
approaches of assessment throughout
the full scholastic year.
The summative system is too limited –
it does not give a real picture of the
students’ abilities and sometime not
fair.
It was suggested and agreed to
include more project work on all
subjects – and this should be given a
20% of the global marks.
It was questioned why not to consider
the work carried out by the student
throughout his / her secondary

R

Shouldn’t analytical, critical and creative
thinking be assessed, especially since it is
part of Principle 1 of the NCF? How should
an educator go about doing this?
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I

C-

Facilities and Support
Structures and Services

C-

I

I

R
R

R

No physical facilities as yet to
implement changes in NCF. Some
teachers are still without laptops and
no internet facilities.
Smart boards would become really
accessible if usage training sessions
cover the three terms and teaching
process slowed as to incorporate
theory chunks with consolidation
through practice.
Classes are shared and therefore
laptops, file, are shared as well.

C+

classes.
Teachers suggested that their role in
the final assessments (SEC) is
necessary – at the end of the day the
teachers knows best the students.
It was suggested that if exams will be
college based, teachers would require
the necessary training.
The full
process has to be followed and
implemented.
It was commented that it is not fair that
religion primary exams are prepared
by the Head of Departments
(Secondary Religion).
Technological advances are always
welcome in the classroom.

S

Interactive Whiteboards should not replace
the normal whiteboard because they
complement each other.

I

2 hour course on how to use
interactive white boards is not enough.

I

Courses should have been offered before
interactive whiteboards were installed.

R

Technical support with the interactive
whiteboard at school is needed.

C+

Use of different resources – visuals,
ICT and interactive whiteboards.
Technology helps in the learning
process – training for teacher to use
interactive whiteboards.

I

R

Students allowed to produce home
works done on the computer – doing
research and producing power points.

I

Interactive whiteboard can cause
misbehaving in class.
Not all secondary schools in this
college have availability of resources
to support particular students –
photocopying service is also not
available at Naxxar’s Boys.
No technology is given to LSAs – such
as laptops – so LSAs still depend on a
lot of printing – very often done at their

Some positive aspects of the interactive
whiteboards are that it serves as a visual aid
– it avoids a lot of printing.
Internet should not be filtered.

I

R

Teachers feel the importance of having a
technician present in the school to support
the teachers using this tool.

I

It was felt that the 2 hour in service is not
enough.
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Allow
students
to
use
their
imagination, search for information
and be creative by using pc
programmes. This will create more
work for the teachers but the students
enjoy it and are more interested in
doing the work because they are
growing and living the technological
progress.
Interactively – students
actively participating in the lessons.
Access to computers students will be
able to make contact, give boost to
their ego by producing good work and
make sense and meaning of things in
their life.
Internet cannot offer resources for
Maltese lessons – it is rather limited
especially for basic skills where all
material is expected from the teacher.
Teachers think that they are not given
the same weight when it comes to
resources and facilities.

own expense and after school hours.
The many online resources and
interactivity present when other media
are used enhance the learning of all
students by particularly of those with
difficulties.

Demoralising when in class the
technology is poor – it is detrimental
in some subject.
Resources are
important to all subjects.
Some Smart interactive whiteboards
have different programmes / software
– how can the roaming teacher work
with a laptop which cannot open such
programmes.

C+

C+

I

I

R

Teachers are pleased that they are
given more teaching resources such
as the interactive whiteboards – these
tools are helping them to facilitate their
teaching.
Science teachers are also pleased
about the fact that they have more
equipment in the laboratories.

I

R

Not all teachers have access to media
hardware such as an interactive whiteboard,
cd players, internet connection or limited
access to – MITA tends to block many
useful sites.
More training is required on interactive
whiteboard. This is required to make the
lessons more effective.

There should be a serious plan about
the availability of resources – at Mosta
Girls’ secondary there are constraints
about the use of the laboratories –
besides there are no chemistry labs.
Whether the present labs have the
necessary equipment for the new
requirements?

S

It was suggested that students should have
tablets.

I

There was the need for information of how
the problem of absenteeism was being
addressed.

2 hours training on interactive
whiteboards is not enough.
No
support in case of problems and
difficulties with whiteboards.

R

The need for detailed information on the
psychosocial services of the college was
clearly expressed – a number of participants
did not know about this service and who
were the team members operating the
services and the information given in the
NCF was not adequate enough.
The need was also felt to be furnished with
information regarding the duties of each
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When teachers are transferred to
other schools why can’t they keep the
laptop rather than give it back to the
school and maybe not get another
one in the new school.
Some schools do not have support
technicians – they visit the school
every 2 weeks.

R

S

I

S

Text books

School
Outings
Extra-curriculum
Activities

R

and

R

English spoken activities should be
organised
to
help
students
communicate in English activities
which re related to English culture
such as: English Breakfast / Pancake
Day / Shrove Tuesday / a film festival
about English films.

I

Teaching handbooks – very handy to
find present level of attainment in each
strand for each subject and plan goal
for the IEP based on the next level.
Extra curricular activities are interfering
with the prepared scheme of lessons.

member of the team.
Taking part in school’s PD sessions and the
booklet being prepared were two of the
recommendations
given
during
the
workshop presentations to address this
problem.
The majority of schools accepted the service
of this relatively new entity and provided the
necessary rooms and equipment for the
performance of this service.
Not all schools provided such multipurpose
rooms and equipment for the college
psychosocial team members to work in
when they visit that school to provide their
service – these schools lack the necessary
space to create these rooms.
Adequate financial investment in the college
based psychosocial services would address
these and other situations better even to the
point of equipping team members with
adequate technological equipment.

I

School outings help students a lot but this is
almost impossible to achieve since the
syllabi are extremely intensive.

R

Create a balance between the dream of how
college should work and the reality of
student activities, teacher syllabus, other
outings.
Outing which involve fees are very

I
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I

I

School Management

Special Needs

Students' Involvement

I

I

Students with Individual Education
Needs (IEN) are being included and
accepted in class as is the presence
of other adults (LSAs) – however it
has been observed that some
students with IEN still stay on their
own during break.

I

restricted.
Resource centre are restricted from creating
activities. Such as Christmas concert is
removed due to orders from higher
authorities.
School outings / discussions and teamwork
is impossible to achieve since the syllabi are
extremely intensive.
It is quite difficult at times to cater for all
diversities, especially where there is a
situation in which half of the class is Maltese
and the other half is foreign.
It was argued that there could be conflicts
between the Maltese and foreigners.

Statement of students – there are a
number
of
Psychiatrists
and
Psychologists who are not yet aware
that categories for types of support
have changed – for example – Full
time and Full time one to one are not
exactly the same.
Reviews of statements are also
imperative
–
sometimes
a
Psychological report was done when
the student was 3 years old and no
further assessments were carried out.
R

R

R

Through varies tasks students should be
enables to show their creativity – for
instance when given an essay they can be
given the freedom to handwrite it / type it /
present it in a powerpoint / present it in
picture, etc.
Special assemblies may include projects
conducted by subjects where students
themselves choose theme to work on.
More
participation
in
projects
and
competitions should be enhanced.
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R

Social Needs

Parental Involvement

I

Discipline seems to be missing and
some students are being excused
instead of being reprimanded.

I

I

When sent to Learning Support Zone
some students find it as a bonus
rather than a chance to work on the
subject.

S

C-

If a student is excluded for 3 days
from school parent phone the Division
or Ministry and the student is
reinstated – some parents do not
want their children home.
The importance of the support form
and awareness of parents is crucial.
They should be informed about the
Language Policy at the beginning of
the year and involve them in school
activities.

S

R

R

R

R

Parental involvement is necessary
when it comes to science subjects.
Parental
motivation
should
be
enhances – also the social means of
communication could help out in
informing more about the science
subjects.
More contact between parents,
teachers and LSA is needed.
More responsibility could be given to
parents, such as asking them to
ensure that their children get all the
equipment they need for school.

S

Important to give time for students to voice
their opinion.
Sometimes parents do not cooperate with
teachers when their children misbehave,
instead of collaborating with the teacher and
exert discipline on their children, they tend
to side with the latter.
Some parents
emphasise that children have their rights
which ought to be safeguarded, but they
also need to remember that their children
have duties too.
The style of leadership a teacher needs to
use in the Learning Zones where challenges
behaviour seems to be the order of the day.
There was consensus that an adopting
participative leadership does not work in
such environments – very often one needs
to exert military discipline on such students.
Although the trend is moving towards a
participative / collaborative style of
leadership for learning the authoritarian style
still seems to hold its place vis a vis
challenging behaviour.
Parents should be stakeholders in their
children education. Feedback from parents
is necessary.

R

Teachers
parents.

should

act

pro-actively

with

S

Classroom size affects the creation of
relationship with parents.
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R

Parental skills should be linked with school
policies.

R

Parents should be given the opportunity to
give talks to students about their profession.
Backing of teachers / school policies from
parent is necessary.
Transition as an experience for primary year
6 students (trainee career advisor) involving
parents, students and teachers.
The way parents are welcomed in the
school should be a positive experience
(examples creating subjects stall when there
are subject meetings) and for example
having a refreshments during the meetings.
Most of the parents are not informed / aware
of the realities in the classes.
e-Learning cannot be used 100% as a lot of
classes do not have an interactive
whiteboard and internet is inaccessible in
classrooms

S

R

I
e-Learning

C+

I

Agreed with the introduction of eLearning – it is a progress on the
traditional methods.
All agreed that interactive learning
motivates both the teachers and the
students.
It was noted that there are students
who are not motivated with the use of
technology.

I

C+

I

R
Comments / Others

I

The overuse of computer by students

I

In agreement with eLearning – it is very
helpful as a memory aid because all of the
learning styles are being targeted.
Issue with keeping up with the syllabus as
eLearning lessons take up lesson time to
implement especially when catering for
students with different abilities. There was
consensus that in such cases the tasks
should be graded according to the individual
level of each student and not the media
being used,
Classrooms should be equipped with the
necessary tools for eLearning.

The Physical environment sometimes
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(chatting) which limits students
management time and the negative
influence of text messages cannot be
over emphasised.

in itself is a constraint. Particularly
mentioned at Wardija where certain
rooms get flooded when it rains,
means that there is a waste of
valuable time.
Moving from class to class in a special
school set up such as Wardija often
presents with problems for certain
student.
Teachers were asking of how the
rotation is going to take place.

The group agreed with the proposal of
an immersion programme for foreign
students in schools in order to learn
English or Maltese.
The NCF is not teacher centre but it is
student centre example hand on
activities,
presentation
and
discussions.
Ongoing training for teachers is very
important.
When students have problems – this
can be reflected in his work and
attitude.

I

I
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Thematic approach is easier to
achieve in EY.

C+
S

Very well presented.
Should be a good transition from K2
to Y1 as it is believed that there is a
big gap in these years.
Should be more communication
about topics covered between KGA
and Yr 1 and Year 2 teachers
particularly to remove overlapping
and repetition of topics.
Teachers require more training
especially in technology.

R

I

I

R
Autonomy

St Benedict College

C+

R

Teacher Support

St Benedict College

S

Resources to teachers needs to be
strengthen as they are currently
limited.
Several teachers feel incompetent to
merge core subjects with subjects
such as EA and PE.
Need for guidelines to integrate
activities into current curriculum.
KGAs believe that teachers' flexibility

C+

I

Although Abacus was developed to allow
for movement between one level to the
next in a fluent and linear manner, its
planning is creating multiple gaps most
notably those from Yr 2 to Yr 3; and Yr3
to Yr 4.

C+

Agree with NCF general objectives
regarding Maths: simulate curiosity; instil
interest
for
learning;
promotes
exploration.

Opportunity for every College to
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and adaptation should be given
space.

develop the way language is
conveyed once provided with precise
guidelines to be followed by all
schools.

Differentiated Teaching

Cross Curricular
Themes

C+

Agree
and
are
already
amalgamating in Early Years - for
example counting, music, and PE in
same lesson.
Concern with regards to ability to
teach certain subjects.
Should focus on depth and not
width.

C+

Literacy is being targeted as a crosscurriculum system which is an ideal
way for students to learn to love
Languages.

R

R

Need for review of subject content.

S

R

Links should be established through
on-going assessment.

R

R

Thematic
approach
requires
considerable planning before hand
and this should be integrated as part
of the syllabus.
Syllabus needs to be reviewed as
otherwise teachers will stick to their
usual routine of teaching to assure
full coverage of syllabus.
With creativity teachers can link

I

Review of the Language syllabus by
merging various subjects into LA
should help to provide more time for
discussion,
dialogue
and
communication.
Balance between the 4 Language
skills is a must to acquire complete
and adequate core competencies in
the communication of a Language.
Wish for KGT EOs to agree on a
common policy on handwriting and
phonemic awareness was expressed
to a common teaching pathway to be
endorsed by all stakeholders.
Children are not reading enough and
30m slot in the syllabus should be
dedicated to reading.

I
Syllabus

R

S

S

R

Abacus series is aimed only for the high
ability students especially from Yr 3
onwards.

I

Reception Level of Abacus is not
challenging enough for above average
and gifted pupils and is directed to set an
appropriate pace for children with
average potential.
Last 3 years of Primary content is vast
and hastily implemented.

I

S

Abacus system does help some children
to build confidence in Maths as it helps
them understand concepts behind
numeracy skills.

I

Syllabus is vast with 3 / 4 topics to be
covered every week - leading to a
decrease in Maths self confidence
amongst low achievers.
Pressure on teachers to cover Maths
syllabus by half yearly and annual exams.

I

I

Application

of

different

methods

of
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most if not all subjects: cubism in art
drawings can be linked with
Mathematics or example, etc: which
requires strong dedication and time
for preparation for such links to be
established.
Children in Class

Timetable

I

I

S
C-

C+

90m
Curriculum
Development

R

R

Teacher Roles and
Responsibilities

I

R

C-

Timetable required with regards to
PrT and CT with sufficient flexibility
to deliver lessons.
There should be no timetable for
Primary.
Timetables proposed are nearly
impossible to follow as they seem to
cover a 2 week period.
EY there is no rigid time table which
is positive and which should applied
through out Primary.
KGAs should have regular meetings
like teachers in the 90m slot to plan
activities and share lesson plans.
Should be networking amongst
KGAs from different schools so that
they can meet to consider innovative
teaching techniques, share ideas,
etc.
PrT forward schemes of work to
schools but difficult to follow planned
forecast due to lack of resources.
KGAs should be supported by PrT
so that they can attend development
sessions.
PrT do not have the opportunity to

C-

R
R

I

R

R

LSAs are not promptly assigned to
pupils with learning or behaviour
difficulty.
An aide with specialisation in EY
should be assigned with a KGA to
manage better the class.
Need for complementary teacher in

R

R

addition and subtraction in quick
succession confuses children and is
leading to failure in acquiring such Basic
skills:
teachers should stick on one
officially chosen method and teach it to
the whole class.
Group work is important in Maths but
large size of classes render it difficult to
carry out group work.
Timetable renders it difficult for practical
lesson in Maths.
Maths should be taught during the
morning especially till the 1st Break.
More time should be allotted for the
Maths lessons and pupils should be
exposed on more hands on opportunities
and more pupil centred strategies.

Importance of LSAs in the classroom for
children who are statemented or still
waiting to go through the referral process.
Presence of a Teacher Assistant will
ensure proper differentiated teaching
from the 1st day of the scholastic year.

Page 226

Learning and Learning
Environment

I

C+

C+

C+

Citizenship Education

C+

S

Religious Education

R
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externalise pupils' learning in prize
giving ceremonies which goes
against the spirit of subject interconnectivity proposed.
No writing is taking place but pre
writing would be beneficial.

class and more support by withdrawal
whilst teacher has help with various
reading groups.

Firmly believed that new grouping of
subjects in LA is more meaningful
towards amore holistic approach to
teaching.
Repetition from subject to subject
should be precluded and merging
into LA will reinforce a fuller and
more comprehensive learning.

C-

S

R

Issue of Handwriting policy in EY is
an animated issue where all agree
that there is a gap between KGT and
Yr which the NCF does not address
adequately.
Gap is a result of unclear Handwriting
policy in the EY and extending KGT
activities in yr 1 and 2 to address the
gap is not a solution.
Yr 1 activities should filter through to
KGT where in Yr 1 pupils would
already have an awareness of the
letter
and
number
formation,
familiarity with the handling of a
pencil do not necessarily to write.

S

Use of lines and number grids for Yr 4
onwards should be discouraged.

An ideal way of teaching and allows
children to expand on knowledge of
the topic chosen, explore and
enhance the vocabulary related to
the topic and leads to creative
writing.
Current Social Studies merging of
subjects already reflects new
curriculum and CE upholds the
linking already experience in Social
Studies.
CE merge of subjects in innovative
LA shall be more meaningful in the
Secondary cycle.
Decision to include Ethics instead of
CE for students who do not take the
Catholic Faith is positive.
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Overarching of PSHE from CE to HE
is a good initiative as it makes more
sense to the smooth flow of teaching
and learning.
Science, D&T and ICT are subjects
that can be easily merged into
different LAs.

Mathematics

S

S

C-

I

Languages

R

Should be exposed more to the use
of Languages particularly given that
older students are ending up not
being competent in either Maltese or
English.

C-

Learning is presented as too broad
and does not talk about grammar,
orthography and literacy.

R

Traditional grammar exercises should
be mentioned in the NCF as part of
language learning.
Space for discussion is shortened as
teachers have to tackle other
extensive subjects, syllabi and
textbooks.
Positive for children to have both
Maltese and English as a core

S

S

I

Technology an excellent medium to teach
Maths and render it more enjoyable and
practical - as it can easily be boring
Children will be able to understand more
if they can make a connection between
the curricular and real life situations.
Schemes such as the Abacus programme
allows for creative approaches though it
was not well planned throughout the 6
Yrs of Primary.
Preparing a child for one method of
additional and subtraction will leave child
exposed if during an examination the
question is set in a method that the child
has not learnt.
An impediment to learning Maths is the
Language as questions and problems in
English
impede
children
from
understanding the subject matter.

Page 228

St Benedict College

St Benedict College

St Benedict College

Primary School Educators

Primary School Educators

Primary School Educators

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 1
(SBno1)

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 1
(SBno2)

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 1
(SBno3)

I

I

S

I
S

R

S

I

R

language.
Children in Y2 find it difficult to
distinguish between Maltese and
English as for them this is one
language.
There are children where Maltese is
the home context and cannot
communicate in English; and others
who are so exposed to English TV
find it hard to say Maltese words.
Whilst supporting material to teach
English is readily available in the
Internet there is very little such
support for the Maltese language
thereby creating an imbalance.
Many children fid it difficult to speak
correctly in the mother tongue.
The basic principles of bi-lingualism
has to be at EY level - through Story
Telling; Nursery Rhymes; Role Play
and others.
Use of a Workbook or Book with
illustration at KGT should be
introduced to encourage awareness
of initial sounds in Maltese words
through pictures.
Agreement that Maltese student is
being exposed to a variety of literacy
activities in the Primary classroom.
NCF focuses on oracy yet new books
in Maltese focus mainly on written
work.
More support is required for pupils
who are still struggling with Maltese
in Yr 3 - as against introducing
another Language.
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R
R

S

Arts Education

S

Health Education

S

Examinations
Assessments

and

English learning outcomes need to be
more structured.
More support is required for pupils
who are still struggling with English in
Yr3 - as against introducing another
Language.
Foreign Language Awareness for
later years of the Primary is a good
initiative leading to (i) awareness of
foreign cultures at an early years; (ii)
pupils form a clear idea of options
available at end of Primary; (ii)
transition from Primary to Secondary
is more linear and smoother.

Arts teachers believe that this
subject should keep its identity and
never be merged with other
subjects.
Lessons are a reinforcement of
everyday experiences taught at both
home and at school.
R

More emphasis should be given to
oracy as it seems that children are
having difficulties to speak and to
express themselves in long detailed
and complete sentences.

I

S

Introduction of orals as part of the
assessment has led to the much
needed and wished for importance to
be given to the listening and speaking
skills.
The test construction systems should
seek to balance the weight on the 4
skills in exams so that the complete
framework is coherent.

R

S

R

Teachers
are
differentiating
their
teaching; LSAs are working according to
a child's ability but then all children have
to sit for the same final exam - resulting in
children losing interest and confidence in
a subject.
Same techniques used in special cases
need to be applied when sitting for final
exams or Benchmarking exam.

Learning outcomes and level descriptors
should accompany each LA to help in
crossing the right level of assessment for
each child.
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S

Such fairness of importance amongst
the 4 Language skills should also be
clear in the Core Competencies
checklists.

I

S

Concern with regards to how to
prepare students for the Maltese
exam paper knowing that there is had
been a change since the Benchmark
replaced the Annual exam.
Guidelines should be provided to
teachers so that they can apply the
proper procedures with regards to
exams.

R

R

Facilities and Support
Structures and Services

I

I

Classes are still poorly equipped
with much needed resources such
as adequate furniture, toys and
fittings such as a water basin.
KSAs are stil without laptops.

I

S

I

S
Text books

I

Textbooks such as Way Ahead
restricts Teachers as chapters are
focused on a particular topic.

S

I

Parental Involvement

I

Some teachers still feel that there
was a lot of good in the Denfil series
and they should not be completely
discarded.
New books of Maltese selected by
the Directorate are valid except for
Senduq Kuluri which is used for Yr 2
pupils.
Home environment does not support

S

Queries raised with regards what a 30%
or a 80% pass mark means to a child; the
extent it shows the knowledge acquired,
etc - as against level descriptors which
are capable of indicating what the child
has actually learnt.
Statemented children with lower maths
skills should be given the opportunity to
use aid during exams.

Difference between syllabus covered in
steps - and the way children are taught and the final exams: which should be
targeted towards testing what children
have covered and learnt in class and not
their level of intelligence.
IWB will lead to a positive outlook
towards Maths as it allows for hands-on
activities, role play games and on line
activities.
Adequate software is required to
complement Abacus so that slow learners
can practice their skills through visual
activities.
Visuals help to deliver a motivating lesson
and allow students to enjoy the lessons.
Abacus books help CT in providing
guided lessons for each topic.

S

The assessment sheet at the end of each
topic is also a great aid/

S

At home children are exposed to different
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classroom teaching and parents need
to be educated to encourage their
children to read and write proper
Maltese and English.
Parents should work in tandem with
the curriculum of the school as they
are
effected
by
their
daily
surroundings - including the home.
Some parents who themselves had
their
upbringing
in
difficult
surroundings, lack the essential skills
and basic information / education to
bridge the work being done at school.
Tripod grip in EY should be
established with the help of gripping
paintbrushes,
crayons
and
consecutively transferred to pencils.
Exposure
to
technology
communications means that children
are writing with other media leading
to an incorrect use of Languages and
grammatical structures which are
then repeated in written tasks at
schools.

methods from that taught at schools
which confuses the child.

R

S

Comments

S

I

R

Explanation of the Abacus methods to
parents would be beneficial - and the
current three hours session in this regard
is not enough.
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The idea of having a wide vision for
Science Education from the early
years to the Primary Level and
Secondary Level is positive.
Learners in the early year and
Primary
level
must
actively
participate in carefully planned
activities involving environment from
everyday life.
It is beneficial for all learners to work
in groups.
Having a flexible core science
curriculum at Primary Level – the
group argued that the programme
must be carefully drawn up by the
science E.O and the teachers.
Proper provision for the early years
and primary children must be
organised so that we stimulate their
curiosity, their observations skills
and questioning techniques.

Differentiated Teaching

Syllabus

S

S

A change of syllabus and textbooks
so that we move away from a
prescriptive model to a more modern
one open to all.

S

S

R

Moving from passive teaching styles to
receptive and involvement ones would
mean that teachers need more specific
guidelines
and
where
necessary
resources and lesson notes.
Draw up priorities by narrowing down the
syllabus so that the most vital aspects and
cores studies to be catered for.
Teachers need aid and human help to be
able to integrate the syllabus in their
teaching framework.
Year 5 Syllabus – to be revised since too
much of it is way out of line with children’s
experiences.
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Big number of children in a class
often makes it difficult for the teacher
to cope on her own.
Limited classroom space makes it
difficult for the children to use the
apparatus especially when they are
working in groups.
The lesson takes up a lot of time
which is not always possible to fit
into the Time Table.
Teachers feel they are being asked
to do a lot of lessons in a limited time
and so they are sacrificing quality for
quantity.
There should be a development of
quality curricula which will link all
education levels with clearly defined
objective.
Peripatetic teacher of science is
highly recommended.

S

More resources need to be invested
so that a more hands on approach
will be applied.

I

A large number of Primary school
teachers are not competent in
science subjects hence they do not
feel confident to teach science in an
effective way.
Resources in the Primary School are

I

R

To have support or
teachers for Religion.

peripatetic

S

Citizenship Education syllabi should
change.
Syllabi at the moment are knowledge
based – there should be a merge of
knowledge and competence.

S

Subject teacher is essential in Citizenship
Education.

S

Teachers will need support in Citizenship
Education if it is seen as an added subject
– peripatetic teachers could be the
teachers’ aid in this area.
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minimal – more resources are
needed for effective teaching and
learning.
Pupils will benefit more if science
lessons are delivered by a
peripatetic science teacher who is an
expert in the subject.
Peripatetic teachers are frustrated to
note that both SMTs and class
teachers do not give importance and
underestimate their subject.
Both the class teachers and
peripatetic teachers should work
hand in hand to the students’
advantage.
S
C+

CC-

S

S
S
I

There is plenty of content in every
syllabus of Citizenship Education.
The rationale behind the setting up of
Citizenship Education is positive and
relevant in today’s and tomorrow’s world.
Too vast for the Primary school. It would
be more beneficial in the Secondary level.
Though agree with Citizenship education,
this seems to just be a renaming exercise
of the Social Studies.
Topics included in Syllabus should be
relevant to kids also permitting outings to
be linked with the subject.
Teachers should not be loaded with lots of
topics to cover.
Students should be encouraged to learn
how to retrieve information.
There
is
ambiguity
about
the
nomenclature of this subject – is it an
extended form of Social Studies. Why is
Democracy Education not mentioned in
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C+
C+

S
S

S
S

S
S

S

I

Religious Education

S

the NCF?
A good reward system must be developed
where the objective is to have active and
participative students/citizens.
Agree
that
Citizenship
Education
improves the quality of learning.
Agree that Citizenship Education can help
you think provided that certain things
change.
Presentations should be part of oracy
lessons.
Hands on approach in Citizenship
Education can be part of the Entitlement
of every child, with a outdoor learning
included in the Syllabus.
Mini projects enhance the innovative and
critical approach.
Vital important that students have a good
background of the historical and social
background.
Students must be taught to interpret
history and respect their environment.
Students must be given the opportunity to
visit historical places and participate in
projects both locally and abroad.
Teacher’s approach to the teaching of
history can move from the traditional
model and take a critical view of the
material studied.
Social Studies textbooks are not
conducive to critical thinking and PSHE
has been assigned only to year 4, 5, and
6.

Current religion syllabus should be
revised as its topics are not relevant
for nowadays.
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S
C+

R

S

R

R

R

S

S
S

R

Ethics programme needs to be
formulated.
Teachers agree that Religious
education should remain part of the
curriculum. It should apply general
principles which apply for all children.
Students with different believes
should receive a different kind of
lesson – how to cater for Religious
Education and Ethics Education with
one primary school teacher in class.
Educators are
responsible
for
providing all the essential aspects in
every religion.
Class teacher should have the task of
Moral Education which should focus
on a more value based content.
Teaching of catholic faith and values
is to be the competency of
specialised teachers.
A balance between moral issues and
religious
issues
would
more
appropriate that the 30m slot
dedicated to Religious education.
An ethics based subject that
reinforces values is more appropriate
for younger learners.
Ethics programme needs to be
introduced.
EO of Religion needs to be involved
so that Religious knowledge is really
taught and not taught as a way of life.
Catholic religious education should
be a core learning area because the
majority of Maltese are Catholics and
it is an integral part of our culture
Page 237

St Benedict College

St Benedict College

St Benedict College

Primary School Educators

Primary School Educators

Primary School Educators

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 1
(SBno4)

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 1
(SBno5)

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 1
(SBno6)

S
S

S
I
C+

S

S

C+

I

S

identity.
Values are to be emphasised.
Instead of Religious Education an
ethics programme should be taught
to all the children – not only those
that are Catholic.
Specialised teachers should be
assigned to teach religious education.
Who will teach non-Catholic students
and where?
Agree with the objectives proposed –
classroom practice should encourage
exploration,
investigation
and
meaning making.
To use multimedia, resources,
stories, creative arts, discussions and
hand on activities to teach Religious
Education.
Religious Education should be based
on teaching universal values and
ethics, thus putting multi-culturalism
into practice.
Agree with the introduction of an
ethics education programme as a
positive one.
Emphasis should be on sound morals
and ethics rather than indoctrination
of one religion faith.
The proposal of setting up multimedia
resources, stories and creative arts.
These are new concepts for the class
teachers in relation to ethics
programme. The programme would
require expert help and investment in
resources on a National basis.
Ethics should be taught to everyone
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S

C+

S

S
R

R

C+

S

not just those of different beliefs.
Ethics teaching should never be used
to discriminate non catholic believers.
Non catholic believers should never
be asked to leave their classes during
CRE.
Agree that it is a core learning area
and that efforts should continue to be
made to better the spiritual and
religious aspects in school.
Ethics educational programme be set
up for those who do not want to
follow
Religious
Education
Programme.
Ethics should form the core of every
lesson.
Religious Education syllabus should
be revised – drawn up by competent
individuals - where knowledge,
ethics, moral and spiritual aspects
are interwoven with hand on activities
and experience so that pupils would
motivated to commit themselves into
being good Catholics and citizens.
There
should
be
consultation
between the teams working on the
Ethics Programme and the Religious
Education programme.
Agreed upon a reform in the teaching
of religious education – objective to
teach ethics to all rather than Catholic
Religion.
To teach values with reference to
various episodes / stories / parable
as the need arises from different
religions to outline the values taught.
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S

Health Education

Science Education

Argued that teaching religion should
be left in the hands of Christian
Doctrine Members (tal-Muzew) –
where all children are of the same
religion.
S

I

I

I

I

I

S

Health and Safety (especially First Aid)
should be included in Citizenship
Education.

Vision for Science Education should
take place.
Primary School teachers lack
confidence in teaching science and
teach it in a traditional way.
There is the need for more
peripatetic teacher specialised in the
field.
Current education system does not
give the appropriate importance that
Science Education deserves.
Not all teachers had science related
training – professionally trained
teachers should be given the task to
teach Science Education.
Science Workbook is no longer
available – a revised edition of this
workbook would help in science
activities and experiments.
Teachers feel that they need more
guidance to help children enjoy
Science – some teachers feel they
have never been sufficiently trained
to teach this subject.
This subject needs a lot of
preparation and resources for each
topic.
Teaching of Science should be
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carried out by a specialist teacher
and not by the classroom teacher.
Agrees that science should be based
on
observing,
exploring
and
investigating.
Agree with the vision being proposed
for Science Education in Malta.
However teachers require adequate
curriculum material that is relevant to
the Maltese situation.
Teachers require the adequate
support and training to implement
the vision for Science in their daily
planning.
Assessment of Science based on
feedback, questioning and self-peer
assessment has to be developed in
greater detail.
The set up of proper structures
backed by resources has to precede
the implementation of the Science
Vision.
Invest
in
specialised
science
teachers and these teachers must
continue
their
professional
development.
Agrees that science should be
taught as a core subject.

Entrepreneurship,
Creativity and Innovation

S

S

Examinations

and

S

Religious education and the ethics

S

Student Council can organise activities
such as jumble sale – where students
have specific roles – funds generated can
be used to buy books for the school.
To reinforce entrepreneurship – adopt the
idea of schools cooperatives such as
SCOOPS to the primary school sector.
Assessment procedures with regards to
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education programme are not to be
assessed by an examination.
Instead of examinations, monthly
assessment should be considered for
students in years 4, 5 and 6 – simple
exercises which will cover the
syllabus content and which reflect our
Christian values.

Citizenship Education should change.

Assessments
S

Facilities and Support
Structures and Services

S

R

R

Teachers need to have the
resources available at their school
and not depend on the Science
peripatetic teacher to borrow such
resources.
The provision of facilities, resources,
software and text books have to be
provided before the implementation
of the proposed vision for Science.
Schools must be provided with
proper text books and interactive
media adapted for our students.
Schools must also be equipped with
a laboratory too.

Text books

S
S

School Outings and
Extra-curriculum
Activities
School
to
Parents
Relationship

S

Religion and Ethics text books need
to be rearranged.
Change
of
textbooks
whilst
containing the basics of CRE.
Textbooks and workbooks should be
more appealing and relevant to
st
children in the 21 century.

S

New media resources is a must.

S

Invest in proper books and strategies.

S

Workbooks should change.

More Science outings are to be
organised and reinforced both by the
Directorate and the class teachers.
S

S

Up to the parents to choose what
kind of religious education they want
for their kids.
Important to know what values are
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C+

taught at home – this way teachers
can understand and respect their
students values better.
Agree that parents have the right to
decide that their child do not follow
CRE.
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I

It can be difficult for children to grasp
the main concept of technology
education in the early years.

S

Design and technology not to be
taught at primary level.

I

A lot is expected from the KGA –
question was raised as to why there
were no peripatetic teachers in the
KG area.
ICT is a fantastic motivator
especially for very young children
who are fascinated by pressing
buttons and making things work.
Excessive use of technology at an
early age might decrease the
experience of other sensory motor
skills like taste and smell.
Due to the arising difficulties in
technology, KGAs finds it difficult to
find the right balance in organising
and completing other early years
activities.
Technology education will improve
interaction with the children who will
show more interest and better
motivation.

S

I

I

C+

C+

Fully agrees with the importance of
music, visual and performing arts in
the primary sector.

C+

S

Teacher Support

S

Differentiated Teaching

S

Agree that in theory the NCF provides the
educator with the vision and guidelines to
meet physical and social needs of the
students.
However there is discrepancy between
what is being proposed and what
happens in everyday life in the classroom.
During the child’s early years mainly in K1
and K2 observations are of utmost
importance to find out the support that the
child under one’s care would require.

The need of subject teachers to teach
arts activities.
Support teacher in each class – this
would enable proper differentiated
Page 244

St Benedict College

St Benedict College

St Benedict College

Primary School Educators

Primary School Educators

Primary School Educators

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 1
(SBno7)

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 1
(SBno8)

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 1
(SBno9)

Thematic Approach

C+

C+

Syllabus

I

I

The present syllabus does not give
space to the class teachers to use
computers during their lessons.
Syllabus too vast – an additional
subject would be a burden on the
students

Children in Class

S

C+

S

S

C+

thematic

C+

Thematic approach is the best way
forward with the kinder and early
primary years.
Syllabus regarding subjects such as
arts, music or drama must be more
adapted to our students.

C-

In favour of posting an IT teacher in
every school – the intention is to
provide more frequent IT support to
the school, teachers and students.

I

S

KGAs agree with the guidelines proposed
and they feel that they are already trying
to meet children’s physical and social
needs through a thematic approach.
KGAs showed their discomfort in having
to cater for all the activities themselves.
Biggest challenge for teachers is the
amount of syllabus to be covered
throughout the year.
Syllabus needs to be revised and
minimised especially were repetition of
the syllabus takes place from one year to
another.

All agreed that these learning area
can never be effective fully because
of the big number of children in the
kinder classes (e.g 17)
Classes have to be smaller – about
15 pupils.

Cannot afford to have many sporadic
subjects within the Primary School
timetable.

90m
Curriculum
Development
Teacher Roles and
Responsibilities

follow

S

S
Timetable

teaching.
KGAs
already
approach.

KGAs and LSAs need to have their
90m curricula slot in which they could
consult each other.
Support from subject teachers is an
asset to the class teacher.

S

Teachers should be advised beforehand
about any extra sessions taking place
within the school – this will enable the
teacher to prepare lessons and the
timetable accordingly.

C+

Agreed that the service of the
Complementary and Peripatetic teachers
are a very good resource for the Primary
School and are an asset in the primary
education.
Beneficiary to the system; the teacher
and most importantly to the students.
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I

Sharing an IT teacher amongst 8
schools means that in a large school
a particular class benefits form TUI
support once a month.

S

R

Support is needed to encourage the
teacher who may not be as well
versed in the subject as the IT
teacher.

R

I

Without proper support Design and
Technology can be degenerated into
craft session.

C-

Peripatetic teachers is the most
appropriate person to carry out this
task – they can pin point children with
such qualities and help them develop
and flourish their talent.
Shifting this responsibility on the
class teacher would not be artistically
healthy.
KGAs feel that they should be given
support and ideas to help them
devise lessons associated with
creative arts.

S

Every teacher / class should be assigned
a teacher’s assistant – at such a tender
age children need all the attention that
specialised persons can offer.

S

At kindergarten level no support is
received from the peripatetic service
and most of the time the KGAs have
to provide materials themselves.

I

The need of the school’s INCO to visit
more often in the early years classes was
pointed out – INCO’s assessment and
observation are beneficial to identify any
specific needs a child may have.
Because of the complexity of the situation
there is not enough help indicated and
guidelines are lacking. Some member
doubted whether the classroom teacher
can in fact keep up with the work involved
in doing the different assessment that is
being proposed by NCF.
Resources and assistant are needed and
support staff can assist in emergencies.

S
Learning and Learning
Environment

Health Education

S

The use of role play, drama and other
forms of expression can be an asset.

C-

Lessons and themes are mostly
repetitive and uncreative. Lessons
are usually done by follow the pages
and work out the given questions.
C+
S

I

Agreed with the vision proposed by the
NCF about Health Education.
The present modes of assessment will
have to be modified to make way for an
ongoing
rather
than
summative
assessment procedure.
Not enough importance has been given to
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physical exercise which ideally should be
undertaken on a daily basis.

Technology Education

C+

S

C-

I

C+

S
S

S

S
C+

I

Agrees with the vision re Technology
Education as it helps children to
become
more
confident
with
technology.
Overloading pupils with technology
might lead them to lose their
socialising skills.
Design and technology projects are
very time consuming and if the
number of students exceeds 20 then
it is practically impossible.
Pupils might feel disadvantaged
because they do not have such
technologies at home.
Agree that Technology Education
should be integrated with Science
Education.
Subject more tailored for secondary
years.
ICT teacher must make more
frequent visits – this will help the
teaching staff in their goals of eliteracy.
Technology project must not be
imposed on the teaching staff or
parents.
Digital literacy must be linked to
other school subjects
Agree that technology is everywhere
and is infiltrating every area and
aspect of our lives.
Core learning is important – however
there are a number of setbacks,
namely plenty of opportunities but
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too short time.
Digital Technology professionals in
this field are needed to save a lot of
time and energy.
Agrees with the reinforcement of
technology as a learning area.
Agrees to Design and Technology
and Digital Literacy as proposed by
the NCF.
Agreed that design and technology
should be increased in our primary
schools.
Positive feedback on technology
projects carried out by the science
teachers – agreed that this good
practice should be increased at least
one project every term rather than a
yearly project.
To conserve the hands on
characteristics of this subject to
prevent the subject from becoming
loaded with knowledge.
Agrees in principle with the
importance of Technology Education
in primary sector.
Getting everyone involved and
having enough working areas for all
is not always an easy task.
English speaking schools were
advantaged
since
many IWB
resources were in English.
Great need for IWB resources in
Maltese – this could be created by
student teachers as part of their
dissertations.
C+

Agree

that

learning

area
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S

S

R

C-

S
S
S

C+

incorporating music, visual and
performing arts should be directed by
a special set College focusing on
Creativity.
This structures of the college network
should support individual schools by
providing the services of its teachers,
resources and premises for the
proper development of aesthetic
competencies.
A network should be developed
where the centre college collaborates
with individual schools to provide high
level
instructions
of
aesthetic
education.
Highly recommended
that
the
specialised area should not be left to
the mere responsibility of the Primary
class teacher.
Did not agree with the statement of
NCF that creativity is not a special
faculty.
Creativity can be broken into several
areas.
Creativity is more easily manifested
in the older child.
Through creative play children gain
intellectual benefits and start learning
about the creative thinking process.
Agreed that music, visual and
performing
arts
are
to
be
incorporated in the learning areas
because they will surely help towards
better behaviour.
Besides these sectors will help
improve social skills, physical and
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CEducation
Sustainable
Development

for

S

S
S
Examinations
Assessments

and

Class teachers must be given
frequent training and support while
more specialised teachers are
employed too.
Teacher training is crucial.

R

social behaviour.
Art doesn’t have much future
academically in Malta as a career.
Training must be provided for the
class teacher to use the art subjects
in a holistic perspective.

S

Need of support in these areas –
especially through training.

S

There should be no assessments
regarding art subjects.
The importance given to the
assessment of the core subjects will
have to be revised if it is not to get in
the way when the Aesthetic Arts are
being assessed.
A lot of un-learning has to be done in
order to present the assessment of
Aesthetic Arts on the same footing of
the core subjects.
Time and energy allocated to the
traditionally assessed subjects needs
to be revised accordingly.
KGAs showed their disapproval
towards formal assessment in early
years- especially verbal ones.
Some agreed on a RDP as they feel
that KGAs of following years would
need to follow some kind of report
from previous years.
Creative Arts Assessment should be
the child’s portfolio compiled during
the scholastic year.
KGAs insisted to observe closely

Ongoing training to keep up to date
with continual innovation.

S

S

S

C-

C+

S

S
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S

I

S

Facilities and Support
Structures and Services

S

Schools must be equipped with
LABS.

S

S

Computer Lab would be more
beneficial – one computer with a
printer for class use would be
enough in a class.
Technological equipment that is
found in every classroom is a vital
asset for active participation and
involvement.
Computers should be placed in a
LAB even in the primary framework.
KGAs and LSAs are not supplied
with laptops – this would give them
more time to prepare at home and
would enable them to link with IT
support teachers.

R

S

S
I

C+

R

what children can do and then use
the observation as the basis of
assessment.
Music visual and performing arts will
definitely help the child irrespective of
his academic level because these
learning areas bring out the creative
side of the child.
Sometimes these learning areas can
make a child feel threatened if asked
to perform or participate and
sometimes even refuse vehemently
to take part.
Due to the tender young age of the
student assessment by Progress
Sheet would be better suited than by
Portfolio.
By having the necessary human
resources and equipment accessible
creative expression becomes a
normal everyday activity.
With the introduction of interactive
whiteboards expectations re creativity
are higher.
Believe that NCF will enable the
teachers to have suitable software so
as to make lessons and learning
more creative.
KGAs and LSAs need to have a
personal laptop like other teachers.
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The use of interactive whiteboards
might overtake time allocated to
other activities if the correct time
management is not maintained.
Starboards have not yet been
installed in Kinder classes.
No specific software for kinder
classes.
Time and space are quite restricted
– this is preventing teachers from
teaching properly e-literacy skills.
After school clubs can help both
student and parent enhance their eliteracy skills too.
ICT teaching technique is a non
verbal mode of response fro children
who demonstrate particular learning
difficulties is specific areas – such as
in the case of speech and language
barriers.
Reinforcement of technology as a
learning area will definitely improve
inclusion especially of those with
special needs.
Parents must be knowledgeable –
sometimes they are requested to
help their children in projects.

Training must be provided to parents
to cope with their children.

R

After school sessions can also be
organised for our students to learn
other creative subjects.

S

S

S

The parents who are in denial also
need to be given attention and
therefore the time available for the
class decreases too.

I

S

Parents have to well prepared to
accept the new system.

R

Set up the appropriate structures for
outgoing and extra curriculum activities so
that the needs of all stakeholders will be
catered for.
It is crucial that children who demonstrate
specific needs will receive professional
intervention as early as possible to avoid
more sever difficulties in later years.

Concerned with the education that
children are receiving at home.
Teachers feel that there is an opposing
force at home which is not working hand
in hand with the schools to promote the
vision as proposed by the NCF.
Certain values taught at school are being
undermined.
NCF to focus on strategies to educate
parents so that the system works out as it
should.
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S

S

R

I
Comments

R

NCF document to forward a chapter
on
the
context
of
learning
environments in our islands.

I

S

Our schools should be tomorrow
schools
to
facilitate
the
implementation
of
a
National
Curriculum tailored for future years.
Having a resource centre which
could produce and disseminate
resources.

I

S

S

I

S

S

Having a page on the college
website where teachers and KGAs
could upload and share resources
produced.
KGAs have to produce a great
number of resources at a substantial
personal cost.
Timely IT support services is
required for such learning to be
effective.
Reliable and efficient support staff in
schools is needed in order to monitor

Classes are faced with social
problems which hinder the daily
routine and are complained that there
is little time to provide individual
attention to everyone.
Up to now Maltese schools are not
equipped for subjects that involve
creativity.

S

S

S

I

I

I

S

Important to get parents on board – this
will make it easier to overcome cultural
background.
School environment works at school need
to be backed up at the home environment
to be completely effective.
There should be more talks to parents
and on a regular basis to promote Health
Education.
Some Parent discourage their children to
participate in PE lessons.
Effective handover between teachers at
the end of the scholastic year.

Policy makers before setting targets and
goals should have firsthand experience in
class so as to plan realistically and so
produce reasonable policies.
With regards to implementing policies
Colleges should have some form of
autonomy to implement the NCF in an
appropriate way
Schemes of work planned by teachers
were ignored.

There are no direct guidelines and
support resource pack for Kindergarten
level.
What is taught at school with regards to
healthy education is not always practiced
at home.
Hands on activities are very helpful and a
great number of pupils take the lesson
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appropriate IT use and the correct
use of software.

I

home. But for some unless there is a
national
cultural
change
through
awareness and frequent reminders, what
is done at school is not practiced at
home.

Psychological harm that technology
can cause if children are being
referred to work and interact with the
starboards for an excessive length of
time.
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Focus on / Early Years

S

Important that early years and
primary students are provided with
an environment and opportunities
that stimulate their curiosity, develop
their observation skills and promote a
sense of inquisitiveness.

S

The learning environment provided
should centre round the child, applying
themes that appeal to the child’s interest
and are relevant to its day to day
experience.

I

Kinder classes work differently in different
government schools – there should be
consistency.
Policy makers should have enough
experience in the Primary Sector before
implementing any policy.

S

Teacher Support

S

Differentiated Teaching

R

Syllabus

Peripatetic teachers should have a
slot in their (KGAs) schedule to cater
for kinder classes. This way it would
be possible for KGAs to have
meetings on a regular basis to plan
activities, share lesson plans and
prepare resources.
A support teacher in class was
suggested as being an asset for
differentiated
teaching
to
be
achieved effectively.

S

S

S

I

Low achievers are given too much
importance and practically nothing is
being done to address the high
achievers.
Syllabus to be designed in full
consultation with practicing teachers
and policy makers with a vast
classroom experience.
Quality
curricula
should
be
developed which link all education
levels
with
clearly
defined
milestones.
Teachers feel that they have to rush
through the content in the syllabi as
well as feel restrained because they
are not having time / opportunity for
individual attention.

S

To set up stations in class where
differentiated teaching could take place.

S

The subject syllabi should be adapted to
today’s realities and the Maltese context.

I

Teachers feel that they are overloaded
and they are rushing through the syllabus
to survive.
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S

S
Children in Class

I

S

Classrooms have a big number of
students with different needs – all of
which have to be tackled.
What is being proposed in the NCF
can only be achieved successfully
only if the amount of children is
smaller.

S

The number of students should be
kept to a minimum.

I

I

Most teachers have more that 20
pupils in their class – unable to
interact with individual children with
the result that children are not
benefiting
from
the
teachers’
expertise.
The teacher-child ration and group
size
should
be
taken
into
consideration if the curriculum is to
function effectively.
Zone of Proximal Development
should be applied when the
classroom size is too large for the
teacher to be the only expert or
facilitator.
Time constraint and children in the
class is an issue to implement this
curriculum.
Minimise the number of children –
teacher to cater for the lowest and
higher achievers.
Timetables should be flexible –
students need more time for

I

S

I

S

C-

None of the timetables were seen to
be fit for the primary classroom – the

S

S

S

Timetable

The process of learning can be
implemented
in
the
primary
classroom as long as the syllabus is
revised.
When syllabi are revised teachers
should be consulted beforehand.
Changes need to take place within
the primary classroom context.

S

I

Number of students should be kept to a
minimum, classrooms need to be larger
and more attractive.
Many classes are too small and too
crowded and this may cause accidents
while children are coming out and going
back to their places.
In many situations it is impossible for the
LSAs to help in the classroom due to the
number of children in the classroom.

It is difficult for differentiating teaching to
take place where there are big numbers
of children in the classroom.
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argument being that in primary one
cannot adhere to a rigid timetable.

communication
skills
such
as
discussion, turn taking and problem
solving.

Children are too young for them to
shift so quickly from lesson to the
next.
The time given to certain subjects
was too little especially were
Mathematics is concerned.
The teachers need to be very
flexible to change, especially
because so many interruptions take
place daily.
7 lessons a day were seen too much
to cover.
Being alone in a class of 28 mixed
ability children does not allow time
for 7 lessons a day since all
children’s problems need to be
tackled and this takes time for the
teacher to do unaided.
Teachers need to be give space to
plan his / her daily schedule
according to the school’s activities
and the planning of the syllabus
coverage.
Timetables are not considered to be
effective during Kinder years – this
is because young children need
schedules of a routing nature to
establish a sense of order
throughout the day.
At Kindergarten level it is difficult to
abide to the schedule / plan due to
everyday circumstances.
At Primary Level teachers are not
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helped by prescriptive timetable
models – different topics of the
same
subject
need
different
amounts of time and the subject
which today tool only an hour may
need
another
thirty
minutes
tomorrow.
The proposed timetables do not take
into considerations the other inputs
and interventions that have become
part of the Primary School timetable.
A professional teacher can be given
the entitlement hours for every
learning area and devise a timetable
according to the activities of the
school and the needs of the
students.
Due to the vast content of the
primary syllabus timetables need to
be flexible.
Overall planning is essential;
essential timetable has to be flexible
too.
Too rigid timetable could hinder the
enjoyment of the lesson
Fixed timetables would need to
include allowances for interventions
(e.g. time allotted for meetings,
amongst others)
Prescriptive timetables are too
restricted – certain time frames
proposed for certain subjects do not
cater for the needs of the class.
Timetable C not chosen as the class
teacher would not be with her class
for another half hour.
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When thematic approach is used
there is time to include all subjects
so time constraints fall.
Models A and C enables the
teachers to better include practical
hands on sessions during Health,
Arts, Science and Citizenship
Education.
Agree with Model C because of the
extra time for practical sessions.
Disadvantage with Model C is that
Mathematics which is a harder
subject is set in the afternoon on
Tuesdays.
To consider putting Maths 45 min
followed by Maltese 45 min followed
by Maths 45 min again in between
Health Education 60 min followed by
Religion 30 in the afternoon.
Consider trying to double Maths 90
min followed by Maltese 45 min in
between breaks.
Some teachers preferred model C
having the 30 min school based
choice to their advantage.
IT support teachers need more than
45 min per week.
PSD and PE teachers are confused
because they are not specifically
mentioned in the timetables.
The chosen timetable should be
adhered so as both teachers and
students will know which lessons
they will have – this will lead to
better planning and less wasted
time.
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A pre set timetable shouldn’t b
imposed but every class teacher
should be give the time and space to
manage his time as best fit.
Unnecessary repetition of themes
and subjects will thus be avoided.

90m
Curriculum
Development

C+
S

S

S

Teacher Roles and
Responsibilities

S

C-

Art, music, PSD and PE peripatetic
teachers believe that they should be
support teachers such as the
science and e-learaning support
teachers consequently taking part in
the 90 min slot to discuss their
subject with class teachers.
Retired teachers should take the
class.
Peripatetic teachers recommend a
distributed timetable and even class
teachers agreed because on this
particular day they have little contact

R

S

Agree that this curriculum is
providing a child centred approach.
Some suggested that they preferred
a balanced view where a mixture of
both pedagogies is offered to pupils.
The curriculum must recognise that
access and exposure to the
multiliteracies is necessary for all
children as a means of connecting
the home and school environment.
The curriculum should strive to
develop pupils’ digital literacies;
expose pupils to environmental print;
expose pupils to multimodal texts;
expose pupils to resources related to
media, popular culture, television
characters and technology.
Teachers should be provided with a
qualified Teacher Assistant to help
with the low performing students.

Teachers
should
have
the
opportunity of having a teacher
assistant in class so as to cater by
and large for all the different abilities

R

Teachers should be provided with a
qualified Teacher Assistant to help with
day to day needs of the class.

S

Better use should be made of specialised
teachers in areas such as science,
technology, art and creativity and
physical education as these require
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time with their students.

in the classroom.

expertise which goes beyond that
provided by a normal teacher.
The ideal learning environment would be
if the teacher has an assistant in class
who helps her deal with different abilities
in the class.
All peripatetic teachers should have a
room
where
they can
set
up
environments that are more conducive to
the learning being offered to children.

C+

Peripatetic teachers agreed that
they should not fill in gaps when
class teachers are away.

S

Complimentary teachers should give
in-class support where possible.

S

C+

Agreed that SMTs should keep in
mind that it is quality that counts not
quantity as regards to our lessons.

S

A class teacher in each class should
be considered to aid in helping out
with the delivery of the lessons,
especially
if
there
are
also
challenging behaviours students that
may disrupt the class.

S

S

Learning and Learning
Environment

S

S

C+
S

Teachers are encouraged to replace
the traditional notion of homework to
research empowering their students
to formulate new ideas and come up
with a critical evaluation of the
subject matter.
There has to be a balance between
interaction with digital resources and
interaction with the teacher and
peers.
Agreed with the process of learning
as being proposed by the NCF.
Learning programmes should not be
over-laden with inert knowledge but
should be more competence based.

C+

S

R
S

Peripatetic teachers should continue to
give / carry out lessons according to their
area of expertise, as well as support
teachers in areas / topics in which the
latter feel uncomfortable.
Agree that the NCF gives a lot of
importance to the learning environment.

There should be time allocated for group
work or pair work where children exercise
different skills like leadership, tolerance,
turn taking and patience.
Learning
environment
should
be
improved.
Primary school teachers can set up an
interactive learning environment by:
Encouraging
pupils
to
design
meaningful projects to share in the
community;
Making use of concrete objects to
help pupils explore the world around
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them;
Teaching pupils the art of self
reflecting a s part of the learning
process;
Integrating digital technology.
Learning environment should promote
self esteem, hands on experience,
responsibility and opportunities to help
pupils reach their full potential – all these
factors result in effective learning.
-

S

S

I

In order for the teacher to use the
method suggested by NCF (to be the
observer and guide to lead children
with opportunities) she / he needs to
undergo training, have accessible
resources and the service of a
teacher support assistant.
Subject
teaching
should
be
encouraged with more specialised
teachers in specific areas and
greater importance should be given
to
the
continued
professional
development of teachers.
Difficult to teach certain subjects
such as Mathematics by making use
of a competence based model.
Argument brought up the following:
- Children need to learn skills by
rote to be able to work out certain
types of sums;
- Some children are not exposed to
basic knowledge;
- A lot of time is needed to develop
learning programmes that are
competence based.

S

S

Teachers should be consulted as to what
works and what could be done in order to
improve the students’ learning potential.

S

Sometimes teachers has to teach topics
that do not appeal to the child’s interest –
like for example ‘Parlament Eworpew’ in
Social Studies.
It is suggested that teachers should
choose and teach topics that are relevant
to children’s interest.

S

To aid learning environment, it was
suggested
that
more
hands
on
experiences like in science and money
handling
in
Maths
should
be
implemented.
Experts of a given topic should be invited

S
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Citizenship Education

C+

Languages

Education
Sustainable
Development

I

Children are not mastering the
spelling in both languages and pupils
in the upper classes who still write
wrongly certain key words.

for

C-

R

Examinations
Assessments

and

Facilities and Support
Structures and Services

C-

Exams don’t really reflect the pupils’
achievement – low achievers are still
getting the same exam paper as the
other children.
Digital media in use should be
adapted tot he Maltese context.

S

S

Lab facilities, ICT equipment and
software should be upgraded.

S

C+

Agree that interactive games on
whiteboards and computers are
important and they should be

R

S

in class / school to share his / her real life
experience with the students.
Agreed that Social Studies projects in Yr
4 and Yr 5 would benefit from what is
being said in the NCF as the Social
Sciences Project would provide students
with a hands on experience.

S

Childhood education programmes / inservice training courses do not provide
teachers with sufficient knowledge in the
area of technology. This carries with it
the risk that teachers do not view
themselves
as
designers
of
technologically rich curricula.
There should be: more ongoing training;
opportunities
to
share
resources;
opportunities to share good practice; and
more opportunities for mentoring.
Assessment has to record the social
skills, creativity and lifelong learning skills
rather than knowledge, most of which
could be easily forgotten.
To ensure future dynamic learning
environments classrooms need to be
equipped with the latest technology
available.
Full advantage should be taken of
interactive whiteboards, digital media and
broadband internet.
Lab facilities, ICT equipment and
software should be upgraded.
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S

R

C+

R

included in our lessons.
However there should be time for
teacher consolidation and practice on
copybooks.
Setting up of computer labs where
ICT teachers show pupils how to
make use of certain application such
as word and powerpoint.
Computers presently in class to be
pooled in a computer Lab and
lessons to be taught by and IT
teacher.
Using of interactive whiteboards in
each class motivates low achievers
thus they will be more motivated and
participate more.
Classrooms lack space so it is more
wise and practical if instead of four
computer in each classroom the
school has access to a computer lab,
a science lab, a well equipped
kitchenette and a garden shed.

R

S

I

I

I

S
C+

R

R

More resources should be made
available on the Department’s portal and
students and teachers encouraged to
make full use of this facility.
Computer labs should be developed
giving the possibility to all students to use
a workstation at the same time rather
than having to wait for their turn.
Constraints which can hinder the smooth
running and usage of computers and
interactive whiteboards: power supply;
internet availability; laptops and electrical
faults.
It can also be disruptive to ask all children
to come out and use the interactive
whiteboard especially if there are children
with challenging behaviour.

Computers lost some of their importance
especially with the introduction of the
interactive whiteboards.
There has to be a balance among the use
of different strategies and resources.
Agree that the setting up of interactive
whiteboards is conducive to effective
teaching and learning.
Specialised
classes,
where
PSD,
Complementary, Art and Music lessons
are held should be set up with interactive
whiteboards as soon as possible.
Since classes are big in number, it would
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C-

S
S
S
S
Text Books

S

Text books should be adapted to the
Maltese context.

I

There is lack of textbooks for
different levels.
Textbooks should be made available
in order for differentiated teaching to
take place.
Classrooms need to be larger and
more attractive.
Fun educational activities / outings
which the teachers know would
contribute to the learning process,
are beneficial
Bullying towards low achievers is a
reality.
Low achievers can also
disrupt the class because of

S

Classroom size
School Outings
Extra-curriculum
Activities
Social Needs

S
and

S

Children should be introduced to
more hands on experience activities.

S

I

S

be ideal for schools to have a computer
lab in which children are given the
opportunity to make use of a computer
and learn more rather than having to
share a computer between say 4
students.
Other opposed the idea of having a
computer lab – having computers in class
is more ideal as these can be used on a
daily
basis
to
support
learning
continuously.
To keep up with the modern environment
all state schools must scrap old furniture.
A washing hand basin is a must in
kindergarten classes.
Primary teachers should be provided with
more educational resources.
Fans should be installed besides having
sunshades curtains or blinds.
Text books and digital media in use
should be adapted to the Maltese
context.

S

More outings to places of interest should
be considered but transport should not be
paid by students.

I

Not all students have access to digital
media or the opportunity to get help from
home (with project work or research).
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I

Parental Involvement

Comments

C+

It was agreed
home with no
lead
to
responsibility
commitment.

behavioural problems if not given the
attentions.
Children are getting worse with
regard to discipline problems where
respect towards authority or grown
ups and towards each other is
involved.

I

There are children who are trying hard
but because of social factors and different
learning patters are presenting their work
in a different way are scoring low.

S

Classroom furniture needs to be
replaced.
The ancillary staff in many schools is not
enough and this affects the cleanliness
and the up keeping of the schools.

that if children return
homework this would
minimise
parents’
towards educational

I
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S

The
curriculum
of
secondary
education should build upon the
primary curriculum. The transition has
to consolidate and build upon the
learning experiences of primary
education and prepare learners for
the wider challenges they will face.
The curriculum should shape the
students for later on in life. The
curriculum should build upon the
strengths of kids, and nothing should
be taken for granted.
NCF should give more emphasis to
the Early Childhood Phase.

S

Competencies young children to achieve
for when they move into Primary are well
being;
social
competencies;
communicative competencies; learning
dispositions and intellectual competence.

I

Agreed with NCF’s vision for the Early
years because teachers are of the
same belief that in the early years the
child’s knowledge is not to be
separated into subject groupings.
For a smooth transition the curriculum
must incorporate more opportunities
for play (opportunities for exploration,
experimentation and manipulation).

C-

Transition from Yr to Yr in Primary is not
smooth:
textbooks presented by the
Department do not support transition.
Disagree that Yr1 and Yr of Primary
should be a continuation of the Kinder
classes as children are very receptive in
these strategic early years.

S

Focus on how children develop and
learn in order to meet the children’s
cognitive, social, emotional and
physical needs.

S

R

For a smooth transition from one
grade to the next, teachers must have
the time to work together to ensure
common curriculum and assessment

S

S

C+

S

R

K2 should be real preparation for formal
schooling - it is not acceptable that
children in Yr do not know how to hold a
pencil and in Yr 2 do not know how to
write their names.
KGT classes work differently in different
states schools and in some schools the
transition to Yr 1 is much smoother than in
others as children are more prepared and
exposed to effective teaching and learning
through different strategies which appeal
to them.
EY are the pediment for all schooling and
believe that this is the key reason why
many parents prefer to send their children
to private / church schools at this level.
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S

S

S

S

Teacher Support

practices that provide continuity
throughout the child’s academic
career.
For an effective transition primary and
secondary schools should work
together to support children’s holistic
development.
To have a smooth transition from
primary to secondary schools it was
suggested that the children will be
more prepared for the secondary if
during year 6 they will have different
teachers for particular subjects.
Primary schools will benefit from
school visits in the secondary schools
but need to have continuous
supervision especially during lunch
breaks.
Forms 1 and 2 would have the
teacher who goes in their classroom
for the lesson.
S

I

S

S

KGA are unclear vis-a-vis their objectives
and they still apply guidelines issued in
2002.
The teaching methods takes place in the
early years is not consistent with how this
is done in formal education and thus
requires proper linked and clear
objectives: need to be guided as to what
is taught / carried out in Class.
Competencies
and
methodologies
suggested for EY are implemented in
Maltese EC Classes.
Agreement that working with toddlers and
young pupils at the age of 60/65 s not
beneficial for either party.
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Concerned about the kind of
pedagogy being utilised during the
Secondary years.
A smoother transition with regards to
subjects being taught where all
teachers build upon the children’s
strengths and move from the known
to the unknown.
With a smoother transition there is
less risk of providing children with
material that is repeated.
Low achievers in the same class as
high performers find it difficult to
accept
working
differentiated
handouts, even though they are
aware that they are not capable of
doing the same work as high
performers.
Low achievers are frustrating high
performers with teachers often
having to repeat lessons for slow
learners. A sense of failure also
tends to prevail among low achievers
when they realise that they are
always the last to understand a
lesson and to finish the work.
The labelling previously attributed to
streaming is still prevalent in the
individual classroom nowadays. This
has shifted from the mass labelling of
students in an area secondary to the
labelling of smaller groups within the
same classroom.
Mixed ability classes are a disservice
to high performers who are not
achieving
their
full
potential.

I

Syllabus in the NCF is interesting and
challenging especially to high achievers
but a threat to low achievers who have to
struggle with the main subjects offered in
the primary classroom.

S

Abacus workbooks there is no grading Reception book in Yr 1 can be too easy
for high achievers.
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Teachers are not coping with this
way of teaching. High achievers are
kept idle for long time, waiting for the
slower students to finish and low
performers cannot benefit from the
attention they used to get under
streaming.
Agree with a flexible programme.
Feel that a lot of importance is given
to low achievers with the result that
high achievers are not achieving
their full potential.
Since classes have lots of different
abilities it seems impossible for
teachers to adapt their teaching
methods to all the different needs.
The diversity and inclusion should be
the basis and foundation of the NCF
for the Maltese education system.
Syllabi must focus on acquiring skills
rather than memorising facts and
knowledge.

R

I

The syllabus for the late years of the
primary cycle should
be
redimensioned in the core areas of the
English and Maltese languages and
Mathematics allowing more time to
focus on creativity, technology and
science. Most of the matter covered
in these late years will be revisited in
the first two years of the secondary
cycle.
There seems to be a lot of
overlapping
and
unnecessary
repetition.

S

EY should provide children with more play
to help them bolster their creativity and
stimulate their imagination.

R

In EY certain skills that facilitate learning
have to be taught so that in Yr2 learning
will take place gradually, smoothly and at
a comfortable pace.
Not acceptable to overload children with
difficult concepts and data in Primary
when they will repeat such concepts, etc

S
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in Secondary.

Children in Class

R

The amount of children in the class
should decrease and there should be
fair distribution of different abilities
among the classes where possible.

R

R

90m
Curriculum
Development

C+

Teacher Roles and
Responsibilities

S

S

S

S

Changes proposed by the curriculum
will be providing a smooth transition
from the Primary to the Secondary
years because their aim is to build
upon and consolidate on the learning
experiences of primary education.
Such changes will also prepare
students to live and work in an ever
changing society.
More
teaching
assistants
are
required to help the teacher in his /
her day to day functions and the load
on primary teachers should be
reduced.
Progression and differentiation in
learning will only give satisfying
results if teachers have help from a
teacher assistant in class.
Teachers need more help (maybe
through the help of qualified teachers
assistants) to be able to adhere to
the principle of diversity and
inclusion.
Children having problematic social
background need to be helped – it is
beneficial to have trained support
assistant to help children.

It was suggested that instead of
repeating certain topics in Year 5, 6
and Form 1 it would be better if
content is spread out evenly and thus
less content is done.
Syllabus need to be revised so that
there will be no repetition of lessons
from the primary schools.

S

Guidance
teachers,
college
councillors and other staff members
must ensure that children are well
informed about the new school.

S

Children need to be prepared to
changes and be supported by
guidance teachers.

R

KGA would benefit from a Teacher
Assistants.
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More complimentary teachers re
needed to continue giving the
support in schools even till year 6.
There shouldn’t be a concentration of
learning disabilities within a class
since it can be quite stressful and demotivating for the teacher.

S

Subject
teaching
should
be
introduced in the late years of the
primary cycle – this will ensure the
development of knowledge, skills and
attitudes in the different learning
areas.

Mathematics

I

Languages

Education
Sustainable
Development

for

S

Examinations
Assessments

and

I

R

Teachers feel the need to acquire
more knowledge and skills in
inclusive education to be able to
meet the challenges in the present
school climate.
Exam can lead to a low esteem and
morale on part of both parents and
pupils and even teachers who would
have worked so hard with these
pupils to work and succeed
according to their ability.
Exams must be adapted – it makes
no sense to have one examination
paper for all.

C+

Agree with the fact that children in
Years 5 and 6 are being exposed to
language learning for a term. This
helps the child at a later stage to be
more able to decide which language
to choose in Form 1 as well as
understand how things are done in a
secondary school.

S

The individual assessment gives a
clear picture of each student progress
and achievement where as secondary
school personnel can consolidate and
work such assessment.

Methods in Maths are too complicated:
one method up to year 3 and then vertical
method of borrowing an carrying in Yr 4
leading to unnecessary complications
especially for low achievers.
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Children who benefit form a reader,
scribe, extra time, etc are not given
the necessary resources needed to
undergo the exam.
Children with severe disabilities
require one to one attention from
LSA – so LSA cannot help in the
overall classroom activities.
Children
with
certain
severe
disabilities will benefit more if they
are given specialised education in a
special school as in some cases it
seems that we just have to babysit
these children.
Some of these extreme cases
disrupt lessons and can be even
dangerous for the other pupils and
themselves which can be quite a
stressful situation for the teacher,
LSA and other pupils.
The problem of students with
dyscalculia was mentioned (students
find it difficult to work out maths).
What should be done in such cases?
When children are starting school
they need to have some kind of
observation. Many KAs argued that
they find it difficult when in their
group of small children they have
one (or even more) with special
needs.
A team consisting of a doctor, an
occupational therapist and a speech
therapist must provide screening of
pupils with special needs.
The school must intervene in
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particular situations where parents
refuse help.
Schools to take initiative and the
necessary arrangements in cases
where parents do not cooperate
when their children are having
learning difficulties.
Some parents do not have the
means to pay a private psychologist
so that their child undergoes the
necessary
procedures
to
get
statemented.
Parental involvement plays a very
important role. Sometimes parents
don’t help their kids at home; they
don’t provide help or opportunities at
home. Family background can affect
child’s performance in homework
and subsequently in his / her
progression in learning.
Most of the time when there are
parents meeting or courses which
are organised or set up by the
school, those parents that really
need to learn and gain information
do not attend.
For differentiated teaching to be
most effective there should be the
full cooperation from the parents.
If the parents remain in denial about
the child’s learning difficulties and
don’t accept that s/he be given
differentiated work, no progression
will take place which will result in
devastating results for the child –
therefore it was suggested that in
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such cases the schools should have
more say.
Demands on schools and teachers
are becoming more complex as
society now expects schools to deal
with
different
languages
and
students
socioeconomic
backgrounds, to be sensitive to
culture and gender issues, to
promote
tolerance and social
cohesion, to respond effectively to
disadvantaged students and student
with
learning
or
behavioural
problems, to use new technologies
and to keep pace with rapidly
developing fields of knowledge and
approaches to student assessment.
A
better
classroom
grouping
planning is required so that grouping
of pupils would be more beneficial for
them and easier for the teacher to
handle.

I

NCF’s
vision
proposed
the
involvement of all stakeholders but
the procedures to be adopted are not
clear.
The vision also mentions “appropriate
pedagogies” but it does not really
specify what type of pedagogies
should be adopted.
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Teacher Support

I

S

Autonomy

Differentiated Teaching

R

Learning intentions at the beginning
of the activity should be left at the
discretion of the teacher with regards
to certain subjects.

S

Teachers promote self evaluation
skills but children in Primary may lack
the maturity to develop their own self
evaluation skills.
Agreement
that
when
learning
intentions are stated children tend to
focus more.
It is up to the teacher whether s/he
states the learning intentions at the
beginning of the lesson - taking into
account the approach and the
students in a class.

S

Agreement that reflective teaching as
positive and beneficial.

S

Agreement with mixed abilities - which
requires individual learning programmes
are difficult to implement given the size of
the classroom.
Danger of catering for lower ability
students at the disadvantage of pupils with
higher ability who are very often
overlooked and not given a priority.
SDP is a very effective quality assurance
mechanism and is being implemented
successfully.
External review create stress and do not
truly monitor the actual situation and lead
to the development of a school's capacity
to be a community of reflexive practice.
National monitoring is necessary to ensure
that set standards are being reached but
forms of assessment should be compatible
and reflective of the Maltese educational
system.
Teachers should be considered as
professionals and should be offered

I

Quality Assurance

S

I

S

S

Page 276

St Benedict College

St Benedict College

St Benedict College

Primary School Educators

Primary School Educators

Primary School Educators

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 2
(SBno2.2.1)

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 2
(SBno2.2.2)

Document Titled 'The Learning Areas: Primary
School Educators' Workshop 2 (SBno2.2.3;
2.2.4, 2.2.5)

Assessment for Learning is an
effective strategy which enhances

external support and audits should not
seek to negatively criticise but identify
areas of development.
Teachers should be provided with a written
report after audits or visits which take
place in their classroom.
PMPDP is a waste time which should be
better utilised for teachers to plan their
lessons better, ideally among the year
group teachers, as current mechanism is
cumbersome, time consuming, and at the
end of it does not influence change in
behaviour.
Syllabi must be revised and reduced as
both students and teachers are facing
stressful situations and huge workloads.
Syllabi need to be revised at teachers are
continuously struggling against time.
Larger the classroom the more difficult it is
to perform positive assessment which is
beneficial and helpful to the individual.
Reflective teaching will not result in high
standards of teaching unless there is a
smaller number s of pupils in the Class
Timetables should have allotted slots for
assessment purposes.
Teachers need regular slots in the
Timetable to discuss challenges arising
from the classroom situation and share
good practices to enhance teaching
performance.
With mixed abilities Teachers require a
Teaching Assistant if the true goals of
education are to be reached.
Ideal assessment policy should give more
attention to formative strategies rather

R

I

Syllabus

R

I
Children in Class

I

Differentiated teaching can only be
practised and objectives met if the
classes are smaller.

I

S

Timetable

R

90m
Curriculum
Development

C+

Teacher Roles and
Responsibilities

S

Examinations
Assessments

and

R

EY should be a standard form of
assessment through observation

C+

S
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where teachers assess positive
aspects by means of a checklist.
Checklist should be standardised and
include problem solving; reasoning
and
numeracy;
communication;
language and literacy; personal;
social and emotional development;
physical
development;
creative
development;
knowledge
and
understanding of the world.

Assessment of Learning.

than summative and covers Kinder to Yr6.

R

Assessment
of
learning
and
assessment for learning should be
integrated.

S

Agreement with the college based system
of the half yearly exam papers setting.

Agreement with assessment policy should
not involve more paperwork for teachers:
administrative
burden
related
to
assessment
should
not
be
underestimated.
Agreement that at EY children should be
subject to a form of assessment which
focuses
on
basic
skills including
communications manipulative skills.

I

Core competencies check lists
are too time consuming.

S

S

Benchmark re Primary does not give
a complete picture of a student's
educational development: half yearly
Exams carried out in Yrs 4, 5 and 6
should be considered together with
the Benchmark for setting purposes
in the Secondary.
All formal Exams are of a summative
nature and should supported by a
formative assessment strategies to
get a fairer view of the student's
achievement throughout Primary.
Agreement that assessment is
important in supporting a child's
learning and on the importance of
continuous observation on a personal
basis.
Benchmarking should be carried out
with other Primary classes and a
class Teacher should not attend
his/her class during a Bench-marking

R

R

S

R

R

All teachers should seek to give positive
feedback to pupils which helps to
introduce a positive attitude towards
assessment from teachers, parents and
pupils.

Page 278

R

I

St Benedict College

St Benedict College

St Benedict College

Primary School Educators

Primary School Educators

Primary School Educators

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 2
(SBno2.2.1)

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 2
(SBno2.2.2)

Document Titled 'The Learning Areas: Primary
School Educators' Workshop 2 (SBno2.2.3;
2.2.4, 2.2.5)

exercise.
Assessment policy at school and
college should on the basis of a
variety of assessment methods .
Current pilot project assessment
method is to complicated and time
consuming.

Facilities and Support
Structures and Services

Special Needs

S

I

Schools cannot ensure high standards and
teaching unless they are supported with
adequate structures and human resources
that address the school's particular needs.

Adapted papers for students with
special needs should not only be
promoted
but
also
officially
recognised by the Directorate.
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Principles

Focus on / Early Years

C+

I

Education Department is to ensure
that it reaches parents whose
children are not yet of school age:
there
should
be
documented
guidelines that indicate a child's
development and progress before
s/he enters a school with parents
being 'educated' of their parental
responsibilities towards their child'
schooling prior to the child actually
entering a school.

R

R

Teacher Support

C-

Principles established by NCF are key
yet for these principles to be achieve
the underlying framework should be
strengthened.
In K2 pre-reading and pre-writing
skills should be initiated.

Given that most of the time Kinder is
not the foundation for Yr, Kinder
should be obligatory.
Concern that the NCF is placing too
much pressure on the Class Teacher:
being Jack of all trades, thus ending
up not focused on the subjects being
taught.

S

Teachers as professionals reflect on a
personal basis to maintain positive
practices while trying to better those which
need to be improved.

S

Daily planners and evaluation help
teachers through this reflective process.
Formal and informal dialogues with
colleagues during and after school hours
offer teachers the feedback they require to
reflect better on teaching and learning in
their class.
In-service courses about recent methods
of teaching and resources (such as the
IWB) should be offered which render
Teachers more eager to implement new
techniques and use recent resources.

S

R

I

Class Teachers cannot be experts in
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R

Differentiated Teaching

Cross Curricular Themes

S

R

School outings are time consuming
and it is important that in planning
such activities more than one
teaching aim is targeted so that the
time dedicated to the activity is
optimised.

R

R

90m
Curriculum
Development

R

all subjects and do not possess the
educational resources for certain
lessons such as Science, Technology,
etc.
When a new policy or resources, such
as the IWB, is introduced Teachers
and LSAs should be adequately
prepared and offered courses and
assistance to render them confident in
the use of the resource.
Support to high flyers should be given
as well as to low achievers.
Policy
support
Teachers
for
Numeracy,
Science,
Citizenship,
Education, Technology Education and
PSHE are required to put teachers in
the right frame of mind to adopt the
new policies, apply them, develop and
update them during their career.
Class Teachers should be trained on
how to prepare interesting and
creative follow up lessons of subjects
within the Learning Areas.
This slot should be utilised to assist
teachers to accrue the appropriate
skills to teach thematic Learning
Areas.

C-

Differentiated teaching is problematic
requiring ideas and planning directed to
each and every student.

R

During PD sessions time should be
allotted where teachers participate in
workshops together with teachers in the
same year group.
Teachers who teach in school which have
on class per year group are at a
disadvantage and it would be beneficial if
some meetings are held in collaboration
with other schools so that teachers can
still analyse their performance, share
ideas and resources with teachers in the
same group.

I
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I

I

I
R
R

R

S
Professional
Development

R

R

Mentoring

LSAs feel the need to be replaced during
the 90m slot so that they can also reflect
and plan with class teachers.
KGA do not have the opportunity to meet
and discuss issues during the 90m slot
since PrT do not deliver lessons to Kinder
classes.
Staff Development Plan should be more
often than once a term.
Training programmes should be school
based and not College based.
LSAs should be informed before hand of
the cases to which they will be assigned
so that they can prepare beforehand by
attending the appropriate courses.
LSAs, during the SPDs, should have a
separate meeting to be able to discuss
and evaluate their work as a team.
PD should carried out during school
hours.

Teachers should be given the
opportunity to choose the in-service
course they wish to attend according
to their needs rather than having a
course imposed on the Teacher.
Training should also be provided to
LSAs, especially LSAs employed in
Secondary Schools, who feel the
need to be trained in various subjects
so that they prepare for the adequate
adaptations.
S

Teachers who would have graduated
have the opportunity to discuss and get
feedback from the College Principal and
they attend a reflective class given out by
a University Lecturer - practices which are
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R

R
R

R

Teacher Roles and
Responsibilities

I

Increasing new reality of children
from broken families results in a
greater incidence of children with
challenging behaviour and teachers
need support to help such children
develop holistically.

R

I

R

I

seen to be very positive.
Mentoring should be coordinated to
guarantee support in the induction years
and especially if the teacher is a supply
teacher or is trained to teach Secondary
students.
Teachers who change from one year
group to another also require mentoring.
Mentoring should be constructive and
supportive and would be of greater help if
mentors conduct observation sessions so
that the mentored teachers can observe
positive class practices.
Mentoring should also be provided to
LSAs who are faced with conditions which
they never tackled before.

A TA in a class would be an asset as
this would render it more possible for
a Teacher to offer a high quality
education for all learners by catering
better for children with different needs
and abilities.
LSAs cannot provide assistance vis-avis teaching in a differentiated
environment as they are not
specifically trained to do such a job,
and also because too often they are
assigned with a specific student.
Complementary teaching should start
from the beginning of a scholastic
year by following the children in class;
as complementary teaching is very
beneficial where children benefit
considerable when taken out of a
class.
Concern that some Complementary
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C-

S

R

I

R

R

Examinations
Assessments

and

Facilities and Support
Structures and Services

R

R

Increasing family realities and impact
on children demands that network
support
through
educational
psychologists,
social
workers,
guidance to parents to equip them
with parental skills etc need to be
strengthened.

S

Teachers are spending too much time
on the checklists during the 1st term
of the year.
Agreement that Curricular Support
Teachers keep on teaching their
subjects rather than supporting the
Class Teacher to teach yet another
subject.
Teachers and students are benefiting
from useful work carried out by
Literacy Support Teachers.
Schools require a Numeracy Support
Teacher to offer similar assistance as
regards Maths.
If PrT are delivering lessons during
the 90m slot then they are not in a
position to train Class Teachers.
Teachers who are qualified to teach a
particular subject in the Secondary
Years and still have not found a
vacant post can be assigned to offer
their expertise on the subject area.
KGA feel the need for PrT to give
lessons and supported even in Kinder
classes with regards to knowledge
such Science, Drama, Art, etc.
Teachers need help with completion
of checklists as these are very time
consuming.
Variety of services are offered to
students
which
include
autism
support, counsellors, PrT for visually
impaired students; etc but the
capacity available does not meet the
demand for these services.

I

KGA do not have a laptop and are unable
to use IWBs - and hence they cannot
adapt to the proposed NCF philosophy of
teaching.
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Consideration should be given to the
setting up of supervised Homework
clubs for those children whose
parents cannot or are not able to
help them during the Homework time:
directed primarily at children whose
parents do not have the adequate
know-how.
Supervised Homework clubs should
not be abused by parents who work
for long hours and thus use them as
a 'baby sitting service'.
Supervision of Homework clubs
should be qualified teachers, ideally
teachers who are willing to work parttime, retired teachers, or teachers
would would like to work flexi hours.
School should be used more during
and after school hours for courses in
the community: there is no limit of
the multiplicity of programmes that
may be offered by a school to the
community: ICT; Physical Fitness;
Nutritional Basic literacy; Numeracy;
Parenting
Skills;
Family
Management; Agriculture.; Crafts;
Traditional Artisan; Work; etc.:
where-in ideally parents teach
parents.

S

A shortage of INCOs and at times the
INCO does not have the time to come
to a class at least once a year: failing
to provide Teachers and LSAs the
opportunity to discuss with the INCO
problems and planned strategies to
meet the needs of a child.

R

There should be awareness of the
support services coordinated and
provided by the Student Services
Department.
During the procedure of the CDAU
children are not given support and
sometimes parents do not know what
is happening.

I

I

There is a need of more guidance
teachers in schools and more
psychologists,
occupational
therapists, etc.

S

Klabb Nahla assists students will
doing their Homework after school but
this service is not available in all
schools and other schools only have
one teacher to help students from 6
different year groups: the addition of
1 teacher per two year groups would
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R

S

S

School Outings
Extra-curriculum
Activities

and

S

S

I

S

S

be useful.
There should be induction courses for
new teachers so that they become
familiar of the resources and support
frameworks available to them.
Year meeting on Abacus and Phonics
was a good support service provided
to Classroom Teachers.
Nwar service was very good and
beneficial to a lot of children after
school hours and this was an extra
help as well as to the Class Teacher.

Parental participation during school
outings, especially the very young, is
important yet this should be
systematic and one should be careful
that a parent does not undermine a
child:
ideally parents should be
assigned to outings which do not
include their child.
Advisable that learning is not
restricted to the Classroom and the
school boundaries as (i) gives
children firsthand experience at what
they learn in class; (ii) underlines that
schools form an integral part of the
community.
Planning of outings must take into
account health and safety issues and
ensure that routes are surveyed for
possible dangers.
Hosting of persons in schools is
helpful as they can share expertise,
give demonstrations, explain and
convey information.
Holding
of
community
based
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activities such as carol singing,
exhibitions, festivals, etc help to
entrench both the school and the
children within their community.
It is a concern that most activities
remain within the boundaries of the
school when they can be opened up
to the broader community and
schools should be encourage to have
their own websites to interact more
actively with their communities.
To boost attendance in particular
villages, the College Network should
help to coordinate the organisation of
such programmes by clustering
villages together.

Intercultural Education

R

R

R

School Management

R

Social Needs

I

SMT and teachers should set up a
network of professional colleagues
that help to make learning in the
community possible and safe.
A constant new problematic reality:
children from broken families and
changing family structures.

R

Teachers, LSAs, and SMT need
special training on how to address
and cater for the needs of foreign
students.
Helpful if foreign students are given
the opportunity to attend special
lessons where they are exposed ot
the Maltese culture so that they can
better integrate in class, school, and
society.
Schools should set up a Support
Group for Foreigners to help them
integrate.

Support should be given not only to
the child with personal and social
problems but even to his / her family Page 287

I

I

I

I

I

R
Parental Involvement

R

St Benedict College

St Benedict College

St Benedict College

Primary School Educators

Primary School Educators

Primary School Educators

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 2
(SBno2.3.1, 2.3.2, 2.3.3. 2.3.4, 2.3.5)

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 2
(SBno2.4.1, 2.4.2, 2.4.3)

Document Titled 'The Learning Areas:
Primary School Educators' Workshop 2 (2.4.4,
2.4.5)

Parental involvement is difficult to
achieve particular when there is bitter
divergence between the parents.
Increase in parents who themselves
are teenagers and some are still
immature to take care of their
offspring and it is a case of 'children'
bringing up 'children'.
Several Maltese parents snub State
Schools not because they do not
trust teachers, the system, the
teaching methods, the curriculum, etc
but because they do not want their
children to mix with children coming
from certain social backgrounds.
Certain outings require entrance fees
and this places financial pressure on
families with financial difficulties - and
schools should identify ways of how
such children are supported so that
they are not left out.
Children who experience difficulties
in their learning process and offer
challenging behaviour in class are
more likely to come from families
who do not respect their obligations
with regards to their child's well
being, social behaviour, intellectual
development, and learning progress.
Absenteeism is a concern and there
should be a national policy.
Parental involvement should be well
defined - though all four types of

C-

S

work which social workers already
carry out but for which due to new
realities there is an increased need.
Failing to address parent of, as well
as children with social problems will
result in increased absenteeism.

When it comes to the statementing of
students, it is felt that there is a
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parental interaction that exist locally
are highly commendable - given that
some tasks which are prevalently
curricular work can only be handled
by a teacher; tasks which require
confidentiality cannot be delegated to
parents; parents helping in classes
need training; etc..
Most parents involve themselves
solely in Home-School Links and
introduction of measures such as (i)
setting school calendars as early as
possible; (ii) better coordination
between schools and MUSEUM
about teaching content and hours
spent; (iii) holding of certain meetings
such as Prize Day after schools; and
(iv) having Parents' days and
Parents' evening organised over a
two day period would render far
easier for parent to maintain their
engagement.
Consulting parents is useful by the
ultimate decisions should lie in the
hands of the professionals.
The identification of Parent-Leaders
is helpful as such parents may be the
key to a health communication
between schools and parents.
A structural way of giving information
to parents should be devised based
on a code of Ethics / Discipline
devised for parents.
Choice of a Head of School should
include a person's approach and
disposition to include and involve the

positive link between the schools and
parents which gives parents a sense
of grounding and reassurance.

R

Parents should be trained by
professional personnel on how to
make priorities in their children's'
lives.

R

Courses to parents should be
available either during school hours or
after school.
Paired reading together with parents
was a huge success but unfortunately
this is not done anymore.

I

R

Parents need to be informed of the
role and responsibility of LSAs as at
seems parents have a misconception
of this role.
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parents in a school's activity.
Parental participation should be
formalised through the development
of a national policy.
Parents should be aware of their
duties and should respect the
authority and profession of educators
in that the responsibility of a child's
education is first and foremost the
concern of parents: a responsibility
which parents, at times, abdicate
onto the education institutions.
Parental participation in Schools is
already present with every school
having a School council constituted
of both parents and teachers.
There should a pool of parents who
can be involved in different activities:
thereby building on the strengths and
skills of parents vis-a-vis their
contribution to school activities and
the school itself.
There should be continual coordination between the School
councils and the teaching staff.
Education and learning should be
lifelong and learning should be
continuous - and thus learning /
knowledge should be made available
to all especially to those adults who
are directly involved in the upbringing
and the daily lives of the children:
there should be courses targeted for
parents to develop basic skills, topup skills and help parents become
aware of what their child is up to in
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and outside of school.
Involvement of parents tends to
increase awareness of their child's
abilities, progress, weaknesses, etc;
strengthens
the
continuation
between school and home' engender
realisation of the great responsibility
and hard work of teaching.
Conflict between school and home
may develop as parents are primarily
concerned with the individual needs
and difficulties of their child which a
Teacher has responsibility for a
community: the class.
Partnerships between schools and
the community are very active in
many localities.
School-community partnerships set a
good example of inter-relationships
to children, helping them realise that
cooperation and partnerships are
fruitful, facilitate work, and render life
more enjoyable.
Community institutions at times over
step their boundary and they should
recognise that they cannot interfere
in the management of a school.
Fear that one reason why parents
favour Independent / Church schools
to State schools is that latter tends to
be 'too experimental' with the system
which is undergoing sudden changes
It is a reality that many more parents
are to be informed of the new
College
system,
mixed
ability
teaching, and setting as opposed to
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streaming arrangements.
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Documents provide a good vision for
holistic education.
Very good sign that the 3 cycles - EY;
Primary; and Secondary - are
mentioned and given importance.

Query raised however with regards to
guidelines Teachers are to follow to
implement NCF and that guidelines
are required vis-a-vis (i) assessment;
(ii0 transition between K and Yr 1;
PSD.
DQSE must keep an eye on the latest
teaching techniques / ideas, analyse
these and discuss how such
techniques can be transposed into
the Maltese educational system.

I

I

S

S

S

KGAs state that they are aware of
having seen a proposed curriculum for
the EY it was never mentioned or
listed in the 'document' and they
request some guidelines in order to be
able to follow and avoid repeated work
in the following year.
For NCF to develop into a coherent
framework which spans to the end of
Secondary it must integrate training,
progression and continuation.

S

Agreement that all members of staff can
be effective leaders if they own SDP
action plans - and in doing so becoming
part of an efficient distributed leadership
model.

Idea of seamless curriculum must be
an equal opportunity for LSAs,
Teachers and learners to work
positively and collaboratively to
ensure good quality standards.
Teachers, LSAs and SMT are giving
their utmost in organising on-site
visits, discussing environment issues,
arising
health
awareness
and
importance of sports and well as
seeking
to
secure
parental
involvement in order to secure a
holistic educational development for
students.
There is a belief that teachers can
give their contribution at class level by
truly believing an practicing the
governing principles that underpin the
NCF:
entitlement;
diversity;
continuum of achievement; etc at
school level by working collaboratively
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I

Devolution towards colleges and
schools should not hinder the DQSE
to organise courses collaboratively
with schools / colleges.

S

with other members of staff, parents
as well as support personnel and at
college level by actively participating
in discussions and providing their
respective knowledge and experience.
Teachers need to be trained to be
able to deliver effectively in a
Thematic approach environment and
sources should be school based, held
every semester, for which a whole day
is dedicated.
Some teachers feel demotivated and
that their pleasure of teaching has
diminished due to unaccomplished
planned objectives.
A NCF coherent framework will work if
Teachers, LSAs and SMT together
with DQSE work together and discuss
these frameworks in practice.

R

DQSE has to provide guidelines on
how the curricular decisions are to be
tackled.

S

R

Implementation can be done on a
school based / college based system
on a year to year basis so that each
teacher and LSA together with the
SMTs can provide their input and in
this
manner
the
unique

R

R

I

Autonomy

Agreement that curricular decisions
should be devolved to Colleges and
schools subject to clear guidelines
being provided by DQSE so that
decisions are taken within the
appropriate framework.
Teachers of the Maths subject believe
that they should have the autonomy to
decided which method to apply and to
consolidate onto one method only.

S

S

It is noted that NCF suggest the
'distributed' model of leadership yet
practitioners considered the Directorates
to operate in a highly formal and
hierarchical organisational model leading
to a lack of effective communications
between schools and Directorates where
the primary channel of communication are
the distribution of circulars by e-Mail.
Agreement with Leithwood (2006) in bush
(2011) that leadership has a greater
influence on schools and students within it
is widely distributed.
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characteristics of schools would not
be lost.
Devolution must be well distributed
and should not result in relaxation..

I

NCT talks about devolution and
autonomy yet actual practice consists
of the imposition of methods of
teaching, some of which teachers do
not agree to.

S

The tools of differentiated instruction
keeps the focus on the children and
strive to take each and every one of
them as far as they can go.
Differentiation empowers teachers to
be 'responsive' rather than 'reactive' to
the different children entrusted to
them.
Coping with children with different
education needs is often a complex
and time-consuming challenge.

Centralisation and decentralisation
need not be in opposition but are to
be seen as an opportunity to work
together on several strategies.
In the setting up of syllabi related to
different Learning Areas and the
corresponding
level
descriptors,
representatives from Colleges and
Schools should be actively involved
in order to contribute.
Courses should vary between school
based ones in order to address
specific needs of particular schools
and colleges as well as one where
teachers from different schools
around Malta and Gozo will be given
the opportunity to share ideas,
experiences and concerns.

S

I
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I

Cross Curricular Themes

S

C+

I

Importance of Technology Education
to be integrated into cross-curricular
project or learning areas such as
Maths or Language skills.
Recommendation of setting up expert
groups in each learning Area is
positive.

S

Teachers are to be given an insight of
how Learning Areas, however, are to
b structured and implemented.

S

S

I

Quality Assurance

S

S

Syllabus

R

External reviews must offer a positive
attitude towards teachers and
administrators alike.
Reviews must consolidate good work
done and act as a good liaison
between the DQSE, SMT and
teachers.
Teachers and LSAs of every year

C-

NCT must provide a detailed insight
for children with mixed educational
needs - including the very able child and how these children will get the
help they need.
Balanced and integrated curriculum
contributes towards the formation of a
moral
and
socially
responsible
persons.
Students are introduced to new
situations where they learn about and
analyse religious, social, economic an
political structures of society and
investigate
how
geographical,
environmental and historical factors
interact with each other and how
these impact their lives.
Environmental Studies is one of the
Learning Areas of the Primary
Curriculum which will offer an
opportunity to apply various skills such
as technological and linguistic skills.
Not all teachers agree with a cross
curricular approach and concerns
raised
with
regards
supporting
resources; time for planning and
preparation; books and handouts; the
exam system to be applied; etc.

Frustration that concerns with regards

I

Query on the ability to integrate Learning
Areas effectively when resources to
achieve this are not present.

R

Syllabi need to be changed to reflect the
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group must be consulted on how the
new syllabi will be and how these will
be implemented.

to a never ending syllabus have never
been addressed.

constraints of time which is the major
concern of all teachers.

I

S

I

R

Although the assessment system for
Yr 6 has been changed teachers still
have the same syllabus which was
covered when students had to sit for
the Junior Lyceum Exam.
Seek to be consulted in the design of
new syllabi and their corresponding
learning
outcomes
and
level
descriptors.
Current syllabus framework and the
gearing to exams will act as obstacles
to the agreed to principle that each
and every student should be educated
holistically.
Primary syllabus should be revised
and some of its components omitted
as they believe that these will be
repeated in Forms I and II

Timetable

CI

R
90m
Curriculum
Development

C+

This proposal not only needs to be
maintained but should be increased
to 2hrs weekly.

R

R

KGA are requesting that they have a
90m weekly session in order to share
and discuss ideas.
LSAs recommend that they are
involved in the 90m weekly session
together with the Class Teacher in
order to plan accordingly.

R

R

Teachers frustrated because of lack of
contact time with their class.
Out of school activities and other session
consume contact time resulting in a state
of play where the syllabi are not covered
at an effective pace.
Timetables should be more flexible to as
to facilitate differentiated teaching.
SMT should utilise the 90m slot to meet
Class Teachers and support them
effectively.
This slot should be reinforced so that it is
held, at least, fortnightly thereby providing
educators with the time to reflect on their
practices,
share
ideas
with
their
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I

R

Mentoring

R

R
I

R

Teacher Roles and
Responsibilities

C-

LSAs have an important role to play
and NCF does not mention how LSAs
will meet to coordinate work with their
Class Teacher.

R

R

Class Teacher should be supported
by Teacher / Support Assistance to
be able to observe, assess, and
evaluate each student and thereby
freeing the Class Teacher to

S

colleagues and discuss curricular issues
with SMTs.
Teachers do not have enough time to
internalise new theories or to discuss new
educational theories amongst themselves
and with SMT.
Slot should be leveraged to enhance a
collaborative culture
particularly with
regards to teachers from one-class per
group who find themselves 'alone' and
wish to find support.
Mentoring can be carried out by those
teachers who are replaced by B.ED
student teachers.
Mentoring should be available for Supply
Teachers as well.
Concern that not all teachers are friendly
with the new educational theories and that
there is no enough motivation for teachers
to read international journals - with the
lack of motivation stemming from the
wage.
Mentoring should be done from teacher to
teacher and ideally the teachers should be
an experienced teacher with a newly
qualified teacher.

LSAs, in order to be more efficient in
their duties, are also requesting to be
placed in the same year for longer
given that they have to prepare quite a
lot of resources each year.
NCF
provides
ideal
theoretical
framework and Teachers' input is well
defined given that they are the prime
actors for this transformation: input of
teachers alone will not suffice and
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smoothly managing the class and
concentrating on the delivery of the
lesson.

behind the teachers there must be a
team of professionals who work hand
in hand with the teachers to achieve
maximum results.

Support to Class Teacher with
continuous assessment is distinct
and separate from LSA support given
that the latter is in the classroom for
the benefit of the statemented
students apart from assisting other
students who may require guidance.

Learning and Learning
Environment

S

Citizenship Education

I

Religious Education

S

R

Technology Education

C+

Learning on the basis of the NCF will
prove quite a challenge which requires
a joint effort in order to assure that
learning is truly envisaged as a
process rather fragmented pieces of
knowledge presented by different
experts.

Seen to be a very broad areas and
raises the question whether children
truly need to be exposed to all these
areas.
RE must include the study of
Christianity but it must also help to
develop an understanding of major
world religions and of beliefs found in
Malta's society today.
RE can be set up locally or be college
based
so
that
that
local
representatives of Christian and other
religious denominations can provide
their input.
New subject for Primary and
Teachers
acknowledge
that
Technology is an important subject
area that aims to give children the
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power to improve their quality of life.
Queries raised with regards to tools
and supporting facilities and services
that will be made available to
teachers: such as whether there
would be a specific laboratory or
whether there will be a laboratory
technician.
Technology education has also
become a powerful educational tool
where-in children develop confidence
and extend learning in all areas of the
curriculum.
Technology has a particular benefit
for language development as it allows
children to share and develop ideas
easily.
Suggestion that teachers and schools
should design their own teaching
schemes within the NCF.
Children's attitudes are developed
through firsthand experience which
arise curiosity through the use of
questions and discussions as well as
the development of an interesting
environment for Science that involves
the gathering of a range of resources
to encourage investigation.
The teaching of Science should keep
a child's curiosity alive and it is for
this reason that the teaching of
Science must delivered by Science
Teachers.
Large schools require more than 1
Science Teacher, and Science
Teachers should be school based.
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Mathematics

I

Languages

I

Arts Education

Examinations
Assessments

C+

and

I

S

R

R

Some teachers are of the opinion that
the Maths subject covers a vast
syllabus
incorporating
several
methods for one concept leaving
students with no space to develop
their thinking skills.
There was not unanimous agreement
with regards to the introduction of
another Language in the Primary but
rather emphasis should be directed
towards the consolidation of the two
national languages:
Maltese and
English..

Proposal
to
have
specialised
teachers in Drama, Art and Music is a
very welcomed proposal.
Assessment for learning demands
that Primary teachers invest more
work and time in paper work for them
to be carried out professionally and it
is one thing to undertake these in a
class of 5/7 pupils and another in a
class of 20/25 pupils.
Assessment is important not only
because it is a process of evaluation
but also relates to the quality of the
curriculum provided.
Assessment policy must be school
based and based on the uniqueness
of every school supported, however,
by clear guidelines of how this will be
applied in class.
Assessment for learning must not put
undue pressure on teachers and
pupils alike; and teachers must be
helped in the process of assessment
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Structures and Services
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by having clearly stated criteria.
The attainment targets need to be
clear in such a way that teachers can
share them with children, parents and
other professionals.
Query raised on whether care is
being taken with regards to not
overloading children in Primary given
that teachers believe that there will
be too many formative assessments
going on: Primary teachers will have
on-going assessments in 8 Learning
Areas.
Assessments under the NCF should
help teachers to move away from
vague descriptions and move forward
towards comparing the child's
progress against agreed standards.
Query raised with regards to how
assessments techniques will be
grouped.
Teachers need a lot of support and
the DQSE must provide all the
necessary resources and materials
and continuous support to teachers to
facilitate the learning process.

NCF concepts are embraced but both
SMT and teaching staff believe that
more practical support is needed.
Support structures within DQSE must
be strengthened to help teachers in
their daily needs.

I

For NCF to work there is a great need
to up-level the support structures so
that these will be in line with the
challenging situations that teachers
and students live on a daily basis.

R

LSAs are asking to have continuous
support from the College / School
INCO.
LSAs recommend that they are
provide with a Laptop each to assist
them
in
the
preparation
of
PowerPoints and other visuals which
are essential tools for all those

R

R

For a collaborative culture to be enhanced
it is suggested that teachers are given
access to the national / college based
online FORUM so that they can share
resources,
teaching
notes
and
experiences with others from the same
year group.
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students whose only means of
communication is visual presentation.
I

R

Text books

R

NCF can only be successfully
implemented
if
Colleges
are
supported by additions services such
as Social Workers; Psychologies;
Literacy Support Teachers; etc.
Each school should have a full-time
Resource Teacher within the College
with a Resource Centre servicing the
college network.
DQSE must publish books and
materials which are written by
Maltese
teachers
who
are
professionally immersed in the
subjects.

S

Proper lesson design has to do with
the correct textbooks and supporting
resources.

R

Teachers should consulted with
regards to textbooks and workbooks
to be chosen - there was no
consultation with regards to the
application of Stilel; Way Ahead; and
Abacus.
Text books should be published by
Maltese professionals to cater for
Maltese students.
Not clear how the NCF caters for
diversity in languages, culture and
religion as a result of the fact that
Malta is becoming a heterogeneous
society.

R

Intercultural Education

I

R

School Management

Teachers face situations where
foreign pupils do not know English or
Maltese
and
where
basic
communication let alone teach is
difficult.
Need for a new unit to cater
especially for these students to learn
Maltese and English.

C-

S

Point of departure of SMTs is that staff
members are resourceful and that they
should be involved so that their talents are
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I
R

I

S

R

R

R

Management of Change

C+

Positive step to consolidate good work
achieved to date yet NCF is a
continuous process and there will b
eon-going challenges and teachers
have to face them daily but if given the
right support teachers will be able to
face the challenges with the right

S

tapped at both a school and college level.
Query on whether leadership will be 'top /
down style'.
SMT should be 'educational leaders'
whereas today they spend their time
managing the day to day running of the
school rather than speaking with teachers,
visiting classes, and participating in
lessons.
SMTs feel that there is no way they can
become effective Curriculum Leaders
when their role as School managers
compels them to deal with operational
issues.
A humanistic approach by the College
Principal will reflect in the eventual output
of the schools within the College.
SMTs should not be isolated within their
own colleges but there should be a
network that allows for leaders to meet
and communicate with one another.
SMTs should delegate and Heads of
Schools who want to have their finger in
every pie and who do not allow teachers'
space will eventually crush their teachers'
initiative.
Certain SMT do not engender trust as they
fail to take suggestions from teachers
seriously.
Change can be effected through the
expertise of teachers.
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R

S

Comments

C+

mental framework.
Some teachers concerned with
regards to a Thematic approach and
recommend that there should be no
full implementation without a Pilot
Study that is supported with all the
necessary framework which would act
as a practical example of the
approach to be applied.
As educators there is a belief that
NCF will definitely address the abilities
and needs of everyone involved,
however, all students, parents and
teaching staff alike should put an
effort to change their mentality and be
ready for this challenge.
Moving in the right direction and even
trivial things like the same uniform
throughout the college and which
spans from EY to Form V portrays
more idea of continuity.

C-

NCF is creating grey areas since many
teachers do not know what is expected of
them as many changes are happening and
at a fast pace; and some teachers do not
have enough time to adapt to one change
before another change occurs.

S

Interaction between heads of schools are
already taking place where for example in
this college Moving On and Sports Days
are used as a means to generating
interaction between schools.
Difficult to understand why there should be
discussion on women leaders in this day
and age.

S
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Focus on / Early Years

R

Students in Primary should be
properly trained in ICT to sustain the
first years of secondary education.

I

No bridge and continuation
Primary and Secondary.

I

There is only repetition especially in the
grammar sector in the Primary and
Secondary.
Development of entrepreneurial skills
should start from Primary.
Creativity should be promoted from the EY
and not start during the Secondary.
Teachers blame the Primary structured
curriculum for the problems encountered
during Secondary.
Teachers express that some would need
further professional development to be
able to integrate effectively a theme such
as entrepreneurship into their teaching.
A thematic approach will involve more than
one subject and teachers need more
training for certain approaches.

R
R
I

Teacher Support

R

A teacher's preparation with regards
to the NCF should start at university
level.

R

There should be examples and clear
guidelines with regards to the
differentiated approach that teachers
are to follow.
In-service courses should be about
differentiated teaching given that
teachers feel they lack practical
knowledge
about
differentiated
learning.
The contradictive element of the NCF
is that on the one hand teachers are
bound to stick to specific subject
content and syllabi to meet the
requirement (as set in Form I for
2011/12) whereas at the same it
stresses the importance being more,

R

C-

R

Practice skills in the use of technology
should be given to a teacher during
working hours.

R

R

between
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flexible within the Colleges.
Autonomy

Differentiated Teaching

S

I

I

I

I

C-

C-

Whilst
students
with
learning
difficulties find more possibility of
understanding however, not all
teachers share positive values and
students are apt to start comparing
and contrasting teachers' attitudes.
Feeling is that Base Skills category
are not well addressed in the NCF
particularly
the
new
English
curriculum
which
is
far
too
demanding and rigid to use in a
differentiated teaching setting.
New English curriculum compromises
student
centeredness
as
it
encourages bright students to slack
and become lazy.
Differentiated teaching is a grey area
and many areas require further
discussion such as for how many
levels with a teacher have to cater in
class.
Differentiated teaching will reduce the
level of the very good students as low
achievers will waste time in class.

With regards to Core Subjects
students are put in sets whilst in other
subjects teachers have different

I

I

Design and Technology teachers
identify as an existing strength the
freedom to decide on titles and
projects themselves.
Class control is difficult to maintain
when using differentiated teaching
strategies.

Differentiated
teaching
requires
considerable planning and thus
curriculum should be balanced to
provide teacher with little tome to
enhance their resources.

C-

Differentiated learning highlights different
students' abilities thus having a negative
impact.

S

Cultural diversity in a classroom: yes; but
no to curricular diversity in the classroom.

I

Queries why setting is introduced only for
Core Subjects whilst other subjects such
as Languages have to concede to a
diverse method.
Differentiated learning does not develop a
challenging
environment
for
high
achievers: they are not given enough time
and space to work harder and challenge
themselves.
Working environment is competitive with
the survival of the fittest as educators we
should not deceive students in leading
them to a reality which is easy and spoonfed but we should help our students
strengthen their innate abilities; building up
their skills and values.
Majority of teachers consider mixed ability
classes as a threat to both the educational
system in general and to individual

I

S

C-
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abilities which means that the system
is lessening the importance of such
subjects.
Whilst inclusion makes sense as
school is society in miniature mixed
abilities, however, in the same class
hinder the presentation of certain
concepts.
In theory differentiated teaching is
good but in practice, it is near to
impossible.
Great wish for teachers is to merge
with other subjects emerged very
clearly but the new English
curriculum is clearly a major
constraint.
Difficult to merge various subjects
together: need more time during
schools hours for links across
subjects are established.
A thematic approach to subjects is
more realistic but will remove the
individual scope and focus of
subjects.
Thematic approach must go beyond
the integration of lessons but also of
field work, assignments, school
outings, etc.
Successful bridging is very much
conditioned by imposed pressures
and realities such as vast content,
timetable layout, and resistance from
parents that at times limit their
children to focus on academic
subjects.
Thematic approach means that

students.

I

In theory sustainable development as
a cross-curricular theme is a good
idea but students should start talking
about this in Primary.

R

Decision making, risk taking, research are
entrepreneurial skills that can be
integrated into the lessons if the system is
moved away from traditional models.

R

Cross curricular activities such as drama
can help students acquire skills in
communication such as public speaking.

S

The cross curricular theme can be
interwove with the Learning Area of
Languages to move towards a holistic
approach.
Most topics cannot be used for interconnected projects.

S
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interaction between different subject
teachers will be required which i not
possible given that under current
circumstances it is not even possible
to meet teachers of the same subject.
New English curriculum as proposed
from 2011/12 is very constrictive and
makes it hard for teachers to cover
any content other than the content so
rigidly and firmly prescribed.

I

Syllabuses are too long to allow for
the spending of a lesson in the
computer laboratory.

I

Teachers
for
Graphical
Communication asked for more
educational support since they do not
have an EO but only two Heads of
Department.
Themes set for the Form I curriculum
are not leaving anyone with any
flexibility, where everything is imposed
and no discussion held with the
teachers.
Syllabi is never ending and it is
impossible to explore a subject such
as Sustainable development with one
lesson a week.
Graphical Communication Teachers
state that they follow a rigid structured
curriculum that incorporates practical
and concrete experiences that are
normally linked to real life situations.
Unanimous agreement that the
syllabus
must
be
revised
to
incorporate practical sessions for
students and only feed in theoretical
knowledge.
The number of students in each class

I

S

Certain subjects cannot be merged
without things getting ridiculous.

I

R

With further training and consultation
in the drafting of syllabi more
common
areas
for
different
languages can be identified.

I

I

Syllabus content must be reduced as
there is far too much content.

I

R

When syllabus is being planned the
EOs of different subjects should work
together and make sure that similar
or related topics are scheduled at the
same time during the scholastic year.

I

R

Children in Class

I

Teaching

of

integrated

and

I

Syllabi not realistic and should be tailored
to the amount of time made available for
teaching: a 40m a week lesson on a
particular subject means that the syllabus
must be crafted realistically vis-a-vis what
can and should e delivered within this time.
No say when the Form I curriculum was
formed.

I

Syllabus is so vast that students are used
to rote learning.

I

Time constrains stemming from syllabus
design limits time for creativity, self
expression an entrepreneurial mindsets.

C+

Inclusion of Entrepreneurialism in NCF is a
good idea but involves a lot of work.

C-

Curriculum makes demands on teachers
which leave no leeway to help children be
innovative and creative.
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differentiated approach is limited by
big classes.
For differentiated teaching to success
the number of students in each class
need to be reduced.

is too big that in a computer laboratory
the class becomes unmanageable.
Overpopulated class rooms which
jeopardise the opportunity for all
students to exercise their rights and
responsibilities.
Time constraints are very restrictive.

I

Sharing
of
timetable
between
subjects might lead to a repetition of
subjects.
Alternating lessons may result in
students forgetting what they learnt in
previous sessions.

I

I

The decrease of the number of
lessons per week (3 lessons per week
from 4 lessons per week) is a
constraint.

S

I

Not realistic as it fails to account for
the possibility that lessons are
missed due to activities, teacher
absence from class, etc.

R

R

I

It is difficult for a teacher to get to
know a student and be able to tell
where students stand in relation to
level descriptors in those subjects to
which one lesson a week only is
assigned.

I

Teachers
recommend
industry
exposure during the scholastic year which will help to link the learning
done in class to real jobs available in
our country.
Recognised,
however,
the
incorporating teaching within practical
experiences such as outings, industry
visits, etc will impact other subjects
due to postponement of lessons.

I

I

C+

I
R

I
R
90m

Curriculum

I

Not enough contact hours with peers

I

A 40m lesson in the Intercultural Education
(IE) constrains how much teachers can
deliver.
Through programmes like ENO, eTwinning and other school activities
(Language Day) a student could assert
and share s/his own culture and yet be
open to diversity in a global society.
There should be more slots for teachers to
organise
entrepreneurship
building
activities as these are time consuming.

Design and Technology teachers believe
that the NCF will give the opportunity to
students to do self research and self
evaluation of their work whilst creating a
democratic environment where students
come up with the ideas and have the
chance to choose what to learn.
Time table is too crammed to allow for
flexibility.
Free lessons should be utilised better for
activities which promote creativity and
innovation.
Mid-day break activities may not be
popular since students want their break.
Activity periods need to be 3/4 lessons per
week.
There should be regular practical support
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to discuss any eventual merging of
subjects and avoid overlapping of
content.
Need more time in the timetable so
that different teachers can discuss
different topics.
Outlook of LSAs on being subject
based has positives and negatives:
positive is that they would be more
focused and have more contact with
the teacher if subject based; negative
aspect is that it would be far more
difficulty for LSAs to cater for all the
students' needs as they will not get to
know them so well.

S

for teachers and during the scholastic year
and not just before the start of the summer
holidays.
Holding of PSD meetings in the past
weekly were useful.

R

Team teaching may help teachers to
not work in isolation.

I

Not enough support for teachers to secure
a whole school approach.

S

Focus of teaching of ICT is the
opportunities it opens up as a tool and
that it should not be perceived as a
toy.

S

Education must prepare the citizens of
tomorrow to be able to seize opportunities
and rise to the occasion: which can be
done through creativity and training to
think outside the box, outside the
classroom itself.
Present college setup provides an
excellent platform for students to exchange
ideas and skills while working together on
projects and ventures.
Group work during lessons, discussions of
different ideas and the setting of different
tasks, different presentations of results and
inquiry based investigations will help to
develop entrepreneurial skills.
In designing a balance between of
instructional teaching and hands on
activities students should be encouraged
to develop their personal skills and be
given more time to explore the reasons for
specific concepts and relevance in real life

S

R

R
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S

S

Citizenship Education

I

Query raised with how subjects in CE
are to be integrated, what teachers
will teach, and how students are to
prepare for exams.

I

I

Query raised with how students will
be prepared if they decided to follow
Geography, History etc in postsecondary and tertiary education.

I

C-

Technology Education

I

- say through exposing students to nonacademic subjects as was done in trade
schools.
Students should develop skills and
knowledge for the future to become
independent, responsible and master
leadership skills and in doing so learn how
to face the outside world and get familiar
with the concept of Lifelong learning.
Students are not used to learning with
different methods of teaching, however, it
is believed that the introduction of new
methods in all subjects will help students
get used to these new methods.
Query raised whether teachers will teach
all CE subjects given that at University
they focused on the subject of choice and
hence are not prepared and skilled to
teach other subjects.
Query raised with regards to Business
Studies and European Studies which are
only mentioned in the Option Subjects and
are not under CE.
Removal of Social Studies in a society
where social problems are on the increase
and where social workers seem to be need
more in the future, does not seem to be a
good idea if we want to prepare good
citizens for the future.

Students should learn more through
the use of ICT but computer
laboratories are nearly always full and
its next to impossible to find a good
time slot to use the computer
laboratories.
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S

Science Education

I

Students may be more scientifically
literate but may not be able to take
certain subjects for A level.

C-

The options in Science may not be
appropriate.
Teachers to teach Core Science
would require training on various
subjects.
Technicians would need to assist
Teachers of the Core Science
Subject during practicals.
Concern on whether there are
sufficient specialised teachers to
teach Science in Primary.
There should be settings in Science
subjects since it is as important as
the Core Subjects.

I

I

I

R

Teachers of this subject confirm that
they are already equipped with
enough resources to meet the goals
and targets presented.

Mathematics

Languages

S

S

Merging of subjects for languages
can make sense if it is done with
other subjects such as history, social
studies, music, art, etc.
During special events such as the

R

Having a setting in Science subjects will
maximise learning since students will be
easier to handle and there will be less
behavioural problems in class:
thus
helping students to be more creative and
innovative.

I

Maltese students are not used to baseball
and golf - as presented in textbooks - thus
imposing on these games will waste
teachers' and students' time in the first
place to explain and understand how they
work rather than focusing on Maths
concepts.
Agreement that speaking as many
languages as possible can only give the
individual an advantage in today's reality.

S

In Language teaching the theme of
sustainable development can refer to
content choices.

S

S

Teachers may wish to discuss such

R

Diversity can be enhanced in many
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European day of Languages teachers
already
work
together
across
subjects,

issues in class through pedagogical
material and the teaching resources
using the target Language or it can
refer to a question of demand and
supply so that the educational
curriculum focuses and channels
efforts towards the requirements of the
industry and the economy.

lessons including languages through the
choice of material and activities: texts and
essays that promote diversity and inclusion
could be used in class while special events
such as Art links provide opportunities for
exchanging ideas and knowledge.

S

S

I

I
R

Setting system should be kept
throughout the years in the Maltese
subject so that each student could be
given maximum benefit.

S

S

Merging subjects together for foreign
languages may function in some area
but not throughout the year as certain
items are obviously exclusive to the
individual subjects.

S

If the need for French speaking
tourism personnel is identified the
syllabus may be adapted to address
this demand rather merely teaching
the language in order to sit for the
examinations.
There is a sharing of resources in the
teaching of the French Language which followed the design of the New
Form I syllabus where-in work was
distributed among teachers by the EO.

The Language teacher can foster
originality, questioning, self-expression
and lateral thinking by exploring new
methods and activities and creating the
right environment.
Need to promote more the Maltese culture
and the themes chosen in the Form I
curriculum are not promoting it.
Students are not being educated to learn
or feel the Maltese identity and seem to
identify more with other cultures.
Translating from Maltese to English is very
time-consuming.

I

A number of students experience
difficulties with grammer in English.

I

Poor command by students of English
results in teachers wasting time in
explaining the questions rather than
working through them.
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S

Arts Education

Education
Sustainable
Development

C+

for

I

I
S

R

R
R
R
Entrepreneurship,
Innovation and Creativity

Teachers are not competent in all of
the areas that encompass this
Learning Area.
Students may not be interested in
particular areas.
Sustainable development implies the
involvement
of
all
society,
environment and the economy so the
fact that it appears in an educational
document that moves the curriculum
closer to today's reality.
ICT and Computer studies could both
help
to
promote
sustainable
development.
All schools should be aware to put
environment practices into practice.
All teachers should be exposed to elearning and sustainable development.
Schools should better educate and
enforce healthy eating policies.

S

S

R

Foreign languages enable people to
appreciate and understand the perspective
of others in the scenario of diversity.
NCF highlights the importance of involving
the
students
in
various
projects
incorporating Music, Art and Dance wherein through the use of Artistic process,
students are encouraged to solve
problems and express themselves in a
creative manner both individually and
collectively.
Sustainable development education must
necessarily be entrepreneurial in an ever
changing reality of new challenges.

Is parallel to that of sustainable
development: coexist within the system
and cannot be isolated from each other.
Initiatives such as Scoops could start
again together with similar systems such
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R

C+

Examinations
Assessments

and

I

C-

Certain teachers see an average of
350 students once a week so
assessment is very difficult.
No guidance provided with regards to
what will happen in exam papers:
easy exams will not prepare good
students who have to sit for O/Levels;
students still will have to do the same
two papers: either A or B.

I

Experience tends to show that most
students do not consider softcopy
work as homework.

I

as Young Enterprise within the postsecondary sector.
Students should be taught skills such as
risk assessment and market research that
are necessary for successful leadership in
the industry.
C&I are features of a moving school and
therefore
they are necessary for
development and progress of the
institution as a whole.
No preparation for the oral in the first 4
years of the Secondary.

C-

The Benchmark does not reflect the real
academic level of the students.

I

Failure to reflect academic ability causes
friction with the students because when
they will sit for the MATSEC paper they will
see that things are very different from what
they were being prepared for.
Presentations by students could replace
traditional methods of assessment to
imbue confidence in students in publicly
presenting their views.
Graphical
Communication
teachers
request a change in Exam questions
wherein current structured format are
changed to ones designed to allow
students to be given more space to
express themselves and be creative.
Teachers / educators are still experiencing
an exam based curriculum that leaves little

R

R

I
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R

S

I
Facilities and Support
Structures and Services

R

Resources for mixed ability groups
must be given to teachers.

I

S
R

I
I
C-

I

R
e-Learning

S

time for creativity and the development of
students' skills for life.
Teachers
must
praise
effort
and
encourage active participation while
looking
at
mistakes
as
learning
experiences (formative approach).
When teachers allow the students to
choose their own way of doing things like
Homework students are more confident
and their self esteem is boosted.
Query raised whether there will be on CE
exam paper with all subjects set within it.

Differentiated teaching is not very
practical when the teacher has only
one IWB.
It is important to organise sharing of
resources within a subject.
Training in IWB, hardware and
software should be provided for
teachers, technicians, and SLAs.
IWB are still not in place in all classes.
LSAs need to be equipped with a
laptop.
Nearly all teachers complain that the
Internet system and networking in
schools is not up to standard and
hinders planning done by teachers
prior to lessons.
Graphical Communication teachers
complain that they do not have
appropriate resources to reach the
aims of eLearning.
Computer laboratories need to be
made more available during breaks.
eLearning enhances learning for low
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S

S

C-

I

I
I

I

Text books
School
Outings
Extra-curriculum
Activities

R
and

Require different books for different
levels.

R
R

ability students.
Unanimous agreement that eLearning
enhances the teaching and learning
process in secondary schools.
Agreement
that
eLearning
will
enhance the interactions between
students and teachers if online
programmes and blogs between the
two parties are set up and accessible
for free.
A limitation is that there is no
extension between what happens at
school and at home.
The term 'sustainable development' is
not understood and this detracts from
engendering
interest
amongst
students.
Use of internet may discourage
research from books.
Increase knowledge of internet will
result in increased incidence in
plagiarism.
Dependency on ICT means that
outage for whatever reason disrupts
lessons and robustness become a key
consideration.
Use of softcopy material other than
printing should be encouraged.
After school activities related to
technology should be encouraged.

S

C-

In order to promote a more creative society
it is important to encourage children to
engage in cultural events.
Concern that computer accessibility tends
to deactivate a child's creativity and limits
them to immediate accessible aides as
against triggering interest to visit libraries,
carry out interviews, use a camera, sketch
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Intercultural Education

S

S

S

R

R

I

R

Special Needs

S

Participation in projects like ETwinning / Comenius gives better
opportunities for students with learning
difficulties and physical disabilities to

C-

book, attend concerts, etc.
Inter-cultural Education is definitely an
essential
'binder'
in
the
present
educational framework and has to form an
integral part of education and must be
present throughout the spectrum of
subjects taught at secondary level.
Intercultural Education does not imply a
denial or a refusal of the Maltese culture
and language but it means that we express
them further while appreciating those of
others.
IE will result in students being more open
minded regarding other cultures and
religions.
There should be a preparation programme
for students from different cultures and
should not be left in the hands of the
teacher alone.
There is a need for student exchanges to
learn about different cultures and one way
of achieving this cost effectively is through
the use of video-conferencing and etwinning.
Concern that some parents may
encourage their children not to mix with
other students who are different from
them.
Exposure to the use of innovative
technology at school and / or during
specific lessons, like radio and TV to
promote diversity should be encouraged.
Proposed framework does not cater for
students performing at the lower levels and
having a profound and multiple learning
difficulties.
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express themselves.
S

Social Needs

I

In am mixed setting environment the
likelihood is that low achievers will
tend to bully high achievers.

I

I

CParental Involvement

R

R

Management of Change

R

C-

Implementation must be supported by
providing the necessary training and
guidance to teachers before the
introduction of the new reforms.
NCF is mostly theoretical with few
recommendations on how teachers
are to deal with mixed abilities and

R

Concern raised with regards to
students who come from a low social
background and do not have a
computer at home.
Certain families who are not computer
oriented will be ostracised and will not
help interaction sought.
Absenteeism amongst low achievers
is a constrain.
Some
teachers
proposed
the
introduction of an online support
service for students and parents that
should be optional fro teachers.

Important to educate parents how to
comprehend and make use of certain
programmes so that apart from being
more competent in monitoring their
children they engage
to
this
accessibility in order to sustain their
lifelong learning.
Even though experts will work on the
details of the curriculum and the
specific Learning Areas it is necessary
to keep the consultation process open.

I

Unanimous
agreement
that
more
investment is to take place in classes to
remove or decrease the number of barriers
for students who have different needs.
Some students are not yet equipped with
basic skills that help them integrate better
and grow in a holistic environment.

I

Students lack motivation especially when
coming from particular social background.

S

Unanimous agreement with regards to the
importance that parents should incorporate
cultural events, hobbies and sportive
events within the family in order to expose
their children to cultural environment,
exchange of ideas, and different traditions
in addition to the extra curriculum
activities.
Parents should be encouraged to expose
their children to interesting toys and
cultural family outings and encourage them
to come in contact with the surrounding
environment.

R

R

The reforms must span out to the
University - they do not stop at Form V.
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the process of reform must be
supported by applied practice,
workshops, support by experts who
have experienced teaching in such
an environment.
New syllabus caters for a mixed
ability group however science is not
considered a main subject and very
low ability students not catered for.

S

Broad view is that NCF allows for a lot
of discussion.

I

R

Students should be provided with
access to computers and internet
through subsidies.
Lifelong training is very much related
to the respective career:
some
professions trigger and simulate
further
study
and
knowledge
accumulation through which they will
be encourage to solve specific tasks
and problems.

S

S

S

I

Teachers of Graphical Communication
argue that at present there is no room for
individuality at school due to lack of time
available.
Xenophobia is common in localities
dealing directly with 'foreign' people and
different cultures
There is divergence between students
hailing from different localities and / or
between students coming from the same
locality (festas; politics).

It is noted that extra work is being given to
teachers to implement the NCF but no
compensation is given.
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Form I intake is steadily getting worse
- were Secondary teachers are faced
with students who are functionally
illiterate.
Difficult to understand how the
system did not have a safety net to
catch these pupils at an earlier stage
and if it did they was no / not enough
action taken to help such pupils.
A lot more needs to done to care for
the transition from Yr 6 to Secondary.
NCF perceived as too prescriptive
and that it restricted the teacher's
degree of freedom n a draconian
way.
Form I syllabus sacrifices content for
form: a direct result of the fact that
teachers are not allowed to exercise
their professional discretion and
change or add to the prescribed
topics needed by different classes.
Belief that the NCF is a one size fits
all garment that allows no room for
manoeuvre and that the NCF treats
the teaching body in a childish way
as against competent individuals.
Great flexibility is being entrenched
into the NCF where LSAs are
concerned:
the recommended
different models gives the possibility
for further professional development
of LSAs.
Concern that one obstacle to the

C+

R

An assessment policy that is done at
school / college level is good practice
but
definitely
needs
to
be
strengthened: which is thought to
have beneficial impacts on students.
There would be a need for a link
between a college based assessment
policy
and
a
national
based
assessment policy in order to obtain a
balanced result.
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implementation of the NCF could
actually come from any Head of
School who may arbitrarily chose not
to adopt the NCF in his or her school
simply because the NCF afforded
greater flexibility.
No strengths in multi-level classes where-in no student benefits as in
such an environment it becomes
increasingly difficult for students to
cope.
There is a need for far more
recommendations on how teachers
are to manage multi-level classes.
Classes should be set according to
ability in order to cater for all students
effectively.
High achievers are at the risk of not
being able to achieve their full
potential.
Low ability students will not be able to
receive the reinforcement and extra
help they need because of the fast
pace of the syllabus.
Experience of certain schools which
applied
an
unstreamed
class
approach provides that these did not
turn out to be a positive experience
and that they did not produce any
positive results.
Of the considered opinion that spoon
feeding is the prime root of the
problem and learners have to be
taught how to go about their tasks in
a new revolutionary way where they
use the 'computer behind their ears'.

I

Students are still being labelled and their
self esteem is lowered.

I

Higher achieving students are being
forgotten and there is more emphasis on
the lower achievers.
Unanimous agreement that that there
should be setting for all subjects.

C-

R

Unanimous agreement for having level
descriptors that are agreed upon and
consequently followed by all teachers.
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Frustration that already in Form I
classes teachers were already feeling
with their hands tied around a tight
and inflexible curriculum which
allowed no changes.
Teachers are overloaded with work.

Children in Class

Timetable

Certain type of assessments need to be
presented in the syllabus so that all the
schools are at the same level.

I

Too often there is not enough time for
summative assessment as the curriculum
is intense
Formative and summative assessment is
ideal but it is consuming and having large
amounts of students in a class restricts the
overall
effectiveness
of
formative
assessment..

I

C+

I

Teacher Roles and
Responsibilities

R

R

I
R

R

Well structured but needs to allow for
extra-curriculum activities and the
diverse students' abilities bearing in
mind that classes are multi-level.
Concern on viability of NCF when
lessons are missed due to teachers
being sick, outings, school activities,
etc.
LSAs would be of much greater use
should they become Subject based
and receive training with the same
teacher in class.
NCF should differentiate between
shared and one-to-one LSAs.
LSAs should not be placed on a
Subject framework whilst they are
undergoing professional development
to achieve this transition as there are
not enough qualified LSAs by
Subject.
Great benefit to extend the role of
LSAs to students who needs help but
are not statemented.

R

One recommendation put forward was
that the timetable would factor a slot
that would allow teachers to meet with
parents.
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As prevails in Independent Schools a
new role of a TA should be created to
assist the Teacher in dealing with a
multi-level class simultaneously.
Recognised that LSAs will not get to
know the students' needs properly if
they see them only for particular
subjects - and if a LSA is shared he /
she cannot cope with the whole class
and be of help to the teacher.
Concern that the student's emotional
needs will not be catered for if the
LSA does not stay with him / her all
the time.
Feeling that the NCF's way of going
about lessons was seen to be
sacrificing individual teacher-student
attention and explanation time for the
rather perfunctory approach that each
lesson has to be presented and dealt
with.
Lessons are too much topic based
and topic centred and exclusively
limited on those topics proposed.
More effective learning will be
attained if students find the lessons
interesting:
and it is noted that
interactive learning already takes
place: such as discussions, roleplay, etc.
Technology should be applied to
learn more through investigation.
Seems to be more concentration on
the technology rather than the
focusing practical skills and the
subject content itself.
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S

A discussion on the assessment policy
can only take place if more information
regarding the said policy is made
available.
There should be more guidelines on
how formative assessment is to be
recorded.

S

Although formative assessment already an
important part of a Teacher's pedagogy it
needs to be encouraged more.

I

S

There should be more consultation in
the setting of exams.

S

R

An assessment policy should be
focused on student's behaviour;
participation; performance; grooming
and punctuality given that formative
assessment is already part of the
teacher's pedagogy and as part of the
syllabus it must in itself include
assessment.
In certain Subjects, summative
assessment does not give an overall
view of the student's progress and
formative assessment is based on a
teacher's opinion rather than on
students' projects or other course
work presented.
Teachers who have only one lesson a
week would be constrained given their
restricted view of students.

I

No consistency in how formative
assessments are carried out: in some
Subjects this is based on opinion whilst in
others projects such as coursework are
presented by students as proof / back-up
for their choice of assessment.
Holistic assessment is a good form of
formative assessment but for teachers
who only see students once week ending
up with a restricted view of the student it
would allow for a clear understanding of
the way a student interacts or of other
personal attributes.
Large amount of students in a class
restricts the overall effectiveness of
formative assessment.

R

S

I

S

In certain subjects such as Art summative
assessment does not give an overall view
of the students progress since the
students' development through the near
needs to be taken into consideration as
well.

R

The ratio of formative to summative
assessments needs to be appropriate to
the Subject tackled.
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I

Home works are not being part of the
whole holistic assessment.

R

I

Concern that on-line feedback may
constrain lesson participation and
correction.

R

R

Believed that a global mark for
assessment enables the parents to
fully understand in which area it was
given and it was recommended that
the assessment is divided into
different marks to show where and
why it was given which is different
from the NCF proposed way forward.

I

R

I

I

R

Assessment by means of giving a global
mark in each subject cannot always be
understood by parents and therefore next
to this global mark teachers should
indicated how the students have been
graded on work done, tests, etc.
Belief that the evaluation given to students
during job exposure should have more
weight in the final assessments as this
shows the students' understanding
through more practical work.
Fact that certain subjects are currently
being graded according to the subject
content only is seen as a definite
weakness since practical work is not given
that much importance.

Linking assessment to that of Post
Secondary assessment would help
students in the transition from one level to
the next.
Agreement on having level descriptors
agreed upon and consequently followed
by all teachers.
New schemes of work currently being
used by Form I teachers do not cater for
constructive assessment and for proposed
assessment to take place students need
feedback on their work which current
schemes do not take into consideration.
Agreement that home works should be
given more might in final assessment
marks which would act as an incentive to
take such work seriously.
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R

R

Facilities and Support
Structures and Services

I

LSA need
Laptops.

S

Introduction of more technology will
make lessons interesting.
Certain schools need an upgrade in
their environment.
Many teachers felt that they felt
inadequate when dealing with
students with special needs in their
class because it was clear they
needed special training to do so:
which defeated the very purpose of
the inclusion principle.
A need for the re-assessment of
statemented students.
Low ability students with behaviour
problems often disrupt the classroom.
Parents need to get on with what is
being termed to be a huge paradigm
shift in education and come aboard
the system as active partners who
actually show that they care by
attending to their children's parents
days.

I
Special Needs

I

Social Needs

S
I

Parental Involvement

I

resources

such

When exam papers are drafted they
should be evaluated properly given a
differentiated
teaching
context
environment.
There should be consultation before the
implementation of an exam paper and in
the setting of exams.

as

C+

Parental involvement in their child's
education is beneficial for both the
parent and the child; and parents
need to be better motivated in their
child's learning.

I

Concern that parents in modern times
are increasingly absenting themselves
from their child's education
and
society itself hinders students from
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R

Management of Change

Comments

S

I

A lot more needs to done to cater for
the transition from Form V to PostSecondary.

I

Agreement that whilst it is recognised
that the Guidance team is doing a
sterling job it is believed that the
Form V group needs to be reached
before they actually are in Form V
because in many aspects it was
technically too late to help them.

R

learning the important values and from
the needs of children.
It is vital that parents are more
involved in their child' assessment and
there needs to be more opportunities
for communication between teachers
and parents as teacher's have not got
enough time to speak to parents.
Overall emphasis on the importance
that
teachers,
who
experience
classroom realities in their everyday
lives, are more involved prior to and
during the design and construction of
education policies.
One recommendation suggested was
that students should have the
possibility to grade themselves during
the correction of certain home works.
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Focus on / Early Years

Teacher Support

S

S

Formal reflective practice may not
always be realistic.

S

There is a need for a good structure to
be developed for identifying those
students with special needs in their EY
in order to avoid Basic Skills issues in
Secondary.
Pastoral care must be provided by
every teacher.

C+

Seamless curriculum between Primary and
Secondary should help as students should
be prepared for changes in schooling.

C+

Agreement that NCF provides the
necessary information for change.
States however that some sectors are not
included such as special schools with
hardly any reference let alone being
catered for.
Theoretical information is being given but
not enough information is given as regards
to practice.
Curriculum
decentralisation
requires
professional development at school level
and external expert help.
There is lack of information as to when and
how teachers should put the NCF
parameters into practice. Teachers' and
parents' questions are still unanswered.
NCF seems to aim at a decrease in human
resources through the merging of subjects,
the amount of pupils in classes, large
schools and the decrease in the amount of
certain lessons, for example foreign
languages.
Curriculum development by schools and
colleges would be a major step forward in
the education system.
Decentralisation in curriculum development
can only be achieved if standards are
adhered to.

I

S

R

I

C-

Autonomy

S

As professionals each teacher carries
out s/he self evaluation.

S

Educators must seek to see the world
through the students' eyes and more
effort should be put in understanding
students rather than at attempting to
mould them what we visualise they
should be.

R

Teachers require courses not only in
literacy and in numeracy but also in
computer literacy..

C+

S
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S

CS
C-

CI

S
I

S
S

I

Curriculum development by schools should
lead to a student-centred curriculum,
where the curriculum is tailored for
individuals and caters for students with
particular needs.
NCF should give the opportunity to schools
/ colleges to develop their own form of
leadership.
The NCF should not dictate what type of
leadership to adopt.
Consultations should have taken place
before drafting the NCF.
NCF does not give enough importance to
communication strategies and does not
give an indication of the structure that is to
accommodate it.
The NCF does not consider students,
especially those in the Resource centre.
The NCF is not showing clearly whether or
not it is providing teachers with autonomy
(as regards to leadership) or not.
NCF has to promote an idea of dialogue
between Key Practitioners.
A lot of time will be taken to coordinate time which teachers do not have.
Teachers do not have the real
opportunities to work with other schools in
the same college.
SDP topics should be proposed by
teachers.
A leader should recognise the weaknesses
of pupils and develop strategies that help
them cope with their difficulties - leadership
is not dictatorship.
The school is not giving the teacher the
opportunity to be leaders - the agenda of a
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I
S

S
S
I

Differentiated Teaching

C-

R

Differentiated environment will result
in highly intelligent students to
struggle just as lower achievers as
the education system will not be able
to cater for them and their level will be
downgraded.
Unanimous agreement that there
should be setting in all subjects.

S

I

S
I
I

I

I

leader should not come from above.
Teachers' ideas most of the times are not
valued.
A leader should create a network between
teachers in the college (both in Primary
and Secondary)
NCF should not dictate an idea of
leadership applicable to all colleges.
Cultures and traditions should be taken
into account.
There are principles about leadership in
the NCF that are not sustainable - there
should be training given for succession.
One view was that mixed students with
different abilities may help students with
lower abilities if they are paired carefully.

Major concern is that syllabus constraints
may hinder the learning of those students
with lower abilities since the latter require
more repetition and slower pace of work.
Students with lower ability may learn from
others with different abilities.
Differentiated learning and adaptations is
not preparing students for their real future.
Motivation is decreasing, especially for the
high achievers since they are being
distracted by other students in the same
class (usually the low achievers).
Teachers cannot cater for low ability
students due to the activities proposed in
the NCF.
Examples of differentiated teaching are not
catered for - therefore different ability
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I
Cross Curricular Themes

C+

C+
I

R

S

Quality Assurance

I

I

Thematic teaching allows literacy to
grow progressively with vocabulary
linked and with spelling and sentence
writing being reinforced frequently:
yet, for example, in Physics marks
are deducted because of spelling.
Allows learning to be more natural
and less fragmented.
Some themes in curriculum for Form I
have been ridiculed and there has
been no consultation with teachers
beforehand.
Themes need to be decreased as
there is not enough time to finish the
curriculum.
In some subjects coursework cannot
be crossed in more than one subject
depending on the given topic.
Concern that through external
monitoring schools will be compared
and labelled which cannot be fair
since there are factors such as
catchment areas that vary from one
school to the another and which do
affect the schools' performance.
External reviews do not treat teachers
as
professionals
as
constant
monitoring does not show much
confidence in a teachers' work.

I

Some EOs inspect only and do not
give
effective
and
constructive
feedback.

R

students are not given the necessary
importance.
More opportunities should be given to
students and teachers to make decisions
regarding the learning process.
Mixed ability classes are still a question
mark for teacher>

External reviews, relevant information and
constructive feedback should be given to
teachers on how they can improve their
teaching.
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Agreement that monitoring is a useful
and effective practice it was also
noted that having mentors that are
not always subject-based could limit
the effectiveness of the given
feedback.
If external monitoring is introduced it
must take into account that fact the
levels
will
fall
as
a
direct
consequence of the introduction of a
differentiated teaching environment.

Syllabus

I

I

I
I

Children in Class

R

Classroom management and diversity
of learning requires that the number of
students in a class is restricted to 16 to
achieve
effective
teaching
and
learning.

I

I
Timetable

R

This College has an ideal time table
which should be adopted by other
schools.

C-

Agreement vis-a-vis curricular decisions
devolution but then NCF for Form I dictates
everything.
Such a vast syllabus does not give time for
both the teachers and the students to
reflect and think dramatically.
Basic skills such as basic literacy and
numeracy are not catered for.
Form 1 syllabi are so intense that it is not
leaving space for ownership - this totally
eliminates reciprocity.
The model has
become so complicated that it took away
the teachers' liberty to teach the way she
feels is best.
How can differentiated learning be put into
practice in classes consisting of 25
students.

Individualism is being lost in such large
schools and classrooms.
Concern that the NCF does not take into
consideration certain problems and extra
activities which may arise during the year
thus reducing the amount of lessons.
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I

CCI

S
90m
Curriculum
Development

S

S

SDP puts the development of all
children at the centre of the
educational process as it gives
educators the possibility of effective
planning and enhancing problem
solving skills.
SDPs are very important as it allows
teachers to discuss their subjects
together and sharing ideas and
guidance amongst other matters.

R

Teacher PD sessions system, apart
from not being imposed, must also
include credit awards for formal and
non formal learning and which can be
used for future promotions.

S

I

PD should be voluntary and linked with
the renewal of a warrant.

R

I

Mentoring

R

Time allowances for travelling should
be given to the mentoring teachers
who mentor a teacher in other

S

Disruption to timetable due to extra
activities, public holidays, etc should be
under estimated as these place extra
pressure on teachers to cover the syllabus.
Teachers with a large number of lessons
may not be primed to perform better in
class.
Disagreement with timetables proposed on which teachers were not consulted.
Timetables do not cater for all kinds of
schools (especially special schools).
Curricular development devolution would
naturally create a further time burden on
teachers who are already loaded with
lessons and other extra curricular
activities.
Curriculum should describe better what a
basic skill is.
PD should help teachers to become better
educators but PD should be done only
inside current school hours.

Idea of subject content based discussions
between teachers at a national level was
mooted: which could take the form of
seminars or workshops.
There is no time or possibility for LSAs to
collaborate with teachers.
Sometimes
collaboration took place but all discussions
were immediately forgotten with decisions
being taken only from one side.

General feeling is that the mentoring
model is beneficial because NQTs
have a reference person in the school
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schools.

at least for their first year of teaching
until they become part of the
institution.
A mentor should mentor a teacher who
teaches the same subject.
Query raised with regards whether
teachers who feel uncomfortable to be
assessed by someone else care
refuse to be mentored.

R
I

Employability

Teacher Roles and
Responsibilities

S

R

S

R

R

I

I

To avoid abuse of human resources, a
shared LSA must care for the whole
class and can be called a TA instead
of looking after only 2 or 3 children
assigned.
One-to-one cases should have a oneto-one LSA.

R

INSET should be compulsory because
the subject pedagogy will be updated
each year.
In first few terms teachers must have
ongoing and frequent professional
development during school hours as
proposed in Time Table 2 to adapt
themselves to the new reform; and
gradually move on to proposed Time
Table 3.
Feeling is that weekly session is too
much and this may be impossible in
certain schools.
PD should not be included in the time-

R

C+

S

S

R

Diverse opinions with regards to focus of
curriculum - whether curriculum should
prepare
students
for
work
and
employability or give students general
skills and moral and physical abilities.
NCF should also include more resources
for teachers so as to help them in their
lesson preparation as well as in
understanding
what
the
curriculum
requires of them.
Idea of Subjects LSAs welcomed as such
assistants would help the teacher in
reaching lower level students.
LSAs models should be catered for
according to the individual needs of
students.
LSAs should be trained before starting
their job and not during their job.

If LSAs are subject based they will have
more opportunities to work with the subject
teacher and plan accordingly.
There should be contact time between
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table in hours outside the normal
school hours.

teachers and LSAs in order for them to
discuss a seamless curriculum.
LSAs are not aware of their role.
Teachers and LSAs are not being treated
as professionals since they have been
consulted only after the NCF was
published - as consultation is a sham given
that some of the reforms are already taking
place in Form I classes.
Removal of trade schools was a step in the
right direction but there is a dilemma
whether those students are being catered
for.

CS

Learning and Learning
Environment

C+

R

The idea for introducing types of
courses intended for students who
are not necessarily geared at subject
based learning is supported and it is
also noted how this could in turn help
motivate students more
Suggested that learning should be
more workshop based to help attract
more students to school and
consequently
increase
their
motivation.

R

Teachers should give importance to
life-long
concepts
rather
than
knowledge based skills only.

S

I

Lack of motivation is not being addressed
since most students lack interest and do
not care about what is going around them.

Vocational

I

Religious Education

C-

Will vocation subject also include practice?
Or will a student who chooses a vocational
subject have to learn other subjects such
as Physics, Business Studies, etc?
General feeling that not much importance
is given to moral values and religious
aspects of the curriculum.
Morality, religion and values are of utmost
importance for a society of the future, but
the proposed curriculum does not cater
enough for these as well as for sports.
The new curriculum should be more
balanced and cater for the moral education
of students.
Over emphasis of computer in education
as proposed in the NCF is not required as

C-

S

Technology Education

C-
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Languages

C+

Health Education

S

S

Examinations
Assessments

and

R

Exams for upper forms need to work
hand in hand with the Matsec board.

R

S

Coursework is a lot of work for many
students and it should be student
centred and not subject centred.

I

R

Mentioned that in some subjects the
teacher cannot assess students as a
teacher who sees the same student
every day.
Levels should be kept as it is and not
tempered with as students at a higher
level are being downgraded because
the lower achieving students are
given a better opportunity.

R

R

I

I

today's society (let alone tomorrow's) is
already being engaged with such skills
from very early with or without the help of
the school.
Introduction of new subjects in the Primary
(such as languages) which are then
continued in the Secondary is considered
to be a strength.
Agreement with regards to the importance
of sports to have a healthy and disciplined
society.
Belief that sports gives students all round
skills which would form all-rounders rather
than task specific able students.
Removal of exams between Primary and
Secondary may help the development of
students but does not necessarily mean an
improvement in marks attained.
Exam papers are not catering for different
needs of students: for example, LSAs are
asked to adapt materials for their students,
but then the exam papers are not adapted.
View
presented
that
continuous
assessment should span over a number of
years as is done with experiments in the
Physics syllabus.
Continuous assessment would require
more time for teachers to relate with
teachers from the previous years.

Example of how CRCs were managed in
the past years does not auger well in this
regard - though it is acknowledge that
different opinions by different teachers may
not reflect the true picture of the students.
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Document Titled 'Workshop 2: Thematic
Discussion - Secondary School Educators'
(SE1, 2, 3, 4, 5) & (SF1,2, 3, 4, 5)
S
I

Facilities and Support
Structures and Services

I

S

I

C+

R
School
Outings
Extra-curriculum
Activities

and

I

Query raised with regards to the
organisation and conducting of
activities at the expense of something
else when most probably it is such
activities
that
students
often
remember and will be enriched from.

Need for more professionals counsellors,
psychologists,
social
workers, etc- are current capacity is
overloaded by cases
Introduction of INCO is a positive step
forward and that INCOs should chair
all IEPs.
The role of the INCO should be
clarified and should include certain
administrative responsibility carried by
the SMTs; with the role not to be
perceived to be limited solely as
training of LSAs.
Support recommendations vis- a vis
Legal advice service and PsychoSocial service.
The teachers should be made more
aware of the support services.

Considered opinion that Benchmarking
exams are less demanding.
Exams are still given a lot of importance
and passing an exam does not mean that
the student has gained some skill - since
most of the time students learn by heart.

R

Training opportunities should given in time,
for example training regarding WB should
be given before these are actually placed
in the classroom.

C-

Removal of Yr 6 exams and the
introduction of Benchmarking may lead to
a lack of motivation for students.

I

Students who will not be streamed by
school or class may feel they do not need
to study since they will end up in the same
class anyway.
Extra time should be devoted to sports and

S
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I

Special Needs

S

I

Social Needs

R

A course for teaching students
manners and basic social skills
should be introduced in all secondary
schools.

S

R

Parental Involvement

I

I

Need for parental involvement is vital
especially when dealing with the
students' assessment and having the
ability of more communication with
the teachers themselves.
Parents would rather have their
children focus their work on the main
subjects rather than other artistic
subjects which in themselves also
help from the students' characters.

There should be appropriate screening
procedures to identify students with
difficulties otherwise abuse of the
system will result where the student
may opt to bad use the situation.
Students with behavioural problems
take too long to be placed in learning
zones outside the school.
Students have to adapt themselves to
the common place values that as
citizens we all highly consider rather
than the teacher compromising his /
her own values to meet the student's
background.
Student's
responsibilities,
duties,
values should be highlighted and
emphasised and that these will lead to
rights.

outdoor activities.
Query raised whether the focus is to try
and put more knowledge into students and
neglecting the experiences which make a
complete student.

I

NCF is not catering for students with
learning difficulties.

I

Basic manners are lacking in students and
they are not capable of behaving
adequately in different situations.

I

There is a lack of discipline in certain
schools so this does not prepare the
students for when they will have a job.
Parental involvement can be a strength if
parents participate to a certain extent; and
parents have to be interested in their
child's education.

S

S

Family background is a challenge and
teachers have to pay attention to this factor
that is affecting the future of the student.
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Unless there is continuity at home a
national
policy
for
parental
involvement will not be a successful
enterprise given that unfortunately
what happens at home is an antidote
of what happens at school: fear that
parents are already disinterested in
what is generally considered as
essential / basic.
Concern that parents tend to get
information from the wrong sources.
Points mentioned in the NCF with
regards to parental involvement may
not be practical.
A programme listing all parental
activities should be given to students
at school on-set or at least term onset.
Query raised on whether parents
understand the content of specific
speeches such as Schemes and the
holding of such speeches in
alternative venues such as local
councils was proposed.
Time is becoming so restricted for
every one that quality time for
anything is being zeroed out and
unless parental involvement makes
sense for the parent it will never
materialise.
A need to bridge understanding with
parents by attempting to reach them
half way rather than expect them to
understand the ideals and values of
educators: with the point of departure
being the parents' view.
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Festa Komunita is mentioned as a
way that may consolidate the holistic
aspect
sought
in
Consultation
Document
2:
60
learning
contextualised within the surrounding
community.
Underlined the importance of more
feedback regarding the effectiveness
of new policies to be present to
teachers and those that are shown to
be successful need to be followed
through.

S

Lack of resources (material and human)
will hinder the implementation of the NCF.

C+
S

Agree that change is positive.
Key Practitioners should have a say on
any kind of change happening.
Change should have happened through a
committee led by teachers practicing in the
current situation.
It looks like the change is already
happening and teachers must adapt.
Change was abrupt in Form 1 - too much
experimentation on Key Practitioners.
There is doubt if the NCF gives place for
teachers to change the syllabus according
to the student's needs.
SDPs and PD sessions should be used to
manage change.
Will any concessions be given to teachers
to implement change?
Too many assumptions are being made by
the NCF.
Large schools should be eliminated.

S

I
I
I

S
I

Comments

I

Teachers are not being given any
compensation or resources for
participation in activities directed to
contextualise learning within the
surrounding community.

S

There should be better material
rewards for post graduate courses
such as appropriate allowances.

S
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I

Given that the NCF is including different
stakeholder what will happen when these
have diverse opinions?
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Education should focus on:
Preparing the students for their
future; how to become better
citizens and success in their
career
Enhance creativity
Discipline and ethics
Science and technology
Languages
Art Education
Sports.
Education should focus on how to
prepare
students for their future
career. The following suggestions
were highlighted:
selection of different subjects;
at Secondary level organise
opportunities for the students to
visit
different
working
environment;
opportunities for more creative
education and problem solving
techniques;
opportunities to help the
students
deal
with
their
problems / situations and also
how to deal with other student's
problems;
more IT opportunities.
Students suggested the following
themes to help them become better
citizens:
Environmental education
Discipline / ethics
Different cultures
principles regarding democracy.
C+

Students

agree

that

diversity

exists.
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Students suggested more time to be
allocated to Art, Music; P.E, Drama
lessons.
Suggested more opportunities where
the student can show their talents
(e.g, music; art; drama etc)
Suggested
including
swimming
lessons and when the summer
season is approaching to include
Water Games as sports.

S

Facilities and Support
Structures and Services
School
Outings
Extra-curriculum
Activities

and

S

S
Intercultural Education

Students suggested more time for
outings
and
extra
curriculum
activities.
Suggested longer breaks.
C-

C+

S

Not all agreed with the inter-curriculum
system. Reasons were due to the lack
to time; subjects can be given less
importance; subjects can be confused.
Others agreed because a number of
subjects overlap (e.g. Maltese and
Social Studies). Social Studies is
taught in Maltese, hence the same
language is used for both subjects.
Pupils suggested that this system is
ideal because subjects taught are
linked.
This system educates the
student to the full - it includes health
education; mental and physical
education; other themes highlighted

Agreed that they have different qualities.
This will give them the opportunity to learn
from each other.
They agreed that
diversity exists where there are different
cultures and beliefs.
Suggested the opportunity of having
guitars lessons at school.

S

More sports opportunities.

S

More use of interactive whiteboards to
make lessons more interesting.

S

Students suggested that they should be
given opportunities for more school /
educational outings and more activities.

C+

Students agreed to mix up with students of
different cultures and beliefs - students can
learn from each other; they can learn to
accept each other.
Only one student was of the opposed
opinion of having students of different
cultures and beliefs in one school - the
reasoning was to avoid conflicts and
problems.

I

Page 345

St Benedict College

St Benedict College

St Benedict College

Feedback from Primary Pupils

Feedback from Primary Pupils

Feedback from Primary Pupils

Document Titled 'Workshop 1
Theme: Educational goals

Document Titled 'Workshop 2
Theme: Cross-Curriculum

Document Titled 'Workshop 3
Theme: General Principles

C-

were that this system helps them
enhance their discipline and self
esteem.
Problems highlighted with this system:
the need for more time to
concentrate on different subjects
taught
lack of time for the teachers
subjects' titles are difficult to
understand.

Special Needs

C+

Social Needs

S
S

S
S
S
Learning and Learning
Environment

S

S

S

Students agree to have students with
special needs in their class - students with
special needs are part of the society.
Suggested the right of a hygiene school
environment.
Suggested the right to have a safe
environment at school (no fights /
conflicts).
Suggested the right to voice their opinion
and participate in discussions.
Suggested the right to find help and
guidance when needed.
The use of good manners should be
enforced.

Some students suggested looking
into reducing the amount of
homework - this would allow them
dedicate more time to sport and other
activities such as football; scouts; etc.
Other students were not in agreement
of reducing the amount of homework on the contrary suggested that they
should be given more homework.
Students highlighted that education
helps them become more mature;
more
disciplined
and
more
independent.
It also gives them
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opportunity to learn new things; and
other foreign languages. It also helps
them how to allocate time for their
studies and recreational time.
Students are happy with the way
education is delivered to them - they
like the idea of Smartboard.
S

The idea of bringing students closer to
each was supported by the students. They
suggested the following:
more sports activities
continuation of students' council
activities/ special assemblies where
foreign
students
introduce
themselves and their culture and
traditions
parents
participation
in
these
activities.

Page 347

St Benedict College

St Benedict College

St Benedict College

Feedback from Secondary Students

Feedback from Secondary Students

Feedback from Secondary Student

Document Titled 'Workshop 1
Theme: General Principles

Document Titled 'Workshop 2
Theme: Educational Goals

Document Titled 'Workshop 3
Theme: Cross-Curriculum

Differentiated Teaching

I

I

I

Cross Curricular Themes

C+

S

S

R

Learning and Learning
Environment

S

Lessons
activities.

should

include

more

S

Students brought up
some students find
they can study and
opportunity of having

The issue of mixed ability students within
the same class raised some concerns.
Student argued that the high ability
students will get bored waiting for low
ability students to catch up.
Low ability students will get de-motivated
and discouraged seeing high ability
students succeeding.
Student argued that only the average
students are likely to benefit from mixed
ability classes.
The process of learning will be slowed
down, thus students prefer streaming and
setting especially in the main subjects.
Students are in favour of the thematic
approach yet they do not agree that this
system should take over the usual
lessons.
Students argued that the thematic
approach should be used for particular
projects only. Using thematic approach
across the whole form will limit creativity
and flexibility in different subjects.
In order for the thematic approach to be
put into practice the syllabus content of
each subject should be revised so as to
reduce content enabling more flexibility to
get involved in such projects.
Instead of the thematic approach students
would like lessons to be based on more
practical aspects such as hands on
experiences and experiments.

the issue that
difficulties how
suggested the
lesson on how
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one can plan his / her time for
studying. Even though that this is
already practiced during PSD lessons,
students felt that they need further
teaching on this.
S

S

Students suggested the idea of group
works; discussions; presentations.
This can also be considered for their
assessment.
Quality education should also
consider more IT lessons, languages
and more teachers.

I

S
Religious Education

C+

Science Education

C-

S

Languages

S

Students queried whether there are
enough qualified teachers to teach all the
new subjects proposed.
Students wish to have more lessons in PE,
PSD and Expressive Arts.
Students were glad to hear that a new
subject – ‘L-Etika’ will be offered to those
who are not Roman Catholics.
Students were a bit sceptical with the idea
of introducing core science as a new
compulsory subject.
They argued that for those who are not
interest in sciences or are not
academically able
to study such
demanding subjects, it will increase
boredom, de-motivation and lack of
interest.
When challenged on the fact that through
this subject the students will be given the
appropriate tools to be able to continue to
research and get informed on how to apply
them to our everyday life – students
argued that such information can be found
on internet.

Students agreed with the opportunity
of learning other languages but they
suggested that importance should be
given to the Maltese and English
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S

languages.
Students suggested that the Maltese
Language should be given more
importance.
C+

S

S

S

Arts Education

S

Health Education

S

Education
Sustainable
Development

for

C+

S

Students are in agreement that for
them to succeed in the future and to
continue their studies they need to get
the qualification required
Students suggested the importance of
having other qualities such as: ability

R

S

By learning different languages students
agreed that their communications skills will
be enhanced and will learn and get tuned
into different cultures and traditions.
This will also help the students develop a
more open minded whilst becoming a
closer world through language.
Having students in the school from
different cultures might help to share
experiences and learn from each other.
Promoting diversity through various
activities organised might help to reduce
racism whilst encouraging tolerance and
acceptance. The ‘Etika’ subject might be a
great help in this aspect.
Sharing experiences and learning to
respect others at school irrespective of
their culture, skin colour, sex or religion will
help students to adapt more easily to live
in a multicultural world.
Expressive Arts help student to be more
creative and innovative.
Students feel that certain subjects such as
PSD and guidance support are equipping
them with appropriate skills in being
independent, taking the right decisions and
being assertive.
The availability of recycling bins and
compost bins should motivate students to
make use of them – this in turn will help to
keep the standards of the green flag.
Initiatives such as competitions on keeping
the cleanest class or creating a poster on
Page 350

St Benedict College

St Benedict College

St Benedict College

Feedback from Secondary Students

Feedback from Secondary Students

Feedback from Secondary Student

Document Titled 'Workshop 1
Theme: General Principles

Document Titled 'Workshop 2
Theme: Educational Goals

Document Titled 'Workshop 3
Theme: Cross-Curriculum

to work as a team; ability to solve
conflict and problems; the need of
good manners; the knowledge to be
able to express yourself and be
confident.
Students are confident that they
practice these qualities at school.
They added that they have also the
opportunity to participate in the School
Council, Eko-Skola; experience from
Job Exposure opportunities and sports
activities.

waste with an interesting reward might
motivate students further.

C+

S

Eko week or similar activities or outings
might help to promote further more green
consumer.

S

Students argued that they should do their
utmost in keeping the school clean and
tidy whilst refraining from doing any
vandalism.
It was also argued that students should set
an example for the younger ones and
collectively should do their utmost to stop
littering and vandalism.

R

Examinations
Assessments

and

Facilities and Support
Structures and Services

e-Learning

S

S

Agreed that the Junior Lyceum
exams are no longer held, however
they
suggested
that
the
benchmarking exams are shortened.
Quality education should take into
consideration the usage of advanced
resources:
advanced
technical
systems
such
as
interactive
whiteboards, ipads for students,
access to more sites on the internet.

R

S

S

Students would like to see more
technological equipment in school such as
interactive whiteboards, touch screens
monitors on students tables, laptops for
each student and a fast internet
connections.
Students are willing to get involved in elearning and have the motivation to learn
and explore this new way of teaching and
learning.
Some teachers are already using
technology to send and correct home
works to the students via email – other
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Students suggested having more
cultural and visits to historical places.

teachers are using ‘Engrade’ to pass on
the marks to the students.
Class notes for certain subjects are being
downloaded through the school although
student argued that this might cause a
difficulty in situations where students do
not have internet access or printing
facilities. This may also cause financial
constraints.
Subject websites could be useful for
students to find alternative notes and
information.
Conference learning was also suggested
in cases were students are not offered a
particular option in their own school. They
proposed that they might learn this
particular option through conference
learning with another school.
Students suggested having more cultural
and educational outings.

S

S

S

School
Outings
and
Extra-curriculum
Activities
Parental Involvement

S

Intercultural

S

Vocational

S

S

Students feel that parents should be
more educated and updated on
educational upgrades.
Students
suggested
same
opportunities for students with
different needs and cultures. If need
be one should consider having more
LSAs and translators.
R

S

Students suggested that their involvement
in different committees such as School
council, Eko Skola, Science Group,
Comenuis, Scoops, etc help them to get
equipped with appropriate tools in
leadership, working in a team and in
personal and social skills.
The job exposure experience is helping
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Change Management

Comments

S

S

Suggested
more
comfortable
classrooms and a lounge room where
they can relax (music, punching bag)

S

School hours should remain as the
current schedule.

S

students to put in practice what is being
learned whilst preparing the student for the
future.
Students are encouraged to get more
informed on the new reform taking place
and to further pose their comments, ideas,
queries and suggestions.

Students suggested the idea of
Cultural / Educational News for
Students – on education television
channels or school radio channels.
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The aims for Secondary Education
are to develop personal and social
skills, morality, spirituality, numeracy,
literacy, science and technology
skills, aesthetic appreciation and
creative expression according to the
students’ potential.
However the
aims of sustaining the chances in the
world of work will be very difficult for
the students. As regards becoming
engaged citizens, the first two aims of
respecting and valuating diversity and
respecting Maltese culture and
heritage can be worked on.
Emphasis on the different kinds of
communication can be introduced
even as early as in the early years.
This can include sign and picture
language to encourage students with
communication
problems
to
communicate while helping the other
students to accept this form of
communication from others who will
be using them because of their divers
needs – whether physical of
linguistic.

Agreed with the NCF idea of having
transition sessions for children from home
to kinder, kinder to early years, early years
to primary and primary to secondary.

S

Suggested that the college as well as each
school should hold its particular identity.

I

Will the curriculum be different between
individual colleges?
Mixed ability classes are detrimental to the

The achievements of the students do
not compare with their age group in
the secondary schools due to various
limitations from physical to cognitive
difficulties.

Autonomy
Differentiated Teaching

C+

I

A parent asked whether all teachers

S
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I

Syllabus

S

Presently main subjects from the new
Form 1 syllabus are followed and
adapted to the students’ level through
Equals Curriculum – this helps
teachers to give national and age
appropriate themes to the students’
achievements level of the students.

Children in Class

I
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Feedback from Parents – Secondary
Sector

NCF Consultation Sessions

NCF Consultation Sessions

will be doing differentiated teaching
and whether this meant that students
will have different work and different
homework.
Asked whether the number of
students in class will reflect that
situation where differentiated teaching
can be effective.

overall learning of the children – however
there were other who believed in mixed
ability classes with grouped children.
I

Will mixed ability classes be detrimental to
learning?

I

It is impossible for a teacher to teach
effectively in a class with students of many
different abilities – voiced the concern that
some students, especially the bright ones
are being cheated out on their entitlement.

S
I

Less crowded classrooms.
Concern was shown about the number of
students in class.
The number of students in class should
not exceed 16.
Time should be allocated in the time table
to those students who need more help in
certain subjects.

Felt that the new curriculum is going
to add a lot of material to the already
wide syllabi.

S
Timetable

S

S

The need of a timetable at the
Resource Centre that reflects the
time needed to cater for the students’
needs like the sue of the Centre’s
resources such as the Jacuzzi,
multisensory room, etc.
Staff members also need to
implement
the
physiotherapists
recommendations for the use of the
equipment such as gaiters and gait
trainers, tilting table, AFOs, etc.

S
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It was suggested that blocks of time
per day where major activities
incorporating different learning areas
are held might be more feasible for
the students. (proposed timetable
attached to the report)
30 min break is too short for the
students – they need much more time
than this for feeding.
More procedures that need time
during the day are nappy changing,
handling and transferring students
from chairs / couches – besides time
this activity needs more human
resourcres.

Teacher Roles and
Responsibilities

Learning and Learning
Environment

St Benedict College

C+

Agree with the concept of life long
learning – students should be given
the skills to continue to learn
throughout life and not only through
their school years.

S

Because of the concrete learning
needed by our students most of the
curriculum subjects are presented to
them in an integrated form throughout

I

It was highlighted whether the Science
peripatetic teacher service would be
removed – parents contrary of this.

S

I

Others highlighted similar situations
with PE peripatetic teachers – not all
class teachers are capable of given
PE lessons.

R

S
I

The need of more LSA teachers.
Illiteracy will not be eradicated.

S

I

Teacher Assistant should be available at
all time so that the teacher would be able
to cater for all the needs of all the students
in class.
It was suggested that each college should
have a pool of teachers on call especially
when it comes to main and /or science
subjects. Such teachers (e.g. retired staff)
would be able to substitute those who are
absent.
NCF should enable a student to not just
study a subject but also to learn how to
adapt this knowledge to other subjects and
in everyday life. This implies that the
emphasis should not be made on memory
but on the actual learning experience.
Is lifelong learning compulsory for
children?
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the daily routine and not through a
specific 45 min slog in the timetable
as suggested by NCF.
I

I
I
I
I

S

I

Citizenship Education

I

Religious Education

S

Languages

S
S

Arts Education

S

If PE is to be held everyday for students,
from which subjects will the necessary
time be taken?
What about snajja and Home Economics?
Will NCF promote learning of First Aid to
students?
Will there be homework on computer at
home?
What about the non curricular subjects /
activities – will these be introduced in the
Benchmark Exams?
All lessons should be available on line so
that those students who are absent can
refer to them.
The new curriculum as stipulated by the
NCF – will it give guidelines on how much
homework is to be given to the children?
Will Social Studies and Religion be
introduced in the Benchmark Exams?
Those students who do not participate in
Religion lessons should be offered another
subject to study in lieu of Religion.
More importance should be given to
English Oracy during lessons.
Importance of having children exposed to
more English speaking and reading/

There is general consensus about the
importance of Music and Drama in
the curriculum – this is vital for the
holistic development of the students
as well as for their therapeutic value.
At present human resources like
music and drama teachers are not
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available to help staff implement
these areas of the curriculum in the
Resource Centre.
Health Education
Education
Sustainable
Development
Examinations
Assessments

I
for

and

S

I

Parents showed concern about how
and who will be responsible for the
assessment in the early years (Year 1
to Year 3).

I

S

I

I

I

R

S

Facilities and Support

I

Can NCF give more time to PSD and less
to academic subjects?
Importance of continuous professional
development for teachers.
Whether with the new system students will
be adequately prepared for MATSEC
exams and whether the standard expected
will be reached.
The new system should take the MATSEC
into account and should also accord
importance to what will happen to those
students who want to continue with their
studies.
Comment re Benchmark exam: it was said
that Year 6 students had not been
adequately prepared for this new exam.
One queried the importance class based
tests have in assessment while another
asked whether and in what way these test
and also home work would feature in the
general assessment marks of the student.
What weighting (%) will the half yearly and
annual exams have in the final
assessment mark accorded to the
student?
The units examined during the half yearly
should not be in the syllabus for the annual
exams as well.
Students who do better in non academic
subjects should have the possibility of
more hands on experience.
Given the advent of the interactive
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Structures and Services

School
Outings
Extra-curriculum
Activities
Special Needs

and

S

I
S

Social Needs

Parental Involvement

S

S

S

S

I

S

More contact between parents and
teachers – parents evening twice a
year is not enough.
A report by class teacher would
certainly help the parents.

S

Suggested whether parents and
teachers can meet to discuss the
child’s level of attainment.
There is still a wide gap between
parents and teachers – parents were
still far from being a real part of school
development as the NCF document
suggested.
Parents should be trained so as to be
able and know how to give more
support to their children at home.

S

S

S

S

whiteboard and therefore the expected
decline in the number of handouts – will
this mean that the student would not have
enough notes on which to study?
More extra curricular activities at school
level.
Are we catering for Dyslexia?
Students in particular dyslexia ones should
have more assistan.ce in class
Is discipline going to be given its rightful
importance? Discipline is a very important
aspect in a school and so more emphasis
should be made on how discipline should
be applied.
Parents would like meetings for parents to
be held in the evening.
Parents argued about the different
methodologies used in the teaching of
mathematics – hence informative meetings
should be organised by the school to equip
parents with the necessary tools so that
they can help their children.
Parents should be informed of what awaits
their children should they opt to continue
with their (post secondary) education.
Parents should be made aware that they
should not label some subjects as more
difficult than others.

Parents should be able to participate in
workshops about the curriculum so that
they could better understand the principles
and concepts behind the NCF.
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Examples of main activities from the
moving on programme and Form 1
NMC / Equals Curriculum:
Daily
living
skills:
meal
preparation; horticulture.
Jacuzzi session
Use of schools Multisensory
Room; Art lessons and outings
(citizenship/History
and
Geography).
Example of Secondary activities and
Literacy: Story telling / Drama / ICT.
Leisure and recreation activities:
aromatherapy and listening to soft
music / foreign culture.
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S

Parent should learn to recognise and
accept the level their child can reach
and not to expect too much.

S

S

Students should be given more hands
on activities to create more interest in
work.

I

Students, parents and teachers should put
their heads together in workshops to
discuss how low ability students could be
helped,
When will the NCF be introduced?
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Principles

Autonomy

Differentiated Teaching

R

College based exams are ideal
though in form 2 and 5 these have to
be national.

R

I

I

Proposed Common literacy and
language policy should be school
based as it should take into
consideration students' background
and locality and should reflect each
school's needs.
Many students who have not reached
the expected level and adequate
support for these students in schools
have not been provided.
Not enough complementary teachers
and with mixed ability class teachers
do not have enough time to provide
individual attention to all these
students.

Cross Curricular Themes
Children in Class

Timetable

R

S

Class is a mirror of society: should be run
on the basis of democracy; students have
to remember that in a democracy there are
leaders and that without some form of
authority there would be chaos.

I

Fear that NCF is leaving out exceptionally
gifted children and those who are very low
achievers who have a right to learn as the
rest.

S

Most cross curricular themes are already
being thought in class.

R

EcoSkola should be allotted a slot in the
timetable which should not be during the
break so that students realise that caring
for the environment is a way of life.

Increase in the level of conversation
and listening skills in all the languages
the number of students in each class
must decrease.
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R
R

R

R

e-Learning

Schools should adopt a language
policy in their SDP.
Intensive training should provided to
both Teachers and LSAs in Phonics:
which should start at University.
Teachers who are teaching already
and even parents should be exposed
to such training.
There should be complementary
teachers for every year, not just one
complementary Teacher for Yrs 4, 5
and 6: as it is humanly impossible to
handle all these students especially in
large schools.

R

SDPs should give hands on experiences
on how to tackle inter-cultural differences.

S

Very important step forward to achieve our
aims in teaching, students can move away
from the classroom to direct hands on
experiences on the internet.
Through eLearning Teachers are using
global resources and is a good opportunity
for networking among teachers in the
sharing of resources.
eLearning is an effective tool however
teachers need to reinforce what has been
shown to students and this is very time
consuming - an extra constrain on
teachers' schemes of work since every
minute of the lesson counts.
eLearning should not be done for every
lesson.
Good idea for the teacher to give research
or homework on the Internet but teachers
have to bear in mind that not all students
have a computer at home: some only use
the computer to chat and that they do not

S

S

S
I
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I

I

S

I

Languages

S

R

R
R

R
R

know how to open a work document.
Concern that students who give work on
flash-drives may have inappropriate stuff
which may backfire on the teacher.
NCF is not considering all the range of
students and does not reflect the reality of
the social cases that teachers face in
classes: feeling is that NCF caters for the
mainstream.
e-Learning is an ideal way to expose
students to native speaking with regards to
Foreign languages, and it allows them to
directly see the country students are
learning about.
eLearning facilities should be available
within the school with adequate facilities in
class and not in a Laboratory.

Bilingualism is a blessing and must be
taken care of and strengthened as well
as complemented as against used
against one another: both languages
must be balanced.
Schools should specify days in a week
where English should be spoken
throughout the day as this will increase
the fluency of English in State schools.
Basic commands in class should be
given in English.
Where there are School A and B,
communication about what is being
taught and how its done should be
regular and continuous.
Subjects to be taught in Maltese and
English should be identified.
The Maltese lesson must be taught in
Maltese, and the English lesson must
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R

I

R

I

R

R
R
R

I
I

be taught in English.
Rest of subjects must be taught in
according to their terminology in both
languages.
SEC seems to indicate we are failing
with both languages: level in both
languages over the past 10 to 15 years
has gone down.
Foundations of both languages must
be laid in the primary schools
notwithstanding the concerns about
the four language skills.
Students are faced SMS and chat
room language and lack of reading
pervades nation.
Common literacy and language policy
should be adopted from Kinder till
Primary Y6.
Phonics and Look and Say should be
taught hand in hand.
Letter names of the alphabet should
be taught before Yr 3.
Oracy for Maltese and English is
introduced as part of the assessment
in Y4 onwards recommended that it is
also included in the EY in an informal
manner so that students will be more
familiar with it.
Although a national language it is
becoming a foreign language.
In Yr 1 English starts in January and
more exposure to English is required
in the first term to build up the
vocabulary:
exposure to listening:
CDs, video clips, computer games,
etc.
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R

R

R

Education
Sustainable
Development

for

Balance is needed amongst the four
language skills
-though more
importance must be bestowed on the
Oral part since this has been
introduced in the Benchmark Exam.
Such languages must be taught in
their respective languages unless
pupils find it difficult to understand.
Primary Y6 awareness about foreign
languages already in place and these
should be ready in the first terms
before pupils choose their language for
the secondary.
R

R

Examinations
Assessments

and

R

R

S

S
R

Teachers should enhance love of their
environment by introducing recycling in
class, switching of lights, etc.
Teachers should instil in students the idea
that they can make a difference with just
more thought in every day practice.

Continuous (written, oral, project) and
throughout the year (monthly or per
term).
Carry a weighting of 60% from the
final annual mark - exam should carry
40% and such an approach can show
what children have learned in a more
formative way.
Continuous assessment eliminates
stress and fear and improves
behaviour and motivation.
Majority of the view that examination
is retained.
Effective
way
for
formative
assessment in EY to track record of
achievement in the form of booklets
covering different subjects and
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learning outcomes.
Booklet should 'tick' based (excellent,
good, etc) and should be given to
parents at the end of year as a record
and to the teacher of the following
year to garner knowledge.
Assessment reports for all year
groups should be done electronically
by clerks similar to format of
Benchmarking Exams.
Most parents expect marks and not
comments.
System with no marks is more likely
to help low achievers students from
not giving up.
NCF and need to assess even though
the level descriptors are putting an
extra load and pressure on teachers:
entailing more paper work; bigger
load; and takes time away from
lesson preparation.
Final mark should be at the discretion
of the teacher and not peer
assessment so that discrimination by
the children themselves is avoided.
Differentiated teaching requires that
the final year examinations are
differentiated according to ability contrary to current practice where
children have to sit for the same exam
paper.
Teachers are informed late, if at all,
on exam rules changes: example
mentioned.
Benchmarking exams should not be
the basis for setting in secondary
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level.
Benchmarking
exam
is
not
compulsory to all students.
Course work should get more weight
in overall grade in SEC exam- 5% is
not enough.
All sets should be given opportunity t
sit for MATSEC (Set C presently
cannot sit for Matsec).
School leaving certification should
have more weight - maybe on the
same level as an 'o' level.
School leaving certificate not fair on
students who do not have opportunity
to attend extra curricular activities
after school due to family or financial
issues.
Certain students are getting the
message that they can proceed to
Form without accreditation due to
additional foundation year.
Gaps exists between proposed
syllabus by EOs and MATSEC
syllabus and parties need to work
together to develop new curricula/
I

The need for more on-line resources in
Maltese is greatly felt.

I

Adequate software must be provided for
students.

I

Many teachers still do not have access to
eLearning resources.
Funds should be made available to buy
software / website prescriptions.
Problems with the accessibility and
permission to certain site which would be
useful resources to the teacher are still
present.

R
I
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I

I

Text books

School
Outings
Extra-curriculum
Activities

R

and

Intercultural Education

R

R

There should be more books in
Maltese pertaining to different levels
especially for guided reading.
Would be nice to visit other schools,
for the children to see what other kids
think and do differently and also for
teachers to share ideas and best
practice.
Classes with foreign students who do
not understand Maltese there should
be teachers who offer students
individual attention.

S

Teachers are facing different cultures,
different sexual orientations and do not
have enough scoping skills.

S

Whilst students are well accepted in
schools north countries students are more
accepted than south countries.
Need to cater for students who do not
understand Maltese by providing basic
language lessons in Maltese and English.
eLearning resources should be available at
home.

R

Parental Involvement

R

R

Parents should be informed and kept
up to date with methods used for
teaching of English (especially the
introduction of Phonics were sounds
are involved).
Parents
from
various
working
experience should be engaged to
explain their work experience.

LSAs have access to certain programs
available only on 3 computers in 1
laboratory: 20 LSAs have 3 students each.
Whilst there must be good use of IWB,
teachers cannot prepare IWB notes at
home.

R

I

Parents need to help students at home with
regards to eLearning.

S

Parents need to support their children and
that children assume the role of educators
at home with regards to achieving a better
environment.
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S

R

R

R

R
R

Professional
Development

Important that local council is involved
as much as possible with the school by
informing school and parents of
services it offers and if need be to
organise more activities to help the
children:
for example organising
computer courses and walks through
the locality.
An occupational week could be
organised where teachers invite local
nurse, policeman, warden, firemen to
talk to children about their work; and
outings to the local baker, fruit shop,
chemist etc could also be interesting
and free.
Organisations in the locality should be
invited to the school to inform the
parents and children of the activities
they have.
A call for volunteers (ex-teachers) to
help children do their home work or
teach some kind of craft or to come
and do their story telling should be
issued by schools.
Children's work should be displayed in
the local council or in church premises.
Voluntary
experiences
for
the
community such as visit old people's
home to sing carols / company, help
out to clean in the community.
S

In-services should empower teachers with
hands on topics, topics which are relevant
to teachers in their classes.
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R

University should train B.Ed and
PGCE students regarding inclusion,
statemented pupils and the role of the
LSA in class: one credit during the
B.Ed course about inclusion does not
suffice.

I

Too much pressure on teachers:
different subjects handled by the same
teacher.

C-

NCF's main target is to increase the
statistics for post secondary rather
than focusing on the needs of
teachers'
present
employment
situation.

S

Continuous
consultation
about
students between teachers and LSAs
is very important - which should occur
in the beginning of the scholastic year
when an IEP is going to be held and
during the scholastic year.
Do not feel to be key practitioners as
portrayed in Document 3 (pg 56 bullet
3) because the NCF is setting new
goals which whether teachers want it
or not have to reach it or else teachers
will be viewed as failures: teacher's
role is not a key practitioner but a
player.
Document 3 pg 56 bullet number 4 that
" teachers work collaboratively and
collegially with other practitioners' is a
utopia since to date teachers never
had such an opportunity.
Schools should have the autonomy
and flexibility to decide whether a pupil
benefits from staying all day in class or
whether an opt-out is more beneficial;
and this should be stated in the IEP.
NCF might be too prescriptive, limiting
the professional flexibility of the
teacher, and eventually even the
achievements
attained
by
the
students.

C-

C-

Autonomy

S

Schools should be autonomous to
develop individual plans for those
students who are not statemented.

R

C-

R

A research study is suggested wherein
new teachers are interviewed and then 5
years down the line to see how their
attitudes and expectations have changed:
helping to identify ways to better prepare
teachers during their training as well as
preventing burnout.
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Various levels of inclusion and
inclusion as stated in the NCF might
not be ideal: full scale inclusion might
sound politically nice but it might
include very delicate underlying
issues that one should bear in mind.
Query on whether mainstreaming to
be achieved for all students at all
costs?

In a class with different needs the child
is not so centred as it should be.

S

Talking about inclusion might be nice
stuff but implementation is very much
more complex:
query raised on
whether the construction of very big
(600+) schools going to held and
whether there is any point in
discussing the matter if the plans are
already made if not implemented.

Students
who
have
certain
behavioural problems and others who
have server disabilities should not be
included in the same class with all
other students:
end result is a
disservice to all students.

Cross Curricular Themes
Syllabus

I

R
I
I

S

S

A Science lesson could be part of another
lesson such as comprehension, oracy, etc.

Kids are having too much work to do
after school: too much homework.
Material to be covered by the syllabus
is
too
demanding
and
the
environment kills the children's
creativity: no nature, playing outside
always indoors, etc.
Curriculum does no address social
programmes and teacher have
become very good at adapting to
such problems.
Vocational subjects that are proposed
are not visible yet - and they should
be of more importance.
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S

R

S

I
S

Timetable

R

Child centred approach can only be
implemented if schools are smaller in
number: number of pupils in class
should be less to cater for individual
needs.
Primary classes should not exceed the
maximum of 15 persons: teacher's
bonding with students is very important
and in a small class learning
environment individual attention will b
guaranteed.
Age makes a difference in the learning
process of the child so when in the
same class there is the age gap
between the pupils some find it difficult
to cope as they are still young
compared to others in the same class.
Teachers cannot work when they have
25 students or more in one class.
No all learners work in group works,
thus the minority of the quiet and the
gifted are ending up to be neglected.
Time should be allocated in the time
table for LSAs and teachers to meet
up and discuss what material will be
taught and thus prepared every week.

R

Following models are proposed for the
teaching of Science:
Model A; Monday 30m; Thursday 60m;
and Friday 30m
Model B: Tuesday 45m and Thursday 45m
Model C: Thursday 60m.
If Model A is adopted Science teacher
informs the Class teacher about the
chosen subject: 1st session would include
introduction by Class teacher; 60m session
would involve Science teacher; and last
session would be taken up by evaluation
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R

R

I

I

I

R

R

R

and follow up.
A number of replacement teachers are
made available in order for teachers to
make full use of their curricular hours for
planned purposes - this time could be used
by teachers for curriculum development
sessions.
Professional Development should be given
to all and the 3 day in-service is not
enough.
Sometimes inset courses are repetitive
especially compulsory courses and the
content is not always relevant.
Many speakers / leaders who deliver
SDP/insets do not have any idea of what
the real situation in a class is: too much
rhetoric from speakers will little or no
experience - and important that speeches
are based on concrete real-life situations
that teachers can related to and encounter
in their everyday practice.
Meetings usually include too much
lecturing from speakers with very little time
dedicated to the teachers to express their
feelings / thoughts.
Should be more voluntary courses during
school hours especially when teachers
have a student in class and there should
be incentives attached to such courses.
PD sessions should be varied, teachers
should be able to suggest topics, and it
would also be a good idea if PD sessions
are college based.
PD programmes on first aid, differentiated
learning, phonics, handling of mixed
classes as well as knowledge on
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R

Teacher Roles and
Responsibilities

S

S

S

S

R

S

LSA should be present in every class
as support to the teacher and to
facilitate differentiation (unless a child
has specific 1 to 1 requirements).
Need for support teachers in classes is
a must even in the KGT classes where
children from an early age of 2yrs 9m
are admitted

C-

I

Children under 2yrs 9 m admittance as
currently in place is illegal because
children under the age of 3 should
have 1 teacher with 6 children and not
the 1 to 15 as present.
Status of LSAs should be improved
and LSAs should be trained before
hand and not during the scholastic
year particularly given that most LSAs
do not have any training and
experience when they start working.

R

LSAs should be subject based and not
all rounder's given that they cannot be
experts in all subjects - though it is
recognised that subject based LSAs
will give rise to the issue that they will
not know each student well and that it
may not be affordable and viable.
Positive that LSA changes every year
so that pupil becomes independent
though in the cases of students with

I

S

S

behavioural, social and disability problems
are required.
Certain teachers who have always taught
in Junior Lyceums need to be trained with
such situations.
In revised version of NCF should be more
guidelines to Complementary and PrT visa-vis their role when their subject is taught
by the class teachers.
If NCF recommendation that if some PrT
become curriculum Support Teachers an
their role will be to help the class Teacher
with planning query raised with regards to
when will this be done.
Support teachers' roles should be specified
clearly and equal, specified available hours
for each school should be given.

Believe that PrT should continue delivering
Science, PE, Technology and IT lessons
since they are subject specialists and not
just support teachers in doing the lessons
and PrTs should not be just a support but
do lessons in class after all they are
professional teachers too.
Teachers who did not opt for Science may
not be up to date and well versed with the
subject.

PrT are needed because they help in
developing creativity and other qualities inc
children which the teacher cannot focus on
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autism a yearly change is counter
productive.
Large class rooms should have 2
LSAs per class.
No degrees in Malta for LSA to
continue
their
professional
development.

in class due to the syllabus and the big
number of pupils in a class.
Classes of Yr 1, 2 and 3 should have PSD
lessons by the PSD teachers.
PrT have more time to plan their subject
lessons in detail so the lessons will be
better for the students.
Beneficial for pupils to experience different
teachers and new methods and they will
start getting used to the system of different
subjects - different teachers.
Alternative view put forward is that it is ok
for a Primary Teacher to teach other
subjects such as PE, Science, IT, etc with
his/her pupils every week however the
skills on how to teach such subjects should
be taught by the PrT every week such
specialised teachers must be present at
school often.
A hierarchy of teachers could be created;
and query raised that if support classroom
teachers are just going to be there just to
observe it is not clear when teachers are
supposed to do their checklists and exam
papers.
Life long learning has to be promoted more
and this has to be made clear that it is a
must for parents to keep on learning.

R
I

R
S

S

R

I

Learning and Learning
Environment

S

R

"Equipped with appropriate strategies
and a health approach to risk-taking
children acquire a range of cognitive
skills ...': the environment determines
the learning: teachers are will willing
to reach the goals but resources are
essential.
Tutorials for students who do not
manage to catch up during the normal
lessons.

S

Children should be taught that besides
rights they have duties too: there is
too much emphasis being given to
their rights but not their duties.

R

Literacy Policy should be based on the
Core Competences currently used in
EY and the LST should carry out the
Core competences checklists.

S
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S

Students need to be given skills which
they can use for learning rather than
provide knowledge they have to
assimilate which they cannot relate to.

I

S

Equal education for all needs to be
pre-defined.

R

S

Co-ed schooling suggested an
approach to have a more cost
effective education system.
Malta's culture cannot be compared
to other countries which have a
different reality: system is seen as a
patch work from different cultures;
and school realities have to be
compared with Malta's cultural
orientation.

I

Religious Education

San Gorg Preca College

R

R

R
R
I

S

The system through which a student in
Form 3 is still unable to read and write
is questioned:
query raised with
regards to what failed in the system
which allowed this student to get to
Form 3 without having learnt such
basic skills.
There should be a National Literacy
Policy that is flexible so that it could be
adapted by schools according to their
pupils' needs.

Ethics education programme should
be taught by another teacher and not
the class teacher.
RE should be taught by a specialised
teacher and it should be called Moral
Education.
Should be focused on everyday life
challenges.
Teachers need training and practice
on different religious traditions,
Not all teachers are able to teach this
subject; and moreover should be
taught by practicing teachers.
Should be Religious Studies and not
Christian Religion as the latter is
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S

S

S
Technology Education
e-Learning

Science Education

R
S

discriminatory for students who are
Christians and are forced to study it
and sit for an exam.
If we seek globalised learners who are
equipped for cultural awareness and
tolerance all students should engage
in Religion awareness.
Disagreement that Catechism should
not be taught at school but outside of
schools given tat Exams should reflect
a way of life rather studying texts by
heart.
CE includes elements of PSHE and
there should be no overlaps.
D&T can be integrated in primary by a
PrT.

e-Twinning helps children a lot in the
cross curricular areas however it
requires a lot of extra work and
commitment.
I

I

Science curriculum does not offer the
opportunity to chose only 1 Science
Subject and query is raised on whether
it is a good decision that physics will
not be compulsory in schools.
Changes in Science will ask teachers
to follow special training but then there
will be supply teachers who are
employed without any training just 'O'
and 'A' level training.

I

45minutes forthnightly for the teaching of
Science is not sufficient and follow-up by
class teachers needed.

I

Class teachers do not meet science
teachers due to curriculum time.

R

If Science teachers are to stop teaching in
the class then guidelines should be
available to support the class teacher with
background knowledge, delivery, material
and information, handouts et al - which
would also ensure consistency regarding
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S
Languages

S

S
S

C-

Arts Education

I

Entrepreneurship,
Creativity and Innovation

I

S

S

the level taught by teachers from different
schools.
Coordination between Science teacher and
Class teacher is crucial.

Literacy needs to be taken seriously
during the Primary school years: no
students are to start their secondary
experience without knowledge how to
read and write.
Agree with emphasis that is being
placed on oracy in languages.
Concur with the demonstrations
lessons which were given by
Language teachers in classes and the
in-service course in relation to oracy.
No mention about how to deal with
illiteracy: extra languages added only
decreases the class teacher's time
with his / her students.

Need to identify students interests
and use these to motivate them such
as Arts:
areas that there is
agreement that are still not be given
the importance in schools.
Amount of work being given to kids
which in theory is directed to assess
his or her creativity are in fact being
done by the parents.
Enhancing creativity and innovation
students as well as teachers need
time to discuss the topics, time to let
the students themselves decide.
Skills such as curiosity, autonomy,
creativity, initiative and team spirit are
essential skills for live: yet due a
formal setting, tight lessons loaded
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with material and limited time,
teachers have very little, if at all time,
to put these ideas into practice.
NCF does not address issue of
preparing kids to do well not only in
academic subjects but also in
vocational ones.
Query
with
regards
to
how
entrepreneurial
vis-a-vis
low
achievers is being addressed.
Hands on activities with some student
works more, gives more tangible
results and gives an opportunity to
pursue a job / trade in the future.
Basic skills such as Home Economics
and Needlework should be offered to
everyone to train students to cope in
life.
Sustainability
group
proposed
directed to enhance the children to
start own business from school, sell it
at school, profit of which would go to
the school.
There should be a general consensus
about the homework policy to avoid
extremes.

I

I

S
Facilities and Support
Structures and Services

S

KGAs found INCO helpful.

I

Scenarios where Maltese Christians
had to pass 5 exams to enter Junior
lyceum and foreigners were granted a
pass with just English and Maths.
Checklists are a good tool but too time
consuming to be carried out by the
class Teacher: and also not fair for the
rest of the class who are not to do
checklist.
Agree with emphasis that is being
placed on oracy in languages.
Need to be provided with resources
regarding oracy.
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Not right to place children who do not
speak Maltese or English in a class
just to place them somewhere: this is
not inclusions as children do not
understand a single thing in the
classroom.
Such students should be assigned to
classes specific to their need, and IEP
was suggested for children who do
not speak either English or Maltese.
Catchment areas should not remain
the same for Primary and Secondary
schools (colleges):
having pupils
from different localities is more
beneficial.

Colleges could be based on
specialised / interest schools and no
catchment areas.
Problems with colleges related to
areas which are considered difficult
and problematic due to social
problems and areas concerned.
Reduce the bulk on paper work to
emphasise more on teaching and
learning skills to be ready for work.
Working with students with special
needs have a lot of vague levels of
assessments: students are so weak
and low achievers that not even a

I

No books are available for the basic
skills classes with teachers having to
provide hand-outs for each lesson.

S

School leaders both play a visionary
and strategic role and focus on
developing a collaborative culture
which draws upon the full range of
professional skills and expertise to be
found among the members of the
organisation:
referenced
from
Document 4 page 16.

R

A regular Revision of Needs is
necessary since the needs of the child
change: this should be the case when
a child enters a secondary school.

R

There should be open door policies from
SMT where teachers are allowed to
present suggestions, promote areas
through the SDP, etc.
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single subject can be coped with let
alone a list of subjects.
Disabilities are so severe that one can
only assess by the look in the
student's eyes.
Students would like to go more out of
the school outside visits: in the past
they used to take them out more but
now the vans and lifters were
scrapped an so no facilities are
available.
Certain students with particular
severe conditions are not fit to attend
all the lessons and their ability needs
to be taken into consideration.
Some students who cannot even hold
a pen and write their names are being
told to do physics, foreign languages
even when it is evident that they are
totally incapable of doing so:
degrading for some students.
Aware of lack of discipline amongst
students: and it is important that we
should seek to detect why students
are behaving the way are and how it
is possible to help them through the
provision of more student services.
Learning support zones are working
in some aspects where students are
taken out of class and given
behavioural management skills or
sent to learning zones which provides
them a sense of belonging.
Once students leave learning zones
and need to be integrated back in
class students are lost as they feel
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that they no longer belong there and
thereby reverting back to their
disruptive behaviour.
LZ student attendance is limited from
6 to 9 weeks and cannot be referred
to a LZ in the next scholastic year policy is to rigid and a school should
be in a position to amend the period
of the pupil at LSZ according to the
needs of the pupil.
Lack of discipline in Primary sector
evident when compare to Secondary:
in certain church and independent
schools students are given school
detentions
and
exclusions:
something which is hardly ever done
in state schools.
If after school detention is to be
considered this should be uniform for
all schools, approved by the
Directorate, and guidelines should be
in place and distributed.
There should be a school policy on
positive and negative discipline and
every school should be given support
from the Directorate to implement
certain rules for students..
Different break times for different
forms suggest to avoid bullying
issues.
NCF does not mention discipline:
rather NCF safeguards more the
rights of the students, is very student
based (which is a very good principle)
but fails to mention teachers' rights.
State schools require Masters of
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Discipline.
Assumes that all students are
teachable and will and does not deal
with low motivation, social difficulties
and challenging behaviour - NCF is
about ideal students.
Absenteeism must be tackled and
decreased.
Very low ability students and students
with family problems are at a
disadvantage as they first have to
learn the basic skills.
Schools should allocate allowances
for students with low income so that
they can participate in practical
sessions such as in D&T and can be
then assessed.
Some teachers are being physically,
psychologically and sexually abused
by some of their students and
students must understand that they
are not the only one with rights.
Teachers have responsibility and
authority and require support from the
education Department and from the
SMT: teacher are feeling lonely.
Discipline should start at home as
parents should be involved and be
responsible for their children yet it is
often the case that parents expect the
school to solve certain discipline
problems.

S

If parents are to give support in class they
should be well trained before.

R

More courses for parents to update
themselves with the syllabus.
Parents of children in Kinder classes are to
be given guidelines on for example letter /

R
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R

R

R

R
R
R

R

R

number formation so there is consistency
between school and home.
To help parents with the kids homework
suggestions proposed that parents come
and visit lesson and help our, introducing
new abacus lessons while having parents
in the same class, having subject teachers
come and give lessons to parents, parents
from other classes should come and watch
the lesson so the teacher will be more
comfortable and still control class.
Parents should be introduced to the routine
in class before the kids are introduced in
class.
Support can be provided to parents when
they encounter problems by holding
evening classes on parental skills, learning
strategies, and through mid week project
whereby parents will come to school and
teach topics such as cookery, etc.
Parents that attend lessons in class can be
helpers: help other parents.
Parents can help and do reading sessions
where literacy is weak.
Contact with parents is important so that
school gets to know the baggage a child
brings to school - common practice in most
KG centres but not allowed in Primary.
Monthly meetings with parent should be
held to explain the scheme of work to
expect for that particular month.
Suggestion re communicating with parents
on-line: increasing communication with
parents from home by using a class blog
where pictures, educational sites can be
introduced, etc:
through this was
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R

R
R

I

S

S

CLocal Community
Involvement

R

Need to start giving community work
to students to be done in the school
during the school hours.

R

R

Management of Change

I

If Directorate has failed to inspire

C-

dismissed by rest of teachers since not all
parents are computer literate whilst
teachers do not have the time for it.
Heads should organise more activities
involving parents (carnival day, open day
and activities outside the school premises).
Cultural visits for parents in historical
places is also important.
Parents and grandparents can be invited to
give talks or courses t pass their skills and
knowledge to students.
Lack of respect by parents towards the
school and towards the teachers is evident
and that this is transmitted to the students
who show lack of respect in class.
Students have an 'I do not care attitude'
because sometimes their parents have the
same attitude; and parents sometimes
excuse their child's behaviour ending up
working against rather than in favour of the
school.
Parents sometimes see their children as a
burden and the school as a form of baby
sitting institutions.
Parents and relations with them has not
been emphasised enough in NCF.
Schools car organise courses during
school hours or in the evening fro both
students as well as parents but they must
coordinate with local councils to eliminate
duplication of work and waste of resources.
Job shadowing - the local community and
parents can be helpful in providing settings
where Form 4 students can do their
shadowing experience.

NCF is a consultation document but
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teachers to be motivated and believe
in the NCF teachers will fail to inspire
the students in return.

the feeling is that this is not so
because Form 1 have already started
implementing some of the new
changes (syllabus):
everything is
already decided and the consultations
are all being done for the media.
Teachers / LSAs are not well informed
about what goes on: huge lack of
communication in different sectors.
Appreciate idea that teachers have to
give their opinion on the principles but
queries about the implementation of
these principles.
On paper and dedicated professions
agree, abide and uphold principles but
teachers being the ones directly
involved need to have the right to
voice their concerns and opinions and
also through their expertise in the
classroom daily.
Too many abrupt changes:
these
should have been implemented
gradually taking, for example, the core
subjects first, doing the setting there
and see how that goes then move on if
need be to other subjects.
NCF presents a challenge and there
are thing which need to be changed in
the NCF and there are things that
which teachers have been doing for
many years.
Opportunity to give feedback, fact that
teachers were consulted (even if this
could have need done at an earlier
stage) and meetings to be held with
general public are all very positive and

I

I

S

I

S

C+
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C-

Vocational

R

R

R

S

Comments

R

R

essential in a democratic society.
Queries what meaningful change
specifically means and what areas are
teachers asked to make a meaningful
change: class, teaching: sentence
sounds grandiose but it boils down to
little or nothing.

Vocational schools should open again
offering modern subjects relating to
the needs and demands of our
present society.
Students should be sent for a short
work phase to these vocational
schools: agreement that the work
experience offered to Form 4 students
should vary from companies to
restaurants, plumbing, etc
More practical lessons need to be
introduced similar to what used to
happen in Trade Schools:
even
though MCAST offers various courses
which used to be covered by trade
schools feeling is that this is too late
as most students who would be
interested (example woodwork) would
have become too frustrated by the
school system.
Issue with trade schools is the label
given to the students of these
schools.
The Commissioner of the rights of
Children should be renamed the
Commissioner of Rights and Duties.
MCAST could provide a prefoundation course which could take
students who are not interest in the
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academic and fill the gap left by the
closure of trade schools - an
approach that could also be
introduced at College levels resulting in engaging students'
interests and keeps them from
developing challenging behaviour
patterns.
Mixed gender schooling raised a
mixed reaction.
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Difficult for newly qualified teachers to
come to terms with the reality the
school vis-a-vis what they are
experience at University.
Mixed
ability
classes
entails
enormous amounts of resources, with
lots of time and financial needs that
are too much for any individual
teacher to carry.

C-

S

Following the removal of streaming
there is a feeling that differentiated
teaching is becoming another form of
streamlining class.

I

Children are feeling frustrated with the
differences they encounter and
teachers
are
also
ending
up
discriminating.
Students are being streamed in the
same class and this is making low
ability students feel less confident.
Teachers are feeling pressured when
planning lessons since they have to
plan a number of different activities
and it might be difficult to manage the
different activities planned.
Streaming was better since teachers
could cater according to the children's
abilities: and if the school is not going
to do streaming, the students are still
going to stream themselves because
they feel to which group they belong.
When setting was done in some
schools, the children felt that they can
do the task presented since it was
according to their level and thus, when
this method is adopted they can
improve.
Setting system might also help n a
mixed ability environment: in such a
setting, children from different classes

S

I

S

S

S

Alot of teachers are stressed given that the
reform is child centred yet not much
training has been provided.
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R

I

S

C-
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of the same year grip are grouped
according to ability during particular
subjects.
Query raised of why setting is limited
to Core subjects only:
a student
following the basic skills class in
English, Set D in Maths but then s/he
still had to follow the Physics lesson
without any setting: does not make
sense and it does not help the student.
Foreign languages, Science subjects
and other options should also be using
setting.
Teachers are looking at the fact that
good students will suffer at the
expense to have lower skilled students
to reach their goals.
Low achievers have to be addressed
and have their own targets, goals have
to be set for their abilities and teachers
think that this idea of setting children
according to their ability is still a sort of
streaming.
Need to see the individual needs of
each student not mixing all the
students together and teachers do not
agree with the NCF which says that
lower achieves will improve in a mixed
ability class.
Frustration will be achieved in 3
sectors: high flyers because teachers
cannot go on with the lesson since low
achievers are lacking behind; low
achievers because they feel that they
cannot reach their goals and give up;
teachers because they have to cope
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Quality Assurance

S

C-

with mixed ability classes and students
with very challenging behaviour.
New NCF idea of putting all the
students together the unmotivated
students will affect the motivated ones;
and there is the real danger that the
former will bully the students who try to
do their work by labelling them as
nerds.
Motivated students, after a while, tired
of being called names will start to lose
interest and stop their good work.
Queries raised with regards to how a
teacher can motivate a potentially
good student who is lazy when low
achieving students are asked different
outcomes; who will help teachers to
adapt / match their teaching to the
variety of learner's needs i all the
subjects that they teach.
NCF is neither catering for the lowest
nor the highest achievers:
these
students will find it more difficult to
cope in inclusive classes.

PMPDP and external reviews are
disrespectful towards the teaching
grade as it shows no level of trust in
the teaching profession: not aware of
another profession (doctors, lawyers,
etc) who have these kind of audits.
PMPDP is not fair, diminishes the
teacher's
motivation,
and
the
perception of others towards teachers
is that they need to be constantly
monitored
to
carry
out
their
responsibilities when in fact it is not
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so.
Head of School is the ideal person to
carry out PMPDPs.
Officers assigned for external reviews
must have experience in the Primary
classroom and must give support and
not criticise the teacher: such officers
do not really know the individual so
one cannot expect to judge the
teacher's performance by observing
for just a couple of hours.
Focusing more on filling forms and
completing the syllabus rather than
focusing and getting to know the
students
and
assessing
their
attributes and qualities.

C-

Vast syllabus is making it very difficult for
teachers to implement most the things the
NCF is suggesting.

C-

Myth that the content of the NCF in the
syllabi is reduced: in theory perhaps but
not in practice.
Some topics are introduced in Form 1 but
are rather deep and a teacher has to teach
the students things that come before that
particular topic in order to build and reach
the objectives.
Lots of topics added to the NCF while the
syllabus has remained the same: request
that this issue is taken into consideration y
the persons working on the new syllabus.
Syllabus should reflect the hours proposed
for each subject since hours for Core
Subjects have been reduced.
Subjects such as Maths and Social
Science are vast and certain topics should
be removed.
Differentiated teaching to succeed required
focus on less content in the syllabus.

I

C-

R

S

S
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Timetable

Mentoring

R

S

S

R

I

Teachers' work load had to decrease whilst
there should be more coordination so that
students are not given more than one
project at a time.
New Form I syllabus was stated to act as a
guideline but had to undergo considerable
modification to be implemented and not all
material being realistic leading to a number
of teachers to doubt if designers of the
syllabus have personal experience of what
implementation entails.

Science in Primary should have time
allocated for it and taught by PrT: less
content and more hands on.

Mentoring is a good idea but new
qualified teachers have successfully
passed
and
obtained
their
qualifications - so query raised why
they have to be monitored all over
again.
Mentoring on the whole seems to be
a good initiative and also legal, and
the importance that newly qualified
teachers are helped by mentors who
are professionals who work at the
same school, and should support the
new teachers upon request from the
new teachers themselves according
to the individual needs.
Mentoring issues should be dealt with
confidentiality between the mentor
and the new teachers, and no type of
assessment / judgement should be
involved.
If mentoring is associated with
supervision,
for
example
for
Page 393

I

R

R

Learning and Learning
Environment

R

San Gorg Preca College

San Gorg Preca College

San Gorg Preca College

Document titled 'IWB, Questionnaire,
Resources' (NoSGP7)

Document titled 'Science Curriculum,
Statementing, Streaming / Setting'
(NoSGP8)

Document titled 'Trade Schools, Support
Services, Syllabus' (NoSGP9)

confirmation related issues, many
teachers
might
not
benefit
appropriately from the process.
If a new teacher is formally observed
whilst carrying out his or her duties,
s/he might feel uncomfortable, leading
to situation that does not prove the
real needs of the teacher involved.
Mentors should be from the same
school as the teacher monitored,
otherwise it would be practically
impossible to have a holistic
understanding of the situation.
Ideally teachers of a particular subject
should mentor NQTs of the same
subject.
Maths and Science are separate
learning areas, and it is believed that
they are related and syllabus content
should be done in both subjects
together since they depend on each
other.

S

Teachers feel that al this change is being
done to reach the percentage of student
that fail in the present system but this
change is not considering all the students
who do success.

S

One size fits for all is a contradiction to the
idea of a successful education for all as the
unmotivated students are not being taken
into serious consideration.
Official textbooks are required for the new
Social Studies (CE) especially for Yrs4 and
5 so that all schools will be able to follow
the same topics and all schools will go into
the same depth of information.
Many students in Form 5 want to opt out of
religion lessons and the option to replace
RE with ethics is projected to be a very
popular choice.
Alternative proposed that would include

Citizenship Education

R

Religious Education

I

R
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ethics and morality but with focus directed
towards the development of Personal Skills
and Awareness.

Science Education

S
I

C-

C-

I

I

I

Hoping that this change will be
reflected in the tertiary sector.
Query raised on whether students
when they enter Junior college
whether they will find again Physics,
Chemistry and biology or whether they
find the new subjects as a continuation
of the O level: that is Physical Seice4n,
Chemical Science and Life Science.
Fact that one cannot choose just one
science together with the Core
Science is a threat to the sciences:
belief that as a result fewer students
will choose science subjects because
all the students know that Science is
much more difficult than other
subjects.
Fact that students have to choose 2
Science subjects will mean they may
find it more difficult.
Many Physics teachers studied Maths
and physics at University and never
had biology and chemistry as a subject
throughout their lives means that
teachers need training to teach core
science: training that should be done
during school hours.
Fact that physics was compulsory and
the ERDF apparatus has many
physics apparatus is a waste of
resources.
Many of the ERDF apparatus in
chemistry and Biology is apparatus
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C-

that runs out not like Physics
apparatus which means that for Core
Science schools will have to buy much
more apparatus than already in place.
Whole document dedicated towards
Science already puts teachers under
the impression that this area will be
privileged and queries importance,
funding, and at the expense of what.

Languages

R

Arts Education

R

Health Education

S

I

R

C-

English Department should decide which
method (phonics or look or say) teachers
should use and the same method should
be used by all state schools.
Drama teachers underline that certain
topics are covered through performance:
and teachers think that drama should be
given more importance as it contributes to
creativity and innovation.
Health and Citizenship should be
presented as information oriented subjects
whilst PSD should be presented as support
giving sessions using a different pedagogy.
If Health, Citizenship and PSD are
integrated and delivered as 3 weekly
session the time dedicated to PD is
actually going to be shorter than at present
and this would not be beneficial to
students.
PSD should be available on a needs basis
and accessible to students coming from
home environments that are not conducive
to health personal development.
Development of Personal Skills happens
through specific pedagogy used only in
PSD and which the NCF does not take into
consideration given its appropriate to
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S
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Examinations
Assessments

and

Facilities and Support
Structures and Services

I

I

IWB in class but not all installed and
teachers need software and courses
before beginning to them especially
Kinder classes where teachers do not
possess a laptop.
Where training was given they were
given a 2 hour induction course where
they believed that teachers were to
learn everything in just one session -

I

Contradiction between the fact that
system is encouraging differentiation in
class and then all children are required
to do the same Exam paper.

S

Through checklists teachers are
checking what every pupil is capable
of, however, these are useless if the
child is going to do the same Exam
regardless of abilities.

I

S

I

interchange PSD with Citizenship, Home
Economics and HE.
PSD has 3 elements; information giving;
skills development; and service to students
where-in they can talk, are monitored, and
feedback presented - a service which is not
supposed to have an outcome in terms of
knowledge or skills but is a maintenance
for feelings and emotional management.
Surveys show that PSD is a favourite
subject with students.
Self esteem, communications, relationship
building, puberty and sexuality are the
staple of PSD and require at least 2
sessions every year and currently any topic
can be left out rendering it impossible to
build a year-to-year pedagogy.
Concern with regards to MATSEC and its
relationship to the NCF and whether
students will continue to be assess as a
success or failure by the number of O
levels attained.

When help comes, there was only
observation and no feedback for the
teacher: teachers need to know certain
information / background about children
before the start of the scholastic year.
When counsellors speak to students they
do not speak to the teacher after these
sessions with the student:
whilst
understanding
the
importance
of
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and even though courses were given
on the IWB one cannot learn within
such a short time.
Teachers should have a person who
can guide them - not limited only to
mentoring as presented by the NCF,
but qualified persons for mentoring to
psychologically and psychotherapists
support the teacher with their
emotions.
Sometimes teachers do not know how
to talk to students who come up with
daily home problems or admit that
s/he wanted to commit suicide.

R

C-

States that teachers should have
formal and informal dialogues with
pupils which teachers agree to but do
not have time to carry this out.
Lack of resources both physical and
human.

R

S

Some factors include limited budget
and poor environment not conducive
to learning in most of the schools:
which teachers have to make up for
through their own money.

R

I

NCF tackles how, why, what and
when and agree that the last 3 are in
place but cannot find the who without
actually owning the knowhow and the
authority since pretty much dispends

S

S

C-

confidentiality teachers can only help
students if they are in the know about
certain issues.
Counsellors should advise teachers of how
they can help students with problems
particularly given that teachers spend
much more time with the students than the
counsellors.

Teachers should be informed of what kind
of services are available: NCF states that
"psycho-social services for teachers has
proved popular" but none of the teachers in
the consultation group is aware of such
services.
Whilst aware that there was an
improvement tin student services it is
recommended that more needs to be
invested.
NCF assumes that all is well within the
class and the students and that all lessons
can proceed smoothly whereas teachers
know that this not the case.
Support services should constitute a team
headed by an Assistant Head and made up
of people who work daily inside the school
and in classrooms - and not in offices:
PSD teachers who are trained well in
student management and adolescent
development.
Students need to be supported on how to
be, think, communicate, react and control
themselves: all this should be seen as
student support / guidance which should be
an entity deserving utmost importance for
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on what teachers think should be
done:
example mentioned that
funding of the school is decided pro
capita and not per needs (size, etc)
and teachers are now faced with the
option of asking the head or maybe
revert to fund raising activities.
School library is not tackled in the
NCF and it is believed that the library
is one of the many tools that students
and teachers can use to succeed:
even low achievers can use the
library by starting from object oriented
to become book oriented.
New resources provided for the
teaching of Maltese appreciated
(Stilel, Klikk books, CDs, etc): though
teachers would have appreciated
being informed about these resources
before the start of the scholastic year.
Every school should have a specific
classroom
oriented
for
every
Peripatetic subject as it is not
practical for the PrT teachers to carry
around their resources.
Not practical that a music lesson
takes place next to a classroom since
this can be really disturbing.
Resources should be prepared by
different people who understand
particular needs: Dyslexia specialists
for example.
Positive acknowledgement that there
has been an additional improvement
in resources to teachers.
Important to organise extra-curricular

before having motivated learners one must
first seen to that the system has happy,
stable children who psychological and
emotional needs are seen to.
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activities like the bike marathon of the
Lyceum even outside school hours:
helps to involve parents, the general
community and give the opportunity to
certain students to include it in their
school leaving certificates.
Important that associations are vetted
and standards are regulated if they
are to be accepted as informal
education activities for the school
leaving certificates.
More resources needed to cater for
disabled students.

I

S
Vocational

Queries why children with special
needs do not get any help with regards
to a reader: system is not keeping in
mind those children who can hardly
read their name but if someone reafes
to them, they are able to answer.
Students should be statemented
immediately and not at the end of Yr 1.
C-

S
S

R

S

NCF needs more hands on skills: trade
schools which have been closed down are
being missed by both teachers and
students.
Labelling of trade schools was bad but they
needed restructuring and not closure.
Teachers feel that in order to reach those
students who are not interested in the
academic side of school, trade schools
need to be introduced: perfect for students
who prefer hands on activities.
Trade schools should also teach the main
subject which must also be strictly linked to
the work that students choose to do.
Trade schools available today are available
only as post secondary schools: this is too
late for students who end their secondary
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school without being able to write and read.

Comments

I

I

R

S

S

Result of questionnaire queries as
percentage
was
too
positive
compared to what was discussed
throughout the seminar.
Questionnaire should have been
different according to the Year groups
a one cannot give a true opinion
without experience: how can one
discuss the secondary time-table
without ever teaching secondary.
Wages
should
be
increased:
teachers need a lot of preparation
which most of the time takes place at
home.
Huge mismanagement fo financial
resources: New Home Economics
Block to be demolished and €1.4m air
purifier in school is also going to be
demolished.
Waste of resources: fixing IWB in
schools which are closing down as
against allocating them to schools
which have a future.
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Teacher Support
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I

No guidelines for Kinder given that it i
is still an option to attend school at
Kinder which renders transition more
difficult for pupils who do not attend or
attend irregularly.
Attendance in Kinder 2 should be
compulsory.
Transition is not tackled well
throughout the NCF document.
Hardly any transition period from
Kinder 2 to Kinder 1.
In some schools no pre-writing skills
take place and pupils consequently
find it difficult to start writing in pencil in
Y1.
There should be specific guidelines on
what should be taught during the
Kinder years so that more uniformity
takes place.
Writing numbers and letters is to be
encouraged and introduced in K2
classes.
Too much focus in Kinder on 'Learning
through Play' making it difficult for the
pupils to cope when they are in Yr 1.
Agreement that 'Learning through Play'
should ideally be used throughout all
lessons in EY.
During the scholastic year, Kinder
pupils should visit Y1 classes and
participate together in activities
suitable to them as well as go on
outings together.
Fact that MCAST students take over
the whole class from January to April
is detrimental to Kinder pupils because
it is a long period without their proper
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Autonomy

S

R

R

S

I

Differentiated Teaching

I

Cross Curricular Themes

S

Syllabus

Believe in child centred educational
approach and whilst there should be a
structured time-table, the Primary
teachers should be given more
flexibility
to
adjust
time-table
according to the needs of his/her
students.
A school may have different priorities
and should be able to decide to
allocate more time to a particular
subject.
Each teacher should have guidelines
of how much time should be spent on
each subject and then teachers
discuss with their colleagues in the
same year group to set a time table
for their class.
Teacher is a professional and able to
allocate time and give due importance
to all subjects.
Reorganisation
of
timetables
delegated at college level may result
in certain subjects being held at the
expense of other subjects.
Teachers have to be very flexible
according to the academic levels of
students but 2 lessons to reach an
objective
through
differentiated
teaching are not enough.
Cross curricular themes are positive
yet their implementation should be
more structured completely and left to
the teachers' initiative.
R

Y1 syllabus is to so vast and a Y1
class should be more or less like a
transition class.
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S

Timetable

R

Curriculum Development
should be time-tabled.

sessions

S

C-

Disagree with the proposed timetables, especially, how subjects are
distributed and that time tables are
not practical.
NCF does not take into account
activities organised
during
the
scholastic year such as Holy Mass,
outings, concerns, art lessons, drama
and these need to be considered.

S

C-

San Gorg Preca College

R

Syllabus is so vast that it is not always
possible and almost impossible in Y1
and 2 to apply 'Learning through Play'
principles.
Syllabus has to be revised throughout
all the years as it is too vast including
some preliminary work in K2 like
forming numbers and letters.
Pressure is too much on pupils and
teachers to finish the syllabus in a way
that the children cannot develop at
their own pace.
Primary years need less content,
emphasising more the English and
Maltese syllabus and leaving the
introduction
of
another
foreign
language for the Secondary.
EY should cater for individual
developmental speed:
example of
how individual developing styles are
not respected in that in Kinder pupils
are expected to be potty trained and if
child has an accident, parents are
called which could have an adverse
effect on a young child's self esteem.
Important there is enough time
allocated for circle time in the time
tables.
Personal
social
and
emotional
development needs to be given
importance just like any other subject
in the curriculum.
Class time table should allow for time
to be directed to life skills and other
skills which help to strengthen one's
character, personality and creativity.
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Time-tables provide for no flexibility
and do not reflect reality in the
classroom.
Impossible to do PE every day and
those who are suggesting this are not
really aware of the limited physical
space and safety environment of
some schools as well as the lack of
time.
Query raised on whether big schools
can afford to have a 30m PE lesson
daily.
Query raised on whether all teachers
are physically capable to carry out a
30m PE lesson daily.
More than 5/6 lessons daily are too
much for pupils.
Timetable models B and C suggest a
Maths lesson after the second break:
children are tired after the second
break.
Query raised on once PSD will be
part of HE whether each class will still
have a PSD lesson weekly.
Not enough attention is given on a
level of Personal Development:
example PSD lessons are only once
weekly.
Teachers in favour of 5 lessons in
English and 4 lessons in Maltese
which is seen to be far better than the
current model of 6 lessons in English
and 3 in Maltese.
Longer hours mean that students will
not have time for extracurricular
activities after school (Muzew,
football, drama, etc).
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Education systems has to make a
clear distinction between what is
convenient for a working parent and
what is realistic for the child and
quality time.
CFT 1 with 2 lessons in the morning
prior to break does not make sense
as attention span is best in the first
three lessons: should be 3 lessons
before the break.
CFT 1 proposal of 4 lessons between
breaks is too much and would render
students restless.
1hr break too much and teachers who
experience a 1 hr break say students
become uncontrollable:
fighting,
bullying, vandalisism.
After a 1hr break students will be
tired, sweaty and exhausted and
unable to concentrate for the lessons
after the break.
Most teachers do not see the use for
an 1hr break as there are no special
activities organised and a 30m break
is ideal even for crafts/other activities.
Teachers would not be allowed to
take time-off on a Monday due to after
school meetings.
CFT2 whilst the best model of options
provided still required improvements:
3rd lessons should take place
before the mid morning break
- assembly time between 11m and
16m
is
too
long
(though
acknowledged that assembly time is
good to start to the day if positively
applied)
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- query on how transport will be
managed if all students start and
finish school at the same time.
CFT 3 model disliked by most
teachers and issues raised on subject
that will be taught in the last 2
sessions on Wednesday; supervision
time of 42m is long; will this result in
increased supervision allowance; is
1st break against payment or part of
contact hours.
CFT4 and 5 with the 6 day cycle are
too confusing and some teachers
cannot understand how this will work.
6 day cycle confusing for teacher to
prepare the scheme of work and
forecasts with the time table.
Confusing for students who need a
routine.
Most of LSAs feel that some students
with special conditions (such as
aspergers or autism) will feel lost as
they need routine and hence a
uniform time table.
Query raised on where students will
be sheltered during a long break
when it is bad weather.
Following time-table proposed:
0800
Assembly time
0810
Lesson 1
0852
Lesson 2
0934
Lesson 3
1016
Break - 15m
1031
Lesson 4
1113
Lesson 5
1155
Lesson 6
1235
Break - 30m
Page 407

San Gorg Preca College

Document
(NoSGP10)

C-

I

R
C-

90m
Curriculum
Development

C-

I

Professional
Development

S

C-

Teacher Roles and

titled

San Gorg Preca College

'Time-Tables'

1307
Lesson 7
1349
Lesson 8
1431
Dismissal
Teachers feel that the division of
lessons is not shared well at all:
English carries much more lessons
than Maltese yet in Maltese students
also have literature to study.
Assessment and teaching load (24
lessons and continuous assessment)
is too much.
Time should be allotted at the school
to be able to correct.
No time should be increased over
current time table - not even against
payment.
Time tables do not allocate the 1.5hrs
mentioned for planning:
teachers
should have the time to meet to plan
and consult each other.

San Gorg Preca College
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R

Discussions between KGT and
Primary staff is a must an it is very
important for educators and other
professions to collaborate together for
the benefit of the students.

R

Kinder pupils should benefit from PrT

1.5hrs weekly is not enough and
sometimes teachers to not manage to
meet when PrT are absent.
Most teachers do not see the need of
all those hours dedicated to staff
development meetings as they feel
that they already have enough time
given to this.
Most teachers do not agree to have
staff development meetings until
1600hrs: teachers have families and
school work needs to be done:
corrections, plans, handouts, etc:
Teachers' job does not end when they
return home.
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Responsibilities

sessions just like Primary students.

Learning and Learning
Environment

C+

S

Languages

School
Outings
Extra Curriculum

Special Needs

Parental Involvement

San Gorg Preca College

R

and

S

I

R

Whenever a lesson is delivered in
English a translation in Maltese is most
appropriate as it will help children to
understand more what is being taught
or discussed.

S

Children whose parents take interest
and support them in their studies make
progress and achieve a lot.

Good thing that accounting together
with Business studies included as an
option subject.
Economics is too difficult for the
majority of students at the age
targeted.
Number of lessons dedicated to
foreign languages per week during
Form 1 and Form 2 should remain 4
and not be reduced to 3 given that
this is the ideal age for students to be
learning a foreign language and
hence should have more and not less
exposure.
If Department wants to give the
opportunity to students to do
extracurricular activities it should pay
the teacher to organise such activities
after the school hours and the
involvement of teachers should be on
a voluntary basis only.
Guardian Angle School has a
structured time table yet LSAs note
that most students lack basic skills
such as toilet related ones and query
whether current format is meeting the
real needs of such students.
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San Gorg Preca College

'Time-Tables'

San Gorg Preca College

Document titled 'Transition from K to Y1'
(NoSGP11)

Current workload it is extremely
difficult for a teacher to cope with the
change.
Apart from the subject meeting,
teachers require time slots in the time
timetable in order to be able to cater
for the extremely fast and drastic
changes which entail quite a lot of
preparation from the teach and this
should be included within the existent
timeframe.
Teacher with 24+ contact lessons
expressed their frustration that it so
very difficult to cope in the current
situation by with the reform it will
surely become humanly impossible to
practice.
Teaching profession has a benefit of
having more quality time and if this is
changed that one would be changing
the structure.
If need be, baby sitting services may
be given on a voluntary basis:
homework clubs; sports, etc.
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Early Years and Primary Education

I
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C-
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Teacher Support

I

Autonomy

R
R

Differentiated Teaching

I

Syllabus

R
R

Discussing the National Curriculum Framework
As educators, we recognise the need for this revision of the present National Minimum Curriculum and we applaud the fact
that the National Curriculum Framework seems to have moved towards a more quality-oriented approach to education;
however we also feel that some necessary aspects needed for the implementation of such a framework have been
inadvertently overlooked.
We agree wholeheartedly with giving children a holistic education based on the quality of what is learnt rather than how
much they can learn.
We would like to witness a shift from a teacher centred education. We would like to move towards a more holistic education
which is both fun and meaningful.
At kindergarten level, children learn a lot through play, which, in itself, is a very good and effective approach. The
kindergarten assistants are following instructions and programmes given to them from their authorities, although we have to
point out that there is no proper national uniformity in the kinder schedules.
However once they get to year 1, children are expected to grow up and start formal learning. We truly feel that the change
is too sudden. This expectation is not on behalf of the teacher but it is imposed on the children by the demanding syllabus
which the teacher has to follow, regardless of the different abilities within one class.
In keeping with the example of a year 1 class, in a space of just one scholastic year, children are expected to move from
learning the formation of letters to writing whole sentences. This process requires more than a scholastic year to be
acquired. We do not think that this reflects the smooth transition which is being so strongly promoted by the National
Curriculum Framework.
We have mostly commented on the gap which exists between Kinder and Year 1. We feel that this gap does not account for
the smooth transition that we are striving to achieve.
Some of the members of staff remarked that it seems as if we are expected to become a Jack of all trades, with the fear that
we might end up being masters of none. There is difficulty in the fact that most of us may not be equipped with the
necessary skills to teach subjects like technology or digital literacy so we would greatly appreciate some guidance and
support in this regard.
We would also like to comment on the time tables provided in this Framework. We feel that the time table should be a
school-based decision.
We have now adopted an inclusive approach to education and we feel that we need the autonomy to plan our days
according to the children’s needs.
Without any in-class support, the teacher is expected to cater for the children’s needs and to make sure that they are
learning and keeping up with the demands of the syllabus. This pressure is felt by all the teachers in the primary school.
Although we understand that we all have to adopt a differentiated approach, we have also to point out that none of us in
possession of a magic wand.
We suggest that the primary syllabi should not be so extensive, especially now that we are giving more importance to the
listening and speaking components in both Maltese and English.
We sincerely feel that our time with children could be better spent in taking part in meaningful activities targeted at the
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acquisition of basic language skills such as listening, speaking, phonological awareness and reading; before moving on to
writing as such. After all the best way to learn a language is by making use of it.
CI

Children in Class
90 Minute Curriculum Development
time

I
R
R
I

I
Timetable

C-

C-

CC-

Teacher Roles and Responsibilities

R

I
I

I

We feel that this National Curriculum Framework calls for a drastic change in our syllabi. Needless to say, we feel it is too
challenging to reach such a high quality standard in education while still having to cope with the current syllabus.
It is true that we can integrate one subject with another. It’s true that reading can be integrated with practically any other
subject. But it is also true that we are barely coping as it is now without the added technology and digital literacy sessions
that are being proposed. We are not against the teaching of technology or digital literacy; however we feel that we just do
not have enough time to fit in two more subjects.
We feel that the current syllabi are too extensive to allow the successful implementation of the proposed curriculum.
KGAs have expressed their wish for a national kindergarten syllabus.
KGAs feel that Kinder I classes should not exceed 10 pupils while Kinder II classes shouls not exceed 15 pupils.
An area in which 100% success is not being reached is the 90 minute Curriculum Development Time. First and foremost, in
a school like ours, with only one class per year, it is next to impossible to match times and there are very little common
grounds to discuss as there are no two colleagues teaching the same year group.
The big question now is ‘How are we to achieve the ninety minutes of curriculum development time if contact time is going
to be increased?’
In these time-tables there are no space for co-curricular activities which are held often in all our schools. Most of the
children attending our schools come from different family backgrounds and we do our best to make their school day a
meaningful experience for them.
We do our best to make school the place where children can find stability away from some unstable home backgrounds. We
feel that this cannot be achieved if we have to adhere to the rigid time tables included in the framework, were kids are
expected to just sit at their desks.
We feel that as things are being proposed, we are leaving no time for such good practices such as special assemblies,
circle time, healthy breakfasts and other special celebrations.
During the past scholastic year we have experienced children gradually come out of their shells and talk about their
problems, socialise with others and learn to share their opinions and respect the opinions of others. This has been achieved
through the dedication of our members of staff who truly hold the children’s welfare as their top priority. Are we to eradicate
all these good practices so that we can stick to the rigid timetable? This would be most unfortunate, especially when we
reflect upon the positive effect that such activities have left on our pupils.
As regards the parents’ participation section, particularly regarding their sessions in class which are being suggested in this
framework, we feel that if such sessions are to be implemented, we would really need the aid of support staff; such as a
literacy support teacher.
Unfortunately at our school, we have not benefitted from such a service since its inception three years ago.
We would also like to point out the role of support staff and the peripatetic teachers in all of this. Need the proposed support
staff; having no contact with the pupils; be qualified teachers? Are they still to be called teachers? Consultants would be a
more suitable name.
The Kindergarten Assistants have also expressed the wish for their children to be included in lessons given by peripatetic
teachers and they have outlined their need for additional support in this regard. They have also pointed out that Professional
Development sessions be more suitable to their needs and target subjects beneficial to them.
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Discussing the National Curriculum Framework
We feel that LSAs are being burdened with too much paper work; like the daily schedules that the LSAs have to prepare.
We feel that schedules could be prepared on a weekly basis and that LSAs use more effective time with all pupils.
We also believe that it is about time that classroom support staff is deployed with every teacher irrespective of the size and
ability and locality. We also believe that the Statementing process is far too lengthy and children are missing out on
immediate help.
Keeping in mind the ever increasing problem of illiteracy in this present society, we do feel that we are constantly
transferring knowledge to children while little of it is being retained.
This could be the cause of various factors. It could be that at present, the curriculum is more concerned with a quantitative
approach to teaching and putting quantity rather than quality at the top of our priority list. If you add this to the fact that we
currently live in an exam-oriented society you end up with the class teacher constantly trying to cram as much knowledge
into the little minds of the pupils.
This practically pushes quality teaching out of the window as there is not enough time dedicated to quality teaching during
which learners are truly motivated to acquire and retain knowledge.
This in turn drastically reduces the fun aspect of school and makes learning a tedious task for both the pupils and their
teachers. Teachers are constantly under pressure as they feel that they can barely cover the topics in the present syllabi.
This is felt throughout the whole course of the primary school.
As regards assessment and recording of progress, we sincerely feel that at our school we are on the right track as during
scholastic year 2010/2011 we introduced, as part of our action plans; a strategy in which records and notes on each and
every pupil are kept in a booklet which we have designed ourselves.

Another point which we would like to bring up is the ever increasing wish shared by all Heads of School and members of the
Senior Management Teams that they are finding very little time to be Professional Leaders rather than mere School
Managers.
There is to be time for more effective school development planning, mentoring and professional development. Although
there has been an attempt to alleviate some work through the deployment of some personnel, such as the College Precincts
Officer, the Prefect of Discipline and other Support Staff, we are still a long way away from the ideal.
A note of general disappointment goes towards the fact that there is no real consideration to the fact of the ever increasing
number of pupils with Individual Educational Needs in all primary classes.
We feel that we have to point out that having to cater for such an increasing number of cases, the general pace of the
classroom has to slow down.
The problems that are encountered when some other type of lesson is prepared are multi fold. The main problem is the
high degree of parental illiteracy, making it impossible for the kids to get some parental support.
Some may have been statemented and have been allocated a Learning Support Assistant, but others are not.
Many of us feel that this is the most challenging aspect of school life and requires a lot of planning if it is to be implemented
with the least hitches possible.
The parents are very much involved in our school for many different events and special occasions.
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Discussing the National Curriculum Framework
We hold an annual open day for parents. During this open day, the parents are all invited to came to school and spent some
time with their children in the classroom, however the teachers find it more feasible to carry out light activities like cooking,
crafts and physical education as opposed to a reading session.
Another problem we encounter is that the children’s behaviour changes once their parents are in sight. Some parents even
sit at the back of the classroom and just chat the time away, completely oblivious of what is going on in the classroom.
As regards parental involvement, especially regarding the School Council, we believe that there is need for some rethinking
and maybe resetting of boundaries as, at times, parents interfere too much and they expect that whatever they say must go.
We appreciate having been given the opportunity to give feedback on this new Framework prior to its implementation.
We propose that a similar procedure is taken at hand when new syllabi are being planned.
The KGAs also expressed a wish to be consulted on the new syllabi. They have expressed their wish for a national
kindergarten syllabus. KGAs have pointed out the outcomes listed in Table 1.
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S
S

Teacher Support

C+

Provides a positive way forward

R

I

Implementation has a number of
implications which need to be
addressed.
More guidance and support to
teachers is required.
Teachers require clear guidelines are
required for the Primary.

R

I
R

I

Autonomy

I
R

EO should support teachers and not
expect the impossible.
EOs need to be realistic and
consistent in their demands.
Training provided to teachers is not
always adequate or relevant.
Choice of in-services courses should
not be imposed.
Teacher assumes to many roles.
Need for teacher empowerment

Differentiated Teaching

C-

Gifted children are not mentioned but

I
I
I

R
R

There is a need for a smooth transition
between Y1 and Y2.
Transition from KGT to Yr1 needs to
be softer with a new syllabus at a
slower pace.
Teachers require training for eLearning.
There should be sharing of good
practice and resources.

St Margaret College
Secondary School Teachers
Document titled 'Section 2: Feedback from
Secondary school staff members: Section 1'
(M1b)

S
R

Induction to teachers should be
provided.
School based mentor should be
provided to support NQTs and other
staff in need of support.

R

R

Need for new models of in-service which
are more relevant.
Need for interschool exchange of
experiences and resources.

More humane and practical resources

I

Need for more autonomy to schools and
colleges with regards to the choice of text
books.
Mixed abilities raises concerns and there
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needs to be developed further.

required to enable differentiated
teaching.
There is need to cater for gifted
children.
Different needs in classroom make it
difficult for teachers to adapt the
lessons.
There is need for ongoing support for
diversity in classrooms.
There is need for ongoing training for
teachers.

was a consistent and strong concern
amongst many groups.
Setting should be retained especially in
certain subjects.

R
I

S
R

Cross Curricular Themes

I

Different approaches to differentiated
teaching should be explored such as
the use of setting.
Query with regards how learning
areas are to be translated to mixed
ability groupings particularly with
regards to special needs students.

S

I

Teachers do not feel competent to
carry out lessons in PE and Science
independently.

S

There is a need for a thematic
approach for holistic development in
KGT
with
emphasis
on
PSE
development.
Thematic approach is extended to Yr
and Yr 2 but with sufficient flexibility to
accommodate syllabus.
Cross curriculum themes will render
children more positive.
Quality education is being sacrificed to
the quantity of skills presented in the
NCF.
Vast syllabi impede students from
dealing with issues in depth and from
multiple perspectives.
Curriculum guidelines for KGT are
lacking.

R

C+
Quality Assurance

Syllabus

S

I

Syllabi remains too vast.

I

I

R

I

Query raised of impact of Learning Areas
on certain subjects.

R

Need for less loading to enable better
preparation for different abilities.

I

Form I syllabus too rigid, too prescriptive,
and has too much content.
Design of Form 2 syllabus must take into
considerations lessons learnt with regards
to the Form 1 syllabus.

R
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Children in Class

R

Timetable

I
I
R

Smaller numbers in class rooms
particularly where physical space is
limited.
Timetable
useful
but
requires
flexibility.
Timetables proposed not realistic
especially with regards to timings.
Maths lessons should occur before
the 1st break.

R

S
S
I
I

I

I

90m
Curriculum
Development

Teacher Roles and
Responsibilities

I

LSAs with 1 to 1 cases have not time
for meetings.

S

R

Professional development for LSAs.

S

R

PrT should be school based in order
to provide entitlement and support.

R

S

PE and Science PrT should continue
to deliver lessons and not become
support teachers.
PrT should be extended to Kinder.

R

R

KGT routine is more important than a
rigid timetable.
Planning is important but needs to be
flexible.
All timetables proposed are too rigid there is no flexibility.
15m 1st break is too short.

Activities such as outings, Sedqa, etc
are not taken into consideration in the
timings proposed.
Physical space in some schools
creates problems for all classes to
have 30m PE lessons.
Teachers of different year groups need
to meet regularly for continuity.

CCC-

Need for more process syllabi and not
focused on content.
Need for syllabi which are relevant for
students who are not motivated by
traditional 'academic' subjects.
Class sizes should be reduced to allow for
differentiated teaching to take place.
Strong feeling that 6 day timetable not
feasible.
Strong disagreement with less lessons
proposed for certain subjects.
Timing of timetables not realistic.

I

40m break is too long in certain situations though it is recognised that a shorter break
may mean that the possibility of organising
activities will be lost.

R

Need for professional development in
differentiated teaching; teaching basic skills
students; use of ICT>

Ongoing professional development
required.
LSAs should cater for all children in
collaboration with the Teacher.
Increase
required.

Classroom

Assistants
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Learning and Learning
Environment

I

I

Less PrT services means less time for
curricular meetings.
Consideration re the introduction of a
Teacher and a LSA team which does
not change every year.
Introduction of CA across board on
the model piloted in the Cospicua
Primary.
Clearer defined roles for LSAs.
Increased need for complementary
teachers.
Queries whether time table for
Primary should include literacy.
Subject
teaching
should
considered for upper years.

be
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S

R
S

S

S

Citizenship Education

S

Religious Education

I

Languages

R

Health Education

I

Query raised with regards to who will
be responsible for the teaching of the
Ethics Education programme.
Foreign language experience ought to
be introduced in Yr 4.
Concern that too many themes are
being clustered under the PSD /
PSHE heading.

Alternative
learning
mechanisms
required other than traditional ones
that rely on home work.
Subject teaching should be considered
from Yr4 onwards.
Subject teaching makes for a
smoother transition from Primary to
Secondary.
Present systems restricts hands on
experiences which would enhance
effective learning.
There should be constructivist and
enquiry based learning in class
practice.
There should be freedom to choose
RE.

St Margaret College
Secondary School Teachers
Document titled 'Section 2: Feedback from
Secondary school staff members: Section 1'
(M1b)

I

Fear that certain subjects would lose their
focus and / or identity.

C-

I

Strong reservation with regards to CE
being constituted of History, Geography
and Social Studies.
Ethics programme needs to be clarified.

I

PSD will lose its identity.
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C-

Examinations
Assessments

and

R

Agreement on the need to give value
to continuous assessment.

R

I

Mixed feelings re use of adapted
papers.
Mixed feelings about introducing more
school based assessment.

S

I

Checklists useful
consuming.

S

S

Assessments need to reflect fact that
students sit for SEC papers.
There is a requirement for a home
work policy.
Need for a Nurture Zone in every
school.

I

R
Facilities and Support
Structures and Services

R

S

S

Intercultural Education

C-

Special Needs

R

Parental Involvement

S

but

are

time

Student with a statement of needs
require
support
from
resource
centres.
Need for increased resources for
various
subjects,
including
subscriptions
to
web
based
resources.
Not sensitive to cultural diversity and
social problems.
Early identification of needs and
provision of support for special needs
students.
Parents need to be educated in order
to share the responsibility of their
child's education.

R

Increased uniformity of formative and
summative
assessment
through
success criteria.
Assessment for learning is the only
way forward.
Formative assessment in all earning
areas (including PrT) should be
introduced.
Structured
formative
assessment
provided
for
all
levels
and
implemented.

I

R
R

S

R

Strong disagreement with increased focus
on HE in PSD as well as in changing name
to PSHE.
Strong feeling that there needs to be an
immediate reflection on the implication of
the NCF vis-a-vis the SEC syllabi.
In certain subjects, oral assessment is
important and should be given value.
Alternative certification for students that do
not sit for SEC.
Need for recognition of projects and
fieldwork as part of the formative
assessment.
Level descriptors need further clarification.

R

More resources are required to enable
differentiated teaching.

S

Queries whether all schools have the
necessary ICT infrastructure.

R

Legal and psychosocial services
should be present for all levels and
implemented.

S

Queries whether all schools have
laboratories to implement what is being
required by the proposed Science reform.
Learning zones need greater mention in
the NCF.

S

S

Need
for
involvement

increased

parental
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More time is required to meet with
parents.
Requirement to recognise different
social backgrounds and skills of
parents - which create additional
demands.

St Margaret College
Primary School Teachers
Document titled 'Section 2: Feedback
from Workshop Session 2' (M1a)

R
S

S

Local Community
Involvement

S

R

R

Management of Change

S
S

Support
is
required
before
implementation
Change needs to be assimilated: at
present there is a feeling that there is
too much happening too quickly.

R
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There should be frequent feedback to
parents.
Home school correspondence or
circulars should be enhanced through
IT.
Parents
/
guardians
need
to
consolidate what is being done at
school.
Parents who participate in school
activities have to be professionally
trained and vetted.
Establishment of close links with
communities for example Local
Council, Parish, NGOs, Scouts, Clubs.
Use f school premises after school
hours by community should be
encouraged for activities such as
dance classes, evening courses, etc.
Feedback from staff is needed vis-avis NCF and syllabi.
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from

Require training in assessment
methods.
Require training in assessment of 4
Language skills.
Need for clear guidance and feedback
on correction methods by qualified
teachers.
Schools should have some form of
flexibility in the timing of breaks.
Schools should have level of flexibility
and autonomy in the setting of
timetables even if central direction is
given re the model to be applied.
Reservations with regards to schools /
colleges based assessment policies.
Annual examination should not be set
by teachers.
Achieving
different
levels
of
achievement for different students is a
challenge that should not be
underestimated.
Strong reservations about mixed
ability and differentiated teaching over
the whole spectrum of abilities.
Strong
reservations
about
the
attainment level systems and whether
this will contribute to effective learning
and teaching.
Strong position towards setting to
achieve effective teaching and
learning.
Need more focus on high achievers
and NCF needs to emphasise this.
Emphasis differentiated learning but
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Secondary school staff members: Section 1'
(M1d)
I

Need of training for SMT in curriculum
leadership.

I

S

I

Need for an EO or a Group of EOs to be
based at college level to coordinate the
curricular work at college level.

More students would be supported
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Syllabus

S
R
R

Timetable

S

S
S

S
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from

does not address different abilities.
No allowance for gifted students who
may become bored and will start
causing trouble through frustration.
Students with a high rate of
absenteeism as a result of which they
have very limited literacy skills are not
catered for.
Rigid syllabus is an obstacle to
differentiated teaching.
New syllabi should be less content
based and more relevant.
Syllabi need to be changed if NCF is
to be implemented.
6 day cycle proposal not practical.

I
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NCF may create issues with regards to
student supervision during lesson
changes.

Weekly or fortnightly session is PD
session is excessive.
Timetables with 2 lessons and break
not practical since students are
fresher in the morning and this is the
ideal time to have 3 sessions followed
by a break.
Proposal with 4 consecutive lessons
is too much and very tiring for
students and teachers
Model CFT 4 regarded positively
subject that it is not implemented on a
6 day cycle and having 2 days with 8
lessons and 3 days with 7 lessons.
Some regarded CFT2 as a more
positive model and state that 4
consecutive lesson are too much.
Breaks should not be longer than 40m
- 1hr breaks are too long.
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Teacher
Roles
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from

Need of why timetables are to change
if these are working well in particular
schools is raised.
Lesson times should be rounded to
be more practical.
Strong disagreement with regards to
time table proposals for after school
sessions.
There is a strong need for more time
for teachers to meet and generate
team work.
Not clear how Teachers and other
professionals will work together.

C+

C+

C+
C+

Life Long Learning

S

Learning and Learning
Environment

S

S

I

S
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LSAs would become more proficient in
a particular subject and specialise in a
preferred subject.
LSAs will have more time for
preparation.
Increased possibility to build health
professional
relationships
with
teachers.

R

There is a need for regular meetings also
for Assistant Heads as a form of
professional development to provide peer
support and share good practices.
There should be a pool of teachers who
can fill in for sick and absent teachers with
prepared lessons.

Importance of English Language
crucial for the lifelong learning of
students.
Need for a whole school approach to
stimulate creativity.
Strong
feeling
that
ignoring
importance
of
creativity
and
innovation in schools will fail gifted
students.
Strong feeling that there will be a
conflict between fact that students
follow learning areas but SEC
examinations will be subject based.
Mixed feelings that Learning Areas
will reduce fragmentation and help to
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provide a more holistic education.
Strong feeling that it would be difficult
for teachers to work together in
Learning Areas which incorporate a
number of subjects.
Mixed feelings about effectiveness of
adopting thematic approaches in
subject areas.
Feedback should be part and parcel
of lessons.
Strong feeling that Geography,
History and Social Studies may lose
their identity if they are combined into
Learning Areas.
Strong feeling that Geography,
History and Social Studies should be
retained as separate subjects.
Emphasis on diverse cultures and
values should be balanced by
emphasis on preservation of national
identity.
Strong agreement that HE should be
core learning area.
PSD number of lessons is not clearly
articulated - with no reference made
to the Career guidance policy and
Strategy for Compulsory Schooling in
Malta which states that PSCD should
be allocated two lessons every week.
Strong feeling that reduction in the
number of lessons for foreign
languages will create problems within
the constraints of the current syllabi.
Maltese and English should have the
same number of lessons.
Mixed feelings with regards to
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Entrepreneurship,
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Assessments

CI

S
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S

C+
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from

separating English Language from
Literature.
Contradiction between the proposal to
have education for sustainable
development as across them and
then reducing the number of lessons
related to Environmental Studies.
Should not just be a cross curricular
theme but should form important part
of CE.
The way this is presented as a cross
curricular theme is ambiguous.
Query raised if NCF makes any
difference with regards to the fact that
learning is Learning Areas based but
examinations are subject based.
Strong feeling that SEC exams needs
to be redesigned.
Learning and teaching method
proposed do not lead to SEC
examinations.
Yearly summative assessment should
be retained as a form of benchmark
assessment.
Assessment for learning principle is
positive.
Differentiated
evaluation
creates
problems to have standardisation.
Strong
disagreement
with
the
introduction of graded papers.
A strong need for a clear link to be
established between the Secondary
and SEC.
New format school leaving certificate
and profile is positive.
All 4 Language skills need to be
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Document titled 'Section 2: Feedback
from Workshop Session 2' (M1d)
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Secondary School Teachers
Document titled 'Section 2: Feedback from
Secondary school staff members: Section 1'
(M1d)

I

Proposal to have school based annual
examinations would mean a sharp increase
of workload of SMT members.
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Parental Involvement
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Secondary school staff members: Section 1'
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assessed.
Students should be given the
opportunity to choose the language to
sit for the exams so that language
does not become a barrier to learning.
Agreement
that
continuous
assessment which includes a wide
variety of criteria should be included
in the annual summative assessment
reports.
Agreement that assessment for
learning should be part of the normal
daily routine of the teaching and
learning process.
Full time qualified Learning Zone
Teacher is required with reached
school.
Professionals who offer psychoservices should be school based and
not college based.

School Management

Special Needs

St Margaret College
Secondary School Teachers
Document titled 'Section 2: Feedback
from Workshop Session 2' (M1d)

R

S

SMTs are overstretched with administrative
duties and have severe time limitations to
work as curriculum leaders.

NCF should take into consideration
challenging social backgrounds some
students may face.
Does not address issue of students
with severe disabilities.
A focus on behavioural issues and
disciplinary problems needs to be
made.
Parental
skills
courses
and
involvement of parents in pastoral
activities proposed.
Parental involvement should be
encouraged but certain boundaries
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from

should be kept re the role of parents
and their participation in school
councils.
Parents could be involved in
volunteering to help out in aspects of
school life such as giving talks and
helping out in Learning Zones.
Mixed feelings with regards to use eLearning solutions to encourage the
use of on-line material and resources
for parents and students
Schools should be used after school
hours
to
provide
e-Learning
opportunities and literacy courses for
parents.
Secondary schools should organise
voluntary work experiences for their
students.
Relative agreement that schools
should
develop
and
involve
themselves with NGOs.
Relative agreement that schools
should link with business to provide
job shadowing for students.
NCF to vague and too general on this
matter.
Increasing amount of students in
colleges will make it difficult for school
staff to build relationships with
students as with other members of
staff.

I

NCF
will
demands.

increase
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paperwork
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Pupils should enter Form I with a
better continuation and transition that
ensures that they are better prepared.
To mirror best practices teachers
need to be retrained to teach Core
Science required to be trained in two
other
Science
subjects
and
pedagogies of Inquiry.
Training must be well planned and a
thorough programme and not a short
course of few hours.
Teachers who teach Form I feel they
need more information on the depth
one should reach in the Classroom as
this is reflected in the SEC
examination later on.
Teachers should be consulted with
regards to the choice of Form I text
book.
Reduced number of Science Students
in Form I allow for a better opportunity
for reaching differentiated teaching
goals.
Teaching a Science subject in a
differentiated environment leads to
issues as lower skilled students
require far more time than a
mainstream student.

R

C-

A view was that the NCF on
Assessments is full of rhetoric and that
most of what is being recommended is
in fact already implemented.

S

Unanimity that schools are not
preparing students to be employable.

I

No democracy in the schools.

S

S

I

I

R

Continuum of achievement is key and there
should be assessment of what is being
taught in Primary.
Teachers must be up to date with the types
of teaching methods used.

New Maths subject is far too structured and
allows little flexibility - dictates even
examples to be used.
4 differentiated schemes are far too much
when the 2 bottoms schemes (C and D)
lead to nowhere.
Students are placed in sets in accordance
to their skills in each subject or as an
aggregate of two subjects - hence, when
setting is done on English or Maths or both
it does not necessarily mean that students
are good in Maths - and hence Maths
setting should be distinct.
Level in Maths should remain there as
otherwise there is the risk of losing the high
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I

Form I Science syllabus, increasing
topics from 7 to 12 is far too much.

I

C-

Overloaded and does not tally with
the proposed inquiry based approach
- neutralising the possibility for
teachers to allow more time for
exploration/
Differentiated approach in Science
means that teaching to this cohort of
students is far less challenging for
them.
Positive that students in Science in
Form I reduced to a maximum of 16.
Science
subject
should
have
stipulated slots in the timetable so
that pupils learn the language and
fundamental of science.
Important that teachers have the time
to
discuss
with
their
peers
pedagogical dilemmas such as the
historical
context
of
scientific
concepts.

I

C-

Children in Class

C+

Timetable

R

90m
Curriculum
Development

S

Learning and Learning
Environment

Science Education

I
C-

S

C+
C+

R

flyers: yet students should not be treated
the same and they idea of giving students
the same entitlement is not always
possible.
Not sufficient time for drilling exercises
which are most appropriate for the learning
of Maths.
Teaching load is far too high.

Colleges are becoming far too big and
students are becoming numbers.
Rigid timetables will result in teachers
being deterred to make use of their own
methods.

Ideally teaching of Maths should be based
on real life examples yet whilst this can be
attained with %s it cannot be attained with
demonstrating different types of angles.

NCF vision for Science is welcoming.
Given
Area
Secondary school
background proposed Core Science
subject allows for a more holistic
approach.
Students who do not have an aptitude
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for Science should not be allowed to
continue with Subject after Form II.
Services similar to NWAR for the
Maltese Language should be made
available for the Science subject.
Though teaching of the Science
subject is in Maltese, explanation still
need to be carried out in English to
prepare students for examinatio9ns.
Lower
ability
students
are
disadvantaged when it comes to
access of high production Science
programmes available on foreign
channels - as they are not
linguistically able to follow the
programmes in English.

I

Many students are not good in English and
find it difficult to understand certain
problems.

Teachers assist students in Half yearly
exams by giving hints and guidance but
this is not possible for Annual Exams which
are subsequently harder to digest by
students.
NCF will fail to make sense if MATSEC is
not reformed as teachers are more
concerned in making sure their students
pass then with regards to how content is
taught.

S

Mixed reactions with regards the
importance of an oral examination.

I

R

If oral examinations are to be set
guidelines should be introduced as
with the case of the English Language
subject.

C-

S

Group of teachers suggest that exams
should be 50% formative and 50%
summative.
Concern that the NCF does not
present concrete ways of how the
summative assessment can be
lessened in importance.
Statement
that
as
a
society
"tremendous importance [is given] to
writing at the expense of other skills"
resulted in "no common ground".

I

I
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C+

Peer assessment amongst students is
resisted.
Parents seek tests and a mark and not
peer assessments.
NCF provides considerable importance
to a formative assessment yet syllabus
is regimented.
Strong statement that unless NCF is
integrated with MATSEC it will fail.

Introduction of IWB, ICT, etc
improved teaching in the classroom
and progressed teaching ability.

Students' Involvement

R

Parental Involvement

I

Comments

I

S

Student Councils should be introduced
as experience shows that students are
more actively engaged if they are
allowed to assume responsibilities.
Parents do not always accept that their
children cannot follow Scheme A or B.

I

Many students lack the much needed
backing from home and they do not study
enough.

Issue vis-a-vis that if a student attains
a Level 9 and s/he is Level 5 in one
area should be considered to be a
Level 5 students "wrecked havoc in
the group".
NCF has a hidden agenda and "until
this comes out the NCF will find it
difficult to gain acceptance".
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S

C+

C+

Syllabus

I

Student should be supported to do the
right choice of subjects at the end of
Form 2 (example students should be
guided now when it comes to choosing
Core Science or any of the in depth
stream of the other Science).
In favour of the cross curricular themes
– it is very important that values and
respect towards the person, each
other, resources, Earth and the
Universe, Future Generations and our
culture are passed on through all our
subjects.
In agreement with what is being
proposed so long as there is a balance
and balance and content is reduced to
reach other NCF aims mainly those
proposed in the cross curricular
themes and to adopt an inquiry based
approach using the 5E model.
Some teachers still wish to know the
depth one should reach when going
into these cross curricular themes.

I

I
I

I

Teachers of Geography, History and Social
Studies have all expressed concern over
the form of the new Form 1 syllabus
introduced in the scholastic year.
They all felt that it is being too prescriptive.
A lot of pressure considering the tightness
of the syllabus.
PSD teachers also voiced their concern
over the prescriptive nature of the new
syllabus which is tied by precise number of
sessions related to specific teaching
objectives thus resulting into a full
occupation of all scholastic days available.
No time to include more sessions than
what is prescribed in the syllabus.
No space for a number of sessions to
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I
S

I

Timetable

I

S

Professional
Development

R

Professional development courses
should be carried out during school
hours.

I

The issue of replacement was brought
up.
Agree with the idea of subject LSAs
which supports the teacher in the
classroom especially were student at
the lower end of the spectrum are
concerned.
Concern regarding the basic manners

Learning and Learning
Environment

C+

Citizenship Education

S

I

cover ad hoc themes which are deemed
necessary for particular group with
particular needs and which are not present
in the syllabus (e.g. animal rights
awareness; the hunting issue; substance
abuse; ets).
Preparation of students for extra curricular
activities will also suffer.
The change in name to PSHE is
unnecessary and cosmetic in nature – the
name PSD already embodies all the topic
which are in PSHE.
Another concern regarding the omission of
Peer & Self Evaluation from the new
syllabus format – it is pointed out that this
was always on the agenda of PDD
programmes.
Time table constraints do not leave room
for much manoeuvring to the extent that
one cannot even improvise and apply
learning situations by making use of
sudden happenings.
The need for PSD / PSHE lessons to be
increased to two lessons for Forms 3, 4 & 5
but especially Forms 4.

Serious concern was expressed that the
Page 433

St Nicholas College

St Nicholas College

St Nicholas College

Document titled 'Workshop Session 2 –
Theme:
Parental
&
Community
Involvement in Education (NoN4)

Document titled 'Workshop Session 2 –
Theme: Curriculum Design (NoN5)

Document titled 'Workshop Session 1:
Implications of the NCF for my Classroom
Practice (NoN6)

of some students and wondered if
Citizenship includes teaching about
basic manners on how students should
behave in the Society, and which
teaches them about their duties not
just their rights.

fact that History, Social Studies and
Geography are being proposed to be
taught semesterly would be diminishing the
importance of these subjects.

I
I

I

I

Science Education

I

Confusion over the meaning of Citizenship
Education.
Teachers of History, Geography and Social
Studies cannot understand why their
subjects are being grouped under the
learning area of Citizenship Education and
what it actually entails.
Concern re definition of Citizenship
education and its approach.
There is an emphasis on civic competence
and civic education whilst the concept
actually is a much broader one which
especially included Democratic Citizenship
Education and which also encompasses
the skill to live well in a community and
how to exercise rights and responsibilities.
The EU commission further specifies to
include
governance
modalities
and
activities promoting participation in schools
and the wider community.
Why are other subjects being excluded
from being participative in Citizenship
Education. All subjects could contribute
and be involved.

Concerned re core science when it
comes to track 3 and some of track 2
students – teachers believe that there
wills till be a group of students who
want the rigour of one science subject
and not two (for example a prospective
engineering student can still follow the
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S

R

R

Education
Sustainable
Development

Parental Involvement

route with just the Physical Science).
The option of choosing two science
subjects will deter students from
choosing the two and so will opt to go
for core science instead.
Some teachers suggested the option
of having core science up to form 3
and at the end of form 3 choose what
they wish to specialise in – but then
one argues are two years enough tot
finish all the work demanded by SEC.
If more teachers will be teaching
Science this will obviously imply
retraining of teachers.
It was
suggested that apart from the training
in content and pedagogy one should
be linked to Mentor / teacher in the
college as support and reference point
or the creation of an electronic Forum
as a support link.

for

I

Many parents choose not to attend
activities prepared especially for
them.

R

It was proposed that all parents
should be informed of important
decisions taken during meetings, so
the school would be able to reach out

S

I

Teachers are not prepared to teach this
subject as propped i.e integrated approach.

I

Teachers questioned the need for this
subject since there existed an overlap
between History, Social Studies and
Geography.

Parents’ role should never be replaces
in a child’s education. Teachers do
not see the value of extending school
time.
Teachers / LSAs are also
parents and want to spend time with
their children themselves.
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to those parents / guardians who for
some reason could not attend.
It was proposed that meetings for
parents could be occasionally held in
the evening when the school would
invite a specialist speaker such as
medical
doctor,
a
nutritionist,
psychologist, etc who would deliver a
presentation which would help
parents in their parenting skills and
empower them to support their
children.
It was noted that librarians would
welcome parental help in the library –
as is already successfully done in one
of the college’s primary school.
Parents should not be assisting the
teacher in the classroom as they are
not qualified to do so.
Parents may be invited to class to
learn / observe how their children
learn new skills.
A number of courses are available for
parents, such as ICT courses and
others held by organisations like the
Foundation for Education Services
(FES).
Adult education could be held in the
afternoon on school premises so they
would be more accessible for the
local community.
Who should shoulder Health and
Safety issues during the period when
learners are posted out to a working
environment?
It was suggested that this should be
the responsibility of the central
Page 436

S
S
I
R

Comments

St Nicholas College

St Nicholas College

St Nicholas College

Document titled 'Workshop Session 2 –
Theme:
Parental
&
Community
Involvement in Education (NoN4)

Document titled 'Workshop Session 2 –
Theme: Curriculum Design (NoN5)

Document titled 'Workshop Session 1:
Implications of the NCF for my Classroom
Practice (NoN6)

authorities.
Makes more sense to have school
visits at different places of work.
The local community should serve as
a useful resource for the school.
Issue re time for visits and activities.
School Library could also be used by
the community as was already done
by other facilities at some schools.
LSAs asked when and if there will be
another
course
for
Inclusive
coordinators.
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Autonomy

R

S

Teamwork between the Head of
school; teaching staff; students and
parents is recommended.
The teacher should not hesitated to
change the lesson plan should the
need arise in order to cater for the
student’s abilities. While the quality of
learning and teaching in constantly
improving one should not ignore any
existing methods of teaching if these
still work.

Syllabus

I

C-

S

Timetable

CC-

Language

I

S
I

The new form of syllabus is too prescriptive
and does not allow for lessons that could
possibly be missed during the year.
NCF is too contradictory while it
supposedly gives more freedom to the
teacher reality is the whole thing is too
regimented.
Both D&T and Graphical Communications
being so vast, the setting up of a Trade
School should not be discarded.

No agreement was reached on the
idea of longer mid day break.
The idea of 6 day time table did not
appeal to the participants – most of
them commented that this would
confuse the students rather than help
them.

A significant number of students are
not sitting for the English and Maltese
Matsec.
Time to advice students to pay
attention to the basic grammar rules.
Faced with students who are illiterate
in English.
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The National Policy should embrace
flexibility and take into consideration
the type of students.
Technology on its own will not solve
issues but it will surely help to
promote a good National Language
Policy.
Developing a language
required the use of realistic strategies
and a proper plan of action with clear
goals and objectives.
Keep in mind the growing number of
students who neither speak Maltese
nor English – how are cater for these?
Language subjects – makes sense to
be taught in that particular language.
Vocational subjects – to further their
education where courses are explicitly
in English – wise to teach these
subjects in English.
Geography, Religion and Social
studies – should have two exam
papers (one in Maltese and another
one in English)
Maltese History – to be taught in
Maltese.
European History – to be taught in
English.
All other subjects to be learned the
way in which the students feel more
comfortable and not the way the
teacher feel comfortable. In this case
if exam papers are constructed in
English, the language should be very
a basic and simple to understand.
We should accept students who use
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Maltese to express themselves even
during respective exams.
We have to instil in our students the
idea that speaking English is
beneficial – certain schools already
practice this policy.
Maltese technical words are limited
and very often we use the English
terms instead – however are we
always grammatically and technically
correct.
Encourage students to read more and
organise frequent visits to the library
with the English language teachers.
A number of students do not get any
exposure from anywhere and the
school should compensate for all this.

Technology Education

I

R

Arts Education

S

Research being done by students in their
final year of studies is not being carried out
as it should be – a lot of students lack the
basic skills how to properly navigate the
internet and look for the specific.
Design & Technology to be integrated with
Graphical Communications as the two are
complimentary
and
cannot
co-exist
separately.

To eliminate the existing mentality that
the Arts are just for those who intend
to major in them it was suggested on
reaching some general aims:
To improve the artistic and
appreciative abilities of the
students.
To help students develop skills to
express opinions and judge
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artworks.
To encourage the developments
of students’ abilities and increase
their level of artistic skills.
To appreciated the values of
different kinds of artworks and
respect those who created them.
To develop and embellish the
surrounding environment such as
school and home.
To help maintain the continuity of Arts
the above aims are to be directed to
both the child in the primary school
and the student in Secondary level.
Extending the duration of the existing
Art lesson so that there will be ample
time for activities or outings (visiting
museums and exhibitions).
Concern that if an activity of a different
nature takes place when art lessons
are held, the lesson will be missed for
that week.
Teachers who are responsible for
teaching arts should be constantly
aware of any reform in Arts education
and must be able to follow the revised
curriculum.
Training should also be given to Art
teachers (especially to teachers
teaching visual arts; dance; music;
drama; etc).
In situations where the teacher does
not master the subject, it is suggested
that they choose to have an artist to
work together with them in the class.
-

S

R

I

R

R

R
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R

R

Facilities and Support
Structures and Services

It was suggested to define the profile
of teachers both in primary and
secondary schools as well as in extra
curricular activities.
Primary school teachers must be able
to receive adequate training in at least
one or more art disciplines.
In addition it might be considered to
offer teaching support given by
professionals within the college
network itself or from cultural
institutions and / or artists.
I

I

I

R

R

I

S

Internet problems were mentioned several
times.
The current situation leads to
frustration not only for student by for
teachers too.
There is no Wi Fi available and to make
things worse the internet available is too
slow and too filtered.
The need for good quality and fast internet
was highlighted due to the element of
research.
Interactive whiteboards should be properly
linked to the worldwide web otherwise
much of their usefulness will be lost.
Same as above applies to laptops –
teachers can benefit from laptops if these
are properly linked to the worldwide web.
Young teachers are more willing to use the
latest gizmos and gadgets in class as
opposed to those who have now passed
th
their 40 birthday.
To consider having a alternative supply to
latest technology (whiteboards / gizmos) in
case of power cut.
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Text Books

Special Needs

Comments

S

I

Students are not accustomed to reading
books
at
home
–
internet
has
revolutionised the way we read.

I

Teacher revealed that the Education
Department refused to pay for the ACAD
licence – teacher stopped from attending
the course for Graphical Communications.

Art education can help make a
significant contribution to the learning
environment for children with special
needs.
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Autonomy

I

R

Quality Assurance

S

R

S

The question raised with regards
autonomous learning evaluation was
whether teachers, learners and
parents are culturally prepared for
such a process.
It was suggested that since the new
level descriptors are going to be so
important in evaluation a learner’s
progress, it is paramount that their
significance is communicated to all
stake holders.

There is a need to ensure continuity
of SDPs and also between one SDP
and a successive one. Instances
have occurred when there has been a
change of Heads of School and
where the new Head does not comply
to previous SDP.
Mentoring programme should start
from the very beginning of the
scholastic year. This is when NQTs
most need mentors.
This year mentoring is to commencing
in February, the same as last year.
Apart from the issue it is felt that as
far as possible mentors should be
available from the same school or the
NQT.
Clarification with regards to PMPDP:
Is it going to have an effect on
career progression and if yes in
what way?
Is it going to be adequately
objective or is there still some
risk of subjectivity like the
previous PMP?
If it’s going to be important for
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Timetable
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career progression, how is it
going to be fair with those
teachers who would be fully
loaded with lessons and would
therefore have no chance of
participating in other activities
that
could
enhance
their
performance?
Asked whether any prospective class
observations connected to the
PMPDP would be carried out by a
practitioner of the same subject.
Class observers in this respect need
to belong to the same subject area.
An example has been cited of a
(school audit) observer who upon
entering a PSD session remarked to
the teacher how come the students
were seated in such a (wrongful) way.
School audits should be carried out
only on the basis of the school in
general and not any more including
the individual teacher.
Visits by the EOs with a supportive
intent should be sufficient.
Schools which are being ‘phased out’
are facing bigger problems – it
creates a feeling of de-motivation and
demoralised
individuals
–
this
interferes heavily vis a vis school
auditing.
The present issue of new (Forms 1)
syllabus restrictions should be
addressed – this will allow for
effective
school
development
planning.
The Time Table should provide the
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necessary space so that teachers
would be able to participate in certain
activities according to the SDP.
The new curriculum should provide
adequate space so that certain
projects could be actualised and to
also avoid undue teacher stress.

I

I
Religious Education

The schemes of work seemed to be
more like an impersonal business plan
than an educational scheme of work.
There was no time allotted for revisiting the learner’s work for self
evaluation and correction.
No time allocated in the new
curriculum for organising activities.
S

R

R

S

S

S
R

Teachers should be aware of the different
denominations / beliefs which students
adhere to.
Students should be passed on the good
knowledge of the subject. The difference
between one Religion and another is in its
systematic knowledge.
Religion should be taught with the Cross
Curricular Areas which are found in the
NCF as well, such as multicultural
education and education for sustainable
development.
Religion should cater for the integral
formation of each and every student.
Teachers should be aware of the type of
values to pass on to their students.
Religion is beneficial for all students.
There should be dialogue between
students who adhere to the Catholic
Religion and those who do not.
All students should be given the
opportunity to express their ideas and
beliefs.
Teachers of Religion should be the
students’ role model.
Teaches should teach applied Religion.
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R

S
S

Languages

Examinations
Assessments

I

and

I

R

Facilities and Support
Structures and Services

I

I

Different parameters in the new Form
1 schemes of work across different
languages taught.
The German
teacher complained that she was told
not to use a text book but only IT
resources whereas the Maltese
schemes of work seem to be more
prescriptive than the English ones.
Not all languages will have the same
number of exam papers – it would be
difficult to compare a learner’s
examination results.
More communication on how things
are
evolving
with
regards
to
assessment is highly needed.
Although the new Form 1 schemes of
work required teachers to make use of
the internet, they still had no access to
the web in the classroom.
Problem of filtering where internet is
connected (computer labs).

Teachers should stimulate students to ask.
Systematic Anthropology has to be the
focal point of what is taught. It starts from
the human experience of the student. The
basic of Religious Education has to start
from the known – what the students
already know. Teachers will then proceed
to what is unknown and to abstract
concepts.
Teachers should keep in mind the
students’ sub cultures.
Teachers should take into consideration
the turmoil which adolescents go through
during this crucial period in their lives.

R

Importance should be given to assessment
for learning (formative assessment).
Students should be given the opportunity to
work out projects. They should also be
encouraged to do community work.

R

Teachers of Religion should be given
support and training for better use of ICT in
their classroom activities. There is the
need of more information and hands on
training of the interactive white board.
Schools and classroom should be provided
with the internet system.

R
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R

R

R

It can become a bureaucratic hurdle to
ask for a site to be released.
In order for the Form 1 curriculum to
function as intended it was proposed
that a teacher should have his / her
own classroom with: IWB, aAt least
one
class
computer,
Internet
connection.
Due to the short time allocated for
lessons it was recommended that each
school should have its own technical
personnel so that teachers are given
support in the event of technical
failure.
Teachers should have hands on
training as regards the interactive
boards (which should not be too brief).
This training should occur during
school hours.

Special Needs

S

Comments

R

There should be a balance between what
is taught and what is lived. The problem is
students who are statemented to be given
LSAs are being pushed to reach a
standard which they are not capable for
and still they have to sit for exams. Some
of these students are still at a very basic
level of Religious Knowledge. They are
still not aware of choosing right from
wrong.

Given that each classroom is going to
have expensive technical equipment it
was suggested that each school
should have someone in charge of
security – this is also due to the fact
that teachers are carrying their laptop.

St Nicholas College
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Document titled 'Workshop Session 2 - Theme:
Curriculum Design (NoN15)
C+

S

Differentiated Teaching

Quality Assurance

R

C+

I

S

S

I

C+

Syllabus

Learning Areas should be introduced in the
Primary Cycle and extended into the
Secondary Cycle.
During the early years emphasis should be
on promoting a positive disposition towards
learning, on experiential learning and on
acquiring various skills and competences.
To carry out effective differentiated
teaching it would be beneficial to have a
teacher assistant in class.
These
assistants have to be adequately trained
before being recruited.

The evaluation of the SDP was seen
as very important so that schools can
be able to determine if their goal had
been attained.
Certain teachers feel that in certain
schools not everything is yet
implemented – probably due to the fact
that the priorities of the SMT are not
the same as those of the teachers.
External review should be able to offer
constructive criticism to the school.
Teachers should not be afraid of such
visits and the criticism offered.
External reviews should be there to
help schools improve upon their
practices.
With regards to evaluation teachers
felt that this was a burden for them as
it was just more paper work.
PMPDP is seen more valid by
teachers since comments on their
performance are made by SMT who
know the reality of the school since
they experience it everyday.
C+

Agreement was reached with regards to a
Teaching Objectives Framework to outline
the syllabus and a related Learning
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R

R
Children in Class

R

Teacher Roles and
Responsibilities

R

Learning and Learning
Environment

Reduce class sizes to be able to offer
more individual attention.
It was suggested that peripatetic
teachers should be involved more in
the SDP process and their subjects be
included as well.

R

S

C+

Outcomes Framework for every year in
every Learning Area since these tools are
important for teachers to identify goals and
to be aware of the various strategies that
can be used in order to be successful.
The committee that will be set up to review
the current syllabi should be composed of
experts, administrators and teachers.
These committee members should have
extensive teaching experience in the
primary sector. It is essential to learn
about what is happening in other
educational institutions abroad and to
introduce fresh ideas but one must be very
cautious and must be aware of the needs,
situations and problems in the local
context.
NCF framework should be supported by
human and financial resources.

Science peripatetic teachers should be
specialised teachers.
They should be
assigned to each school so that the
Science teacher would be able to liaise
with the class teacher and together discuss
and carry out the thematic cross curricular
approach.
Merging various subjects into Learning
Areas would definitely contribute to
establish links between and across
learning in order to motive pupils and
reinforce learning.
Integrating the cross-curricular themes in
the curriculum would result in presenting
pupils with organised, holistic and relevant
learning.
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S
R

R

S

Religious Education

S

S

R

R

Mathematics

Learning should be competence based
rather than knowledge based.
The content of certain subjects, especially
Religion and Social Studies should
decrease drastically.
With regards to Literacy it was emphasised
that rather than content, it is essential for
teachers to make use of the right
methodology.
An urgent need is being felt for a National
Framework on Literacy so that structured,
detailed guidelines can be forwarded to
schools. These would then adapt the
policy of their individual needs and to the
abilities of their learners. Training and
Professional Development in this respect
would be imperative.

The needs for all children, no matter
what their religious beliefs are, must
be catered for in the new curriculum.
All children are entitled to quality
education and to a holistic experience
at school, hence an inclusive
environment and mutual respect must
be promoted.
Ethics Education Programme should
be drawn up by competent persons
and should be made available to all
learners.
Religious instruction at school should
be minimal and more emphasis
should be given to imparting moral
values, which are solely needed in
today’s world.
R

With regards to Maths, all topics should be
retained though excessive detail should be
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Languages

I

R

Examinations
Assessments

and

R

R

R

S

With regards to Years 4, 5, 6 it was
suggested that there should not be
any exams since Religious Education
is all about personal and social
responsibility, dignity and the creation
of a better society.
Others suggested that since Religious
Education is a Core Learning Area in
the Curriculum one cannot eliminate
completely.
It was suggested that a larger
percentage of Assessment should be
continuous and formative.
For
example, learners are given particular
situations by their teacher and they
are asked how they would behave or
react.
If the idea of continuous and
formative assessment is adopted
there should be clear guidelines and
set criteria should be given to the
teachers on how to assess their
pupils in a fair and equitable manner.
Teacher training in this regard would
be essential.

S

Formative Assessment is necessary
throughout the Early and Primary
years and parents should be informed
regularly about their child’s progress.

I

I

Teachers and LSA felt that end of year
exams were not being taken as
seriously as before since now
everybody will be going to the same
secondary school.
Levelled papers for Benchmarking
Exams, similar to MATSEC Papers A
and B was suggested.

S

S

R

I

avoided.
It was noted that each class has an
average of 6 pupils who struggle with
learning how to read and write in Maltese
and in English.
It can be more confusing for these learners
to learn a third language in Year 6.
More flexibility is needed so as to allow
schools to choose their own reading books
in Maltese and English according to the
needs of that particular school.
Primary school teachers are finding it
difficult to carry out checklist tasks
especially when particular items cannot be
tested.

The group agreed that 70% should include
formative assessment while 30% should be
summative assessment.
Assessment
should be unit based i.e each unit of each
particular subject should be assessed.
There are still misconceptions about what
formative assessment really entails and
hence more training and PD sessions on
assessment should be carried out.

Benchmarking exams should still be
considered as an exam to distinguish
between the different abilities.
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It was suggested that exam pressure
and memory work with regards to
religious
education
should
be
eliminated and questions asked in
exam papers must reflect positive
values and active engagement in
moral issues.
It was also suggested that children
who are exempted from sitting for
religious education exam due to their
different beliefs should be assessed
too, in line with the different aspects
being learnt in the Ethics Education
Programme they would be following.

R

Different levelled papers should be
considered for years 4, 5 and 6 half
yearly and annuals too and the half
yearly paper could be set by teachers
and LSAs working together in the
same year.

S

Benchmarking exercise can never be
levelled as this is just a snapshot of
the skills one has mastered during the
primary years.

S

Levelled papers will be too consuming
to prepare if they are to be College
based.
It was noted that a lot of attention was
given to low achievers – in order to be
able to offer a quality education,
schools should be able to reach out
everybody.

S

I

R

There is no coordination and many times
teachers are being structured to carry out
tasks in different ways, sometimes even in
contradicting ways. Teachers are feeling
confused and at a loss because they do
not know whose instructions to follow.
Training
and
Professional
Learning
opportunities should be continuous and
more regular.
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I

I

I

Teacher Roles and
Responsibilities

S

Early Years teachers feel that they can
be more flexible in their teaching than
the Primary Years teachers since they
do not have to focus on specific topics
for exams.
Classroom situations where some
children seem to grasp concepts
immediately whereas others struggle
to do so and will continue to struggle
throughout the whole scholastic year
no mater how hard the teacher tries.
Early years teachers explained that
due to different abilities in their classes
they asked the high ability pupils to
help those who have difficulties in
grasping concepts. This is not fair on
the gifted children who should be given
work which they find challenging so
that they do no finish immediately and
thus get easily bored in class.
Teachers suggested the idea of help in
class in the form of teaching assistant
who could help the teacher with the
low ability pupils.

R

S

S

In each class there should be a support
teacher (apart from LSA who is often taken
up by one or two pupils to whom he / she is
assigned) to assist the lesser able children
especially in Yr1 and Yr 2 since these are
formative years.
Support teachers can also help non
Maltese / English speakers to integrate and
make some sense out of lessons in a
foreign environment until they start
grasping these languages.
It was agreed that in cases of children who
find difficulty catching up with other in
literacy, help must be given at once not
after long procedures when it is too late.
The core competences checklists are a
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good indicator but support staff is needed
to give help straight away. This applies
also to children with special needs.
Learning and Learning
Environment

R

S

S

Oracy should take place throughout
the lessons.
Children should be
encouraged to express themselves
and bring forth their ideas to be
shared with others who in turn
evaluate them and respond to them.
Critical thinking should develop and
this is best achieved by proper
questioning techniques.
To improve oracy one can show the
good practice of others – this could
include showing of video clips or real
life situations.
Teachers should devise ways and
means to make their children listen to
each other, think intelligently and then
express
themselves
without
hesitation. This can come about only
through challenging questions asked
at the right moment promoting
interactive discussions.

Citizenship Education

S

Religious Education

S

Mathematics

I

The group members explained that

S

If social studies is not examinable it would
be far more interesting and qualitative
(consisting only of project work). In this
event the teacher would be left free to
choose the language best suited for the
class.
If religion is not examinable it would be far
more interesting and qualitative (consisting
only of project work). In this event the
teacher would be left free to choose the
language best suited for the class.
It was agreed that during mathematics both
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those children who have help from
home will have more confidence and
find learning about mathematics easier
than other who have no help. There
are children who cannot decipher
between letters and numbers and
everyone in the group agreed that this
clearly
suggested
lack
of
communication between parent and
teachers.
Concerned regarding the fact that
mathematics should be explained in
English when many children do not
even understand simple instructions.
In fact teachers end up explaining in
both English and Maltese as those
children who find maths difficult are
those who cannot understand due to
the language barrier.

language should be allowed according to
the needs for each particular class.

I

Languages

S

C+

S

S

Some drilling exercises in the
teaching of languages might prove
beneficial. Of course it should not
dominate the lessons but in small
doses especially in the early years it
could be conducive to learning.
Agree with the introduction of a
foreign language in the late Primary
years since it gives a fortaste of each
language to the children enabling
them to make the right option choice
later on.
Introduction of foreign language
should not start late, when the
children have already filled in their
option form.
It is being felt that one of the reasons

C+

I

Agree that there should be clear indication
in the National Policy with regard to the
Language of Instruction – but it must allow
for some degree of flexibility because there
might be exceptional circumstances in
which indications need to be changed.
One reason for deterioration of the Maltese
language could be that Maltese literature in
view of MATSEC is being overemphasised
at the expense of the language itself.

R

Maltese lessons should be delivered in
Maltese.

R

It was agreed that English lessons should
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always be given in English.

why some children at Primary level
start off on the wrong foot is because
they are not having proper foot is
because they are not having proper
exposure to the English Language in
Kg1 and Kg2. It was agreed that
children can easily take on both
language at that stage. Therefore it
was suggested that the teaching of
English should start in Kg1.
S

Health Education

Examinations
Assessments

I

and

S

Foreign students are finding it difficult to
integrate in class let alone understand
lessons. In view of the introduction of a
language immersion programme was
suggested – this should take place after
school, be compulsory to safeguard the
children’s benefit and taking place ideally in
each college so as to be easily accessible.
In the meantime support teachers help
them in class untie they start to grasp
these two languages of instruction.
Given that PSD is given in Maltese it
cannot be taught in all schools. Some
schools have a high percentage of foreign
children who do not understand Maltese.

Formative assessment is essential at
this early stage and parent should be
well informed about their child’s
progress and about their strengths and
weaknesses.
This information should also be
passed on to future teachers whilst
keeping an open mind due to the fact
that children mature at different levels
and even a few months can make a
huge
difference
in
a
child’s
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S

development.
Teach parents about how to prepare
their children for school and give them
important skills which will make life at
school easier for young ones. This will
eventually make transitions from
Kindergarten to Year 1 smoother
because
it
was
argued
that
unfortunately those children who start
out academically disadvantaged at the
kinder stage will continue to be so
during the primary years.
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Focus on / Early Years

Differentiated Teaching

S

I

Differentiated teaching is also having
its toll on class teaching – this limits
what teachers can do in class, as in
order to take on the child who is slow
in learning, the high fliers are being
somewhat neglected.

R

I

Syllabus

I

I

Teacher Roles and
Responsibilities

C-

R

Syllabus for primary schools is too
vast and lost of repetition takes place
in the secondary (especially for
religion and social studies)
Art subjects are treated as caretaker
subject by all – if there is time art,
music and drama takes place if not
then these subjects can be done
without – parents complain about this
situation.
Disagree with NCF that the class
teacher should be able to teach all the
subjects. Some teachers commented
that they are not expert in all subjects.
Teachers
feel
that
peripatetic

It was felt that early intervention
programmes are very important for
every child.
Some remarked that
when they refer a child to SMT they
are ignored and they feel they should
be able too refer more and know to
whom they can refer to for early
intervention – the earlier a child’s
needs are met the better.
If the NCF is to succeed there should
be a heavy investment in education in
more resources. Classes should be
smaller in number of pupils otherwise
differentiated teaching is hard to
achieve.
A great mixture of abilities is putting
teachers under more stress. It is
causing lack of time from year 4
upward because teachers are under
the duress of having to finish the
syllabus.

I

Are teachers of mixed ability classes
trained to teach at all levels?

I

Are the syllabi going to be followed in
depth as they are now?

S

The need for more peripatetic teachers
is also strongly felt in all subjects.

I

Would there be someone else, such as a
Teacher assistant who would help to
facilitated teaching in the class?

R

Kindergarten assistants suggested that

I

What would be the role of the Learning
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teachers should be assigned to a
school and not to a college so that the
children will have music, art, drama
and dance lessons every week.
LSAs who are allocated to one to one
case feel that they could be better
employed as teacher’s assistant –
helping out those students who can
benefit more from their help.
Some one to one cases need so
much time out of class that one
cannot say that they benefit form
inclusion.
NCF should make sure that
peripatetic
teachers
undertake
teaching duties firs and foremost ant
that prize day event turn out to be the
real school’s showcase by allowing
more children to take part without
taking away the enjoyment of it all.

their students should have lessons in
music, art and drama with the
peripatetic teachers.

Support Assistant in the classroom?

All children should be given the
chance to perform in front of peers
and parents – we cannot deprive
children of this chance.
Learning and Learning
Environment

I

Religious Education

I

Art Education

S

Are class teachers trained adequately to
teach other subjects such as Science,
Citizenship and Health Education?
Are students going to decide if they attend
religious studies or otherwise?

Art education can be therapeutic for
all students – children who may not
do very well in core subjects may be
inclined to be more creative and
artistic. Teachers must give these
students the chance to show their
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capabilities in this field. This gives
them a sense of well being at school.
Art education also enables some sort
of flexibility.
It was suggested that art education
should be integrated with other
subjects and not be taught as a
subject on its own.
S

Design and technology takes the form
of crafts texture of material, art shapes
and so on – once more the need for
heavier investment in resources is
needed.

Science Education

I

Vocational Subjects

I

Examinations
Assessments

and

S

S

At kindergarten level there are no
written assessment but kindergarten
assistant forms overall opinion and
evaluates – there should be some
written records of child’s personality,
inclinations, skills, strengths and
weaknesses even at this level – these
would be helpful for future reference.
In years one and two continuous
written records about each child are
kept but they are more formative than
summative. These help teachers and
parents to form an overall diagnostic
picture
of
the
child’s
overall
development and achievements.

I

I

In the case of the Core Science and
Life/Materials/Physical Sciences – will
these subjects be similar in the content to
the ones we were used to? (Physics,
Biology and Chemistry)
Will students be given the opportunity to
gain some work experience whilst studying
for their vocational subjects?
Is the teaching of Maltese, English and
Maths in years 4 – 6 going to be based on
the Benchmarking examination?

What forms of assessment will be in place
in primary schools, in addition to
assessment for learning?
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I

Facilities and Support
Structures and Services

I

S

S

R

R
I

S

Social Needs

I

Lack of time to do the checklists.
Some teachers did them in their free
time and others were asked to doe
them during peripatetic lessons thus
depriving the child of something else.

Teachers feel that the training they
have received for the use of the
interactive whiteboards was not
enough – they demand more intensive
training.
An IT teacher is needed in every
school to help teachers for problems
and queries which arise with these
technological gadgets.
Technicians are also need in schools
as to help in any other technological
problems.
Kindergarten Assistants feel they too
should have a laptop or else how can
they prepare their work.
Interactive Whiteboards should not
replace books.
Lack of resources in schools – not fair
that teachers have to buy resources
themselves.
LSAs feel the need to have a spare
classroom with computers where they
can go to work in place with the
children entrusted to them.

I

Will the teacher be asked to prepare a
portfolio for each and every student?

I

Will the content of the school based
examination affect the content of the Matec
exams?
Are all teachers going to use the available
resources such as computers or interactive
whiteboards in order to make lessons more
interesting?

I

I

Will teachers be asked to make effective
use of ICT in the classroom?

It was pointed out that the less able
students created discipline problems
in class and it was stressed out that
these issues must be addressed first
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and foremost in the national policy.
Teachers complain that they are
being held responsible for activities
which should be covered by parent at
home – these activities include also
physical education.
I

I

I

How can students who are not interested in
learning be handled in order to ensure that
those who are willing to learn will not be
disrupted?
What is going to happen to those students
who are not interested in learning and who
disrupt classes?
Will students attending Form 2 and 3
benefits out of this reform?
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Focus on / Early Years

C+

C+
R
R
Teacher Support

R

Supports placement of KG, Yr 1 and Yr 2 in the same
category as currently there is not enough communication
between KG and Yr 1.
Enhanced communication will lead to a better transition
between KG and Yr 1 in Primary.
Improved transition from KGT Yr2 to Yr 1 and from Yr6 to
Form I should be encouraged.
Yr 6 students should have more visits to their future
secondary school.
Investment in modern technologies, which is positive, needs
to be complemented in training teachers to optimise such
technologies - and not simply by means of a 3 hour training
session.

St Thomas More College
Secondary School Teachers
Document titled Collated Reports from Workshops' (STMNo2)

R

Pooling of resources would reduce individual time spent by
teachers / schools to develop individual teaching resources.

S

Teachers, the most important resource, are not being given the
importance they should.
Teachers are being suffocated through increased administrative
tasks.
Query on whether NCF means that teachers now have to discard
all past knowledge, experience and training.
New methodologies are rendering students to be far more
dependent on the teacher and less inclined to fend for themselves.
New challenge but the right way forward: and expectations for
immediate results should be tempered, as this is a long journey.
Teachers should have flexibility to adjust time table for those
students that cannot handle a specific amount of academic
subjects.
Most teachers agree that mixed ability teaching significantly
reduced the stigma associated with low achievers and in some
cases has motivated such persons to work harder.
This is countered by another view that differentiated teaching with
different ability course work and handouts has resulted in a new
stigmatisation and labelling.

S
I
I
C+
Autonomy

R

School Development Plans (SDP) should be school based to
cater for particular and individual needs of staff and pupils.

R

Differentiated Teaching

I

Large classes would not enable implementation of a
differentiated environment with individualised learning.

S

I

Mixed abilities in class mean that teachers will have more
work to prepare supporting course work.

S
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I

Mixed abilities means that teachers will take longer than they
do now to bring students to a set level with regards to areas.

S

I

Differentiated teaching must be within reason: at time sit is
unhealthy for students and teachers alike to have high
achievers placed with pupils that are still struggling with basic
skills.
Query raised whether planners are taking into account
parental resistance with a differentiated approach and how
they can become active resisters to such a policy.

I

S

S

Common concern is the challenge teachers will face to
prepare and conduct a lesson that is challenging for high
achievers, interesting enough for average students, and that
also caters for those students who still require basic skills as
well as children with special needs.

S

S

I

S

Cross Curricular Themes

Quality Assurance

C+

S

SDP is an occasion for teachers to discuss, share and grow.

I

I

Query raised with regards to uncertainty in the carrying out of
audits: with regards who is the assessor; the objectives of
the assessment; etc.

I

I
S
S
I

Concern that differentiated teaching will result in high flyers losing
interest and not being sufficiently challenged to achieve their full
potential.
Parents of high flyers complain that teachers are holding back
their children from reaching their full potential.

Some students in mixed ability classes lack basic skills that are
taken for granted: good manners, respect, etc - subsequently
teachers need to start by imparting more basic content.
.
New reality of mixed ability was a culture shock for Junior Lyceum
Teachers whilst those in Secondary Schools took it in their stride.

Danger continues to exist that despite a differentiated environment
there will be low achievers who will fail to be adequately prepared
with regards to securing qualifications.
Preparation for a mixed ability class requires different teaching
schemes to be handled simultaneously in a single class - a
difficult challenge.
Cross curricular themes a very positive innovation but support is
required with regards to more timetable flexibility, structures and
communications among teachers.
Teachers who perform their duties responsibly and fulfil job
descriptions are not highly regarded in the PMPD.
Students’ pass rates should not be the criterion upon which
teachers are assessed.
Query raised vis-a-vis how assessment of teachers will take place:
who will assess; how will feedback be provided; etc.
General agreement that teachers have already been checked and
filtered and assessment is degrading to professionals.
Self-evaluation does not have to be formalised as this is a process
that teachers continuously embark upon today.
Query on whether Student Portfolio will be applied as means to
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Syllabus

I

Content is vast leaving little time to enhance the child's
creativity and personal skills.
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S
I
I
S
R

Children in Class

R

Timetable

S
S

S

CC-

R

I
R

Number of students in certain classes should be reduced in
order for teachers to provide the best learning environment.
Primary timetables should be more flexible and should
support the students; needs and the schools' needs.
Primary schools with large physical setting population is
impossible to allocate just 15m for assemble and settling in.

Not practical to allocate just 15m for young children who
would not have enough time to eat lunch, drink milk, visit
bathroom, etc.
Timetable models do not reflect classroom realities.
Timetable models do not take into account class disturbances
and daily classroom practices such as collecting of forms,
money for outings, etc.
90min lessons before 1st Break - which should be 20min30min long; 90min between mid morning and mid day break
and another 90min of lessons after 2nd Break: renders it
easier to allocate 2 lessons of 45min by perip. teachers
before and after each break, during which curricular
development sessions are held.
It is better to have more time dedicated to teaching before the
first break when students are most receptive.
Known fact that for a teacher to manage all activity PE is the
session that is squeezed out first.
Queries whether there should be longer breaks where
children have m ore time to move around and then have 2 / 3

S
S
R

C-

I

judge teachers' performance.
Agreement that syllabus should not be 30 weeks as scholastic
year is actually shorter.
Syllabi are seen to be not realistic, frustrating and lacking
flexibility.
Syllabi do not take into account a differentiated teaching
environment.
NCF demands smaller syllabus load.
Immediate feedback should be solicited and provided with regards
to the proposed Form I syllabus.
Need for number of students in class to be reduced if differentiated
teaching is to be successful.
Query whether guidance related visits are replacing teaching time
and if not then the time table has to factor these hours.
In design of time table consideration should be given to the fact
that the teaching of Science is far more effective when conducted
in the morning half of the school day when both teacher and
student are fresh.
30 weeks programme is not realistic as in truth the scholastic year
boils down to 25 weeks.
Difficult to conduct lessons with a large class.
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I

90m
Curriculum
Development

I

I

S
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PE sessions / week.
Queries whether there is recognance of the fact students
participate in different school activities such those held by the
Sports Promotion Unit or the Kunsil Malti Ghall-Isport.
Without replacements to Classroom Teachers the holding of
curricular development sessions, MAPs, IEP meetings,
transition meetings, filing of checklists, etc will not be
possible.
Curricular development sessions are not being held on a
regular basis as presence of teachers depends on
replacement by support teachers.
KGA do not currently have time to interact with each other
and discuss key issues.

Professional
Development

I

R
Mentoring

S

S
S

Teacher Roles and
Responsibilities

S

R

R

Mentoring is already being carried out both formally and
informally and importance of collaboration between same /
different year groups should be emphasised.
Mentoring encourages teachers to take initiatives to carry out
research which can be shared with colleagues.
Mentoring ensures that novice teachers are not left to their
own devices in their initial years - crucial when dealing with
parents and challenging behaviour in Class/
Schools require constant support to implement NCF - without
such support structures learners will not be able to achieve
and succeed irrespective of background, needs and aptitudes
.
Sometimes makes sense to have a Classroom Assistant as
LSAs are not always in a position to help the teacher
particularly if s/he are assigned full time on a one to one
basis.
INCOs should be present in all schools on a regular basis
and should be available for the entire college to ensure better
transitions.

I

Not enough training is given to teachers to deal with a
differentiated training environment which requires new
management capabilities.
Training is not to be limited to staff meetings and in-service
courses but to more intensive professional development.
Concern that mentoring will create the perception that a teacher is
once again under teaching practice surveillance; a reference
person to provide support would be a far more useful approach.

R

LSAs should be provided with professional training leading to their
assuming the role of a Teaching Assistant.

R

LSAs should be subject based rather than attached to a particular
student or students with special needs.

S

LSAs need to receive proper pedagogical training to have
sufficient knowledge of basic secondary subjects as they cannot
be all rounders.
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S
I
R
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M support required from guidance teachers and counsellors.
Curricular Support Teachers should not just assist but should
replace teachers.
Some LSAs do not have adequate training before they are
employed.
Regular in-service courses should be organised for LSAs.

Citizenship Education

I
CCS
S
I
I
CS
I

Religious Education

I
I
Health Education

R

It is healthy to have PSHE teachers in early years.

I

I

Two PSD teachers only take half of the children in class. If
one PSD teacher is absent, the teacher has to remain with
the rest of the class, so curricular development session can’t
be held.

S

S
Science Education

CI

Giving more importance to Science as against subjects of this
Learning Area will result in the development of glorified robots.
NCF has a strong utilitarian orientation as it directs students to
well paid jobs rather than to societal needs.
If reduced to one lesson a week impossible to cover syllabus.
History relegated to a second class subject.
No empirical study of cultural deficit in Malta's society; decision to
reduce hours is not empirically based.
Skills which are taught for life cannot be mastered with one lesson
a week.
Laboratories are the heritage sites but teachers do not have time
to prepare for lessons on such sites.
If reduced to one lesson a week impossible to cover syllabus.
Social Studies relegated to a second class subject.
Concern raised by some that NCF refers to Religious education
whilst it is Catholic education that is taught.
Concern that Ethics education will discriminate amongst students.
Query raised regarding how this will work given that PSHE is only
mentioned in the time table with HE.
Query raised regarding who will decide the number of lessons to
be assigned to HE.
PSD teachers assigned to Primary could have their teaching load
halved, engaging in Guidance during the other half; this will allow
for problem identification much earlier.
PSD / PE feel that in certain cases discussions tend to be more
fruitful in a mixed class environment.
Removes option for a student to pursue a specialised career such
as Physics for Engineering.
Teaching loads should be reduced so that fixed slots can be
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I
S
Mathematics
Languages

S
R
S

I

R
R

English should be given as much importance as Maltese as it
opens doors to the rest of the world.
Children should be exposed to good models of spoken
English given exposure to American TV channels or not
sufficient exposure to English at home.
Most children are capable to answer a straight forward
question in a given text in English but find it hard to make
inference, summaries, or predictions.
English should be used continuously across all subjects
(except in Maltese and allowing for co-switching in Maths).
Introduction of Subject teaching in the late Primary years
might help for a smoother transition to the secondary years.

I
I

I

Resources for Basic Skills Students cannot be utilised due to
syllabus constraints.

R

There should be a differentiated syllabus for mixed ability classes
ideally drawn up by teachers.
SEC examination mark lower than 6 obliterates all effort aimed at
making students succeed.
Teaching of Maltese should be more practical and less
prescriptive.
Inconsistency as whilst emphasising importance of Foreign
languages lessons are actually reduced from 4 to 3 per week.
Language Awareness Programme launched in Primary was
praised as it helps in transition to Secondary.
Positive and should help to motivate academically weak students.

I
R
CC+

Entrepreneurship,
Creativity and Innovation
Examinations
and
Assessments

C+
R

I

S

Early years are crucial for educational development and
children who seem to be lacking should be identified early
and given adequate support.
Checklists are beneficial but more support should be given to
Literacy Support teachers to Early Years Classroom
Teachers given that this is very time consuming.
Assessment should take into account the child's overall
progress and development: allows for the Teacher to obtain
a better understanding of the children's needs and to plan
accordingly.

dedicated to the preparation of equipment, setup and experimental
trials.
Core Science at Form 3 is feared to lead to a soft option subject.
Agreement that a choice at the end of Form II with regards to a
career in Science is too early.
Maths teachers are better placed as students are set according to
marks obtained at the end of Primary Yr 6.
Teachers find it hard to reach out to a differentiated environment
as syllabus is designed with high flyers in mind.
Syllabus prescribed text books are not suitable for use by lower
ability students.

I

Uncertainty how NCF will tie with post secondary given that SEC
examinations are subject and cross curriculum designed.

I

Query raised regarding how examinations will be set for a
differentiated environment.

I

Query raised regarding how NCF will be reflected in changes /
adaptations at post-secondary level.
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I

Too much paperwork is being imposed on the Class Teacher
due to protocols such as checklists - which are very time
consuming.
Exams should be cater the differentiated environment to cater
for different abilities and current approach is unfair to all
students.
Exams should reflect differentiated work carried out in class.

I

Concern raised with regards to students who despite a
differentiated approach still fail to obtain any certification.

S

Final mark should reflect progress registered throughout the
year as well as project and course work delivered in that year
to truly measure achievements rather than deficiencies.
Certain classrooms are not spacious enough.

S

Listing down of students' school leaving certification is a step in
the right direction, but time and effort must be invested in
changing the society's mind set - which is certification biased.
Approach to encourage students to postpone their exams for when
they are more mature and prepared, to avoid disappointments and
frustrations, should be adopted.
Setting system is a step in the right direction and many feel that
this should be extended to most, if not all, subjects.

R

Subject rooms would save teachers a lot of precious time.

I

Most schools with large students and / or special educational
needs do not have the adequate environment or resources
and equipment.

R

There should be a Laboratory Technician at hand in each
laboratory; sufficiently qualified lab technicians could also assist
teachers with lessons.

R

Presence and support of occupational therapists, speech
therapists, psychotherapists is highly necessary and should
be enhanced.
Nurture groups are a good initiative and should be extended
to all schools.

S

Resources mentioned in the NCF should truly be made available.

S

Teachers are ready to meet the challenges of mixed abilities but
they need the proper tools to be in a better position to properly
carry out the job.
LSAs should be provided with laptops.

R

R

R

Facilities and Support
Structures and Services

St Thomas More College
Secondary School Teachers
Document titled Collated Reports from Workshops' (STMNo2)

I

R

R

S
Text books

I

Intercultural Education

S

R
S

For English to be used as the primary teaching Language
more resources are required such as the review of Books
being used for the teaching of English (and human resources,
such as teachers from English Language institutions).
Number of foreign students has highly increased in certain
schools: with students not being able to communicate in
English with considerable attention directed to assist them to
reach a basic level.
Better support structures should be provided to such schools
that need to provide basic English language to such students.
Need for a National Policy regard Foreign students to give
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School Management

R

S
S

more guidance and support to those schools hosting a
number of foreign students - NCF is very vague in this
regard.
SMT needs to gather feedback and necessary information for
SDPs to be effective.
Constant reshuffles of SMTs creates uncertainty and
denudes ownership.
SMTs should ensure that all stakeholders are held
accountable to follow and implement action plans.
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I

I

Special Needs

S

Social Needs

CS

Parental Involvement

S

Parental involvement is a must and is to be encouraged.

I

S

Schools need parents support and if parents are more aware
of their valid contributions they would collaborate more
eagerly.
Parents should be encouraged to participate in in-class
activities such as structured open days, career guidance
activities, etc.
Parents talks should be held after hours to encourage
participation and presence.
Parents should be invited to schools during the 1st week of
school so that rapport can be built between them and the
teachers.
Circulars should be sent as emails and each class should
have its own email address.
Local councils and schools should collaborate to organise
common activities such as exhibitions and cultural activities.

C-

R

R
R

R
Local Community
Involvement

R

Management of Change

I

Investment is not cost effective and schools are not reaping the
benefits from all the financial and human investments made to
date.
SMTs are too busy performing administrative work which impedes
them from focusing fully on the curriculum.

Teachers expect to be informed of the needs of certain students
who are still awaiting a Statement of Needs.
General agreement that disruptive behaviour was not taken into
consideration.
Social problems are on the increase and schools should be
supported by more Social Workers.
Certain children with behavioural problems cannot be adequately
handled in class.
No consideration given to the fact that mixed ability classes
increase the incidence of students that are disruptive or have other
behavioural problems.

Time should be invested to bring parents on board with a
differentiated teaching policy as potential resistance from this
very important stakeholder is anticipated.
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R

Teachers should drive mantra of life long learning.
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I
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Practice (NoG2)

Document titled 'Workshop Session 2: Looking
at aspects of the NCF in more detail (NoG3)

Parents are quite positive and
enthusiastic about the reform.
Are all teachers conscious that all
children matter and that no one
should be left behind?

Standards of teachers vary, why
should they? There should not be the
luck factor as to which teacher you
are assigned.

C+

NCF is empowering teachers to be
more creative and innovative.

R

R

S

I

I

SMT suggests that both directorates need
to complement each other so as to
facilitate the SMT’s work positively in their
school. A case in point is that often the
capacity building factor from DES disrupts
plans re curriculum for next scholastic year.
The HOS needs to be trusted in the
deployment of staff members since Head
has an overview picture of staff members’
expertise and students’ needs.
Classification exercise has to be confirmed
in June so that Head can meet with various
departments of teachers to discuss
curriculum and plan for the coming year.
Curricular plan is lost when the Head has
so many constraints when it comes to
allocating teachers lessons.
Subject
teachers and HODs need to be
empowered so as the curriculum is
strengthened.
Often the Form 5 teachers are taken to
teach the Form 1s even though the Form
1s have done in-service training related to
the new curriculum.
School now finishes at 2.50pm – these
extra 20 minutes have increased problems
when it comes to replacing teachers as
very often the Head does not have
teachers available, especially in the last
lesson, as they have time in lieu.
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I

S

S
Autonomy

I
I

Differentiated Teaching

I

I

Parents
see
the
need
for
differentiated learning but have some
doubts on how this could be done and
are concerned that there could be a
lowering of standards.
Concerned with the behaviour of
certain students jeopardising the
learning of their children.

S

Differentiated is possible if classes do
not exceed 15.

S

Differentiated is possible if provided
syllabus content is not that extensive
and prescriptive in nature.
Agree with increase in number of
options but this will mean fewer
students in certain groups – so the
number 5 minimum should be revised.
Different abilities could be better
catered for if there is a support teacher
in class supporting different levels.
Implementation of level descriptors
could present problems.
Why eliminate ALM lessons? These
could spell very interesting thematic
approaches.

S

S

I
Cross Curricular Themes

I

S

Even when it comes to school outings, it
has become difficult as there are no
teachers who are free.
As regards to time in lieu for the extra
working hours, all SMT agreed that it is
impossible for them to leave school for one
and a half hours once a week. It was
suggested that SMTs get paid, like LSAs
for the extra hours. At the moment SMTs
are neither getting paid nor taking their
time in lieu.
Hope that the teachers’ proposals will be
taken into consideration.
Too much rigidity: content, allocation of
lessons, lesson plan.
Do we have enough time to see and talk to
students?
A link should exist between differentiated
teaching and assessment for learning.
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Quality Assurance

I
I
S

Syllabus

I

Teachers’ professional status is being
jeopardised by prescriptive syllabi.

R

More collaboration between school
and SEC syllabi: grammar a case in
point.
Form 1 syllabi already do not allow
much flexibility.
Very limited time for interdisciplinary
teaching across subjects: time too
limited.
Syllabus with less content would allow
for more flexibility and more practical
sessions.
Avoid rigidity and too much content resyllabus.
Thinking skills should improve if written
on black and white.
Syllabi less crammed to allow for more
activities and more outings.
More affinity between syllabus and
exam questions.
Too much content in very limited time.
The new syllabus structure does not
allow for flexibility.
Group work requires smaller classes.

I
I

S

S
S
R
R
I
I
Children in Class

I
S
S

Music: ideal number for theory – 8
students; for practice 3 students.
PE: to differentiate not more that 16

I

I
S

RE surveys, TIMMS outcomes are never
communicated to the teachers.
What has happened to the PMPDP?
Former PMP was very subjective: an
improved system could be to have more
Asst Heads to assign final grades.
Nutrition has been removed from Form 1
syllabus notwithstanding that it is one of
the basic aims, health, body and active
lifestyle.

Too many student – 16 should be the
maximum number.
Number of students in class has to be less
to make the NCF sustainable and effective.
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R

R

Timetable

I

Concern was also aired whether
school time is going to be extended.

S

students per group.
Smaller classes for more individualised
learning, more hands on, more
differentiation and more interiorisation
of content.
Fewer students in class to work with
mixed ability. Options given where
there are fewer than 5 children.
Time table should be spread on 5 days
as it is at present.

S

CS
I
S
CC+
S
Professional
Development
Teacher Roles and
Responsibilities

Learning and Learning
Environment

I

S

Support services at all levels should
be prompt if we really want to be child
centred.

C+

Agree that LSA be responsible for an
area of subjects and not for all.

S

Textiles: An assistant should be
available as safety is involved.
Gap is already being bridged between
theory and practice by setting tasks
which are life / job related.

S

Teachers seem not to want to organise mid
day activities especially in the 40 minutes
break. It was suggested that midday club
(40 min session) be part of the set
timetable and teachers’ load.
The 6 day cycle is not practical.
The current format of 3, 3/2, 2 lessons is
better suited.
Years 9 to 11: 2 lessons per week for
citizenship – which subjects are left out?
One has to avoid teacher burnout.
No agreement on 6 day week.
Agree that school starts at 08.00hrs not
08.30hrs.
Of no use increasing the students’ midday
break.
NCF is proposing new posts and new
personnel: but is personnel trained enough
to cater for the various cases?

C+

Agreement in learning areas as they are in
NCF.

C+

Agreement on the weighting
distribution of the different areas.

and

Page 476

Gozo College

Gozo College – Secondary Schools

Gozo College – Secondary Schools

Meeting held with Parents of Gozitans
Student attending State and Non-State
Schools (NoG1)

Document titled 'Workshop Session 1 Implications of the NCF for my Classroom
Practice (NoG2)

Document titled 'Workshop Session 2: Looking
at aspects of the NCF in more detail (NoG3)

I

C+

C+
I

I

Citizenship Education

I

Does not make sense to offer a
subject and then is not given due to
insufficient number of students – why
not join the two secondary schools in
such cases?
Core science agreed: Accounts and
Business Studies too.
Agreement with the re-introduction of
accounts and economics.
What is the future of the following
subjects with only 1 lesson per week:
Business Studies / European Studies /
Geography / History / Social Studies?
With one lesson a week there is not
sufficient time to work on the project
for SEC.
The option list does include Social
Studies and Geography; will they be
included in Environmental Studies?
And who will be teaching it?

I

Is choice of subjects being done at too
early an age with a view to future career?

I

Completing students’ performance reports
for subjects with only one lesson a week is
very difficult.

I

In some subjects (History, Geography,
Social
Studies,
European
Studies,
Business Studies) the NCF is not clearly
spelled out.
Will History, Geography and Social Studies
be taught in rotation, as ALM was taught
before?
Teachers feel that this NCF is denigrating
the subjects: History, Geography, Social
Studies, European Studies, Business
Studies – and will eventually eliminate
them.

I

S

Religious Education

S

Technology Education

R

Science Education

I

More religion for life and not only to
pass exams.
A lab technician should be available
for technology.
Science textbooks do not adequately
cover the science syllabus.

S
S

Primary: Time to be allotted for science
investigation.
Primary: Science teaching should be
offered to those already teaching science
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S
S

R

I
R
Mathematics

I

Why Is Maths not included with
English and Maltese to determine the
home-class? High fliers in Maths are
thus being discriminated upon. Is not
the wrong message being sent to
teachers and pupils in Primary that
Maths is not that important after all?

S

The importance of Maths meeting
stressed.

I

Double lessons for Maths minimise
teaching time.
Agree that there should be special
programmes and papers in Maths but
parents need to be taken on board in
the matter.
Benchmark even with a good mark in
Maths is not a guarantee that they are
strong at Maths when it comes to
syllabus.
Link in Maths between Yr 6 and Form
1: example mental orals to be
extended to the forms.
The foreign language awareness in
Primary is recommendable and
continued to be improved – emphasis
on awareness.

S

S

S

Languages

C+

S

in Secondary.
Monetary allowance for all teachers
teaching science.
Core Science is too restrictive for students
continuing with science in post secondary;
not more than intermediate level.
Support from guidance and career
teachers to promote the three sciences as
they are being proposed.
Scientific method can suffer due to syllabus
content constraints.
More technicians are needed to support
teachers in lab.

The number of foreign student is
increasing. There are a number of lessons
which are held in Maltese – even though
some of them are willing to learn Maltese
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C+

Agree that there will be 4 lessons in
Maltese instead of 3.

R

C+

Agree that oral and listening in Maltese
are being given importance.
Emphasis already being laid on the
importance
of
English
as
an
international language.
If literature is offered only as an option,
it will die a natural death. Why not
offer it as part of the language paper?
A maximum of 5 English lessons
should be guaranteed.

R

S

C-

S

S

S

I

S
R
R

R

R
S
S
S

our teachers cannot cater for these in the
classroom.
It was suggested that a complementary
teacher could work in the secondary
schools with these students during Religion
and the lessons which are usually held in
Maltese. The teacher find it impossible to
code switch continuously as some students
do not understand English.
All agree that some subjects should
continue to be taught in the mother tongue.
Teachers of Religion, Social Studies etc
should lay more emphasis on correct
orthography when writing in Maltese.
Languages should be taught in target
language.
Cannot be taken for granted that our
students are bilingual; neither that all
teachers are that fluent in English.
In-service should focus more on language
of instruction.
Code switching should be at the discretion
of the teacher.
Assembly should be in Maltese; meetings
in Maltese; but school bulletin and notes to
parents should be bilingual.
In corridors teachers of English should
address students in English; the other
teachers optional bilingual.
Language classes should be smaller to
facilitate communication in all the 4 skills.
More exposure to foreign languages in
primary will help.
A foreign language should be taught even
if chosen by few students.
Class support is required for non native
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I

I
S
I
S

I

S

I

S
I

S
I
I
I
S

speakers of Maltese.
Apparently parents are giving more
attention to the learning of English than
Maltese as shown in SEC exams.
Why are we allocating more English than
Maltese Lessons?
Communication from school should be
bilingual.
The importance of foreign language is not
sufficiently stressed.
A foreign language should be one of the
th
requisites to continue 6 Form and Tertiary
Education.
In the case of foreign students conversant
with neither English nor Maltese, which
language are we to use for teaching and
learning purposes?
Agree with awareness in foreign languages
from an early age without any formal
assessment.
Why is there one lesson less to teach the
foreign language if we need to promote
multilingualism?
The importance of upgrading the linguistic
level of LSAs to provide better support.
Concern: one lesson less and greater
content: how can it be? Smaller classes in
Italian.
The meta language could be a barrier in
some subjects for some students.
Dearth of resources for Maltese e,g CDs;
Internet.
Media considers Maltese as an inferior
language.
Discrepancy between existing text books
and new rules to write Maltese.
An English day to promote the use of
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S
S

Arts Education

I

I
Cross Curricular Themes

C+

Vocational Subjects

C+

I

Health Education
Examinations
Assessments

R
and

R

It is very important that all reforms are
fully endorsed locally by MATSEC
and internationally as well.

Art and Graphical Communication:
those who choose it in Form 3 without
having done so in Form 1 have to start
from scratch to the disadvantage of the
others.
Art / PE / Music – these subjects are
relegated as not important
The cross curricular themes are very
interesting.
Agreement with the introduction of
Vocational areas.
Vocational subjects were aimed for the
lower achievers but the best students
ended up having them: the best were
chosen during the interview.
PE lessons should be increased.

R

Why not re-introduce trade schools? This
would motivate a number of students and
avoid disruptions in main stream.

C-

No agreement on the reduction of PE in
higher forms.
How will Exam paper for Form 1s be set?
How can the settings be held in Form 2 if
the students have different papers?
Will the students always remain in the
same setting group according to the Form
1 benchmark result?
In subjects where all students have the
same paper, won’t low marks achieved by
some student be de-motivating?

S

The basic skills programmes already in
place with special exam papers set.

I

S

Exams should continue to be set
centrally; ideally even half yearly ones
given the new syllabi.
A concern re levels: which exam will
students be taking? Will the student
be in the same group for all his school
life?
Advantageous to have exams papers
prepared by Department at College
level.

I

I

S

English.
From Year 4 specialised teacher to teach
English.
English lesson in Primary should be in
English.

I

S

Formative assessment is carried out when
teachers go round in class and observe
students at work – this could be enhanced
if syllabi have less content.
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I

O’Level exams create too much stress.

S

I

Too much emphasis on the final
results in exams.
Remove November tests.

S

R

Assessment mark should feature in the
final exam mark.

S

R

Graded handouts for differentiation.

I

R

Assessment during the year should be
somewhat integrated with the final
exam mark.
Formative and Summative should be
considered on an equal footing.
Since the syllabus is common to all
schools, all schools should take the
same exam with the exception of
special needs students, which should
be college run.

R

R

S
S

I

C+
S

S
S

S
I

I
Facilities and Support
Structures and Services

R

Cameras should be available
market research re D and T.

R

Graphical

Communication:

for

I

Questioning too is another form of
assessment.
RE-peer assessment – student do help
each other if they are asked to.
Who will be deciding, speaking of levels,
which exam a student is going to sit for?
Parents should also be alerted to show
interest – assessment policy discussed and
sent to parents.
No oral, listening components exist in
Maths (Secondary)
Exams should be centrally based – half
yearly too.
Agreement on formative assessment
provided teaching load in reduced.
Formative
assessment
calls
for
improvement in teachers’ conditions.

Formative assessment calls for reduction in
teaching load.
Level descriptors: these should reflect
exam marks: level 1:30 marks; level 2:35
marks and so on.
Graded papers will limit certain students
from obtaining an adequate mark.
Result format of present annual exams is
not indicative of student’s performance and
leaves much to be desired.
The low achievers are not being catered
for.
Adequate labs and equipment even in
Form 1 and 2.

Boards
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Text books

I

S

S

S

School
Outings
Extra-curriculum
Activities

and

I

S

S
Special Needs

I
I

Parental Involvement

What real support is given to children
with ADHD and Dyslexia?
Why not have oral exams only for
dyslexic children – at all levels up to
MATSEC and SEC?

should be available in schools and not
brought by students.
Are textbooks already available to
respond to material, life, physical
science?
Updated textbooks are required in the
following subject:
Design and Technology / Graphical
Communication / Home Economics /
Textile Studies / BTEC.
Need to have work books for Religion
where students can write on as in
other subjects.
Better availability of lab technicians –
one technician is not enough to cover
9 labs.
Students need breaks – so break
should not be overloaded with
activities – why do we need to rely on
break for extra curricular activities?
One needs to start distinguishing
between pure supervision of students
and teachers doing activities during
break.
Allowance should be given for extra
curricular.

S

Text books should match syllabus content.

R

More sports and extra curricular should be
planned after school hours by expert
teachers.

S

Time after school should be paid for and
not given as time in lieu.

I

To date there are no Secondary INCOs at
secondary school.

S

Space and time has to be found for
working parents so that they too can attend
meetings.
Parents have somewhat to be involved in
decision making but not to overstep the
limit given by their role – final decisions are

S
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S

S
S

S

e-Learning

Local Community
Involvement

I

to be taken by school authorities.
Parents are to be informed even re positive
things and not only alerted about certain
shortcomings.
Onsite information to parents re their
children’s formation.
Parents should be involved during
discussion
regarding
their
students
preferably in small groups, maybe at class
level.
All children should be rewarded during
Celebration Day even those with an LSA
so that all parents are present during the
Celebration Day.

Are all teachers in a position to make
full and effectiveness use of
eLearning?
R

Parish and community can help in the
extra curricular.

R

Life skills at
introduced.

R

Local councils can be of assistance in
certain projects.
Retired personnel could be invited to
render services at school level.

R

parish

level

could

be
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Principles
Focus on / Early Years

Differentiated Teaching

S
S
R
R
R
R
S
S

R
S
R
S
R
R
S
S
S

Different pedagogies that put the child at the centre / heart of the teaching and learning.
Student centred methodologies and pedagogies.
Early intervention teachers to help more in Kinder classes and to continue to do so in Yrs 1 and 2.
KAs should have time allotted for a meeting: they could at least meet each term to enhance their professional acumen.
In early years the emphasis should be on speaking, reading and listening rather than on writing.
A literacy policy at College level giving guidelines should be developed.
CPD is essential.
Learning is more interesting and relevant when children are active participants; so existing methodology in Kinder should be carried to
Yrs 1 and 2.
For the NCF to be a success, teachers should aim to be leaders rather than class managers in the traditional way.
Inset should reflect classroom needs.
What about Yr 3 standing between two stools?
Agree with grouping of Kinder and Yrs 1 and 2 provided that resources are available.
More hands on experiences through group / pair / research and project work.
Use of higher order question – the use of WHY?
More links should be created between Primary and Secondary.
For mixed ability to succeed, a thorough syllabus change is needed.
Parents need to be educated to accept it – it entails a lot of extra work for the teacher.
If the end exam is going to be same for all, an LSA is needed in each class; a real support teacher in addition to the actual LSA /
facilitator; smaller classes are needed as well as more resources.
Differentiated teaching is already being practiced in a certain sense – differentiated teaching calls for differentiated exam papers.
A support teacher (in addition to the required LSA) would be ideal in classes which should not number more than 20 – then differentiated
teaching would become a reality.
More training to parents re differentiated teaching.
Groups should be differentiated in nature – high and low ability pupils should be put together to help and learn from each other.
Peer tutoring is highly recommended.
Teachers find it hard to differentiate teaching where ranges of abilities are too vast and different.
More hands on training for teachers on differentiation.
Practical inset re mixed ability and differentiation.
Rooms and equipment should be provided in each primary school for the proposed specialised teachers.
Teachers should be consulted re outside classroom activities and well before so that they can plan their work.
Theme teaching is already being done in Kinder classes through a monthly theme.

S
S
S
R

More emphasis must be given to the integration of the subjects.
In the existing early years syllabus, very little room is left to exploration, play way and hands on – modify syllabus content accordingly.
Radical revision of syllabi.
Changes in syllabi to support these initiatives and ideas.

S
S
I
C+
S
S
R
S
S
R
S
R

Cross Curricular Themes

Syllabus
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Children in Class

Timetable

Teacher Roles and
Responsibilities

R
S
S
S
S

I
I
S
S
I
S
R
R
S
S
S
S
I

I
I
S
S
I
I
I
I
I
I
S
S
I

Revision of syllabi to reduce the amount of stress on teachers, parents and pupils.
The number of children in K1 should be between 10 and 12.
In real fact, Yr 1 is an extension of Kinder – there should not be more than 15 students in a class.
Classes should be more spacious for pupils to be given freedom of the classroom.
Re model timetable in Primary
First period should be longer that 75 min, preferably in the region of 105 mins.
15 mins for the break is too short, 20 mins is better; subjects should not be separated by another subject.
Contradiction – one speaks of empowerment and then prescriptive timetables are centrally prepared and sent to schools.
Increasing time at school is no solution.
Colleges and schools should have more say in content taught.
Time tables of peripatetic should be more child friendly.
Too many subjects taught and time is limited.
Peripatetic teachers should also visit Kinder classes.
A review of peripatetic teachers’ duties is urgently needed – they should shoulder more responsibility.
Each peripatetic group should be given the same number of teachers.
Multi tasking in classes to support teachers.
LSAs should be responsible for learner under care and not only class teacher
Subject specialists are good idea as long as they are fully responsible for the discipline they teach.
LSAs to be evaluated to teacher assistants.
Peripatetic teachers feel that schools look down on them especially when they take the no-student contact time once a week – during
such time they are doing professional development.
Is it possible to take minutes during such meetings as proof that work has been done?
Peripatetic teachers feel that they do not belong to any school – which is very discouraging for ownership.
Why do peripatetic teachers need to be interviewed for their job every two years or so while resident teachers are not?
PrT demand more transparency in interviews – why do ‘upstarts’ get better marks in interview than established teachers?
Interviews are considered as a safety valve to make away with teacher whom the Directorate can do without.
Can there be one PT who does not change schools and be an expert in more than one area?
PT timetables are not being considered but rather the Heads of School make them change their timetables to cover for sick teachers.
Are there clear job descriptions related to class teachers and PT? What is expected of each?
What is the difference between subject specialist teachers and the others?
What is the role of Complementary teachers? Where does their job detail stand?
There are some peripatetic services which are being catered for by four or more teachers while other by just two or one – is this fair on
the teacher or on the subject?
Items covered by PT should not be covered by resident teachers as it will result in repetition.
If there is a good working relationship between LSAs and class teachers, the students / clients will benefit most.
LSAs feel discouraged when they are asked to cover for other students in different classes when their student is sick at home. It would
be better to remain in their home class helping other students.
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S
S
I

I
S
S

Science Education

R
C-

Arts Education

I

I

Health Education

Examinations
Assessments

R
I
and

S
R

Text books
School
Outings
Extra-curriculum
Activities

and

There should always be good cooperation between class teachers, Early Intervention teachers and LSAs.
Support by Early Intervention teachers is given up to the first term in P1 – then they will be catered for by the Complementary Teacher.
When a new peripatetic service is introduced, schools complain about the lack of contact time of class teacher with students. Yet when a
service is not provided since PT is occupied with college based or Ministry for Gozo based activity, all schools start complaining about the
lack of such service.
Why is there silence about the role of the Complementary Teachers in the sense that in the NCF there is only one sentence about these
– job description to be reviewed.
There should be clear demarcation between roles and presence of class and PrT in class. In this sense one understands the need for
more coordination of resources.
PrT need to be represented in all committees of the NCF since they belong to no school and no school is going to take care of their
needs.
Subject teaching is highly recommended in order to have subject specialists.
How can Science be taught having 2 weekly slots of 45 minutes each? They cannot be taught by the science teacher but they need to be
followed by class teachers? Are class teachers aware of this provision?
Teachers of Drama and Music are not there to coordinate Celebration days.
Teaches of Drama should be teaching informal drama during contact time in class – combined drama is meant to help organise
Celebration Days etc but that is catered for by School of Drama in Nadur.
In Malta Drama lessons are given in P 4,5,6 while in Gozo they are imparted to P 1,2,3,4,5,6.
Yet in Malta there is Theatre in Education, while in Gozo we have not.
The PSD teacher give lessons in P1,2,3,4,5,6 – they wish to extend their service to K1 and K2.
Now that PSD service got a new acronym – PSHE does this mean that they will have to cover items already being taught by Health and
Safety teachers?
Assessment at this stage can easily lead to unwanted early labelling.

R
R
S
S
R
I
R
I

Differentiated exam papers for different pupils with different needs and abilities – exam papers should be prepared in such a way that
they truly reflect the abilities of all pupils in the school.
Adapted papers should be recognised by the educational authorities and employers.
Mixed content to support both summative and formative assessment.
More direction is needed especially with listening and oral exams
More choice of titles in benchmark
Religion and Social Studies exams should be eliminated.
Do teachers have enough time and skills to do formative assessments?
Revision of textbooks – these should be more challenging.
There is lack of time for all these extra curricular subjects proposed.

R

Specialised teachers for extra curricular subjects.
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Students' Involvement
Parental Involvement

Comments / Others

R
I
S

Promotion of methodologies that help children discuss, air their views – project will help.
Everyone and that includes the NCF emphasises the right of students and parents – how about mentoring some of their obligations?
Teachers should work hand in hand with parents especially during early years.

R
R
I

Parents should be made more aware of the radical changes taking place in our educational system.
Amount of paper work should be reduced.
Re peripatetic teachers transport is a big problem – are they being compensated for the fuel used in a just way?
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