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Introduction
This syllabus is based on the curriculum principles outlined in The National Curriculum Framework
for All (NCF) which was translated into law in 2012 and designed using the Learning Outcomes
Framework that identify what students should know and be able to achieve by the end of their
compulsory education. It is linked to the national curriculum learning area Humanities Education and
builds on the knowledge and skills students have acquired previously in the Primary and Middle
years of schooling.
As a learning outcomes-based syllabus, it addresses the holistic development of all learners and
advocates a quality education for all as part of a coherent strategy for lifelong learning. It ensures
that all children can obtain the necessary skills and attitudes to be future active citizens and to
succeed at work and in society irrespective of socio-economic, cultural, racial, ethnic, religious,
gender and sexual status. This new syllabus provides equitable opportunities for all learners to
achieve educational outcomes at the end of their schooling which will enable them to participate in
lifelong and adult learning, reduce the high incidence of early school leaving and ensure that all
learners attain key twenty-first century competences.
This programme also embeds learning outcomes related to cross-curricular themes, namely digital
literacy; diversity; entrepreneurship creativity and innovation; sustainable development; learning to
learn and cooperative learning and literacy. In this way students will be fully equipped with the skills,
knowledge, attitudes and values needed to further learning, work, life and citizenship.
This Geography syllabus enables students to develop spatial understanding of the local, regional and
global environment as well as physical, economic and political interactions within and between
communities. It encourages learners to acquire an understanding of sustainable development and an
awareness of the need to protect and conserve the environment for future generations. It provides
students with the opportunities to explore certain themes in both the physical and human fields of
geography in a practical way, both inside the classroom through case studies and outside the
classroom through fieldwork and site visits.

Learning Outcomes Programme
The study of geography enhances the student’s awareness of the global physical and human
environment. In fact, the main subject focus is on natural and human environments using the
scientific method and qualitative and quantitative research. This is achieved by means of geographic
methods, including observation, data gathering and interpretative skills. The knowledge,
understanding and skills obtained help the student to form proper values and attitudes, as well as to
assess, interpret and attempt solutions to spatial socio-environmental problems. The student’s role
in society will therefore be more effective.
The syllabus aims at providing teachers of Geography a choice of materials which should suit a
variety of teaching approaches. It also provides educators and students with an opportunity to
assess and react to environmental problems through a local, national and global perspective. The
syllabus content focuses on contemporary geographic issues such as climate change, globalisation,
management of energy resources and habitat destruction. It aims to instil in students a sense of
wonder and an interest in places, the physical processes that shape our world, and how people and
the environments inter-relate and inter-connect. Through the various modes of coursework
introduced with this syllabus, teaching and learning geography will now be integrated with
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assessment. This will enable learners to make correct value judgements when editing/correcting
their own work, encourage questioning, instil investigative and constructive skills by making use of
different media as well as create an atmosphere where learners develop their own problem-solving
skills.

At the end of the programme candidates will be able to:

•

Demonstrate knowledge and understanding of major physical processes of the Earth (coastal, fluvial,
tectonic and glaciated landforms) and factors that produce diverse and dynamic landscapes that
change over time;

•

Demonstrate knowledge and understanding of major socio-economic systems of the Earth
(settlement, population, industry, trade and energy) to achieve a sense of place;

•

Demonstrate awareness of environmental issues in terms of the conservation and the protection of
both the physical and the human environments;

•

Form reasonable judgements towards the sustainable use of the environment and resources and to
other issues of a geographical nature;

•

Demonstrate awareness of the connections between people and places;

•

Show understanding of geographical concepts, ideas, principles contained in the syllabus and their
application in the context of the physical and human environments;

•

Observe, record, classify and interpret data collected in the field or from secondary sources, to form
conclusions and communicate ideas and geographical information in a variety of ways including
extended writing and graphical forms;

•

Read and interpret information from a range of sources such as maps, drawings, diagrams,
photographs and statistical data;

•

Demonstrate locational knowledge at regional, national and global scale, to include places at different
levels of development;

•

Use new technologies to assist geographical inquiry; and

•

Relate and apply the attained knowledge to the world outside the classroom.
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Approaches to Teaching and Learning for Geography
Geography stimulates an interest in and a sense of wonder about places. This sense of wonder and
the complexity of the world can best be achieved through a range of methodologies requiring an
enquiry approach for the investigation of the location, situation, interaction, spatial distribution and
differentiation of features. The learning process centres more on students’ activities such as group
work, than on the passive reception of knowledge and understanding through teacher exposition.
Students should be active throughout the learning process while acquiring knowledge and
developing skills through fieldwork and out of class experiences, through the use of Information
Technology, resources including maps, as well as games, simulations and role play. An enquiry can
be based on a single resource such as a map, a photograph, an item from the internet, statistics from
which students extract data, ideas, facts and attitudes to answer a geographical question or solve a
problem. Such questions can derive from students through discussion. The use of group work helps
to facilitate the active characteristics of such enquiry work.
Geography is the discipline which seeks to explain the character of places and the distribution of
features and events as they occur and change the surface of the earth. Geography is concerned with
human – environment interactions in the context of specific places and locations. In addition to its
central concern with space and place, it is characterised by a breath of study, a range of
methodologies, a willingness to synthesise work from other disciplines and an interest in the future
of people – environment relationships.

Geography often starts with the following questions:
•
•
•
•
•
•

Where is it?
What is it like?
Why is it there?
When did it happen and how does it change?
What impacts does it have?
How should it be managed for the mutual benefit of humanity and the natural environment?

Finding answers to these questions requires investigation of the location, situation, interaction,
spatial distribution and differentiation of features. Explanations of current situations come from
both historical and contemporary sources. Trends can be identified which indicate possible future
developments. Some of the central concepts of geographical studies are location and distribution,
place, people-environment relationships, spatial interaction, and regions.

Learning through fieldwork
Fieldwork provides opportunities for the first-hand investigation of people in their environment and
as such awakens students to a diversity of environments and cultures, in their local area and beyond.
It teaches students to collect, analyse and present data, sharpening their observations, measuring,
recording and evaluation skills. As such, fieldwork has important contributions to make geography
real and enjoyable and as a result every geography student should be entitled to have a reasonable
amount of exposure to fieldwork experience throughout the geography course. Fieldwork should not
be limited to visits and guided tours, whereby students are involved only in passive activities such as
listening, observing and note-taking. Fieldwork should be enquiry-based in-line with the aims and
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objectives of this curriculum. It should involve students in the identification of an issue or problem in
a specific area, collection, presentation and analysis of data and finally identification of possible
solutions or strategies.

Learning through maps
Maps in the form of paper, digital images and globes are an important tool for geographers and
enable us to record, display and analyse information about people and the environments. Teachers
should ensure that their students are able to master a reasonable level of mapping skills and
integrate such skills into the learning and teaching of geographical issues in the curriculum.
Understanding and using maps involve the simultaneous use of a number of concepts and skills
including aerial perspective, proportion, map language and arrangement. Students should be given
the opportunity to develop their map literacy so that they can use maps to find out about and
interpret the world around them in a critically informed way. In an inquiry-based approach students
should have access to a wide range of maps including large wall maps, atlases, globes, maps on CDROMs and other electronic media, including Google Maps and Google Earth.

Learning through information technology
Information and communications technology whether it is a personal computer, an interactive
whiteboard, or a mobile phone influences how students make sense of their world today and at the
same time offers a range of tools to support their geographical understanding. Specific programs,
such as Google Earth, can improve spatial thinking whereas electronic media and the internet enable
students to gain up-to-date information and access a vast range of images, videos, data and other
sources which can greatly enrich geographical understanding. By using IT teachers have the power to
make lessons more lively and enjoyable thus enhancing the students’ learning motivation.
Geography teachers should provide adequate opportunities for their students to apply IT in their
enquiry-based approach to the teaching of the subject. This is because IT:
• provides a range of information sources to enhance geographical understanding
• supports the development of a body of geographical knowledge
• provides images of people, places and environments
• helps students develop their ideas by using ICT tools to amend and refine their work and
enhance its quality and accuracy
• helps students exchange and share information, both directly and through electronic media
• provides students with the ability to review, modify and evaluate their work, reflecting
critically on its quality as it progresses
• contributes to pupils’ awareness of the impact of information systems on the changing world
• contributes substantially to the development of a range of IT capabilities, especially
regard to data handling, use of communication technologies and information sources and
modelling
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• develops the students’ skills in the following IT toolkit namely word processor; spreadsheet;
presentation software; desktop publishing (DTP) software; internet browser/e-mail;
electronic atlas; electronic encyclopaedia; geographic information system (GIS); automatic
datalogging weather station; digital camera.

This programme provides opportunities for using IT and over the whole course a full range of
approaches will be used to develop the students’ IT capability and enhance the quality of their
geographical experience.

Learning through the use of resources
A good geographical enquiry usually involves the use and analysis of a rich variety of resources
including worksheets, textbooks, maps, models, computer software, interactive games, the internet,
newspaper resources, weather instruments, specific items (rock samples and tools) and many
others. Very often such resources arouse students’ motivation and engage them in active learning
situations that meet their varied needs. Besides this, such an extensive range of resources enhance
students’ learning experiences and are seen by many as a key attraction of the subject. Ideally
geography should be taught in a special room allotted for the purpose which includes:
• adequate space for students preferably equipped with desks with flat surfaces for practical
work especially map work;
• spacious environment for the storage and effective use of resources including, maps, books,
charts, apparatus, posters and handouts;
• various kinds of wall maps including those of the Maltese Islands, Mediterranean, Europe and
the World;
• globes, including political, relief and activity globes that can be marked and cleaned;
• meteorological and fieldwork instruments;
• computers with internet access;
• interactive whiteboard;
• water supply for use in simple experiments and model making.
Students should be encouraged also to handle and use such resources during breaks or when
geography related extra-curricular activities are being organised in school.

Assessment in Geography
Assessment in geography must assess the student’s understanding and application of the main
geographical concepts and knowledge, the acquisition of basic geographical skills and the
development of attitudes and values contributing to sustainable development. A range of
assessment techniques will be necessary and all these approaches should arise as naturally as
possible for students to perform to their true ability.
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The following list includes examples of different modes of assessment that may be considered by
educators:
• map reading exercise
• oral presentation
• debate
• role play
• research work from Internet and books
• free-response writing or essay writing
• data-response tasks
• labelling and sketching of diagrams
• designing an advert, flyer or poster
• model-making
• active participation in a co-curricular project
• experiments
• structured questions
• mind maps
• reporting on site visits
• commenting on videos
• use of online sources and software to locate places
• analysis of newspaper articles
• self-assessment through checklist
• quiz
• problem-solving activity
• resource-based questions
Much of the most valuable information about students’ achievements comes from day-to-day
observations, especially through effective questioning and discussions of the students’ work. Such
information is necessary to make judgments regarding what they know, what are their strengths,
weaknesses and misconceptions; thus, adjusting the pace and choosing the most appropriate
teaching strategies to reach the learning objectives. This can be achieved through:
•
•
•
•
•

observation and listening to students as they work;
the responses the students make to questions set;
participation of the student in discussions;
marking and providing quality feedback to student’s work;
reflecting on and critically evaluating their own work as well as through the involvement of
students in peer assessment processes.

Valuable information about students’ attainment can also be observed and assessed while students
are engaged in a range of classroom situations. These activities may include:
•
•
•
•
•
•

collecting information from primary and secondary sources;
direct observation in the field;
predicting outcomes after conducting simple experiments;
completing work cards or handouts;
oral presentations;
written work or class tests;
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•
•
•
•

drawing and analysing maps;
using and interpreting graphs;
collecting information from electronic media;
carrying out independently geographical research and recording and presenting results in
project work.

The use of a range of tasks incorporating different levels of difficulty and in diverse modes will
enable the teacher to assess more accurately the level of geographical understanding of students
with different aptitudes and abilities.
These types of formative assessment procedures give teachers the most valuable information about
students’ attainments and have the most impact on their progress. However, summative
assessments such as the annual examinations set by the Education Assessment Unit should not be
used simply to rank students’ performance or perhaps to inform parents about students’
attainment. Such examinations can also have a formative element by encouraging students to reflect
on their performance, and at the same time helping teachers evaluate the success of their teaching
and setting targets for improvements. Students’ progress can be documented and assessed through
the collection of a range of samples of their work in geography portfolios. It may contain a small
sample of evidence which exemplifies student’s efforts and may include map work, photographs of
models constructed, write ups and images of places visited, record sheets from experiments,
together with student’s written work in the form of handouts or research work from secondary
sources such as the internet.

Assessment for learning
Assessment for Learning (AfL) occurs when evidence is used to adapt the teaching to meet the needs
of the students. Assessment for Learning enhances learning for all types of students because it is
there to build a bridge between what is known and what lies on the next step.
1. Understanding what students know
Before starting to teach a new topic or concept, we need to become aware of what are the pupils’
perceptions on the subject. Techniques that can be used include brainstorming, questioning,
surveys, concept mapping, mind webs, discussions, short tests and evaluation of written work done
at home or at school.
2. Effective Questioning Techniques
We should consider the use of open challenging questions which allow a range of correct responses
and require students to think. More wait time is required. This wait time has to be of around five
seconds. Students usually leave the answering of questions to the most responsive students in class.
When we use a ‘hands up’ technique, only those that are sure of the answer put up their hand as the
others would not want to risk. What about the rest of the students? How will we know that these
students have grasped the concept or the skill? Therefore, avoid the hands up technique and give
everybody an opportunity to answer. Questions can be of the following type:
•

Literal Questions
Simple recall: Who? Where? When? What?
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•

Application Questions
Can you think of another situation similar to this? Do you know of another story that
deals with the same issues? Do you know where else this can be used?

•

Analytical Questions
What makes you think that? Can you support your view with evidence? Why do you
think this was written/presented in such a way? Why did you decide to do it in such a
way?

•

Synthesis Questions
What is your opinion? What evidence do you have to support your view? Given what you
know about… what do you think? If you were…. what would you think?

•

Evaluation Questions
What makes this … successful? Would it work if done in another way? Which is better
and why?

3. Oral Feedback during the lesson
Feedback is fundamental. It gives students the opportunity to improve their learning. Feedback can
be from teacher to student, student to teacher, and student to student. Good oral feedback should
1. focus on the student’s work not on the person
2. state specific ways on how the work can be improved
3. compare the work the student produced with what was previously done
4. do it all along the activity
5. be critically constructive use
6. comments that push the learning forward
7. use a language that does not intimidate the students
8. consider all the students’ comments
9. focus on the learning intentions explained at the beginning
4. Oral and Written Feedback after the lesson
‘It is the nature, rather than the amount, that is critical when giving pupils feedback on both oral and
written feedback’. (Black 2004)
Written feedback can be in the form of grades or comments or both. A numerical mark does not tell
the students what needs to be improved in their work and therefore an opportunity to enhance
their learning is lost. When a comment is written next to the grade, students tend to ignore the
comment and all the corrections the teacher does. The mark becomes a measure of their ability.
Give students the correct advice that would lead them to correct their mistakes. This advice has to
be concordant with the learning intention. The advice should be a very short piece of information
about where the students achieved success and where they could improve against the learning
intention.
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The work should go back to the student who must be given time to carry out the requested changes.
The work will then go back to the teacher who will correct it and give another advice on what can be
done next to enhance learning.
Comments need to begin with what has been a success by showing what needs to be improved and
by giving advice on how this improvement can be achieved.
The feedback given has to bring about thinking and students need to be given time to answer

•

Focus on specifics by asking a specific question about what went wrong

•

Delve and ask questions that prompt a student to be more specific

The feedback given should stimulate the student to improve. It should be challenging enough to
motivate the students to learn. Visible improvements will increase the students’ self-esteem.

Learning Outcomes – Year 9
Part of Subject Focus 1
Mapping Skills

Learning Outcome 1:

Subject Focus 2
Weather and Climate

Learning outcome 2:

Subject Focus 4
River Landforms

Learning Outcome 4:

Subject Focus 8
Settlement,
Population and
Migration

YEAR 9 GEOGRAPHY OPTION

I can apply skills required in using different types of maps including topographical
maps at different scales within the context of human and physical landscapes.
(Controlled)

I can demonstrate an understanding of how to measure and record the weather,
explore characteristics of different weather systems and their effect on the
environment. (Coursework and Controlled)

I can demonstrate an understanding of river processes resulting in the formation
of distinctive landforms and investigate some river management strategies.
(Controlled)
Learning outcome 8:
I can demonstrate an understanding of models of urban structure, the causes and
effects of urbanisation, population distribution, change and structure as well as
analyse the causes and consequences of migration. (Controlled)
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Programme descriptors
Table 1 overleaf refers to the qualification levels on the Malta Qualifications Framework (MQF) with
minor modifications to reflect specific geographic descriptors. These are generic statements that
describe the depth and complexity of each MQF level of study and outline the knowledge, skills and
competences required to achieve an award at Level 1, 2 or 3 in Geography. (Level 1 being the lowest
and level 3 the highest).
Knowledge involves the acquisition of basic, factual and theoretical information. Skills involve the
application of the acquired knowledge and understanding at different contexts. Competences
indicate sufficiency of knowledge and skills that enable someone to act in a wide variety of
situations, such as whether one is competent to exercise skills with or without supervision,
autonomy or responsibility.
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MQF Level 1

Basic general geographical knowledge
1. Acquires basic general knowledge related to the
immediate environment and expressed through a variety
of simple tools and context as an entry point to lifelong
learning;
2. Knows and understands the steps needed to complete
simple tasks and activities in familiar environments;
3. Is aware and understands basic tasks and instructions;
4. Understands basic textbooks.

Basic skills required to carry out simple tasks.
1. Can apply basic knowledge and carry out a limited range
of simple tasks;
2. Has basic repetitive communication skills to complete
well defined routine tasks and identifies whether actions
have been accomplished;
3. Follows instructions and be aware of consequences of
basic actions for self and others.

Work Out or Study under Direct Supervision in a Structured
Context.
1. Applies basic knowledge and skills to do simple,
repetitive and familiar tasks;
2. Participates in and takes basic responsibility for the
action of simple tasks;
3. Activities are carried out under guidance and within
simple defined timeframes;
4. Acquires and applies basic key competences at this level.

MQF Level 2

MQF Level 3

Basic factual geographical knowledge Possess good
knowledge of a field of work or study;
1. Is aware and interprets type of information and ideas;
2. Understands facts and procedures in the application of
basic tasks and instructions;
3. Selects and uses relevant knowledge to accomplish
specific actions for self and others.

Basic cognitive and practical skills required to use relevant
information to carry out tasks and to solve routine problems
using simple rules and tools
1. Can demonstrate a range of skills by carrying out a
range of complex tasks relative to Geography;
2. Communicates basic information;
3. Ensures tasks are carried out effectively

Work or study under supervision with some autonomy.
1. Applies factual knowledge and practical skills to do some
structured tasks;
2. Ensures one acts pro-actively;
3. Carries out activities under limited supervision and with
limited responsibility in a quality-controlled context;
4. Acquires and applies basic key competences at this
level.

Table 1 - Programme Descriptors (MQF Levels 1, 2 and 3)
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Knowledge of facts, principles, processes and general
concepts within the geographical context
1. Understands the relevancy of theoretical knowledge and
information;
2. Assesses, evaluates and interprets facts, establishing
basic principles and concepts;
3. Understands facts and procedures in the application of
more complex tasks and instructions;
4. Selects and uses relevant knowledge acquired on one’s
own initiative to accomplish specific actions for self and
others.
1. A range of cognitive and practical skills required to
accomplish tasks and solve problems by selecting and
applying basic methods, tools, materials and information.
2. Demonstrates a range of developed skills to carry out
more than one complex task effectively and in unfamiliar
and unpredictable contexts;
3. Communicates more complex information;
4. Solves basic problems by applying basic methods, tools,
materials and information given in a restricted learning
environment.
Take responsibility for completion of tasks in work or study
and adapt own behaviour to circumstances in solving
problems.
1. Applies knowledge and skills to do some tasks
systematically;
2. Adapts own behaviour to circumstances in solving
problems by participating pro-actively in structured
learning environments;
3. Uses own initiative with established responsibility and
autonomy, but is supervised in quality-controlled
learning environments, normally in a trade
environment;
4. Acquires key competences at this level as a basis for
lifelong learning.

Learning Outcomes and Assessment Criteria
Subject Focus 1:
Mapping Skills
Learning Outcome 1
Controlled

I can apply skills required in using different types of maps including topographical maps at different scales within the context of human
and physical landscapes.
Interpret a variety of maps; basic topographical map skills; scales, measurement of distances - linear distances on topographical maps, non-linear
distances, grid references, direction, shape contours, interpretation of human and physical landscapes; lines of latitude and longitude.

Assessment Criteria (MQF 1)

Assessment Criteria (MQF 2)

Assessment Criteria (MQF 3)

1.1a Use a map key to identify places and other human and
physical features.

1.2a Interpret a variety of maps using symbols and keys.

1.3a Analyse information presented on a variety of different
maps.

1.1b Use simple topographical maps to locate places to give
their four-figure grid reference.

1.2b Locate places on topographical maps using given fourfigure and six-figure grid references.

1.3b Give four-figure and six-figure grid references.

1.1c Use the 8-point compass to follow and give directions.

1.2c Use the 8-point compass to follow and give direction on
topographical maps.

1.3c Use the 16-point compass to follow and give directions
on topographical maps.

1.1d Convert the linear scale on a map into real distance.

1.2d Convert the statement of scale (e.g. 1 cm represents 2
km) into real distance.

1.3d Convert the linear scale and ratio scale (e.g. 1:50 000) on
a map into real distance.

1.1e Measure straight line distance on maps and convert the
distance into real distance using the linear scale.

1.2e Measure straight line distances between places on the
map using the statement of scale.

1.3e Measure linear (straight line) and nonlinear distances on
maps and using digital media and convert these into real
distance.
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1.1f Read the height of land above sea level using contour
lines on simple topographical maps.

1.2f Use contours to identify areas of steep land, gentle slope
and flat land as well as slope direction.

1.3f Calculate height difference between two set points using
contour lines on topographical maps.

1.1g Distinguish rural and urban areas on a topographical
map.

1.2g Identify the main physical and human features on
topographical maps using a map key and contour lines.

1.3g Interpret the physical and human landscape on
topographical maps using a map key and contour lines.

1.1i Distinguish between lines of latitudes and longitudes and
identify the Equator and the Prime/Greenwich Meridian on a
world map.

1.2i Locate on a world map the main lines of latitude and
longitude. Prime/Greenwich Meridian; International Date
Line; Equator; North Pole; South Pole; Tropic of Cancer; Tropic
of Capricorn; Antarctic Circle; Arctic Circle.

1.3i Locate the main lines of latitude and longitude on a world
map using degrees. Prime/Greenwich Meridian [0o];
International Date Line [180o]; Equator [0o]; North Pole
[90oN]; South Pole [90oS]; Tropic of Cancer [23½oN]; Tropic of
Capricorn [23½oS]; Antarctic Circle [66½oS]; Arctic Circle
[66½oN].

1.1j Locate the Northern and Southern Hemispheres on a
map.

1.2j Locate countries on a world map using given longitudes
and latitudes.

1.3j Give the latitude and longitude to locate places and
features on a map or globe.
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Subject Focus 2:
Weather and Climate
Learning Outcome 2:
Coursework and controlled

I can demonstrate an understanding of how to measure and record the weather, explore characteristics of different weather systems
and their effect on the environment.
Difference between weather and climate; recording and interpreting the main weather elements; microclimate; construction and interpretation of climate
graphs; calculating the mean annual range of temperature and total annual rainfall; types of rainfall – relief, convectional, frontal; factors affecting
temperature; depressions and anticyclones; formation and effects of tropical storms.

Assessment Criteria (MQF 1)

Assessment Criteria (MQF 2)

Assessment Criteria (MQF 3)

2.1a Identify and measure the main weather elements.
Temperature; rainfall; wind direction; speed.

2.2a Define the main weather elements.

2.3a Differentiate between weather and climate supported by
relevant examples.

2.1b Recognise instrument(s) to measure the elements of the
weather. Thermometer; rain gauge; wind vane; anemometer;
maximum and minimum thermometers.

2.2b Identify the best location for the placement of weather
instruments to provide valid results. The Stevenson screen
and its main characteristics; thermometer; rain gauge; wind
vane; anemometer; maximum and minimum thermometers.

2.3b Investigate the factors influencing the microclimate of a
place or area within school premises. Aspect; shelter;
buildings; surface.

2.1c Interpret an online weather report and/or forecast.

2.2c Use simple weather-related terminology to write a short
weather report for a given day.

2.3c Use secondary data to write a report which includes
mean daily temperature and daily range of temperature.

2.1d Plot separate rainfall and temperature graphs on a grid
with given axis and data.

2.2d Construct separate temperature (line) and rainfall (bar)
graphs with given data.

2.3d Construct climate graphs of different regions around the
world with given data.

2.1e Identify the hottest, coldest, driest and wettest months
on temperature and rainfall graphs.

2.2e Interpret separate temperature (line) and rainfall (bar)
graphs.

2.3e Interpret climate graphs of different regions to calculate
the mean annual range of temperature and total annual
rainfall.

2.1f Describe the water cycle and types of rainfall by labelling
diagrams. Convectional; frontal; relief.

2.2f Describe the formation of types of rainfall with the help
of diagrams. Convectional; frontal; relief.

2.3f Explain how the water cycle contributes to the formation
of rainfall.
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2.1g Describe in brief (possibly with help of a diagram) factors
influencing temperature. Latitude and altitude (height of
land).

2.2g Describe (possibly with help of a diagram) factors
influencing temperature. Latitude, distance from the sea,
altitude and prevailing winds.

2.3g Explain (possibly with help of a diagram) factors
influencing temperature Latitude, distance from the sea,
altitude, prevailing winds and ocean currents.

2.1h Interpret pictorial weather maps to describe the
weather conditions in different parts of the world.

2.2h Recognise an area of high pressure and low pressure on
a satellite image.

2.3h Recognise a depression (warm front, warm sector and
cold front) and an anticyclone on a weather chart.

2.1i Recognise the weather associated with pressure systems.
High pressure systems; low pressure systems.

2.2i Describe in brief the weather associated with pressure
systems. High pressure systems; low pressure systems.

2.3i Explain the typical weather associated with a depression
(warm front, warm sector and cold front) and the typical
weather associated with an anticyclone during the summer
and winter seasons.

2.1j Describe in brief the weather associated with a tropical
storm and list some of its effects on people.

2.2j Describe the global distribution and type of weather
associated with tropical storms and their effects on people
and the environment.

2.3j Explain the causes and impact of a tropical storm on
people and/or the environment. Case Study

.
.
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Subject Focus 4:

River Landforms
Learning Outcome 4:
Controlled

I can demonstrate an understanding of river processes resulting in the formation of distinctive landforms and investigate some river
management strategies.
Features of a drainage basin; processes by which a river transports its load; processes of river erosion; river landforms in upper course; river landforms in the
middle course; landforms in the lower course; human activities in rivers and their valleys; causes and impacts of flooding; flood control schemes in developed
and developing countries

Assessment Criteria (MQF 1)

Assessment Criteria (MQF 2)

4.1a Define the main characteristics of a river basin.

4.2a Identify the main characteristics of a drainage basin.

Source; tributary; river channel; river estuary.

Watershed; main river; source; tributary; confluence.

Assessment Criteria (MQF 3)
4.3a Describe the characteristics of a river drainage basin
system and river estuary.
Watershed; main river; source; tributary; confluence; river
estuary.

4.1b Recognise the main processes of erosion, transportation
and deposition taking place in the upper, middle and lower
river sections.

4.2b Distinguish between processes of river erosion and
transportation.

4.1c Recognise river landforms found in the upper course.

4.2c Define river landforms found in the upper course.

Steep-sided V-shaped valleys; waterfalls; gorges.

Steep-sided V-shaped valleys; interlocking spurs; waterfalls;
gorges.

4.1d Recognise landforms found in the middle course of a
river.
Meanders; ox-bow lakes.
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4.3b Describe the processes by which a river transports its
load and erodes its channel.
Hydraulic action; abrasion; attrition and corrosion; traction;
saltation; suspension; solution.

4.2d Define landforms found in the middle course of a river.
Meanders (including slip-off slope); river cliff; and ox-bow
lakes.
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4.3c Explain the formation of different river landforms found
in an upper course of a river.
Steep-sided V-shaped valleys; interlocking spurs; waterfalls;
gorges.
4.3d Explain the formation of river landforms found in the
middle course of the river: meanders (including slip-off
slope); river cliff; ox-bow lakes.

4.1e Recognise landforms found in the lower course of the
river.

4.2e Define landforms found in the lower course of the river.
Floodplains; levees; deltas.

Floodplains; levees; deltas.

4.3e Explain the formation of landforms found in the lower
course of the river.
Floodplains; levees; deltas.

4.1f List important land uses along a river.
Farming; reservoirs; HEP; settlement; transport; industry;
recreation.

4.1g Distinguish between physical and human causes of
flooding.

4.2f Describe human activities found alongside a river valley
or basin.

4.3f Describe the positive and negative impacts of human
activities along a river. Case Study.

Irrigation; farming; fishing; dams for the production of HEP;
leisure and tourism; transport.
4.2g Describe the most common physical and human causes
of flooding.

4.3g Discuss the relationship of flooding to physical landscape
attributes and human interference on the natural
environment.
Steep gradients; low lying areas; rock permeability; heavy
rainfall; thawing of snow; silting of river beds; deforestation;
population increase; rapid surface runoff due to urbanisation.

4.1h Identify positive and negative impacts of river flooding.

4.2h Describe a river flooding event and its impacts on people
and the environment.

4.3h Compare the impacts of flooding through case studies
from developed and developing countries.

4.1i Identify ways by which river flooding can be controlled.

4.2i Describe some river flooding control methods employed
in developed and developing countries.

4.3i Compare flood control schemes through case studies
from developed and developing countries.

Dams; diversion walls; afforestation.
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Subject Focus 8:

Settlement, Population and
Migration
Learning Outcome 8:
Controlled

I can demonstrate an understanding of models of urban structure, the causes and effects of urbanisation, population
distribution, change and structure as well as analyse the causes and consequences of migration.
Types and functions of settlements; settlement patterns; urbanisation; sustainable cities; distribution of population; density of population; global
population growth; population pyramids; migration and integration.

Assessment Criteria (MQF 1)

Assessment Criteria (MQF 2)

Assessment Criteria (MQF 3)

8.1a Recognise rural and urban settlements.

8.2a Classify different settlements in a hierarchy according to
their population size.
Conurbation; capital city; city; town; village; hamlet; isolated
buildings.

8.3a Compare different types of rural settlements and urban
settlements in terms of services offered.

8.2b Recognise the functions of settlements.

8.3b Discuss how the function and/or functions of
settlements changes over time.

8.1b Identify the main economic activity of settlements.

Residential; fishing; agricultural; industrial, port, commercial;
administrative; tourist resort.
8.1c Distinguish between settlement patterns. Dispersed;
linear; nucleated.

8.2c Distinguish between settlement patterns and factors
influencing this development.

Megalopolis; conurbation; capital city; city; town; village;
hamlet; isolated buildings.

Residential; fishing; agricultural; industrial, port, commercial;
administrative; tourist resort.
8.3c Discuss, using visual aids, the factors influencing the
changing settlement patterns over time.

Dispersed; linear; nucleated.
8.1d Recognise the main land use zones in a city.

8.2d Describe the key characteristics of urban zones.

Central Business District (CBD); residential; industrial.

Central Business District (CBD); residential; industrial; ruralurban fringe.

8.1e Identify push and pull factors to explain the rapid growth
of cities.

8.2e Describe the causes of urbanisation listing push and pull
factors of urban areas and push and pull factors of rural areas.

8.3e Discuss, using a case study the causes and effects of
urbanisation and deurbanization (including gentrification).

8.1f Identify problems faced by urban areas due to rapid
urban growth.

8.2f List problems common to most cities as a result of rapid
urban growth. Developed; developing.

8.3f Discuss the problems associated with urbanisation in
developed and developing countries.
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8.3d Discuss, using a case study, ways of promoting
sustainable land use though urban regeneration.

8.1g List measures to reduce traffic congestion and improve
air quality in an urban area.

8.2g Describe measures to reduce traffic congestion and
improve air quality in urban areas.

8.3g Describe initiatives in one leading eco/sustainable city
taken to offset urbanisation problems.
(E.g. Curitiba Brazil, Adelaide Australia).

8.1h Define population distribution and density.

8.2h Calculate population density.

8.3h Explain the physical, economic and/or human factors
influencing patterns of population distribution in a country.

8.1i Name areas with a high and low population density.

8.2i Identify places with sparse or dense population using
choropleth maps.

8.3i Discuss factors which effect the global population
distribution.

8.1j Name the factors influencing population change.

8.2j Define terms related to population change.

Birth rate; death rate; migration.

Birth rate; death rate; migration; natural increase.

8.3j Interpret population graphs to showing global population
change.

8.1k Calculate the natural increase in the population of a
given country.

8.2k Describe the factors that influence changes in birth rate
and death rate.

8.3k Discuss measures how countries can use birth rate and
death rate data.
Pension schemes; family-friendly incentives; geriatric care.

8.1l Label the elements of a population pyramid. Gender; agegroups.

8.2l Interpret a population pyramid graph.

8.1m Define life expectancy.

8.2m Identify reasons resulting in a longer life expectancy.

8.3m Discuss measures to increase birth rate as a means to
counteract longer life expectancy.

8.1n Define ageing population.

8.2n Identify the challenges of an ageing population.

8.3n Describe the measures taken to address problems
arising from an aging population.

8.1o Differentiate between voluntary and forced migration.

8.2o List examples of voluntary and forced migration.

8.3o Discuss push and pull factors of global migration.

8.1p List problems faced by migrants.

8.2p Describe issues related to migration in receiving
countries and the country of origin.

8.3p Analyse a case study in migration to discuss causes and
effects on the receiving country and on the country of origin.

8.1q List effects that migration has on the receiving country.

8.2q Describe measures to address migrant integration.

8.3q Discuss migrant integration with use of a case study

Economically active; economically inactive; developing
country; developed country.

Table 2 - Learning Outcomes and Assessment Criteria
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8.3l Discuss population pyramids including differences
between developed and developing countries.

Scheme of assessment
The examination consists of:

Continuous Assessment: 40% of the global mark set during the scholastic year assessing students
through different modes of assessment.

Controlled assessment: 60% of the global mark comprising of a one and a half hour written exam
set at the end of the scholastic year.

Continuous Assessment (40% of the global mark)
Teachers are encouraged to assess learners through different modes of assessment, including map
reading exercises, presentations, quizzes, oral and written questions, games, discussions, research
work from Internet and books, labelling and sketching of diagrams, experiments, commenting on
videos, analysis of newspaper articles, reporting on site visits, active participation in a co-curricular
project, data-response tasks, tests, resource-based questions etc. Written tests should not be the
only or main format of school-based assessment and should not be used more frequently than any
other assessment tool. Using various modes of assessment is a fair way to demonstrate the
achievement of outcomes by the different learners with different skills and competencies. Teachers
know their class best and can therefore take the final decision on the number and type of tasks to be
conducted within the context of their class, while ensuring that the mark is given in a professional
manner, according to good assessment practice. Continuous assessment tasks should be a natural
part of the lesson and integrated into the teaching and learning activities carried out in class. While
they should be an opportunity for learners to show that they have achieved the desired learning
outcomes, tasks should not be a series of standalone activities with the sole aim of ticking broad
learning outcomes.

As part of continuous assessment, students need to present one coursework assignment (based on
Learning Outcome 2) which can take the form of any one of the following:

(i)

Presentation (oral and written);

(ii)

Case Study Investigation Report;

(iii)

Site Visit Report.

This coursework assignment evaluates skills that cannot be assessed by a controlled examination. It
is recommended that a significant proportion of the coursework will be done in class under direct
teacher supervision. This assignment will be set and marked by the teacher. This coursework
assignment needs to be graded to cater for students working in level 1, 2 and 3. An assignment at
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MQF level 1, 2 and 3 must contain approximately 30% of the assessment criteria at each levels 1 and
2, and 40% of the criteria at level 3. Coursework assignments can also be graded for students
working at Level 1 and 2 only. Such assignments at MQF level 1 and 2 must contain approximately
40% of the assessment criteria at level 1 and 60% of the criteria at level 2.

Schools may be asked to present coursework assignments accompanied by the assessment criteria
for moderation purposes. Teachers can opt for other modes of assessment besides those listed
above but they need written approval by the Education Officer and MATSEC.
This practical coursework assignment is marked out of 100 according to the marking scheme
provided in this syllabus and will carry 10% of the final SEC mark.

Controlled Assessment (60% of the global mark)
Written Examination (100 marks; 1½ hours)
The controlled component of the assessment will consist of a paper of one and a half hour duration
carrying 60% of the global mark and set by the Directorate for Learning and Assessment
Programmes. The paper will be set in English and will cover all the learning outcomes of the Year 9
programme. Candidates will be required to answer all questions. The use of non-programmable
calculators, geometrical instruments and pencil colours are permitted during the examination. When
questions on topographical maps are set, conventional map symbols will be provided.
The written paper will consist of a number of questions covering assessment criteria from the
syllabus in ratio Level 1 - 30%; Level 2 - 30%; Level 3 - 40%. Questions will be varied and will include
objective (multiple choice questions, completion, true/false, cloze, matching etc.); structured,
requiring short responses; resource-based, involving data response and problem solving as well as
free response writing. The questions set will assess the students’ understanding and application of
the main geographical concepts and knowledge of the whole programme and the acquisition of
basic geographical skills such as reading and interpretation of topographical maps, analysis and
interpretation of data and photographs, drawing and labelling of diagrams, interpretation of
weather maps and satellite images. All questions are compulsory and need to be answered in the
space provided in the exam booklet.
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Assessment structure
GEOGRAPHY OPTION – ASSESSMENT STRUCTURE
YEAR 9
CONTINUOUS

CONTROLLED ASSESSMENT

ASSESSMENT

(WRITTEN EXAMINATION)

40% of the global mark

60% of the global mark

This will consist of various tasks carried out as
classwork and homework carried out throughout
the year.

+
ONE coursework assignment compiled by the
student over the course of the scholastic year.
This task may be selected from Learning Outcome
2 using one of the following assessment modes:
•

presentation (oral and written)

•

case study investigation report

•

site visit report

Coursework assignment needs to be graded to cater
for students working:

An end of year written examination of 1½
hour duration set by DLAP and marked by
the teacher. Papers will be set in English.
All questions are compulsory and need to be
answered in the space provided in the exam
paper.
The paper will consist of a number of
questions covering assessment criteria from
the syllabus in ratio Level 1- 30%; Level 2 30%; Level 3 - 40%.
Questions set will assess the assessment
criteria of this syllabus.

• in level 1, 2 and 3 with a ratio Level 1 - 30%,
Level 2 - 30% and Level 3 - 40%,
• in level 1 and 2 only with a ratio Level 1 - 40%
Level 2 - 60%.
Learning Outcome 2: I can demonstrate an
understanding of how to measure and record the
weather, explore characteristics of different
weather systems and their effect on the
environment.

Table 3 – Assessment structure
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Presentation of Coursework
Coursework assignments may be presented in any one of the following formats. Each mode of
assessment is explained below indicating clearly what is expected and how the final product is to be
presented.
Presentation
100 marks
internally-assessed
externally-moderated

A presentation must contain student responses to a focused task from a selected
learning outcome. Students must present their work and findings in a presentation that
includes spoken and written explanations in response to the inquiry question set by the
teacher. Students may use a visual presentation software to present their ideas with
images, animation and sound. Besides texts, presentations must contain visual aids in the
form of images, graphs, thematic maps and diagrams. However, students may present
their work by other modes, such as charts, artefacts, models or any other method.
Students are expected also to construct a simple exposition reasoned argument based on
theme being investigated. They will be expected to communicate their findings in a clear
and coherent form. Learners will be credited for accurate use of geographical vocabulary
and logical structure of their work.
Length of the presentation is between 5 to 6 minutes.
Marks will be assigned on:
•
•
•
•
•
•

Structure, presentation and referencing (10%)
Research question of the presentation (10%)
Data collection and data presentation (20%)
Discussion and analysis (20%)
Recommendations and/or conclusions (20%)
Oral presentation (incl. use of resources/tools) (20%)

Students should be able to:
•
•
•
•
•

•

Critically navigate between online sources and select information effectively;
Present findings graphically using a range of techniques such as sketch maps and
graphs; and in writing by using ICT;
Communicate through a variety of digital devices and applications;
Quote other people's work and to integrate new information into an existing body
of knowledge;
Use language to present their thinking logically and clearly and can talk to engage
an audience; and
Use spoken language to share ideas in a collaborative way, appreciating the social
elements of conversation such as waiting for their turn and listening to what
others have to say.

Presentation
suggestions

Investigate the main weather elements and present your findings in a multimodal
presentation that includes spoken and written explanation. The presentation may
investigate any one or more of the following:

(Learning Outcome 2)

•
•
•
•

description of the main weather instruments and the best place to locate each
instrument to provide valid results;
characteristics of the Stevenson screen;
plotting and interpretation of climate graphs of different regions of the world;
description of how latitude, distance from the sea, altitude and prevailing winds
affect temperatures.

Table 4 – Presentation (oral and written)
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Case Study Investigation Report
A case-study report must consist of a detailed study of a geographical phenomenon in a
selected place. A case study investigation should consist of a piece of extended writing to
assess students’ understanding of geographical concepts and skills as they apply to one or
more assessment criteria from a specific learning outcome.
Students are required to use secondary sources and select relevant and accurate
information and data to investigate the geographical process and spatial location of the
area under study. Preferably, case study examples should be recent, selecting events that
students remember or that have occurred within their lifetime. Students are to illustrate
their work with captioned images, maps, annotated diagrams and other relevant data.
Findings can be presented in a range of texts, such as illustrated essays, brochures, flyers,
letters and newspaper articles etc. Each research ought to include bibliographical
references to sources consulted (e.g. books, articles and websites).
Teachers should provide clear guidelines by specifying the question or the hypothesis to be
studied, suggesting possible sites and resources, and how to analyse and present data. The
use of Information technology in research and presentation is highly recommended.

100 marks
internally-assessed
externally-moderated

Word count is between 400 to 600 words.
Marks will be assigned for:
•
•
•
•
•
•

Structure, presentation and referencing (10%)
Research question of the case study (10%)
Data collection (20%)
Knowledge and understanding (20%)
Discussion and/or analysis (20%)
Conclusion and/or recommendations (20%)

Students should be able to:
•

Use secondary sources of evidence such as statistical data, newspaper extracts and
brochures, independently, to find out about geographical global trends and their
worldwide impact;
Use aerial photos, maps, the internet, interactive maps and software to locate
various key physical and human features of Malta, the Mediterranean, Europe and
the wider world;
Select, use and combine information from a range of sources;
Present findings graphically using a range of techniques such as sketch maps and
graphs; and in writing by using ICT;
Report and comment on current events to show my understanding of geographical
interactions in the real world; and
Edit and improve content that they had already created or that others have created,
respecting and acknowledging the rights of the original author

•
•
•
•

•
•
Case Study
suggestions
(Learning Outcome 2)

Investigate one tropical storm caused by extreme weather conditions. The research may
include the following:
•
•
•
•

Location and origin of the course taken by tropical storm;
conditions leading to the formation of the tropical storm;
structure and characteristics of the storm;
the destructive effects of the tropical storm on the population, building and
property, places and the economy in general;
•
the responses; and
•
how monitoring, prediction, protection and planning can reduce loss of life.
Examples of tropical storms include: Andrew (1992), Opal (1995), Katrina (2005), Wilma
(2005), Ike (2008), Sandy (2012), Arthur (2014), Irma (2017), Harvey (2017), Hagibis (2019)

Table 5 – Case study Investigation report
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Site visit Report
Reports must be compiled by individual candidates and based on experience gained
during the visit organised by the school. The visit should be directly related to one of the
outcomes as indicated in this learning programme. The report should be supplemented
with a map clearly indicating the site, photographs taken by the students themselves,
and when appropriate accompanied with statistics, graphs, sketches and diagrams.

100 marks
internally-assessed
externally-moderated

Planning is the key to hosting a successful site visit. Teachers need to discuss the purpose
of the site visit with their students and how this relates to the learning programme. The
teacher needs also to discuss effective questioning techniques to be used while on site to
gather information during the visit. Teachers have the task of adding a geographical
dimension to the visit. This is because very often explanations are delivered by
professional staff which may be too difficult for students to grasp. It is recommended
that teachers visit and interview a member of the senior management before the visit to
prepare related worksheets to be completed by students during the visit.
Word count is of 400 to 600 words.
Marks will be assigned for:
•
•
•
•
•
•

Structure, presentation and referencing (10%)
Aim of visit (10%)
Methodology and preparatory docs (20%)
Data collection (desk & site) and data presentation (20%)
Discussion and analysis (20%)
Recommendations and/or conclusions (20%)

Students should be able to:
•
•
•

•
•
•

Study and report on a physical and/or human geographical issue in a particular
locality;
Select, use and combine information from a range of sources;
Use aerial photos, maps, the internet, interactive maps and software to locate
various key physical and human features of Malta, the Mediterranean, Europe
and the wider world;
Present and communicate findings, information and ideas using appropriate
terminology with the help of maps, visual images and a range of graphical
techniques and ICT;
Quote other people's work and to integrate new information into an existing
body of knowledge; and
Reach and communicate conclusions that are consistent with the evidence.

Site visit to Meteorological Office to explore how weather data is collected and
forecasted. Candidates need to:

Site visit
suggestions

•
(Learning Outcome 2)

•
•
•
•
•
•

Describe how weather data from satellite images, radar, remote sensors and
weather stations all over the world is collected;
Describe how the meteorologist analyses and presents the information to
customers in the form of weather news, briefings and maps;
Locate the site on an appropriate map;
Take photographs that depict different parts, sections aspects of the site;
Work out on site any worksheets provided by the teacher during the visit;
Research additional information from books and the Internet about the site;
and
Present a hard copy of material produced during and as a follow-up of the site
visit, bound or gathered together in a file.

Table 6 – Site visit report
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Marking Criteria: Coursework
For the coursework assignments, teachers must mark the finished product in accordance with the
criteria set out in the mark scheme which allocates marks out of a total of 100. By using the criteria
indicated, teachers can first identify the level of achievement (Level 1 – 3) for each assessment
criterion and then decide on the marks which best fit for the work presented.
This assessment criteria should be discussed with the students prior to any school-based
assignment. A copy of the assessment criteria with the marks awarded by the teacher must be
inserted in each assignment and be available during the moderation exercise.

PRESENTATION (Oral and Written)
Structure, presentation and referencing
Research question of the presentation
Data collection and data presentation
Discussion and analysis
Recommendations and/or conclusions
Oral presentation (incl. use or resources / tools)
TOTAL

MQF 1
3
3
6
6
6
6

MQF 2
6
6
12
12
12
12

MQF 3
10
10
20
20
20
20

30

60

100

Structure, presentation and referencing
1-3 marks
4-6 marks
The presentation is poorly
The presentation is structured,
structured or where there is a
generally organized and can be
recognizable structure there is followed. Lacks clarity,
minimal focus on the
coherence and relevant
aim/hypothesis. The necessary illustrations. The necessary
terminology is lacking. Very
terminology is lacking.
poor referencing and
Adequate referencing and
bibliography.
bibliography but contains
errors, omissions or
inaccuracies.

7-10 marks
The presentation is well
structured, focused and
effectively organized. It is
clear, coherent and supported
with illustrations where
appropriate. Correct use of
terminology throughout the
report. Adequate referencing
and bibliography.

Research question of the presentation
1-3 marks
4-6 marks
The research question is
The research question is
implied but not explicitly
clearly identified.
identified.

7-10 marks
The research question is
clearly and explicitly identified.
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Data collection and data presentation
1-6 marks
7-12 marks
Data is collected from primary Data is collected from a limited
and secondary sources that
range of relevant primary and
are not relevant to the
secondary sources. Some
research question. Relevant
collected data is not presented
data is missing or collected
clearly or is not relevant to the
data is not relevant to the
research question. The
research question. The report
presentation includes
does not include any
illustrations that may be
illustrations or includes
poorly labelled, not captioned,
illustrations that are not
unclear or are not relevant to
labelled, not captioned,
the research question.
unclear or are not relevant to
the research question.
Discussion and analysis
1-6 marks
Short and limited discussion of
the research question. No data
is used to inform and support
analysis.

7-12 marks
Limited but logical discussion
of the research question.
Collected data is used, in a
limited way, to inform and
support analysis.

Recommendations and/or conclusions
1-6 marks
7-12 marks
The conclusion lacks relevance The conclusion partially
to the research question.
answers the research
Collected data is not used to
question. Limited use of
support the conclusions
collected data to support the
reached. Recommendations
conclusions reached. Not all
are not offered, lack relevance recommendations are relevant
or are not based on collected
or based on the collected data.
data.
Oral presentation (incl. use or resources / tools)
1-6 marks
7-12 marks
The presentation is mostly
The presentation is mostly
unclear and does not follow a
clear and sequential. The
logical sequence. There are
candidate uses some relevant
very few or no relevant visual
visual aids to support the
aids to support the
presentation. The correct and
presentation. Very limited use appropriate terminology is
of the correct terminology.
used sporadically.
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13-20 marks
Data is collected from relevant
primary and/or secondary
sources. Collected data is
presented clearly and is
relevant to the research
question. The presentation
includes well-labelled,
captioned and clear
illustrations that are relevant
to the research question.

13-20 marks
Well-developed and
comprehensive discussion of
the research question.
Collected data is used to
inform and support analysis.

13-20 marks
The conclusion answers the
research question. The
collected data is used to
support the conclusions
reached. Recommendations
are relevant and based on the
collected data.

13-20 marks
The presentation is clear and
sequential. The candidate uses
relevant visual aids to support
the presentation. The correct
and appropriate terminology is
used throughout. The
presentation is highly
engaging.
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CASE STUDY REPORT
Structure, presentation and referencing
Research question of the case study
Data collection
Knowledge and understanding
Discussion and/or analysis
Conclusion and/or recommendations
TOTAL
Structure, presentation and referencing
1-3 marks
4-6 marks
The report is poorly structured The report is structured,
or where there is a
generally organized and can be
recognizable structure there is followed. Lacks clarity,
minimal focus on the
coherence and relevant
aim/hypothesis. The necessary illustrations. The necessary
terminology is lacking. Very
terminology is lacking.
poor referencing and
Adequate referencing and
bibliography.
bibliography but contain
errors, omissions or
inaccuracies.
Research question of the case study
1-3 marks
4-6 marks
The research question is not
The research question is
explicitly identified
implied but not clearly
identified.
Data collection and data presentation
1-6 marks
7-12 marks
Data is collected from primary Data is collected from a limited
and secondary sources that
range of relevant primary and
are not relevant to the
secondary sources. Some
research question. Relevant
collected data is not presented
data is missing or collected
clearly or is not relevant to the
data is not relevant to the
research question. The report
research question. The report
includes illustrations that are
does not include any
poorly labelled, not captioned,
illustrations or includes
unclear or not relevant to the
illustrations that are not
aim of the research question.
labelled, not captioned,
unclear or are not relevant to
the research question.
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MQF 1 MQF 2 MQF 3
3
6
10
3
6
10
6
12
20
6
12
20
6
12
20
6
12
20
30
60
100

7-10 marks
The report is well structured,
focused and effectively
organized. It is clear, coherent
and supported with
illustrations where
appropriate. Correct use of
terminology. Adequate
referencing and bibliography.

7-10 marks
The research question is
clearly and explicitly identified.

13-20 marks
Data is collected from relevant
primary and/or secondary
sources. Collected data is
presented clearly and is
relevant to the research
question. The report includes
well-labelled, captioned and
clear illustrations that are
relevant to the research
question.
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Knowledge and understanding
1-6 marks
There is some knowledge and
understanding of the issues
and topics related to the case
study. Explanations on the
issues raised are superficial or
limited.

Discussion and analysis
1-6 marks
Short and limited discussion of
the chosen case study. No
data is used to inform or
support analysis.

7-12 marks
Knowledge of the issues and
topics related to the case
study is mostly correct and
pertinent. There is a
satisfactory explanation of the
issues raised, although some
errors are evident.

13-20 marks
The work contains relevant,
accurate and detailed
knowledge of the issues and
topics related to the case
study. There is a welldeveloped explanation of the
issues raised.

7-12 marks
Limited but logical discussion
on the chosen case study.
Collected data is used, in a
limited way, to inform and
support analysis.

13-20 marks
Well-developed and
comprehensive discussion on
the chosen case study. Data is
used to inform and support
analysis.

Recommendations and/or conclusions
1-6 marks
7-12 marks
The conclusion lacks relevance The conclusion partially
to the research question.
answers the research
Collected data is not used to
question. Limited use of
support the conclusions
collected data to support the
reached. Recommendations
conclusions reached. Not all
are not offered, lack relevance recommendations are relevant
or are not based on collected
or based on the collected data.
data.
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13-20 marks
The conclusion answers the
research question. The
collected data is used to
support the conclusions
reached. Recommendations
are relevant and based on the
collected data.
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SITE VISIT
Structure, presentation and referencing
Aim of visit
Methodology
Data collection (desk & site) and data presentation
Discussion and analysis
Recommendations and/or conclusions
TOTAL
Structure, presentation and referencing
1-3 marks
4-6 marks
The report is poorly structured The report is structured,
or where there is a
generally organized and can be
recognizable structure there is followed. Lacks clarity,
minimal focus on the
coherence and relevant
aim/hypothesis. The necessary illustrations. The necessary
terminology is lacking. Very
terminology is lacking.
poor referencing and
Adequate referencing and
bibliography.
bibliography but contains
errors, omissions or
inaccuracies.

MQF 1
3
3
6
6
6
6
30

MQF 2
6
6
12
12
12
12
60

MQF 3
10
10
20
20
20
20
100

7-10 marks
The report is well structured,
focused and effectively
organized. It is clear, coherent
and supported with
illustrations where
appropriate. Correct use of
terminology throughout the
report. Adequate referencing
and bibliography.

Aim of site visit
1-3 marks
The aim of the visit is not
explicitly identified.

4-6 marks
The aim of the visit is implied
but not clearly identified.

7-10 marks
The aim of the visit is clearly
and explicitly identified.

Methodology
1-6 marks
The method of the
investigation is presented but
is not related to the aim of the
visit.

7-12 marks
The method of the
investigation is briefly
described and related to the
aim of the visit.

13-20 marks
The method of the
investigation is described in
detail and is relevant to the
aim of the visit.

Data collection and data presentation
1-6 marks
7-12 marks
Data is collected from primary Data is collected from a limited
and secondary sources that
range of relevant primary and
are not relevant to the aim of
secondary sources. Some
the visit. Relevant data is
collected data is not presented
missing or collected data is not clearly or is not relevant to the
relevant to the aim of the visit. aim of the visit. The report
The report does not include
includes illustrations that are
any illustrations or includes
poorly labelled, poorly
illustrations that are not
captioned, unclear or are not
labelled, not captioned,
relevant to the aim of the visit.
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13-20 marks
Data is collected from relevant
primary and/or secondary
sources. Collected data is
presented clearly and is
relevant to the aim of the visit.
The report includes welllabelled, captioned and clear
illustrations that are relevant
to the aim of the visit.
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unclear or are not relevant to
the aim of the visit.
Discussion and analysis
1-6 marks
Analysis of the information
and data collected is mostly
lacking. The content is mostly
descriptive.

7-12 marks
There are some elements of
analysis of the data collected
but it lacks development. The
data is used, in a limited way,
to inform and support analysis.

Recommendations and/or conclusions
1-6 marks
7-12 marks
The conclusion lacks relevance The conclusion partially
to the aim of the visit.
addresses the aim of the visit.
Collected data is not used to
Limited use of collected data
support the conclusions
to support the conclusions
reached. Recommendations
reached. Not all
are not offered, lack relevance recommendations are relevant
or are not based on collected
or based on the collected data.
data.
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13-20 marks
The collected data is analysed
in detail. The data is used to
inform and support analysis.

13-20 marks
The conclusion addresses the
aim of the site visit. The
collected data is used to
support the conclusions
reached. Recommendations
are relevant and based on the
collected data.
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Model Coursework Assignment 1

Year 9

Coursework Assignment
Level 1 – 2 – 3

Geography Option
Case-Study Investigation Report (400 – 600 words)
Title: Tropical Storms
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In this coursework you are going to do some research on the causes, location and effects of
tropical storms.
Research Question:
This case study investigation aims to illustrate:
•
•
•
•

the weather associated with a tropical storm;
the global distribution of tropical storms;
the causes of a tropical storm;
the impact on people and the environment.

1. (a) What is a tropical storm?
(b) Describe the weather associated with a tropical storm. Level 1
(c) Include captioned pictures to show the weather associated with a tropical storm.
Level 1
2. Include a satellite photo showing a tropical storm. Level 1
3. (a) Include a map of the world showing where tropical storms occur. The map should
include the Tropic of Cancer and Capricorn, some oceans, seas and places affected by
tropical storms. Level 2
(b) With the help the map describe the distribution of tropical storms as shown on the
map. Level 3
4.

Investigate one tropical storm that caused extensive damage and destruction along its
path.
(a) Name the tropical storm.
(b) Find a map showing the path taken by this tropical storm.
(c) Draw an arrow to show the path taken by this tropical storm.
(d) Mark and name the countries/states affected by this tropical storm.
(e) Over which ocean did this tropical storm form?
(f) Describe the weather brought about by this tropical storm.
(g) Find pictures of the effects caused by this tropical storm on people and the
environment.
(h) Next to each picture write a caption to describe the destruction caused.
(i) Explain the causes of this tropical storm.
(j) Explain the impacts of this tropical storm on people and the environment.
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Conclusion:
5. How can people living in areas prone to tropical storms prepare themselves to
reduce the impact of these natural hazards?

Bibliography:
6. Include a bibliography using the following format
i.

for websites:

National Weather Service. 2020. What to Do Before the Tropical Storm or Hurricane.
[ONLINE] Available at: https://www.weather.gov/safety/hurricane-plan. [Accessed 3 March
2020]
You can use this site to generate references for websites:
https://www.harvardgenerator.com/references/website

ii.

for books include

Surname, first letter of the name of the author. (date of publication) Title of the book.
Publisher.
Example:
Kostingen, T. (2014). Extreme Weather. National Geographic.
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Model Coursework Assignment 2

Year 9

Coursework Assignment
Level 1 – 2 – 3

Geography Option
Presentation (5 to 6 minutes)
Title: Factors affecting temperature
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In this coursework assignment you are going to prepare a 5 to 6 minute presentation on the
factors influencing the temperature of a place.

Slide 1 – Title and name of school
Slide 2 - Research question accompanied by an image
In this presentation I am going to investigate and explain the factors influencing the
temperature of a place.
Slide 3
List the five factors that influence the temperature of a place.
Slide 4 - 5
Include a diagram/map that shows the hottest and coldest latitudes and another diagram to
show how the sun’s rays reach different latitudes (directly overhead on the Equator and at
an angle at the Poles).
Describe in brief the effect of latitude on temperature. Use these questions as a guide:
Which is the hottest latitude?
Which is the coldest latitude?
How do sun’s rays reach the Equator?
How do sun’s rays reach the Poles?
Explain how the fact that the sun’s rays reach the Earth surface at different angles effect the
temperature.
Explain how the fact that the sun’s rays have to pass through different air thickness can
affect temperature at the Equator and the Poles.
Slide 6 – 7
Include a diagram that shows how temperature decreases with altitude.
Describe in brief the effect of altitude on temperature. Use these questions as a guide:
What happens to the temperature as you go upland?
Explain why temperature decreases as you go upland.

Slide 8 - 9
Include a diagram that shows how temperature varies in cities close to the coast or inland.
Use these questions as a guide:
Which place has the highest temperature in summer – on the coast or inland?
Which place has the highest temperature in winter – on the coast or inland?
Explain why temperature varies with distance from the sea.
Slide 10 – 11
Include a map of the Mediterranean region that shows the prevailing winds. Mark the winds
coming from over Europe in blue and those coming from over Africa in red.
Describe how prevailing winds bring cold or warm temperatures over the Maltese Islands.
Explain why prevailing winds bring cold or warm temperatures over the Maltese Islands.
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Slide 12 -13
Include a map showing warm and cold ocean currents. Mark some warm ocean currents in
red and cold ocean currents in blue.
Explain how ocean currents effect temperature of coastal areas.
Slide 14 – Conclusion
Do you think that there is only one factor that influences the temperature of a particular
place? Discuss by giving reasons for your answer.

Slide 15 - Bibliography:
Include a bibliography using the following format
i.

for websites:

National Weather Service. 2020. What to Do Before the Tropical Storm or Hurricane.
[ONLINE] Available at: https://www.weather.gov/safety/hurricane-plan. [Accessed 3 March
2020]
You can use this site to generate references for websites:
https://www.harvardgenerator.com/references/website
ii.

for books include

Surname, first letter of the name of the author. (date of publication) Title of the book.
Publisher.
Example:
Kostingen, T. (2014). Extreme Weather. National Geographic.

Reporting to Parents/guardians
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A digital reporting system will be used to report the progress of students to parents/guardians. List
of students in each class and learning outcomes to be covered in that particular year will be made
available on the digital platform.
The ticking of broad learning outcomes according to the achievement of the students for work
conducted in class, at home or a combination of both, will provide students and parents with more
information about the progress achieved during the scholastic year. It is expected that this
information will support further learning and raise the engagement and achievement levels of the
students. Evidence for written tasks will be found in the students’ workbooks, copybooks, school
files or other students’ materials.
A five-point Likert scale is used to measure if students have mastered or not each learning
outcome of the learning and assessment programme. These include:
-

Not achieved (NT)
Partially achieved (PA)
Satisfactorily achieved (SA)
Fully achieved (FA)
Not applicable (NA)

Teachers need to choose and mark one of the five options available for each student over the course
of the scholastic year. The learning outcomes that are going to be assessed and reported include:

YEAR 9
1

I can use essential map reading skills to interpret the physical and human landscapes on
topographical maps as well as latitudes and longitudes to locate places.

2

I can investigate how to measure and record the weather, interpret weather reports and
climate graphs and describe the process of the three types of rainfall.

3

I can describe the characteristics of different weather systems including tropical storms
and their effects on the environment.

4

I can describe the characteristics of a drainage basin, the processes by which a river
transports its load and erodes its channel along its course and examine some human
activities and management practices found alongside a river basin.

5

I can compare case studies from a developed and a developing country to explain the
causes, effects of flooding and describe different flood control methods.

6

7

I can explain the main functions and characteristics of settlements, describe the key
characteristics of urban zones and investigate the causes of rapid urban growth and its
effects on society and the environment by referring to case studies.
I can use various sources to account for the global population distribution, density and
change, interpret the population pyramids graphs and describe some measures taken to
address problems arising from an aging population.
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8

I can report and comment on current migration patterns to evaluate their causes and
effects and research a case-study of a particular receiving country to evaluate the positive
measures taken to integrate the migrants.

Reporting on My Schools portal
The table below indicates the marks teachers need to input on My School portal during
the scholastic year. The global mark, worked on the ratio 40% continuous assessment
and 60% summative assessment, is computer generated and so is not to be filled in by
the teacher.

Year 9

February

June

Continuous
Assessment

Continuous
Assessment

Assessed till end
of January

Assessment for
the whole
scholastic year
incorporating the
coursework task

100 marks

100 marks

Coursewor
k
Assignmen
t

Global Mark
Controlled
Assessmen
t

40% Continuous
Assessment
60% Controlled
Assessment

SEC
Component

100 marks

Computer
generated

100 marks

100%

Specimen Assessment: Controlled
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Department for Curriculum, Lifelong Learning and Employability
Directorate for Learning and Assessment Programmes
Educational Assessment Unit
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Examination for Secondary Schools Level 1 - 3

Year 9

GEOGRAPHY (Option)

Name: _________________________________________

TIME: 1hr 30 mins.
Class: _______________

Answer ALL questions.
1.

a. Study the topographical map (Figure 1), and then choose the correct answer.

i) The grid square for place A is (4822, 2248, 2847, 2646).

(1)

ii) The highest point is (16, 30, 40, 50, 74) metres above sea-level.

(1)

iii) Place B is (30, 40, 50, 60, 70) metres above sea-level.

(1)

iv) Place C is (60, 70, 50, 35, 40) metres above sea-level.

(1)

v) Place A is found to the ( NE, SE, SW, NW, W) of Place D.

(1)

Figure 1

b. State whether the following statements are True or False.
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i)

B and C are at the same height.

ii)

D is higher than B.

iii)

H is the highest place marked by a letter.

iv)

E to F is steeper than G to H.

v)

The difference in height between E and G is 40 metres.

vi)

F is visible from E.
(6)

c. How far in kilometres is Place C from F in a straight line. ____________________

(1)

2. Study figure 2, on page 3 and then answer the following questions. The scale of the map is
1:25, 000.
a. In which grid squares are the islands of St Paul found?
________________

________________

(2)

b. Give the six-figure grid reference of:
(i)

Tal-Għażżelin School

________________

(ii)

St Michael Church

________________

(2)

c. The wind from the west was very strong for three consecutive days. Would you expect the
sea at Salina Bay to be calm, moderately rough, or very rough? Why do you think so?
___________________________
___________________________________________________________________________
___________________________________________________________________________
(3)
d. Measure the straight line distance, in metres or kilometres, between St Paul’s Church
(470769) to Qawra Tower (483798).
___________________________

(2)

Figure
Figure21Malta
Maltawest
westextract
extract
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Figure 3

e. St Paul’s Bay has grown along the coast and not in a southward direction. Why do you think this
is so?
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
(4)
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3. a. Figure 4 shows how frontal rainfall forms. Now complete the table by putting the statements
in the correct order to show how frontal rainfall forms. One has been completed for you.

Figure 4: Frontal rainfall

Warm air forced over the heavier colder air.

Cooling of air causes cloud droplets to form. This is known as condensation.

Warm air meets cold air.

1

As warm air rises it cools down.

Further cooling gives rain.

(4)
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b. Figure 5 shows two weather instruments. Complete figure 5 by writing the correct answers in
the table itself.

Image of Weather

Name of Weather

Element of the Weather

Instrument

Instrument

recorded

_______________________

_________________________

______________________

_________________________

Figure 5
(4)
c. With the help of a labelled diagram explain how latitude affects the climate of a place.
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
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(5)
4.

Figure 6 shows a synoptic/weather chart.

Figure 6: Synoptic/Weather chart

a.

The map in figure 6 is covered with a number of lines called isobars. What are isobars?
_____________________________________________________________________________
_____________________________________________________________________________
(2)

YEAR 9 GEOGRAPHY OPTION

Learning and Assessment Programme

Page 49 of 65

b.

Insert on the map itself the letter L (Low) in the appropriate place on the map.

(1)

c.

The outline of a depression is marked on figure 6. On this depression and by using the
correct symbols, mark
i) a warm front
ii) a cold front and the
iii) warm sector

d.

(3)

Lightly shade in those areas on the map where rain was most likely falling at the time the map
was drawn.
(2)

e. Describe briefly the weather accompanying a low pressure system as that seen on the map.
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
(4)
f. Describe briefly the weather associated with a tropical storm.
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
(2)
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5.

Study figure 7 which shows a drainage basin.

Figure 7
a.

Four letters are labelled A to D on figure 7. Match the letters to the features in the table
below.

River source
Tributary
River channel
River mouth
(4)
b.

Look carefully at figure 8 showing a river in its basin. On figure 8 itself mark the
following features using the letters indicated.
Meander

A

Ox-bow lake

B

Floodplain

C

Levees

D
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Figure 8

(4)

c. Define any TWO of the features named in table above.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
(4)
d. By the use of case studies from developed and developing countries compare flood control
management schemes and describe why these were needed to reduce flooding.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
_____________________________________________________________________________
(8)

6.

Study figure 9 showing a choropleth map of the average population density across regions of
the world.

Figure 9
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a. Fill in the table below by writing the number of people living per km2 in the places listed
below and whether each place is densely or sparsely populated.

Place

People per km2

Densely or Sparsely Populated

Greenland
France
Libya
Japan
(8)

7. Study figure 10 showing the population pyramid for Mozambique.

Figure 10
a. By referring to figure 10 state if the following statements are true or false.
True
i.

The left hand side of the population pyramid shows male
population.

ii.

There are no females who are over 70 years old.

iii.

The largest age group is 0 – 4 years old.

False

(3)
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b. Complete the following sentences by referring to figure 10 showing the population pyramid
for Mozambique.
i.

The population pyramid is typical of countries that are ______________________.

ii. In this country there are about ____________ males aged between 20 and 24 years.

iii. The pyramid indicated a low life expectancy because ____________________________
_______________________________________________________________________ .

iv. The pyramid shows that this country is facing several problems. Name ONE.
________________________________________________________________________
________________________________________________________________________
_______________________________________________________________________ .
(5)
8. a. Explain the causes of urbanisation by the use of a named example.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
(4)
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b. Describe THREE problems associated with urbanisation in either an MEDC or an LEDC.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
(6)
c.

What is meant by the term deurbanisation?

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
(2)
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GEOGRAPHY – SUMMATIVE PAPER LEVEL 1 - 2 - 3
SAMPLE PAPER

Theme 1 – Mapping Skills
1a(i)
1
(ii)
1
(iii)
1
(iv)
1
(v)
1
1b(i)
1
(ii)
1
(iii)
1
(iv)
1
(v)
1
(vi)
1
1c
1
2a
2
b
2
c
3
d
2
e
4

Level 3

Level 2

Level 1

Learning Outcome

Total Marks

Question No.

Specification Grid

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
Total

1
1
1
1
1
1
1
1
1
2
11

1
1
1
2
2
7

3
4
7

2
2
2
2
2
2
2
2
2
Total

4
4
2
10

4
4

5
2
1
3
2
13

Theme 2 – Weather and Climate
3a
3b
3c
4a
4b
4c
4d
4e
4f
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4
4
4
Total
Theme 4 – Settlement, Population and Migration
6a
8
8
7a (i)
1
8
7a (ii)
1
8
7a (iii)
1
8
7b
5
8
8a
2
8
8b
4
8
8c
6
8
Total

-

-

4
8

4
4

8
8

1
1

8
1
1
5
15

-
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4
6
2
12

40 %

4
4
8

4

30 %

5b
5c
5d

4

30%

Theme 3 – River landforms
5a
4
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Measurable verbs used in Assessment Criteria – Geography SEC 15
List

A number/series of items

•
•
•

Identify

Point out
Pick out something from
information you are given.

•
•
•

Recognise

Decide what the important
factors are and describe
them briefly.

•
•
•

Name/Give

To provide something (such
as a definition, a list,
examples, etc)
To give a phrase or a single
word.

•
•
•
•

Define

Give the precise meaning of
the word or phrase.

•
•

Distinguish/
Differentiate

To notice/recognise
differences between two or
more terms. Providing

•
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List problems faced by migrants.
List measures to reduce traffic
congestion and/or improve air quality
in an urban area.
List problems common to most cities
as a result of rapid urban growth.
Developed; developing.
Identify places with sparse or dense
population using choropleth maps.
Identify non-renewable and/or
renewable resources.
Identify features of a composite
volcano. Crater, secondary or
parasitic cone, lava tube, layers of
lava and ash, magma chamber, side
vents.
Recognise landforms found in the
middle course of a river. Meanders;
ox-bow lakes.
Recognise the formation of rock
families. Igneous; sedimentary;
metamorphic.
Recognise the weather associated
with pressure systems. High pressure
systems; Low pressure systems.
Name the factors influencing
population change. Birth rate; death
rate; migration.
Name areas with a high and/or low
population density.
Give examples of different types
industry. Primary; secondary; tertiary;
quaternary.
Give examples of rocks. Igneous;
sedimentary; metamorphic.
Define Global Warming.
Define terms related to population
change. Birth rate; death rate;
migration; natural increase.
Distinguish between settlement
patterns. Dispersed; linear; nucleated.
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definitions of terms is
insufficient.

•
•
•

Label a
diagram

Add information such as
names or details, on a
diagram.

•

•
•

Locate

To determine or indicate a
place usually on a map.

•
•

Calculate

Work out from given facts,
figures or information –
usually involving a
mathematical process.
Convert
Transform a quantity
expressed in one unit to a
quantity expressed in
another unit.
Measure
Using an instrument, a device
or scale to find out the
amount or distance.
Plot/Construct Use the data provided to
construct a graph.

•
•
•

Convert the linear scale and/or ratio
scale (e.g. 1:50 000) on a map into
real distance.

•

Measure straight line distances
between places on the map using the
statement of scale.
Plot the land profile between two
given points on a topographical map.
Plot separate rainfall and
temperature graphs on a grid with
given axis and data.
Construct climate graphs of different
regions around the world with given
data.
Mention soil characteristics. Texture;
depth; colour; organic matter.

•
•
•

Mention

To write briefly giving little
detail or using few words.

YEAR 9 GEOGRAPHY OPTION

Learning and Assessment Programme

Distinguish between physical and
human causes of flooding.
Differentiate between non-renewable
and renewable energy resources.
Differentiate between weather and
climate supported by relevant
examples.
Label given diagrams to show the
movement at plate boundaries.
Destructive plate boundaries (collision
and subduction); Constructive plate
boundaries; Conservative plate
boundaries.
Label a diagram illustrating the
Greenhouse Effect.
Label a diagram of a soil profile to
show its main components. Parent
rock; decaying leaves and vegetation;
organic activity; decaying weathered
material.
Locate places on topographical maps
using given four-figure and/or sixfigure grid references.
Locate places with a Mediterranean
type of climate on a world map.
Calculate the natural increase in the
population of a given country.
Calculate population density.

•
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•

Mention examples of volcanoes
including their location. Active,
dormant, extinct.
Read the height of land above sea
level using contour lines on simple
topographical maps.

Read

To provide required
information from a source
provided e.g. map.

•

Outline

Indicate the main features
describing briefly without
elaboration. To give general
idea and overview without
going into detail.
Be familiar with the
facts/ideas.

•

Outline measures to combat
environmental degradation.
Landscape conservation; legislation;
education.

•

Requires students to describe
in words significant features
contained in a graph,
diagram, photograph or a set
of data. An explanation or
summary of the material
presented.

•

Comprehend that time (in hours)
decreases to the west of
Greenwich/Prime Meridian and
increases to its east.
Interpret a diagram of the Earth’s
orbit around the sun showing areas
experiencing 24 hours of daylight and
others with 24 hours darkness.
Interpret data showing evidence of
global warming.

Comprehend

Interpret

•
•

Generally requires the
writing of a number of
sentences to show
understanding about
something.

•

Associate

To make a connection or find
relationship between items.

•

Sketch

Make a simple freehand
drawing showing the key
features, taking care over
proportions.

•

Describe
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•

Interpret a population pyramid graph.
Economically active; economically
inactive; developing country;
developed country.
Describe the rotational movement of
the Earth with the help of a labelled
diagram.
Describe in brief the weather
associated with pressure systems.
High pressure systems; Low pressure
systems.
Associate types of soil to Maltese
landscapes. Terra Rossa – karst
landscapes; Xerorendzina–
Globigerina Limestone landscapes;
Ash grey soil – clay slopes.
Sketch, including labelling, various
features of a composite volcano.
Crater, secondary or parasitic cone,
lava tube, layers of lava and ash,
magma chamber, side vents.
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•

To show or find a connection
between two or more
Items.

•

Classify

To arrange or sort in a
particular order according to
defined criteria for each
category.

•

Explain

Write about the subject in
your own words by giving
detailed reasons or causes.

•

Relate

•

•

Investigate

To make an inquiry to
examine certain factors.

•

Evaluate

Consider several options,
ideas or arguments and come
to a conclusion about their
importance/success.
Give similarities and
differences. To show how
items are similar to each
other and how they differ
from each other.
Requires students to give
both sides of an argument
and then provide
conclusions.
Giving reasons for and
against.
To investigate and write in
depth about the subject.

•

Compare

Discuss

Examine
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Sketch, including labels, a simplified
diagram of the Earth’s interior. Core;
mantle; crust.
Relate the location with the processes
of weathering.
Relate global earthquake and volcano
distribution with the location of plate
margins and the occurrence of
convection currents.
Classify different settlements in a
hierarchy according to their
population size. Conurbation; capital
city; city; town; village; hamlet;
isolated buildings.
Explain the positive and negative
effects of Transnational Corporations
(TNCs).
Explain the physical, economic and/or
human factors influencing patterns of
population distribution in a country.
Investigate the factors influencing the
microclimate of a place or area within
school premises. Aspect; shelter;
buildings; surface.
Evaluate hard and/or soft engineering
coastal management strategy.
Groynes; beach nourishment.

•

Compare the impacts of flooding
through case studies from developed
and/or developing countries.

•

Discuss the EU 2050 energy targets to
protect the earth’s energy resources
for better sustainability.
Discuss nuclear energy as an
alternative to fossil fuels.

•
•

Examine the causes of Global
Warming.

•

Examine the effects of climate change
on the environment and/or people
using examples.
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Analyse

Examine in detail to show
meaning, and identify
elements and the
relationship between them
or investigate in detail.
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•

•

Analyse a case study in migration to
discuss causes and effects on the
receiving country and/or on the
country of origin.
Analyse how employment structures
vary between developed and
developing countries using pie charts.
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