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Analysis of Feedback 
 
In order that a comparative analysis could be carried out on the feedback presented by an individual 
participant within a stakeholder cohort as well as amongst a specific stakeholder cohort as well across 
the different stakeholder cohorts a common template was designed to allow for a consistent analysis 
of the feedback received.   
 
In segmenting each individual consultation document on the basis of the above template careful 
review of each document was undertaken and statements within paragraphs and across each were 
identified and correlated against the appropriate attribute.   
 
This constituted painstaking review and attention to detail as a particular paragraph within a 
consultation document may include statements, issues, criticisms and recommendations relating to 
different aspects of the draft National Curriculum Framework. 
 
In segmenting each individual consultation document into segments and categorising these under the 
appropriate attributes within the said template, careful attention was undertaken not to change the 
original drafting of the text.  The actual nuances of text lifted from feedback documents reflect not only 
the opinion of the author / s but also an author’s feelings vis a vis the language applied on the part of 
the draft NCF that he or she is expressing her / himself on – which may range from carefully 
articulated statements and unequivocal commendations to outspoken anger and disappointment. 
 
To the extent possible, changes to the nuances of the text as presented by the author in his or her 
consultation document are limited to instances where editing could not be avoided to improve the 
original draft to render it more comprehensive or were the text is presented in Maltese (very limited 
feedback is presented in Maltese). 
 
A further level of analysis carried out is that of ascribing a code to each and every segment 
categorised under an attribute within the said template.  The codification applied is shown in Table 01. 
 

Table 01:   Codification of Segmentation Analysis of Documented Feedback 
 

Code Definition Example 

   
C+ Definitive statement in a 

consultation feedback 
document that is positive with 
regard to the draft NCF. 

Examples are: 
 
“Supports placement of Kindergarten, Year 1 and 
Year 2 in the same category as currently there is not 
enough communication between Kindergarten and 
Year 1.” 
 
“Enhanced communication will lead to a better 
transition between Kindergarten and Year 1 in 
Primary.” 
 
“Cross curricular themes a very positive innovation.” 

   
C- Definitive statement in a 

consultation feedback 
document that is negative with 
regard to the Draft NCF. 

Examples are: 
 
“Timetable models do not reflect classroom realities 
as they do not take into account class disturbances 
and daily classroom practices such as collecting of 
forms, money for outings, etc.” 
 
“Has a strong utilitarian orientation as it directs 
students to well-paid jobs and not to societal needs.” 
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“If [subject is] reduced to one lesson a week [it is] 
impossible to cover [the] syllabus.” 

   
S A categorical statement in a 

consultation feedback 
document on the existing state 
of play within the educational 
system or the draft NCF. 

Examples are: 

 

“Children should be exposed to good models of 
spoken English given exposure to America TV 
channels or not sufficient exposure to English at 
home.” 

 

“Learning Support Assistants need to receive proper 
pedagogical training to have sufficient knowledge as 
they cannot be all-rounders.” 

 

“Primary Schools with large physical setting 
population are impossible to allocate just 15 minutes 
for assemble and settling in.” 

   
I A statement in a consultation 

feedback document which 
identifies an issue or challenge 
with regard to the existing state 
of play within the educational 
system or the draft NCF – yet, 
in raising such an issue there is 
no rejection of the NCF matter 
under discussion. 

Examples are: 
 
“Syllabi do not take into account a differentiated 
teaching environment.” 
 
“Parents of high flyers complain that teachers are 
holding back their children from reaching their full 
potential.” 
 
“Syllabus prescribed text books is not suitable for use 
by lower ability students.” 

   
R A recommendation put forward 

in a consultation feedback 
document. 

Examples are: 
 
“Early years are crucial for educational development 
and children who seem to be lacking should be 
identified early and given adequate support.” 
 
“School Management Team needs to gather feedback 
and necessary information for School Development 
Plans (SDP) to be effective.” 
 
“Introduction of Subject teaching in the late Primary 
years might help for a smoother transition to the 
secondary years.” 
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Centre for Environmental Education and Research 
Briguglio, Lino (Prof) 
Giovanni Curmi Higher Secondary School 
 

 1 Centre for Environmental Education 
and Research 

3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

Principles C+ The CEER sees the publication of the 
NCF as a significant step forward in 
the provision of quality of education. 

  I Reforming the Primary and Secondary 
levels cannot be treated in isolation from 
the post-secondary sector – anything 
happening in lower levels will ultimately 
affect post-secondary education – post-
secondary educators should be directly 
involved in the formulation of new syllabi. 

     C+ NCF promotes new methodologies and 
resources to facilitate teaching and 
learning – this is the way forward denoting 
a curriculum which is striving to remain 
relevant to modern lifestyles and which 
tries to address new challenges.  

     R It is imperative however not to discard tried 
and tested successful methodologies and 
resources (e.g. e-learning vs books). 

     C+ The respect for diversity at the centre of 
the NCF list of priorities in all sectors 
ranging from early years to Primary and 
Secondary years and the importance given 
to multicultural education and social justice 
are noted positively. 

Early Years and Primary 
Education 

    R A concerted national effort is needed to 
encourage reading from an Early Age. 

Teacher Support 

 
S Teacher education should be re-

oriented towards ESD – although this 
aim is not within the parameters of 
this NCF research clearly shows that 

  C+ Teachers have the reputation of being 
inherently and universally stubborn when 
facing change – the feedback by GCHSS 
proves the contrary since the educational 
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 1 Centre for Environmental Education 
and Research 

3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

changes at the school level are more 
likely to occur if there are role models 
that are contributing to change. 

practitioners in this school have by far and 
large asserted that the educational system 
is in need of the major reform as illustrated 
in the NCF – their insightful analysis sheds 
light on the strengths and shortcomings of 
the proposals with their concerns being 
constructive opportunities towards 
implementing the new NMC. 

 R A working group should be set up 
between the Directorate for Quality 
and Standards in Education, the 
Faculty of Education and CEER to 
assess and address needs and 
challenges as they develop as well as 
ensuring pre-service teacher 
education and continuous 
professional development. 

  I New NMC should not create a system 
which overburdens teachers with needless 
meetings and clerical work – these rob 
students of valuable lesson time. 

 S CEER highlighted that for several 
years it has been actively involved in 
the promotion of ESD – CEER has 
gained experience in the production of 
ESD educational material as well as 
mentoring teachers and helping 
schools in the infusion of ESD in 
various curriculum subjects at various 
education cycles. 

  R Continuous support and in-service training 
for teachers on a practical level to help 
them face difficulties when providing 
differentiated learning and assessment and 
to help them cope when covering syllabus 
with the constraints of 3 or 4 weekly 
lessons. 

Autonomy R Another way to gain cooperation and 
recognition is that all schools and 
institutions at all levels independently 
develop and implement their own 
school Agenda 21 in which 
sustainable practices are discussed 
by all stakeholders especially the 
students themselves.   

  C+ The higher degree of autonomy and 
flexibility proposed would help to cater for a 
diverse population of students in schools 
including in accreditation of degrees or 
diplomas. 
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 1 Centre for Environmental Education 
and Research 

3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

 R 

 

 

 

 

 

The development, continuous 
adaptation and cyclical 
implementation of a school Agenda 
21 that is integrated within the School 
Development Plan should feature at 
all learning cycles thus ensuring a 
whole school approach in the 
implementation of ESD. 

    

Differentiated Teaching     C+ Insistence in NCF on differentiated 
teaching will help ensure that the individual 
learning needs of students are catered for. 

     C+ The proposed flexibility in lesson planning 
is a must since teachers have to cope with 
students’ different abilities. 

     I However teachers need support and 
training to apply differentiation in teaching 
– each teacher’s planning sessions will 
increase considerably and all this entails 
an increased workload which is to be done 
at home, evenings and holidays – teachers 
are to be adequately compensated for this.  

     C+ NCF contributes greatly towards helping 
students become active and not passive 
citizens – approach adopted promotes 
inclusion, autonomy and individual needs 
of each student. 

     I While the above is admirable there is little 
reference to the needs of the high 
achievers – these also have individual 
needs which the education system should 
also cater for (a few months ago in the UK 
£600m  were earmarked for the setting up 
of specialist Maths Schools – this should 
send a clear message to local policy 
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 1 Centre for Environmental Education 
and Research 

3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

makers) 

     I The practical repercussions of phasing out 
of streaming (which in theory is positive) 
need to be assessed and monitored (e.g. 
increased bullying, exhaustion for teachers, 
the concept is unpromising for high 
achievers). 

     I The setting of differentiated work to cater 
for differentiated learning needs might pose 
problems – students set more demanding 
work might feel they are being penalised 
while those set less demanding work might 
feel humiliated. 

     R The provision of a class/language facilitator 
to help the low achievers while improving 
group-work monitoring is needed. 

Cross Curricular Concept 

 
C+ CEER welcomes the proposal of 

Education for Sustainable 
Development as a cross curricular 
theme and hence on of the main 
priorities of the curriculum.   

  C+ From Systems of Knowledge perspective, 
NCF is well thought and its objectives are 
commendable – themes like linking science 
to everyday life and applying scientific 
knowledge, sustainability and the 
environment are central to the systems of 
knowledge course content. 

 C+ Moreover the document emphasises 
issues which create a proper setting 
for ESD, such as the emphasis on the 
learner’s development process, the 
integration of various stakeholders in 
the educational process and an 
appropriate supportive infrastructure. 

  C+ The spurring of interconnections between 
the various disciplines and subject areas, 
the soliciting of all stakeholders to enable 
students develop their capabilities as 
successful lifelong learners, and the 
improved enquiry based approaches to 
learning as well as the assessment for 
learning policies being introduced are all 
steps in the right direction. 

 C+ CEER believes that the introduction of 
ESD as a cross curricular theme is a 

  C+ A positive aspect of the NCF is that it 
focuses on the importance of integrating 
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 1 Centre for Environmental Education 
and Research 

3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

very positive step towards the 
formation of a citizenry which is aware 
and responsible towards the 
environment and is a fitting national 
contribution towards the UN Decade 
of Education for Sustainable 
Development. 

subject content and this requires a move 
from current teaching practices where 
teachers are usually isolated in classrooms 
– it also emphasises the importance of 
teacher support through availability and 
accessibility of resources. 

Syllabus      R Post-secondary educators should be 
directly involved in the formulation of new 
syllabi (given their first hand experience 
with intermediate and advanced level 
programmes) 

     R The SEC syllabus should be tailored to the 
needs of students who may opt not to 
further their studies in Accounting hence 
they would obtain the necessary skills 
required for their workplace 

     I Being a framework NCF provides only an 
outline of the proposed changes – teachers 
feel they have a lot of unanswered 
questions (e.g. while in principle there is 
consensus in favour of the introduction of 
Core Science), since there no syllabi are 
available, teachers cannot evaluate how 
these initiatives will be translated in 
practice. 

     R In the implementation of the new syllabus a 
lot of importance should be given to 
teacher training – this requires informative 
in-service course not three day seminars. 

Children in Class     R Like other practical subjects, the number of 
students per class for PE should not 
exceed 16 

Time Table     R In Secondary recommends the same 
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 1 Centre for Environmental Education 
and Research 

3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

amount of Maltese lessons as English 
lessons in the weekly time-table 

     R If in science, work is going to be inquiry-
based, science lessons should be allotted 
more time 

     R The 5/6 day cycle time-table gives the 
teacher more flexibility in the planning 
stage, and helps cater to pupils’ needs – 
this is a positive idea 

Professional 
Development 

    R A clear strategy that goes beyond the in-
service training should be devised to 
enable science teachers to update their 
knowledge on the science subjects – one 
way of doing this can be through week long 
sabbaticals at university during scholastic 
year where such training is directed 
towards providing science educators with 
more adequate training in both science 
content and pedagogical skills and at all 
levels ranging from ordinary to advanced 

     R All science teachers should be provided 
with in-house health and safety training 
courses run by professionals in the field 

Teacher Roles and 
Responsibilities 

    I Specialised Teachers in Science are 
needed in primary schools – these should 
not only serve as in-service supporters for 
the generalist teachers colleagues’. 

Learning and Learning 
Environment 

 

S Learners have to have some control 
over what they learn; how they learn 
what they learn; and where they learn 
what they learn.  One of the founding 
document of ESD (the Tbilisi 
declaration) clearly states that one of 
the guiding principles of ESD is to 

S Students at all levels of education are 
generally not made aware enough that 
Malta is a small country and faces a 
number of constraints and 
opportunities. 

Opportunities: as an island Malta is 
attractive to tourists, as a small 

I NCF does not describe directly any 
proposals for post-compulsory schooling – 
at first glance it might appear that the NCF 
does not impact directly post-secondary 
education, since the changes target 
primary and secondary schools – any 
change in education affects this school’s 
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 1 Centre for Environmental Education 
and Research 

3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

‘enable learners to have a role in 
planning their learning experiences 
and provide an opportunity for making 
decisions and accepting their 
consequences’.   

community, society is more cohesive 
when compared to larger countries. 

future students since their success not only 
depends on progress achieved during time 
at school but in many years before – NCF 
proposals impinge on teaching and 
learning also in post-secondary education 

 S CEER believes that independent and 
critical learning equips children and 
young people with the skills required 
to address the challenges which the 
world is facing today. 

S Constraints: as a small state Malta 
faces high overhead costs per capita 
due to small population (by analogy, in 
a small school the headmaster will be 
very costly per student when 
compared to a larger school), 
environmental problems due to high 
population density, high dependence 
of exports and imports rendering the 
country very exposed to external 
shocks; local culture and language 
highly exposed to external influences. 

C- There is no reference in NCF to how this 
reform connect with post-secondary 
education – as presently presented NCF 
comes to an abrupt end at Form 5 – NCF 
should have started with the end in sight 
(University level) and then working itself to 
the lower levels, in other works post-
secondary, secondary and primary – the 
post-secondary sector should constitute 
the fourth level of education and must tie 
with the Level 11 

 I The draft does not give due 
importance to the hidden curriculum.  
If educators believe that values are 
caught rather than taught the NCF 
ought to acknowledge the huge 
impact of the hidden curriculum and 
the ensuing messages pertaining to 
sustainability conveyed in schools. 

C- The above hardly feature in the NCF  
– many issues are treated as if Malta 
is a large country – the NCF should 
make reference to these realities. 

R Resources and science kits inspire and 
motivate students towards Science and 
instil in them interest and curiosity – 
teachers should use the questioning 
technique to introduce curiosity. 

 I The choice is whether educators want 
our schools to be a reflective 
microcosm of a sustainable society or 
an unthinking microcosm of an 
unsustainable society.   

  C+ NCF underlines importance of looking at 
the various subjects as inter-connected 
through an interdisciplinary approach with 
the aim of fostering a better understanding 
of the diverse disciplines and their mutual 
relationships through ‘learning areas’. 

 R Therefore to avoid giving conflicting 
messages and double standards an 
ESD programme should also address 

  C+ The categorisation of subjects in learning 
areas and in turn their inter-linking with 
cross-curricular themes provides 
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 1 Centre for Environmental Education 
and Research 

3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

green and ethical procurement in 
schools – a periodic review of 
spending and purchasing practices in 
products ranging from school uniforms 
to stationary to IT to canteen food. 

coherence, greater relevance and purpose 
of the subject content being taught. 

 R Sustainable audits in schools   I Inquiry-based approach advocated by NCF 
is positive but memorisation is also 
essential perhaps there should less focus 
of the latter in primary but in secondary 
students must be prepared for post-
secondary where memorisation (which 
comes with studying) is essential. 

 R Schools ecological footprint   I In NCF there is good emphasis on the 
students’ transition from Year 6 to Form 1 
but more preparation is needed for student 
transition from Form 5 to post-secondary 
institutions. 

 R A responsible and ethical research 
agenda – since the NCF promotes 
more time to research and creative 
work 

 

  S To promote better Science in Primary 
schools it is suggested that there should be 
more emphasis made by the Faculty of 
Education on primary Science courses for 
prospective teachers. 

 R Learning through schools’ landscapes 
– the use of open space and school 
gardens as learning tools. 

  R The proposal of the NCF can be 
implemented by providing an environment 
(material and intellectually) where the 
students can roam under the guidance of 
the teacher to discover and learn – for this 
to materialise more investment in teachers 
and resources is needed. 

     R To ensure there is a stronger link between 
what is done in Primary schools and 
Secondary schools there should be a 
common Science programme for Primary 
schools not individual school based 
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 1 Centre for Environmental Education 
and Research 

3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

programmes. 

Life-long Learning     I The NCF promotes life-long learning – 
hopefully NCF will help whet the students’ 
appetite for knowledge and encourage 
them to continually seek ways to further 
their education. 

Citizenship Education     C+ The focus on enhancing observation, 
fieldwork and recording skills through CE is 
positively acknowledged. 

     C+ A positive aspect of NCF is that through 
the area of CE, topics are more interrelated 
and thus provide a better context for 
integrated learning – CE provides a solid 
groundwork for educational attainment at 
post-secondary education since the various 
skills students develop in this learning area 
are highly useful in the context of tutorial 
sessions, presentation, assignments, etc. 

     I CE from Year 1 to 8 prepares the ground 
for students to choose European Studies 
as an option at Year 9 - it is noted that the 
NCF does not address the vacuum that 
exists between the O Level and the 
Masters Degree level (at present ES is not 
offered at Intermediate or Advanced Level). 

     C+ CE provides an interdisciplinary approach 
which will be of benefit to students. 

     C+ Proposed increase in time allotted in PE in 
the Early Years is noted positively – 
however such increase should be extended 
to secondary schools.  

     C+ The introduction of CE is laudable in 
ensuring a holistic approach.  
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 1 Centre for Environmental Education 
and Research 

3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

     I There is danger that some subjects though 
(e.g. Geography and History) will be 
engulfed by CE and their status as 
individual subjects will be greatly reduced. 

     R Aims of CE are praiseworthy but to be 
achieved in the short contact time that is 
available for the subject more time needs 
to allocated 

     C+ The presentation of CE as one of the core 
learning areas whilst social studies 
remaining an optional subject is considered 
positive since it enables students to 
acquire a basic knowledge of the topics 
offered under CE whilst also providing 
students with the option to further on their 
studies in a particular subject area 

History     I Less exposure to History is a concern as it 
will result in a reduction in the number of 
students  studying these subjects at post-
secondary level and will also mean that 
fewer students will choose the subject even 
at Advanced and Intermediate level. 

     R More time for Post-secondary courses will 
therefore be needed for students to grasp 
the meaning of the discipline so that they 
can attain the best results at these levels. 

     C+ The link between Maltese and International 
History emphasised in NCF will help give 
students a wider perspective – furthermore 
the cross-curricular aspect might be an 
advantage for History as a subject.  

     C- As part of the group of subjects forming CE 
the separate identity of History as a subject 
has been diluted (less time also allocated 
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 1 Centre for Environmental Education 
and Research 

3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

to this subject as a separate discipline). 

     I Placing History under the umbrella of CE, 
important skills such as the ability to 
analyse different situations, interpret 
events, empathise and refine research 
skills are not mentioned in NCF and are not 
part of the attainment goals for students. 

     R No mention has been made of the 
importance of the teaching of Maltese 
History for the Hospitality Sector – this is 
an important innovative subject and it 
should be introduced in Secondary 
schools. 

Geography     C- The diminution of Geography lessons in 
secondary schools is a major concern – if 
geographical literacy is decreased would 
be highly deleterious to both Maltese 
individuals and society since the subject is 
of real life concern due to environmental 
problems and the local and global social, 
political and economic situation – less 
exposure of students to Geography would 
also have a detrimental effect on 
Environmental Science. 

     C- Huge concern about the great probability 
that the number of geography lessons 
allowed to Track 3 (ex-Junior Lyceum) 
Year 7 and 8 (Forms 1 and 2) will be 
reduced from 2 to 1 lesson per week – this 
gives the wrong impression that 
Geography is not important and this will 
lead to a decrease in number of students 
choosing this subject as an option for years 
9 to 11 (that Geography will be offered as 
an option from Form 3 is mentioned in 
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and Research 

3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

Maltese version of NCF but not English 
version). 

     I It is also noted that the number of lessons 
allotted to geography, History and Social 
Studies (General) for Years 9 to 11 (Forms 
3 to 5) may be reduced to 2 lessons per 
week from the present 3. 

     R Geography is an important subject both for 
the individual and for society as it opens up 
career opportunities and provides 
extensive insights into the local and global 
natural, social, economic and political 
environments – not only should lessons 
allocated for Geography be maintained in 
State schools but the DQSE and the 
Department of Curriculum Management 
and e-Learning should make it a point to 
better monitor the implementation of the 
national curriculum in the Independent and 
Church schools 

     R The one lessons a week of Geography 
(General) in all classes of Years 9 to 11 in 
state schools should be retained and 
introduced in Church and Independent 
schools where it is not being given. 

     I Concern that not only reduction in time 
allocation but also the posting of 
Geography under CE may lead to half the 
subject content being discarded.  

     R Together with science, social studies and 
history, geography should be placed under 
a Learning Area to be called Social, 
Environmental and Scientific Education 
(like in Ireland). 
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3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

      Of all subjects taught in Secondary, only 
Geography affords learning outcomes 
about Malta’s locations, tourism, 
demography, agriculture etc so there is no 
reason why Geography lessons should be 
diminished – the importance of Geography 
is even more understood when considering 
that there are almost 30 jobs one can 
mention that are well served by geography 
qualified workers and professionals – e,g 
Archaeologist, Demographer, 
Environmental Management, Teaching, 
Urban Planner etc. 

      The importance of Geography is also 
emphatically attested by th US Congress 
Bill “Teaching Geography is Fundamental” 
(2 March 2011) where Geography is 
defined as a Core Subject in all 50 US 
states. 

Social Studies     C- A main lacuna not addressed by NCF is 
the non-reference to Post-secondary 
education level – besides, Sociology is not 
presented at secondary level but it is 
somewhat related to Social Studies – while 
CE exposes further the significance of 
Social Studies the NCF does not make 
direct reference to Sociology or how the 
changes being undertaken will impact on 
its study. 

     R The curriculum of the Social Studies and 
CE topics in general could be through 
wider introduction of basic theoretical 
knowledge ensuring a smoother transition 
to sociological understanding at post-
secondary level. 
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     R It would be better if students were 
introduced to Sociology at secondary level 
as a discipline which helps young citizens 
understand society, their role within it and 
how they can contribute to it. 

     R Social Studies (especially if chosen as an 
Option) should provide a solid basis for 
Sociology as this would provide 
continuation and better chance of grasping 
sociological content at a later stage – for 
instance SEC syllabus should differ from 
General syllabus (1 lesson per week) and 
should allow time so that students can 
carry out college based research. 

     I All in all the NCF proposed changes should 
not significantly effect in practical terms the 
teaching of Sociology at post-secondary 
level. 

Religious Education     C+ The inclusion of Philosophy for Children as 
an extension of Ethics Education is 
welcomed – it would serve as an 
introduction to critical thinking and active 
engagement in personal learning and 
development, and possibly prepare 
students for further study in humanities or 
provide a sound basis for learning and 
training in the social, health or science 
professions. 

     C+ The inclusion of Ethics Education 
programme is an extremely important 
addition to the education of future 
generations – it will work well with the 
emphasis on independent critical learning 
and promote active thinking. 
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     R Recommends that the RE Syllabi 
Programmes focus more on the spiritual 
and religious dimensions of the human 
person which dimensions are universal in 
character and present in every 
denomination – such a change is even 
more required in view of the presence of 
different ethnic groups in our country. 

     R The Ethics Education programme should 
be made compulsory for all students since 
it applies to all students as a universal 
subject while the Catholic Religious 
Education programme should remain 
optional and could serve as an addition to 
the Ethics Education programme if chosen. 

     R The inclusion of Philosophy for Children in 
schools would be in line with the NCF as 
an extension of the Ethics Education – it 
would serve as an introduction to critical 
thinking and active management in 
personal learning and development and 
prepare the way for possible further study 
in the humanities or provide a sound basis 
for learning and training in the social, 
health or science professions. 

     R The radical revision of the contents of the 
present syllabi (Intermediate and Advanced 
levels) which are theologically laden and 
which is called for by NCF must first and 
foremost take into consideration the aim of 
such syllabi, namely what exactly do we 
want to attain from teaching of these 
Religious Knowledge programmes – is it 
simply the transmission of religious notions 
and concepts or do we want to make our 
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students mini theologians? 

Health Education     C+ HE as proposed in one of the Learning 
Areas covering the whole spectrum of child 
development is positive. 

Technology Education     C+ Ongoing commitment to reinforce and 
consolidate IT across the curriculum and to 
further increase computer literacy 
throughout the educational process is 
commendable. 

     C+ Satisfied that Design and Technology will 
be offered as an option subject to all Year 
9 students 

     S Given the present economic climate, 
Graphical Communication is more relevant 
and it should enjoy the full status of an 
individual subject, separate from Design 
and Technology 

     I At the end of year 8, students can opt to 
study two additional subjects one of which 
is computing – at this level only students 
who intend to pursue a career in computing 
choose the subject since students who 
wish to acquire basic computing skills 
usually opt to study ECDL instead 

     R It is recommended that CAD-Computer 
Aided Design should be introduced at 
Secondary level since this is a must in 
today’s world for engineers and architects 

     R A sound background in geography would 
be of benefit to students studying 
Environmental Science and thus timetable 
models proposing lowering of number of 
hours of Geography lessons is not 
recommended 
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Science Education     C+ Agrees with integration of the Science 
subjects so as to provide a less fragmented 
curriculum which targets scientific literacy 
efficiently and effectively – Core Science 
could provide a more holistic bridge from 
secondary education to Environmental 
Science at post-secondary level. 

     C+ Physics will not be the principal Science 
subject taught in State secondary schools 
anymore – it is hoped that Core Science 
will integrate the 3 Sciences appropriately 
as ultimately all the sciences have a 
common starting point. 

     C+ Agrees with the proposal in the NCF to 
regard Science in Primary as a core 
subject and believe that it is crucial that 
any shift in perception about local Science 
education should start by redefining what is 
covered in primary schools. 

     I The inquiry-based approach to Science 
teaching, especially in early years is 
positive but is also time-consuming and so 
provision has to be made for this. 

     C- Does not agree with proposed system of 
studying 5 Intermediate Science subjects in 
the first year of post-secondary level and 
then studying 2 subjects at Advanced Level 
during the second year – this would bring 
too much pressure in second year and 
boredom as students would have too many 
lessons on the same subject during any 
given week. 

     I Core Science ordinary level does not 
adequately prepare students for Advanced 
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level Science subjects – syllabus lacks 
sufficient content and so students who 
follow the core science programme will be 
disadvantaged. 

     C- Changing Chemistry, Biology and Physics 
for Materials, Life and Physical Sciences is 
not well received – it may be warranted 
(given the need to popularise science 
especially at secondary level) however the 
traditional names of the natural sciences 
have stood the test of time and are used 
internationally (Materials Science was also 
considered a misnomer). 

     C- There is apprehension that the reform in 
Science Education will cause drastic 
upheavals in the content and structure of 
science teaching with detrimental 
consequences for teachers and students. 

     I Science reform will lead to radical change 
in teachers’ role from being the source of 
all knowledge to helping students discover 
Scientific principles considering that at 
Post-Secondary level the approach is still 
traditional – the reform cannot stop 
abruptly at Post-Secondary level and is to 
be extended beyond Form 5 level. 

     R It is important that there is enough human 
resource capacity in terms of science 
teachers and other Science-related 
personnel to support the science education 
reform that is being proposed – more 
practical work in laboratories would be 
required and hence more investments in 
laboratories required too. 
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     I Generally speaking there is scepticism on 
the re-branding of formal Science subjects 
– Science Education reform is more than a 
re-branding exercise – a critical benchmark 
shall be whether the syllabus of the 
Material, Physical and Life Sciences is 
robust enough to enable students to cope 
successfully with Chemistry, Physics and 
Biology at Intermediate, Advanced and 
University level. 

     R The proposed increase in the time 
allocation for learning Science is a good 
step forward  for students to engage 
actively in inquiry-based methods of 
learning that ensure a deeper 
understanding of science, but more time 
than that proposed is required. 

     R The Core Science programme for those 
students from Form 3 to 5 who do not want 
to specialise in Science should also cover 
enough content so that students can take 
up any Science subject at Intermediate 
level. 

     R The educational focus should be on 
students having a scientific mind which can 
be achieved through inquiry-based learning 
rather than focusing on the content – 
students usually forget the content 
immediately after an examination. 

     R/Q Inquiry-based learning should be 
introduced at sixth form level too.  

     I The content at Advanced level should be 
minimised because inquiry-based learning 
is time-consuming – but if the content at 
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Advanced level is decreased will students 
be adequately prepared to follow a degree 
in science at university level? 

     C- There is only one possible option (Option 
4) which covers all the material for any 
Science subject out of 4 options and the 
Core Science programme. 

     R It is recommended that either the A level 
syllabi be restructured to fit the new system 
or else only those students who choose 
Option 4 be allowed to continue with the 
Sciences at A level. 

     I If the proposed changes are going to cause 
drastic upheavals in the content and 
structure of the current system, then the 
teachers and students would take a long 
time to settle down and yield positive 
results. 

     R Although A Level Chemistry is usually 
considered one of the most demanding 
options at post-secondary, any dilution of 
its present syllabus works to the detriment 
of students who decide to pursue their 
studies of this subject at A Level – this is a 
crucial consideration should Material 
Science replace Chemistry and the same 
applies to Physical and Life Sciences. 

     R Science should whenever possible be 
taught in a laboratory where the teacher 
can perform demonstrations – the 
timetable should allow a Science teacher to 
teach in a laboratory at least once a week 
– simulations can never replace a 
laboratory experience – ICT can prove 
useful when time is limited. 



Page 23 

 

 1 Centre for Environmental Education 
and Research 

3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

     R The importance of good knowledge of the 
English language needs to be emphasised 
in Science subjects – perhaps a few 
lessons in Technical English should be 
considered as part of the Curriculum. 

     I The gap between Secondary and Post-
Secondary in the Science subjects is rather 
wide – there is a danger that to lessen this 
gap one may be tempted to shift some 
topics to University – the tendency is that 
what at post-secondary level took some 
time to teach, at University level these 
topics will be covered in a few hours. 

     R An interesting research would be to 
determine the percentage of students who 
initially were inclined to choose a Science 
career but changed their minds to a softer 
option – given that a Degree in a Science 
subject including Maths involves the 
understanding of difficult concepts such as 
proofs in Mathematics, a prospective 
student in Science may ask: 

 

     I Is a career in Science really appreciated? If 
one opts for a career in teaching which set 
of qualifications is preferred by the 
employer – a B.Ed or a B.Sc and 
P.G.C.E.? As for a degree at Master’s level 
which is the softer option – an M.Ed 
tackling a Science subject or an M.Sc? 

     R Students who excel in Science subjects 
should be awarded scholarships. 

     S Some colleges can perhaps specialise in 
Science with students who in Form 3 
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choose Science Options 1 to 4 attending 
these colleges – these colleges can be 
labelled as Science Colleges (St. Joseph 
Secondary Technical School in Paola was 
such a school) 

     R Students should be allowed to choose one 
Science subject without it necessarily being 
Core Science. 

     I The suggestion to provide incentives to 
whoever opts to become a science teacher 
are welcome but this should not only be 
addressed by simply doubling the 
allowance paid to all newly appointed 
science teachers – there are other 
considerations to address that surround the 
conduct of teaching in a specialised 
environment such as a school laboratory 
where exposure to hazards is much higher 
than other locations on school premises. 

     R Competent authorities should explore the 
possibility of providing adequate 
occupational insurance coverage to 
science teachers in view of hazards related 
to working in school laboratory 
environments. 

Mathematics     R In formulating the pedagogy and syllabi for 
Science subjects a balance should be 
struck between making the subject 
attractive and reality – there is no real 
Science without Mathematics which is an 
essential tool for Science students. 

     I The damage done by the University Senate 
when the Matriculation Certificate was 
introduced and which led overnight to the 
demise of Applied Mathematics has not 
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been cured despite an amendment to the 
regulations – often professionals in 
Science are not consulted, or if consulted, 
only consulted as a matter superficially – 
how often are environmentalists’ warnings 
dismissed as alarmist? 

     R Students who excel in Mathematics should 
be awarded scholarships 

Accounts and Economics     C+ A slight increase in the number of students 
at post-secondary level at all levels 
(ordinary, intermediate and advanced ) is 
predicted. 

     R Accounts and Economics as separate 
subjects should not replace Business 
Studies but complement it. 

     R Economics as an option subject should 
start at Year 10 rather than 9 as it requires 
higher level of maturity from students. 

     R When Economics terminology is translated 
into Maltese, authorities are to ensure that 
the correct terms are used. 

     C+/I Re introduction of Accounts and 
Economics as separate subjects noted with 
satisfaction – if these are re-introduced at 
the expense of Business Studies the latter 
as subject will be obliterated. 

     S Business Studies and Economics should 
be included as compulsory subjects to all 
students from Year 7 to 11. 

     I 

 

With the introduction of new subjects (e.g. 
Accounts, Economics, Core Science, 
Vocational Education and Training) some 
traditional subjects will be vying with these 
new subjects for attention and popularity 
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from students.  

     R Some form of tuition in Economics should 
be given to all students starting from Year 
7 as part of CE – this should not be 
examinable but to divulge elementary 
knowledge on how economic activity 
operates in Malta and the EU – the latter is 
very important. 

     I Re-introduction of Accounts and 
Economics at secondary level might have a 
negative impact on the eventual choice of 
Marketing at post-secondary level – if 
fewer students opt for Business Studies 
their exposure to Marketing will be stilted 
(unless they obtain it from 
Entrepreneurship) – on the positive side 
past experience shows that many Accounts 
and Economics students coming from 
church schools tend to substitute mainly 
Economics and occasionally Accounts with 
Marketing at post-secondary level so one 
hopes that the same tendency would be 
reflected in state school students.  

Languages     R A clear policy change on bilingualism is 
required specifying which language of 
instruction is to be used 

     R In Secondary schools recommends the 
same amount of Maltese lessons as 
English lessons in the weekly time-table.  

     R A concerted effort is needed to upgrade the 
level of our national language – the local 
media should serve an exemplary model in 
promoting our language while state 
intervention is needed to address the 
problem of English-speaking Maltese 
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families. 

     R NCF proposes a programme to address 
the curriculum difficulties in encountered in 
Maltese - GCHSS would like to strengthen 
such a programme which it already has by 
coordinating its efforts with Secondary 
schools in this regard. 

     C- Concerned that Secondary level students 
can now opt not to study English literature 
– this will greatly limit students’ exposure to 
literature and this will have serious 
repercussions on students. 

     R There should be a standardised way of 
testing students’ ability to carry a 
conversation in English (orals are currently 
being carried out at the discretion of the 
school and individual departments). 

     C+ Recognising the importance of 
multilingualism and of modern foreign 
languages and implementing them at an 
early stage is a positive step in the right 
direction. 

     C+ The NCF recognition of the importance of 
the Spanish language in the Maltese 
Education system is very satisfactory in 
view that it is a widely spoken language 
among entrepreneurs, professionals, 
students and workers.  

     C+ The proposed radical change in the way 
foreign languages will be taught/learned to 
move from a teacher-centred system to a 
learner centred one is very pleasing as it 
respects the diversity of learners and the 
way in which they learn. 



Page 28 

 

 1 Centre for Environmental Education 
and Research 

3 Briguglio, Lino (Prof) 4 Giovanni Curmi Higher Secondary School  

      Feedback Report on the NCF 

  Feedback about the inclusion of 
Education for Sustainable Development 

   Nov 2011 

     C+ Proposed plan of foreign language 
teachers visiting primary schools to 
promote the individual languages was 
praised. 

     S Proposes an extension of the foreign 
language awareness programme to 
Secondary level. 

     C- Reduction in the number of hours allocated 
to foreign language teaching at Secondary 
level will impact the teaching and learning 
of foreign languages in a negative way 
which could result in lower level of 
competence in language skills with 
negative repercussions at post-Secondary 
level 

     C+ The fact that NCF emphasises the 
importance for students of being proficient 
in foreign languages will leave a positive 
impact on the teaching of Arabic. 

     I Recent changes in Matsec syllabus in line 
with CEFoFfL (that students cannot sit for 
their Ordinary level exams following a 
course of only two years) made Arabic 
inaccessible to many students. 

     R Arabic should be promoted more and more 
emphasis could be placed on the 
importance of the language could be 
placed on the importance of the language 
in business transactions and available job 
opportunities – by also encouraging 
cultural diversity and thus eradicating 
misconceptions and prejudices one could 
eliminate the stigma against this subject. 

     I If the proposed NCF change of abolishing 
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the setting of two different papers of 
French at Secondary is implemented at 
MatSec level (no Paper a and B anymore), 
lower ability students will have to face a 
paper that will probably be too hard for 
them – this may also result in lower 
number of students learning French at O’ 
level  

     I In NCF there is  emphasis on 
strengthening the four skills in language 
learning (listening, speaking, reading and 
writing) but this is being discontinued at 
Intermediate and Advanced Level – at 
these levels the listening component is 
almost entirely being ignored so this means 
that a radical change in the syllabi and in 
examination set-up is needed at these 
levels. 

     R Pupils in all schools should be exposed to 
a number of foreign languages universally 
across all schools in Malta and Gozo – this 
exposure at early stage would play an 
important role later on in secondary as to 
which foreign language a pupil will choose. 

     C+ The fact that teachers of Italian in 
Secondary schools will be going to Primary 
schools to hold foreign language 
appreciation classes to students is 
welcomed – this would not only contribute 
towards increasing students’ interest in the 
language but also towards the allocation of 
more teachers of Italian within the DEHRS 

     C- Having only 3 lessons in timetable is too 
little or else the syllabus has to be re-
planned as the lessons are distributed over 
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four lessons a week – also since the 
exposure to Italian television is decreasing 
having less lessons in Italian would 
eventually further reduced the exposure to 
this language 

     R The right of having the opportunity to study 
a foreign language in all Primary schools 
throughout the whole scholastic year. 

     R 5 weekly lessons in Italian should be 
provided throughout all the levels 

     I The length of exposure to another 
language in primary schools is not clear – 
will the lessons take place throughout the 
whole scholastic year or will they take 
place only during a particular period in the 
term?  Does the idea involve a rotation 
system of teachers visiting the school and 
then passing on to the next school within 
the college?  Which classes in the primary 
school will be involved in such a 
programme – Year 5 and/or Year 6 
students? 

     R Topic Learning should only be the highlight 
and not the routine, especially for the less 
motivated students, as otherwise if this 
approach is adopted throughout all the 
lessons, this could become monotonous 
and some students would lose interest 
during lessons. 

     R The very positive step that a Language 
Awareness Programme is introduced for 
the last years of the primary cycle should 
be extended to secondary and post-
secondary level – such programmes 
should be in addition to the studying of a 
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foreign language (in secondary) and should 
help students in post-secondary level who 
tend to opt to study a new language and 
enrol in a beginner’s course rather than the 
revision course of the language they 
studied at secondary level 

     R The choice of language teaching in the 
Primary Schools should not be left at the 
discretion of the HoS but such 
opportunities should be offered to all 
schools within all colleges – if one weekly 
lesson in Italian is offered for whole 
scholastic year this would increase intake 
of graduate teachers. 

Art Education     S Art should enjoy the status of other core 
subjects since it entails innovative forms of 
thinking, and forms the basis of future 
economic and social development – there 
should be a provision of resources to 
ensure that colleges are well equipped to 
cater for the needs of the students in art 
theory and practical sessions 

     R All students must have regular art lessons 
during their secondary education (from 
Form 1-5) – minimum required lessons per 
week should not be less than 3 and should 
focus on art appreciation along with 2 
practical lessons 

PSHE     R The well-being of children in the early 
years is very much emphasised however 
children need to be educated for the 
development of emotional awareness and 
intelligence as well as psychological well-
being. 
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Education for 
Sustainable 
Development (ESD) 

C+ CEER welcomes the emphasis given 
to a holistic approach perspective of 
sustainable development i.e. a 
perspective that strives to integrate 
environmental, social and economic 
concern.  This integration has been 
illustrated throughout the document 
for example – the specific mention of 
being “...sensitive to the need of other 
members of society, particularly the 
marginalised and disadvantaged 
individuals or groups...” 

  C+ There is need to enhance environmental 
literacy at all levels of education, formal 
and informal, and hence GCHSS 
welcomes the reference to ESD as cross-
cutting theme in the NCF 

 C+ Welcomes also the proposal for ESD 
as cross-curricular theme and hence 
one of the main priorities of the 
curriculum – NCF also emphasises 
issues which create a proper setting 
for ESD such as the learner’s 
developmental process, the 
integration of various stakeholders in 
educational process and an 
appropriate supportive infrastructure 

  I It is hoped that the introduction of Core 
Science should help students with a 
science background in only one of the 
science subjects to handle the 
interdisciplinary nature of Environmental 
Science. 

 C+ The introduction of ESD is a very 
positive step towards the formation of 
a citizenry which is aware and 
responsible towards the environment 

  I Students are still encountering difficulty in 
coping with the interdisciplinary nature of 
Environmental Science – this is mostly the 
result of deficiencies in knowledge in the 
subject areas of the natural sciences and in 
Geography which have to be addressed at 
Primary and Secondary level. 

 R Learners have to have some control 
over what they learn, how they learn 
what they learn and where they learn 
what they learn – one of guiding 
principles of ESD (according to Tbilisi 
declaration) is for learners to have a 
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role in planning their learning and 
provide an opportunity for making 
decisions and accepting their 
consequences 

 I NCF does not give due importance to 
the hidden curriculum this ought to be 
acknowledged together with the 
ensuing messages pertaining to 
sustainability conveyed in schools – 
the choice is whether we want our 
schools to be a reflective microcosm 
of a sustainable society or an 
unthinking microcosm of an 
unsustainable society 

    

 R ESD programme should also address 
green and ethical procurement in 
schools (periodic review of spending 
and purchasing practices in products 
ranging from school uniforms to 
stationery to IT to canteen food), 
sustainability audits in schools, 
schools’ ecological footprint, a 
responsible and ethical research 
agenda, and learning through schools’ 
landscapes 

    

 R NCF needs to make the reference to 
participatory processes (in carrying 
out pro-environmental behaviour) 
more explicit in the texts as they are 
vital to community sustainability – not 
only engaging students/citizens in 
decision-making process is important 
but could also present ideas which 
would otherwise be overlooked, opens 
up new spaces for advocacy and 
increases student/citizen-ownership of 
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any decision 

 S Another way could be that all schools 
and institutions at all levels 
independently develop and implement 
their own school Agenda 21 in which 
sustainable practices are discussed 
by all stakeholders especially the 
students themselves leading thus to 
the development, continuous 
adaptation and cyclical 
implementation of same in School 
Development Plan which should take 
place in all cycles ensuring a whole 
school approach to implementation of 
ESD  

    

 R There needs to be added emphasis 
on a closer link between educational 
processes and real life, especially the 
stress on outdoor learning 
experiences – students need to be 
exposed to natural, physical, social 
and cultural environment scenarios 
and the various services and 
manufacturing industries and councils 
through a first-hand experience 

    

 R Teacher education should be re-
oriented towards ESD – a working 
group should be set up between the 
DQSE, the Faculty of Education and 
CEER to assess and address needs 
and challenges as they develop as 
well as ensuring adequate pre-service 
teacher education and continuous 
professional development 

    

 S Suggested textual amendments- 
Primary curriculum (Vol. 2, p.31) – 
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change “...through the inculcation 
of...” to “...through their exposure to...” 
Under Active Involvement in 
sustainable development issues (Doc. 
2, p.31) – “responsible citizenship” 
should include “responsible global 
citizenship” 
Under Respect diversity and value 
difference replace “multicultural 
education ” with “intercultural 
education” (Doc. 2, p.31 and Doc. 3, 
p.48), replace “alternative curricula” 
with “tailor-made curricula” (Doc. 2, 
p.31), after “The inclusive school 
should cater for every child 
irrespective of gender, religion, race, 
ability and beliefs” add “sexual 
orientation” (Doc. 2, p.31 and Doc. 3, 
p.48) 
Under Work towards strengthening 
social cohesion and ensuring social 
justice replace “multicultural education 
” with “intercultural education” (Doc. 2, 
p.32 and Doc. 3, p.49) 
Under Economic Stability and 
Independence the text under the 
heading does not really follow the title 
(Doc. 2, p.30 parag. 1 and Doc. 3, 
p.32) 
The phrase “ESD promotes a system 
based approach and...” (Vol. 2 Eng., 
p.46 and Doc. 3, p.49) is to be 
translated in Maltese (Vol. 2 Malt., 
p.46) as “L-ESD tippromwovi ottika (or 
perspettiva) sistematika...” 
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 I/S There seems to be inconsistency 
throughout the texts of the different 
levels at which students/ citizens 
engage – CEER suggests sticking to 
the following four: (i) Community – to 
mean both the school and the 
local/municipality, (ii) National i.e. 
Malta wide, (iii) Regional –mostly in 
relation to Mediterranean Region and 
(iv) Global 

    

 S Under the headings “Respect 
and....heritage” and “Develop 
intercultural....contexts” – the mention 
of participation in e-twinning and 
Comenius projects under the above 
two headings is rather restricting in 
what will effectively be National Policy 
– the reference ought to be to making 
use of budget lines and grants (and 
possibly mentioning-twinning and 
Comenius as examples). 

    

Education for 
Entrepreneurship; and 
Creativity and Innovation 

    I Although Marketing is not offered at 
Ordinary Level and hence does not feature 
in NCF, some of the proposed changes in 
the NCF, might affect the choice of this 
subject at Post-secondary level. 

     R Introduction of Entrepreneurship as one of 
5 cross-cultural themes will initiate students 
in the world of business – Marketing is a 
key tool in the world of business and 
should therefore be an integral part of any 
syllabi drafted for Entrepreneurship – for 
this purpose the teachers’ input is to be 
sought when drafting specific courses and 
activities in this area. 
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     R Marketing Department of GCHSS needs 
some funds allocated to the organisation of 
talks and visits related to various sectors of 
the economy which are very beneficial to 
both students and teachers – the 
requested funds are also required for its 
own in-service courses at the end of each 
scholastic year as these have proved to be 
very successful and beneficial to all 
Marketing teaching staff. 

     R Marketing should be one of the key 
elements in any Entrepreneurship course – 
since there are no Marketing teachers in 
secondary schools the Marketing 
Department’s advice should be sought 
when drafting specific courses and 
activities in this area. 

Vocational Subjects     I Introduction of Vocational Education and 
Training might have an adverse effect on 
Computing and IT both at Secondary and 
Post-Secondary levels – VET might be 
more appealing to students since these 
subjects are work-related and it gives 
students opportunity to obtain locally and 
internationally recognised certification. 

     C+ Increased emphasis on vocational training 
is commendable since it arms students 
with important and necessary skills for their 
future life in the workplace.  

     I Wide choice of vocational subjects offered 
as options in Year 9 continues to threaten 
the popularity of European Studies. 

Physical Education 

 
    R PE should be considered as practical 

subject as the others such as Biology and 
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Chemistry where only 15 students are 
allowed in the laboratories. 

      The positive proposed increase in PE in 
the early years is also to be considered in 
the Secondary sector since this would instil 
a positive attitude towards an active 
lifestyle. 

Examinations and 
Assessments 

    C- There is little reference to the effect of the 
proposed changes on Matsec exams – this 
makes it difficult to evaluate the proposed 
changes – the Education Department, the 
University and the Matsec board should 
have devised NCF together.  

     I The need for national level descriptors as 
outlined in NCF is questionable when one 
considers the fact that the Common 
European Framework of Reference for 
Languages provides a basis for mutual 
recognition of language qualifications, and 
is being used as a tool in most European 
Countries to facilitate educational and 
occupational mobility.  

     C+ It is encouraging to note that various 
assessment methods are being proposed 
by the NCF – this could help ensure that 
the true progress and achievement of the 
student will be reflected and 
acknowledged. 

     R Arabic Paper B Matsec Ordinary level 
should be less taxing (currently the 
difference with Paper A is minimal) to 
encourage more students to study the 
subject. 

     R Given that the assessment requirements 
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for Physics and Chemistry are less 
demanding, when a new curriculum is set 
up, the type of formal assessment used 
should be of equal demand in all 3 Science 
subjects. 

     R Students who at Grade 8 decide to go into 
further depth can choose Business Studies 
and Accounts or Economics and sit for the 
SEC exam – on the other hand those 
students who continue the standard 
Business Studies weekly lesson, should be 
able to sit for Business Studies Paper B 
Sec exam (a similar situation already exists 
in PE). 

     R It is highly recommended that Matsec as 
an examining body should consider the 
introduction of European Studies at 
Intermediate and advanced Level to 
encourage students to further studies at 
University – this will also address the 
vacuum that exists between the O’level 
and the Masters Degree. 

     S The link between syllabi being drawn up at 
Secondary schools and the syllabi 
presented by Matsec has not been 
emphasised in the NCF - it is suggested 
that a continuous collaboration be 
established between the Directorate and 
the Matsec board so that aims and 
attainments will correspond 

     C+ Assessing students according to level 
descriptors is an interesting concept which 
is advantageous to both students and 
teachers – being more descriptive than the 
current grade or mark system, the teacher 
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can use new forms of assessment in order 
to design a programme which caters for the 
different needs of students.  

     I More human and structural resources may 
be needed to accommodate a method of 
assessment which is more-student centred. 

     R In Italian, consultation with UoM Matsec 
board and the DoE is a dire need as 
otherwise there would be inconsistencies 
between the expected standards by the 
Matsec board and the school level of 
competency reached by students during 
lessons. 

     R A revision in the Maltese Ordinary, 
Intermediate and Advanced Level exams is 
needed, corresponding with the changes 
proposed in the NCF. 

     R The change in the mentality which is being 
proposed in the NCF must be 
accompanied in the assessment process – 
it would be useless to shift the teaching 
process from memorisation to research 
and then grade students on memorisation  

     I If the NCF proposed changes are 
implemented it would be a huge 
contradiction to maintain the current 
examination system: at present the 
Spanish Matsec Certificate does not 
recognise all destrezas equally – NCF fails 
to explain how the proposed level 
descriptors will fit within the Matsec System 
and how the Matsec exam will compare to 
the matching level of the European 
framework. 
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Facilities and Support 
Structures and Services 

 

    R A proper stock-take of the state of school 
Science laboratories across Malta and 
Gozo is required and this should be carried 
by health and safety professionals external 
to the Education Department. 

     I Traditional system of one class teacher for 
primary schools needs to be reviewed – 
NCF opens the educational horizons in 
such a way that it might be more feasible to 
have a number of specialised teachers for 
each primary class 

     C+ It is positive that Career Guidance is being 
suggested to ensure a smooth transition 
from one educational phase to another 

     R Growth in number of post-secondary 
students should be accompanied by a 
growth in the support services being 
offered. 

     R The provision of Social Workers, 
Counsellors, Speech Therapists, 
Psychologists etc to support teachers while 
helping students, at all levels, should be 
reinforced and augmented. 

e-Learning     S Need for more Maltese software to 
facilitate e-learning is highlighted. 

     R Need for more Maltese software to 
facilitate e-learning was also highlighted. 

School Outings and 
Extra-curriculum 
Activities 

R There need to be added emphasis on 
a closer link between educational 
processes and real life.  Even though 
the NCF mentions the importance of 
stakeholders and puts great emphasis 
on hands on and experiential learning 
the stress on outdoor learning 
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experiences is somewhat limited. 

 R Students need to be exposed to 
natural, physical, social and cultural 
environment scenarios and the 
various services and manufacturing 
industries and councils through a first 
hand experience. 

    

 R In this context outdoor education and 
field / site visits play a major role.  
There is predominant misconception 
that out of class activities are a waste 
of time and CEER is concerned that 
bureaucracy and the current policy will 
water down the educational potential 
of these activities by restricting their 
number. 

    

 R Teachers should be free to take 
students to any place which through 
their professional experience they 
consider will enhance learning.  
Creative students are usually the 
hallmark of creative teachers. 

    

Intercultural Education 

 
R Suggested amendments: 

- Under Respect diversity and 
value difference: 

- Replace multicultural education 
with intercultural education (Doc 
2, p.31 and Doc 3, p.48) 

- Replace alternative curricula 
with tailor made curricula (Doc 2, 
p.31) 

- After the inclusive school should 
cater for every child irrespective 

  C+ The promotion of bilingualism and support 
for refugees and immigrants in learning 
English is commendable and will help 
integration into society, improvement of 
prospects, and acceptance into a growing 
multicultural society  
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of gender religion, race, ability 
and beliefs add sexual 
orientation (Doc 2, p.31 and Doc 
3, p.48). 

 R Under work towards strengthening 
social cohesion and ensuring social 
justice: 

- Replace multicultural education 
intercultural education (Doc2, 
p.32 and Doc 3, p.49) 

    

 R Under Economic Stability and 
Independence – the text under this 
heading does not really follow the title 
(Doc 2 p.30 para 1 and Doc 3 p.32). 

    

 R The text need to be smoothened with 
an added reference to the personal 
level (i.e. change personal attitudes 
and practices) where relevant. 

    

 R Under the heading Respect and 
Promote Maltese culture and heritage 
and Develop intercultural competence 
and appreciate their heritage within 
the Mediterranean European and 
global contexts – the mention of 
participation in e-twinning and 
Comenius projects under the above 
two headings is rather restricting in 
what will effectively be National policy.  
The reference ought to be to making 
use of budget lines and grants (and 
possibly mention e-twinning and 
Comenius projects as examples in 
brackets and in any case at the Action 
Plan phase rather than at the policy 
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phase) 

Special Needs     R Support services for individualised learning 
needs for Post-secondary students need to 
be reinforced and further developed. 

     I The NMC pledges that mainstream 
education was to become all inclusive with 
relevant syllabi addressing the needs of all 
students – these syllabi do not exist in all 
subjects and teachers are at a loss and 
have to design the syllabus themselves.  

     I This is a problem because children are 
being guided by teachers who may not 
have specialised training about syllabus 
design for groups of children with 
specialised needs. 

     I Also there no national standards regarding 
the assessment of students with particular 
educational needs and thus it is crucial for 
education officers to be given the 
necessary training to design syllabi for 
each level. 

     R Students who require temporary withdrawal 
from the classroom should be given similar 
material and information as that which is 
being covered during the lesson as 
otherwise the student would miss out on 
lessons which his classmates would have 
covered. 

     R More resources are needed to cater for the 
needs of students with individualised 
educational needs – physical resources are 
particularly lacking in Physical Education 
where specialised apparatus for these 
students is not yet available. 
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     R Teachers should be informed of any 
students who have physical or mental 
disability before s/he is enrolled in one of 
our classes – this can be done through 
students’ profiles and clinical profiles – 
teachers need support in the form of 
equipment and specialised support 
personnel to cater for individualised 
educational needs. 

     R Besides focusing on the integration of 
students with disabilities and 
developmental delays into mainstream 
education, an inclusive curriculum should 
expand on the concept of including 
students from minority groups and cultures. 

Parental Involvement 
 

    R Stakeholders like parents and other 
community members can contribute and 
also be involved in children’s and young 
people’s learning processes. 

Local Community 
Involvement 

 

R Within the concept of sustaining 
school community links – the NCF 
ought to recognise the value added 
nature of NGOs / CSOs (Civil Society 
Organisations) - School collaborations 
particularly in ESD.  These bring in 
new processes, added resources 
(both financial and human) much 
needed expertise as well as opening 
up new possibilities for positive 
solutions. 

  C+ Emphasis that NCF makes on 
strengthening link between schools and 
community is noted postively 

 R There seems to be an inconsistency 
throughout the texts of the different 
levels at which students / citizens 
engage.  CEER suggests sticking to 
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the following four: 

- Community – to mean both the 
school and the local / 
municipality 

- National – i.e. Malta wide 

- Regional – mostly in relation to 
the Mediterranean Region 

- Global. 

 S The cooperation and recognition by 
adults are of utmost importance to 
ensure that the sense of futility does 
not creep in and hinders 
empowerment. 

    

 S The NCF needs to make the 
reference to participatory processes 
more explicit in the texts as they are 
vital to community sustainability.  It is 
important that students / citizens are 
engaged whenever they have a stake 
in the outcome of decision making for 
a better environment. 

    

  Privileging participatory processes 
acknowledges the possibility of 
considering ideas which might 
otherwise have been overlooked, 
opens up a new spaces for advocacy 
and increases student / citizen 
ownership of any (final) decision. 

    

Home Economics     C+ It is encouraging that certain aspects of 
Home Economics were regarded by NCF 
as an integral part of CE and regarded as 
important tools towards promoting health 
education in schools – all this will continue 
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to create opportunities for Home 
Economics teachers to develop syllabus 
content to reflect current changes in the 
Maltese educational context. 

Management of Change     I As the only state sixth form in Malta, the 
school community at GCHSS feels that it 
should have been included in the planning 
stages of the reform – the educational 
practitioners at GC could have provided 
invaluable knowledge on how to link reform 
to Post-Secondary Education. 

Comments     C+ A number of changes advocated or 
proposed in NCF would have a positive 
impact on the teaching of Philosophy – 
these include the openness to new 
subjects from early years and active 
engagement in learning, the methodology 
of scientific research, the passing on of 
skills rather than information, the emphasis 
on formative assessment and the 
promotion of independent critical learning 
and active thinking in the Ethics Education 
programme. 

     C- NCF promotes the Humanities less than 
the Natural Sciences. 
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Principles   C+ The initiative to review the National 
Curriculum is one that should be 
considered as commendable and thus 
welcomed in its intention.  It is indeed 
a healthy exercise which a country 
needs to regularly undertake in order 
to guarantee the best education for our 
children.   

C- Lack of targets to be reached 

 

 

   I In the rush to propose something new 
and innovative it would be incorrect 
and unfair on children to dispel the 
successes provided by the 
accumulated experience of the old 
curriculum.  We should build on these 
successes to strengthen a curriculum 
that becomes comprehensive but also 
better defined. 

C- Not much and not clear enough message 
on the common good and the contribution 
to society 

Teacher Support 

 
    I The teaching profession: lack of the 

qualities and skills that teachers need to 
develop in the light of the NCF. 

Autonomy     C- A healthy balance between autonomy and 
regulation does not seem apparent in the 
recent changes in Education (Curriculum 
Framework, Audit, Syllabus, School leaving 
certificate...).   

     C- The documents are too prescriptive and if 
interpreted to the latter will place Church 
Schools in a quandary mainly because 
there is no obvious differentiating between 
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sectors. Example: External Review. 

     I A complaint of “suspected non-compliance” 
was made last year because Geography 
and History (rather than Social Studies) 
was written on the children’s timetables at 
Primary Level.  The School’s explanation 
that the content was still covered was 
considered irrelevant; the name had to be 
exactly like that of State schools.  This is 
intrusive especially if such an attitude 
extends to more sensitive areas like 
Religion. 

     I Issue raised with regards to school’s 
autonomy vis a vis the choice of different 
text books, form of assessment, topics 
focus on particular subjects? 

     R A need to go through all subject syllabi to 
streamline and reduce repetition is 
necessary. 

     I Queries whether the curriculum really allow 
for flexibility: keeping in mind the flexibility 
already enjoyed in the non state schools. 

Quality Assurance     I Church and Independent Schools re 
necessarily different from State schools 
otherwise they are unnecessary:  Ensuring 
high standards is not a problem for us: it 
would be if in order to quantify standards, 
all schools are expected to be the same. 

Differentiated Teaching I Whilst it is encouraging to note the 
increasing attention to diversity issues 
in the various aspects of the 
document the clustering of all 
differences into one group may not do 
justice to the different educational 
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needs of such groups.   

Cross Curricular Concept 

 
R The addition of social and emotional 

education as one of the cross 
curricular themes in both the primary 
and secondary school curricula with 
more discussion on how the 
classroom teachers can build caring 
classroom communities through their 
relationships, pedagogy and 
classroom management. 

    

Timetable   I Queries whether learning time of a 
max 2.25hrs p/wk (according to Model 
A) be enough for geography, history, 
social studies, etc in the Primary 
School? 

  

Professional 
Development 

R The inclusion of social and emotional 
literacy as one of the key 
competencies of Classroom Teachers 
– the Classroom teachers should be 
trained at both initial and continuing 
education levels to develop their own 
social and emotional literacy as part 
of their professional development. 

    

 R It will include the training of all 
classroom teachers in social an 
emotional learning at initial and 
continuing education levels and the 
provision of adequate classroom 
resources. 

    

Life Long Learning C+  Lifelong learning is one of the NFC’s 
derived outcomes, with the document 
underlining the main aim of education 
is to help students become lifelong 
learners.   
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Learning and Learning 
Environment 

 

R The introduction of social and 
emotional education as a core 
competence in Primary Schools 
taught by the Classroom Teacher is 
proposed with a weekly half an hour 
slot for the early years and two half 
hour slots in the junior years making 
use of Circle Time as the medium of 
instruction. 

    

 R While the Centre welcomes the 
emphasis on health and social and 
emotional education in the NCF it 
strongly encourages the goal of 
having academically, socially and 
emotionally literate children and 
young people in Maltese society. 

    

 S One of the key principles 
underpinning the NCF is the need for 
a holistic education one which 
addresses both the cognitive and 
affective needs of children and young 
people.  It underlines the need for 
social and emotional learning both as 
an end in itself and as a vehicle for 
academic learning. 

  I If the recommendations with regards to 
higher education are implemented, 6

th
 

Form first year will be just an extension of 
the secondary school students have left 
behind them.  Experience has shown that a 
break is needed at this juncture namely 
between preparing for a national exam at 
the end of 5

th
 form and the end of their 6

th
 

form studies after two years in order to give 
students some breathing space. 

 I The importance given to this area in 
education does not seem to reflect, at 
least not as much as one may expect, 
the clear message coming from both 
the international literature and local 
research on the need for a more 
central role of social and emotional 
education and mental health 
promotion in school. 

  S In the 6
th
 Form students need space and 

time to mature and to develop their social 
and thinking skill on their way to adulthood.  
For this reason 6

th
 Form students are 

encouraged to participate in EuroScola, 
Young Enterprise, Mini-European 
Assembly, embark on voluntary work etc.  
The NCF recommendations if effected will 
jeopardise all this as students will not have 
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the time and the energy to cope with 
activities they can benefit so much from. 

 S    I The Maltese culture being what it is, 
students will rush to private lessons the 
moment they receive their SEC results to 
ensure that they will be successful in their 
first year: the resultant cramming is not 
what we would like to see in a 6

th
 Form.   

 S Given the current high rate of early 
school leavers in Malta and the fact 
that by 2020 about one third of 
students opt out of education at the 
end of Secondary School one needs 
to reconsider how the educational 
system itself may be restructured to 
make it easier for young people to 
continue their education past 16. 

  S 6
th

 Form should lead to the development of 
balanced students responsibly working for 
their future with time to discover what being 
a young adult is all about.   

 S Within the present structure once 
students are 16 years old, they have 
to leave their present school and 
apply to attend a new Post Secondary 
school according to the qualifications 
they would have obtained: this may 
constitute one of the most crucial 
barriers which is keeping many of the  
students from continuing their 
education after 16.   

    

 R Instead of expecting students to opt 
out of school at 16, the educational 
system may give all students the 
opportunity to continue their 
education up to 18 years at their own 
college school should they wish to, as 
a preparation for further education 
and / or career. 
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Citizenship Education   I Queries whether students learn to 
appreciate the attributes of one subject 
as distinguished from those of another 
and whether the proposed 
recommendations with regards to 
Citizenship Education will lead to 
hotchpotch education with no clear 
boundaries between one subject and 
another? 

  

Geography   C- One of the rationales highlighted in the 
NCF is to overcome ‘the challenge to 
match the needs of the learners in a 
world that is changing with great 
rapidity: it this is true then the success 
of this rationale is questionable when 
considering the diminishing role of  

  

   S Geography education is the subject 
which engages the student to the 
realities of a rapid changing world and 
provides them with skills and 
competencies to address this 
challenge. 

  

   S The pedagogy of Geography has 
always been at the forefront of 
effective learning in engaging students 
in role playing and decision making, 
skills based activities, hands on 
experiences, outdoor engagement and 
a learning by doing approach.  All this 
is done with the ultimate aim to apply 
knowledge in a practical concept with 
children analysing, exploring and 
experimenting. 

  

   I How will this pedagogy remain 
effective when not only Geography has 

  



Page 54 

 

 4 / 
4A 

European Centre for Educational 
Resilience  

5 Geography Division, Mediterranean 
Institute 

6 Post Secondary Education – Mr Portelli, R, J 

       

       

been left out as a learning are but it is 
also being proposed that it shares the 
learning time with another three 
subjects (History, Social Studies and 
Environmental Educations) under 
Citizenship Education? 

   C- Of concern is that Geography is not 
offered as an option subject at the end 
of Grade 8 according to Consultation 
document.  Students need to continue 
benefiting from the choice of having 
Geography as an option subject.  It is 
at this stage that Geography students 
start to integrate concepts from 
different areas of science, social 
science and humanities and apply 
critical thinking to the understanding 
and dealing with current issues of 
local, national and international 
importance and a well planned 
geography education prepares 
students to take their place in the 
global community. 

  

Health Education     C+ Agree with the emphasis on personal, 
health and social education (to work 
closely with the Dept of Public Health). 

Languages     I Grouping English and Maltese with the 
other languages as a learning area may be 
inappropriate (refer to EU Reference 
Framework). 

Examinations and 
Assessments 

I Indeed the curriculum ends at the 
secondary school level and does not 
provide a vision for post secondary 
education in Malta.   

  I The committee is proposing a scheme 
whereby 6

th
 Form students sit for an 

examination in 5 subjects at Intermediate 
level at the end of their first year and if they 
succeed go on to sit for two subject at 
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Advanced Level at the end of their second 
year. 

 

 I This is particularly salient issue in 
view of the move in the EU to make 
post secondary education accessible 
to practically all young people (the EU 
target for the 2020 is that 90% of 
young people will continue their 
education beyond 16 years). 

  I What is of great concern is the possibility of 
this proposal being counterproductive in 
that it will create an exam oriented 
atmosphere which we all agree has to be 
phased out. 

 I The NCF would necessitate a revision 
of our current SEC and MATSEC 
assessment systems which again 
may have received more attention in 
the document. 

    

Facilities and Support 
Structures and Services 

 

    I Are not given the same resources (ICT, 
SEBD educators, early supervision for 
school transport, etc):  this is especially 
unfair when education projects which are 
EU funded reach only 60% of the nation’s 
children. 

     R Church and Independent Schools have full 
classes (never less than 25) and on regular 
basis accept children with special needs 
and other considered ‘Grave Humanitarian 
Cases.  Some sort of value added scheme 
for resources and / or compensation should 
be given. 

Intercultural Education 

 
R In view of the increasing number of 

learners coming from ethnic 
minorities, migrants and refugees in 
Malta a more proactive strategy 
needs to be in place to cater for their 
needs:  it is recommended that a 

    



Page 56 

 

 4 / 
4A 

European Centre for Educational 
Resilience  

5 Geography Division, Mediterranean 
Institute 

6 Post Secondary Education – Mr Portelli, R, J 

       

       

Group is set up to formulate a policy 
for the education of such learners in 
Malta. 

Social Needs  I There is a scarce mention of the 
needs of learners from disadvantaged 
social backgrounds and from diverse 
cultural, social and linguistic 
backgrounds: these are learners who 
may be at risk of early school leaving, 
absenteeism, school failure, social 
exclusion and mental health problems 
and they need to have their own 
specific needs recognised and 
addressed. 

    

 S Almost one in four children in Malta 
are from families living in or at the risk 
of poverty: such children may be risk 
for learning difficulties; school failure; 
absenteeism, social exclusion and 
social emotional and behaviour 
difficulties. 

    

 R The new curriculum framework should 
discuss more specifically how the 
needs of such learners will be 
addressed at universal curricular level 
as well as at emotional and 
psychological support in order to 
tackle absenteeism, exclusion and 
early school leaving, raising academic 
expectations, providing family and 
parental education and support, 
providing more adequate support for 
students with social, emotional 
communities and promoting caring 
relationships in the classroom and 
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whole school level. 

 S Presently about 37% of Maltese 
students are opting out of education 
at the end of the secondary school 
making it the highest rate of early 
school leavers in the whole EU. 

    

 S Early school leaving is strongly linked 
to social disadvantage and low 
education backgrounds and one way 
of breaking the cycle of poverty and 
social disadvantage is to keep young 
people from opting out of school 
early. 

    

 S Vulnerable young people such as 
those coming from poor socio 
economic families and communities, 
ethnic minorities, public care as well 
as those with disability and individual 
education needs are more likely to 
leave school early. 

    

 S High quality early childhood education 
and care systems is one of the most 
powerful ways to combat 
disadvantage, establishing the basis 
of lifelong learning. 

    

 S Other preventive measure include 
systematic language support for 
migrant children, active desegregation 
policy which improves the social, 
ethnic and cultural mix in schools, and 
targeted support of disadvantaged 
schools. 

    

 S Engagement Time: The Education of 
students with SEBD in Malta (2008) is 
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based on a national study making use 
of 10% of the school population from 
all levels and sectors of compulsory 
education in Malta.  For instance 
some of the key preventative 
recommendation in the study such as 
the setting up of behaviour support 
teams at school, college and national 
level and circle time session for 
emotional literacy in primary schools 
have been quite slow in making 
grounds in our schools. 

 S Also more effort may be put into 
ensuring the Nurture Groups and 
Learning Zones will operate as 
centres for emotional literacy, 
resilience and behaviour support for 
students in difficulty such as ensuring 
adequate staff training and regulation 
evaluation.  The needs of those 
students need to be factored 
particularly as they account 9% of the 
school population and are a major 
issue of concern in our schools. 

    

Discipline  S It is noted that while the NCF made 
use of various documents in drawing 
up the curriculum draft, particularly 
reports commissioned by the 
Directorate itself, it does not mention 
the recent report commissioned by 
the Education Directorate itself on 
students with social, emotional and 
behaviour difficulties in Malta. 

    

 I The recent opening of Learning 
Centres for students with SEBD may 
be in clear conflict with the principles 
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of inclusive education enshrined in 
the National Minimum Curriculum 
(1999) and the current curriculum 
framework: international research has 
clearly shown that segregating 
students with challenging behaviour 
may be counterproductive in the long 
term. 

Employability S The NCF makes various 
recommendations with regards to the 
need to link with the world of work to 
introduce more vocational subjects in 
the late secondary school years. 

  C- Too much emphasis on the economic 
aspect (aims of education) 

 C- It stops short however of a clearly 
articulated strategy on how the 
educational system will facilitate the 
transition from the secondary school 
level and the world of work.   
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Principles C+ Overall the document provides a wide 
view of leaning which allows for 
flexibility by the professionals in the 
classroom.  It proposes many valid 
principles and value which we agree. 

S It is noted that issues of diversity 
permeate the whole NCF:  it builds on 
the progress registered in the NMC 
(2009) which had established the 
principle of a quality education for all in 
an inclusive education system. 

  

 I The general feeling in reading this 
document is that the authors have 
taken great care to use language that 
is politically correct as one might 
expect in a document of this kind.  
However it was noted some resultant 
contradictions between the language 
used and the suggestions for 
implementation.  For example, while 
on one hand the document 
recommends attention to intercultural 
elements and differentiation at other 
parts of the document there appears 
to be lack of flexibility; while the 
document promotes the removal of 
high stake examinations yet it also 
recommends the Benchmarking 
exam. 

S The NCF in fact highlights diversity 
issues in each one of its seven 
components. Thus diversity is the main 
theme of (i) one of the six principles; 
(ii) one of its three aims; (iii) and one of 
its five cross-curricular themes. 
Moreover it is also substantially 
addressed under the other four 
components, namely (iv) differentiated 
teaching as part of ‘Effective learning 
and teaching’; (v) assessment for 
learning as part of ‘Assessment and 
evaluation’; (vi) learning that is 
contextualised with the surrounding 
community a part of ‘Parental and 
community involvement; and (vii) 
student services according to need 
under ‘Support Structures’. 

  

 S Some terms are reminiscent of the 
previous NMC – in particular ‘skills, 
attitudes, knowledge and values’ 
appear to stand in opposition to the 
more ‘open’ terms ‘positive learning 

R Fine tuning of the new approach is 
recommended to be more sensitive to 
the wider and specific strengths and 
needs of diverse groups and 
individuals and thus enable teachers 
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attitudes, dispositions and 
competences’ as embraced by the 
new NCF.  The use of the former 
terminology may prompt practitioners 
to inadvertently regard the NCF as 
similar to NMC. 

and schools to reach out effectively to 
all student, whatever their background 
and characteristics. 

 I Throughout the document there 
appears to be a strong emphasis on 
the ‘individual’; his / her own 
development of knowledge, self 
fulfilment, self confidence, self 
awareness and so on.  There is much 
less attention to the individual as a 
‘cog’ in society i.e. their role in / 
contribution to society. 

    

Early Years  C+ Positive that explicit attention is given 
to the Early Years and the sections 
regarding this level are 
comprehensive. 

    

 I An integrated approach is particularly 
relevant to the Early Year as 
suggested in the document:  Its 
implementation, though is likely to be 
hampered by two aspects of the 
teaching culture namely: (a) set 
syllabi that have been designed 
without consideration to subject 
‘topics’ or over riding ‘themes’ (the 
latter would umbrella various 
subjects); and (b) the local tendency 
to be ‘textbook driven’ while planning; 
again current textbook content 
organisation mitigates against an 
integrated approach. 

    

 I Noted the possibility of an artificial     
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boundary between the Early Years 
and the Primary Years being created 
in schools, when in reality this 
transition is seamless. 

 I The reference to outcomes that 
young children are expected to 
achieve prior to later primary years 
may erroneously be interpreted that 
there is to be a common standard or 
a set of learning outcomes which all 
children should reach by a set time. 

    

 S It needs to be highlighted that these 
are broad outcomes that educators 
will use as guidelines to support 
young children in striving towards.  
The role of the educator is therefore 
to help children achieve their full 
potential, develop their interests, 
encourage positive attitudes and 
learning dispositions to become 
independent learners. 

    

 C+ View as positive the general 
objectives of Primary Education and 
the suggested Learning Areas. 

    

 R (Doc 3 p 30) the following points can 
be included in the Aims of Primary 
Education, in order to be 
complementary to similar points 
mentioned elsewhere in the 
documents: 

 

The Primary curriculum will assist 
children to develop into learners who 
are: 
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- Able to locate social events in 
their historical and geographical 
location 

- Express themselves through 
pedagogical used of the 
performing arts 

- Develop metacognitive skills to be 
able to decode learning tasks and 
generate strategies to fit their 
learning needs. 

Teacher Support 

 
R An integrated approach demands a 

good level of general knowledge on 
the part of teachers and also skills 
that would help them integrate 
subjects: it is believed that 
practitioners should be offered 
specific guidelines on how to 
integrate subjects and how the 
gradual move from integration to 
more discrete subjects is to be 
achieved, especially if no 
accompanying changes are to be 
made in syllabi and textbooks. 

    

Cross Curricular Concept 

 
C+ Considers the idea of teaching 

through Themes to be a positive 
recommendation as it provides a 
meaningful context for teaching and 
learning although it should be 
acknowledged that integration may 
not always be possible due to the 
nature of the topic at hand. 

    

 S Pointed out that the presence of 
Specialised Teachers for the 
Expressive Arts does not mean that 
the Arts should only be taught by 
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Specialist Teachers as the Arts 
should infuse all other subjects as 
tools to making learning more 
concrete and ultimately enjoyable.   

 S This would be in line with the NCF 
recommendation for cross curricular 
and interdisciplinary approaches to 
learning and in line with the view that 
a Primary schools teacher is one who 
is proficient in the learning areas 
addressed at Primary level. 

    

Timetable C+ Agree that the school timetable for 
Early Years be free of parameters in 
order to allow the teacher of this level 
(especially kindergarten) maximum 
flexibility, considering that at an Early 
Age, informal and play activities are 
essential. 

    

 I For Primary Years the document 
refers to 800hrs of teaching / learning 
time; while on paper this number 
appears appropriate, it was 
suggested that it may not in fact be a 
realistic calculation in terms of time 
spent on learning. 

    

 I It is noted that the non-teaching / 
learning time appears to be on the 
increase in our schools. 

    

 R A study to be carried out to 
investigate how realistic 800 hrs of 
teaching actually is. 

 

    

 R With regard to the school based hour 
this is a novel and interesting idea, 
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but again it was recommended that 
this is used for learning activities, 
rather than for other purposes. 

 S It was suggested that Primary 
schools could work on a 35hrs week 
where students are allowed longer 
recreation time (at least 1.5hrs a 
week for mid morning break and 4 hrs 
of mid day break). 

    

 R More time should be devoted to 
Science (3), Citizenship (3), Arts (3), 
and Religious (3) education. 

    

 S With a 35 week allotment one can 
easily plan for more learning in 
Languages, Maths and Health 
Education as envisaged by models B 
and C in Table 2 (Doc 3). 

    

Professional 
Development 

C+ In agreement that schools must 
develop into reflective Communities 
of Practice in order to be effective 
and agrees with the proposed 
collaborative culture of teachers and 
the support structures beings 
suggested. 

    

Teacher Roles and 
Responsibilities 

 

S The implementation of having 
Specialist Teachers in schools entails 
multiple strategies such as changes 
in PD, expansion and integration of 
resources, classroom facilities, 
smaller class group numbers and a 
change in mindset: it  acknowledged 
that this move will require new 
expenses to be taken on by the 
Directorates. 
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 C+ Agree with the recommendation for 
Support Teachers for Science, PE, 
Technology and IT and suggest that 
these teachers should not be shared 
amongst too many schools: ideally 
they would be schools based in order 
to experience a sense of belonging. 

    

 S See the role of Support Teachers as 
one of collaboration with Class 
Teachers; they would assist the Class 
Teacher (rather than necessarily 
taking over the class) and encourage 
team teaching. 

    

 S The Class Teacher should always be 
aware of what is being taught in these 
respective subjects and be involved 
in the planning and implementation of 
the lessons: ensure a sense of 
continuity between the work done by 
the Support Teacher and the Class 
Teacher. 

    

 R Religion should be included in the list 
of subjects where a Support Teacher 
is recommended.  Given that due to 
the radically changing society, a  
Primary teachers may not feel 
comfortable with teaching Religion. 

 

    

 R A balance needs to be created 
between the Class Teacher’s 
responsibility, the children’s needs 
and the respect for the content of this 
subject. 

    

 S With regard to the Peripatetic     
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Teachers for the Expressive Arts 
recommended that the Drama Unit 
retains the relevant aspect of its work 
unless it teachers absorbed by the 
schools as Specialist Teachers until 
more teachers are trained in Drama 
education. 

 R The role of ‘Subject Coordinator’ was 
recommended: must be responsible a 
for supporting and guiding colleagues 
in particular subject (e.g. Maths, 
Maltese, English, etc).  

    

 S Acknowledged that the Class teacher 
can benefit from collegial support in 
one learning area or another, since 
Primary school teachers being 
generalists may have different 
strengths. 

    

  The Subject Coordinator would not 
need to be specially trained but would 
be generalists like their colleagues.  
Their strength in the subject would 
come from an interest, confidence 
and strong motivation from the 
subject. 

    

Learning and Learning 
Environment 

 

I The NCF justly stresses the Early 
Years learning environment – 
however it does not elaborate on the 
importance of its organisation in a 
way that provides variety (open-
ended material rather than 
readymade toys / games), access 
and choice to allow child initiated and 
child developed activities to emerge, 
based on their ‘here and now’ interest 
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(hence helping children to develop 
responsibility, become decision 
makers). 

 I With regard to communicative 
competences it was noted that this 
area narrowly focuses on the use of 
language and digital literacy as a way 
for children to communicate and thus 
not giving enough attention to notions 
and multi literacy. 

    

  The multiple ways young children use 
to interact and which in the early 
years sometimes precede language, 
such as drawing, gestures and facial 
expressions, movement, music, mark 
making and the use of visual literacy 
amongst others are not given their 
due importance. 

    

 R Doc 3, Primary Section includes such 
a reference to verbal, non-verbal, 
written, visual, physical, technical and 
emotional / expressive – this should 
also be highlighted for the Early 
Years. 

    

 S Development approach to learning 
appears to be tied to the transition 
from Primary to Secondary and the 
abolishment of the Junior Lyceum 
examinations. 

    

 S Literature highlights many more 
aspects to this discourse.  These 
include the following practices: a 
classroom that opens out to the real 
world; reading, writing and 

    



Page 69 

 

 7 Department of Primary Education, 
Faculty of Education 

8 Programme for Culturally Responsive 
Education 

9 Briffa, Charles (Prof) (comments on the 
section of Languages) 

       

       

mathematics in relationship to real 
world discoveries; authentic learning 
materials that are normally a part of 
the real world; student explorations of 
the real world guided by the teacher; 
learning based on encounters with 
the real world, resulting in ideas, 
insights, revelations, reflections, 
observations and more. 

 R It may be appropriate for these and / 
or similar features of developmental 
learning are explicitly spelt out in the 
document in order to ensure the 
intended interpretation. 

    

 R It may be appropriate for these and / 
or similar features of developmental 
learning are explicitly spelt out in the 
document in order to ensure the 
intended interpretation. 

    

 C+ It is good to see that credit is given to 
informal and non-formal learning. 

    

 S A clear definition of both types of 
learning could be helpful in the 
document: 

- Non-formal may be identified as 
that which is structured but not 
(as yet) certified, such as Scouts 
/ Girl Guide; 

- Informal learning may be taking 
place even within the school itself 
e.g. involvement in a midday 
break ‘Club’; participation in a 
‘Soiree’ and so on. 

    

 R The implementation of this novel idea     
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needs attention to ensure that this 
does not entail too much bureaucracy 
and that various types of certification / 
confirmation of participation should 
be acceptable. 

 S A portfolio of activities might be a 
good way of documenting a student’s 
participation in both formal and non-
formal contexts. 

    

 S Should invest in human capital by not 
only investing in the skills and 
knowledge base needed for the future 
employability but above all in the 
enrichment and empowerment of our 
students. 

    

Citizenship Education S Believe that the term Humanities 
would be a more suitable generic title 
than Citizenship Education. 

  S When considering the learning areas the 
NCF places “aspects of Personal, Social 
and Health Education and Home 
Economics” in two distinct learning areas 
(Citizenship Education and Health 
Education).   

 S Important to point out that while 
History, Geography, Social Studies, 
Environmental Studies, PSD and 
Home Economics can be used to 
help develop children’s sense of 
democracy and citizenship it is 
however by far not their sole function. 

  R If the justification for this inclusion in two 
areas is that “aspects of Personal, Social 
and Health Education and Home 
Economics” fall within scope of these two 
regions then language should appear in all 
language areas as each field of study 
requires language for its existence.  
Language should be given more 
prominence in all learning areas. 

 R The phrase ‘historical and 
geographical competence’ has been 
left out in Section A of the Aims of 
Primary Education. 
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 I There is the added problem that 
history and citizenship do not always 
sit comfortably together, indeed in 
some instances they are 
incompatible: whereas citizenship is 
concerned with developing certain 
attitudes and values which currently 
prevail in a society, history is about 
questioning evidence: citizenship is 
essentially an initiation process while 
history is not designed for this 
purpose. 

    

History C+ Consider as positive the recognition 
in  NCP of the basic history thinking 
skills and concepts of chronology, 
empathy, cause and effect, change 
and continuity and promotes active 
and investigative learning – it was 
also noted that their use is limited 
only to learn to employ citizenship 
skills. 

    

 S Even at Primary level the distinct 
elements of Social Studies should 
remain separate:  it is the only way 
the integrity of the areas can be 
respected and the specific learning 
skills and concepts of these individual 
subjected retained. 

    

Religious Education 

 
C+ Consider as positive the inclusion of 

Religious Education as one of the 
Learning Areas: this reflects a desire 
to develop all human dimensions, 
including the religious and spiritual 
ones. 

    

 I The only challenge identified is that of     
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multiculturalism including the situation 
where a family does not wish their 
child to follow Religion lessons.  It 
should be noted that up till 2008 there 
were only 850 such children, that is 
1.8% of the school population.  
Available research show that 50% of 
these were Christians of other 
denominations.  

 I It is a pity that other challenges – 
competence in religious literacy, the 
ethical application of knowledge and 
social co-existence – have not been 
addressed:  this reflects the lack of 
knowledge of the aim and nature of 
the subject; furthermore it does not 
indicate clearly how the subject can 
contribute on the holistic education of 
the child. 

    

 S In the Early Years section only moral 
and spiritual education are 
mentioned; religious education should 
also be included since this maintains 
and develops the other two aspects.  
Ignoring the religious dimension 
implies ignoring a fundamental aspect 
of an individual’s life.  Religion, 
Morality and Spirituality complement 
each other and in many instances are 
interlinked. 

    

 I It would be counterproductive to 
educate Religion, Morality and 
Spirituality in isolation or by ignoring 
any area: final NCF should assure 
that education / formation will be 
provided for all three aspects – 
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religious, spiritual and moral. 

 I It was noted that in the NCF 
spirituality and morality are not 
mentioned although one might 
assume that they are subsumed 
under the title well being: the 
impression might be given that these 
dimensions, together with religiosity 
are being diluted if not altogether 
excluded. 

    

 I While in Doc 2 four strands are 
mentioned (religious literacy, spiritual 
formation, the word of God and 
formation of personal life stance) in 
Doc 3 and in relation to Primary 
education only three of the strands 
are mentioned:  The word of God is 
completely ignored.  Similarly there is 
an implied although not explicit 
reference to Religious literacy.  This 
aspect is important in a globalised 
world, where Religion/s is/are 
influencing various aspect of life, 
including finance, politics and the 
media. 

    

 C+ Consider positive the move towards 
providing Religious Education to 
those students whose families have 
requested that they do not participate 
in the teaching and learning of the 
Catholic Religion.   

    

 C- There is reservation regarding the 
offering of the subject ‘Ethics’ – this 
would reduce Religious Education to 
just one of its dimensions. 
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 R Recommended that more thought be 
given to the Spiritual and Religious 
dimension in order to ensure that 
these children’s right to be educated 
in full be respected. 

    

 S It is acknowledged that in other 
countries, students are offered the 
possibility of a course in Ethics, this is 
one of several options form which 
parents can choose:  other models 
exist, such as those used in Scotland 
and Denmark – where a subject is 
offered that cater for Spiritual, Moral 
and Religious Education. 

    

 S Furthermore it should be kept in mind 
that there may still be parents who 
opt out from such subjects:  these 
students should be offered the 
possibility of exemption, as occurs in 
England. 

    

 R Recommended more reflection on the 
philosophy and content of the subject 
presently labelled as ‘Ethics’ and on 
the related concrete policies. 

    

 R In the section on General Objective 
for Primary education, religious, 
moral, spiritual competences are not 
included, although they do feature 
later in the document where they are 
explained in a satisfactory manner. 
This shortcoming is repeated for 
Secondary education. This could be 
rectified. 

    

Health Education C+ The NCF promoted a more cross     
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curricular, thematic, interdisciplinary 
approach which is very important for 
Physical Education which has 
unfortunately been viewed as a 
separate extra subject of the past 30 
years. 

 I Physical Education should be given 
more importance across curricular 
themes.   

    

 R Physical literacy can be included – 
this is an important aspect of holistic 
development which is after all a 
prominent aspect of the NCF:  thus it 
should be given due importance as 
from the Early Years. 

    

 S It would be important to mention the 
physical / psychomotor aspect to the 
Early Years competences:  this is part 
of the aspect relating to ‘well being’.   

    

 R There are many outcomes that in fact 
could be developed through Physical 
Education and therefore PE can be 
mentioned in pp 21 – 22 or in tables 
presented pp 25 – 28. 

    

 R The importance of learning through 
movement and fundamental 
movement skills should feature in the 
Early Years Section. 

    

 S Clear definition of Physical Education 
and what can be achieved by means 
of Physical Education: Physical 
Education has much to offer and 
therefore should not be limited to  
physical skills and agility.   
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 R Suggest that the document clearly 
and separately shows allocation for 
PE and PSHE. 

    

 S There should be a clear distinction 
between Physical Education and 
Sports activities since if they are 
confused problems may arise with 
respect to time allocation:  The latter 
should be seen as extracurricular 
while Physical Education should not. 

    

 R Important that the phrase ‘Physical 
Education and Sport is mentioned 
and not solely Sport or Sport 
Activities. 

    

 S The subject is sometimes referred to 
as Physical Education, sometimes as 
Physical Education / Sport Activities 
and at times the word education is 
totally omitted. 

    

 S A distinction should be made 
between lessons and activities – the 
appropriate terms are Physical 
Education lessons and Sports 
activities. 

    

 R Document 2 (p25) ....Physical literacy 
should be included in the green part. 

    

 R Doc 3 Sec 2 refers to holistic learning 
but now states that ‘the primary 
curriculum will assist children to 
develop into learners who are ... 
physically active, capable of making 
choices in favour of a healthy lifestyle’ 
(p30).  This is also important in the 
early years.  The ‘Aims of Primary 
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Education’ on the same page (pp30-
31) do not refer to the physical 
development of children.  There is a 
reference to the list of competencies 
mentioned in the previous paragraph 
(on of which was physically active), 
but no reference at all to the physical 
aspect.   

 R Recommended that physical 
development and psychomotor skills 
are added as a sub section to ‘A – 
learners who are capable of 
developing their full potential as 
lifelong learners’.  There is just on 
point mentioned in ‘purpose and 
general objectives’ but strongly feel 
this is too little.  This disappears 
completely in Secondary Education 
(p46). 

    

 R Doc 3 (p39) 

- First paragraph to be reworded to 
decrease the overemphasis on 
“skills and agility” 

- Swimming can be included 

- The word ‘important’ can be 
replaced with ‘fundamental 
movement’ (1

st
 bullet) 

- The point regarding “as they 
grow ...” should be related to 
Physical Education itself, 
because physical changes are in 
an ongoing relation with physical 
activity. 

    

 R Doc 1 (p24)     
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For the Primary school, it is stated 
that Primary School teachers are 
responsible for the teaching and 
learning of Health Education, 
including Physical Education.  It is 
then stated that Subject Specialist 
Primary school teachers are to 
replace Class Teachers to teach 
Health Education.  The exact role to 
be assumed should be clarified.  
Similarly, the point may be clarified in 
Doc 2, p 64). 

  Doc 2, p 26, bullet 2 – recommend 
the removal of the word ‘average’ [30 
minutes a day]. 

    

Science Education  The main view of Science taken in 
the NCF is that of inquiry; similarly 
the main pedagogy promoted is that 
of inquiry based learning:  this is in 
line with developments across 
Europe and reflects a positive trend 
to the type of Science which young 
children in the Early Years as well as 
in Primary are to experience as part 
of their education. 

    

 S Science Vision states that with 
regards to Science education, 
schools can take into consideration 
their community needs.  While 
activities children experience in Eko 
Skola are positive and effective, one 
has to keep in mind that doing 
Science through inquiry based 
learning should promote skills of 
observation and of drawing 

    



Page 79 

 

 7 Department of Primary Education, 
Faculty of Education 

8 Programme for Culturally Responsive 
Education 

9 Briffa, Charles (Prof) (comments on the 
section of Languages) 

       

       

conclusions based on evidence. 

 S Therefore, when allowing space for 
schools to take decisions regarding 
Science activities one needs to 
ensure that the core skills in Science 
are covered – this is being pointed 
out since sometimes teachers 
confuse Science with certain areas in 
Social Studies. 

    

 S It is noted that while there is 
recognition that Science is a core 
subject the time allocated to science 
does not reflect this: it is 
recommended two 1 hour slots per 
week.  Certainly it is not possible to 
have inquiry based learning in 
science in a 30 minute slot (year 4 
upwards). 

    

 S In the Early Years 45 minutes would 
allow time and space for children to 
explore, touch, question, talk about, 
observe and then to draw conclusions 
through discussion. 

    

Mathematics R Recommended the use of consistent 
terminology with respect to this 
subject: both terms ‘Mathematics’ and 
‘ numeracy’ are used . 

    

 S There appears to be a strong 
Piagetian influence with regard to 
how it is assumed that children learn 
Mathematics, through the use of 
expressions such as ‘concrete – 
symbolic / abstract’ as presumably 
sequential stages.  Contemporary 
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perspectives in mathematics 
education recognise that 
mathematical ideas which by their 
nature are abstract are mediated 
through various modes of 
representations such as objects, 
diagrams, symbols, language, etc. 

 S Document 3 mentions four strands of 
mathematics, namely number, 
measurement, space and shape and 
date handling: suggested that algebra 
is also mentioned (e.g number and 
algebra) since this is another 
important aspect of the subject. 

    

 S The utilitarian aspect of learning 
Mathematics should not be 
overemphasised – the satisfaction 
that can be derived from studying 
Mathematics for its own sake and the 
appreciation of the social / cultural / 
historical aspect of the development 
and use of the field can also be 
highlighted. 

    

 R Suggested alternative wording for 
Doc 2, p 40 and para 2 is as follows: 

“... acquire a sound knowledge of 
number, operations, structure, 
measure, geometry and data 
organisation; they learn how to 
communicate mathematical ideas 
through language and other 
representations”. 

    

 R Doc 2, p 40, para 3 wording to be 
reconsidered: 

- To replace expression ‘more 
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fluent’ 

- The sentence ‘come into 
account more formally with 
abstract and logically reasoning’ 
not clear 

- ‘communication possibilities of 
mathematics’ is but one aspect 
of the subject 

- The term ‘abstract reasoning’ to 
be reconsidered as it is vague  

- Mathematical ‘medium’ to be 
replaced by mathematical 
‘representations’ 

 R Doc 3, p 34 

- A distinction if any should be 
made between ‘key numeric 
competencies’ and ‘essential 
numeracy skills’ 

- To mention as a ‘bullet’: the 
learning of ‘representations 
including the use of 
mathematical language’ 

    

Languages S A clear language policy that 
acknowledges and takes into account 
the bilingual / multilingual reality / ies 
of our pupils would be welcome.  
Such a policy may guide colleges / 
schools / teachers with regard to 
devising their own approaches to the 
teaching of language and / or the 
language of instruction. 

  I Although language is treated in the NCF it 
is still not given its due importance:  the 
NCF does not consider the organic 
relationship between the various aspects of 
language and does not reflect the need for 
continuity in the development of language 
study. 

 S Guidance is required with regard to 
the teaching and learning of English 
and Maltese in schools.  For some 

  I An integral approach to the study of 
language demands consideration of all 
functions of language: ideational (i.e. 



Page 82 

 

 7 Department of Primary Education, 
Faculty of Education 

8 Programme for Culturally Responsive 
Education 

9 Briffa, Charles (Prof) (comments on the 
section of Languages) 

       

       

pupils who are struggling with literacy 
skills in L1, the acquisition of and L2 
and L3 is problematic.  This may 
indeed be what educators should aim 
towards but educator have to be in 
touch with the real scenario of the 
children being taught. 

communication of ideas, etc), expressive, 
social, sonic, performative, recording, 
instrument of thought and identifying 
functions.  The NCF however treats solely 
the communication aspect of language 
which it calls ‘the predominant tool which 
facilitates communication”.   

 

 C+ The focus on oral competence and 
fluency in the NCF is appreciated; 
these are important if learners are to 
become effective communicators:  
some pupils also need to become 
more confident in their language use 
and develop positive attitudes 
towards the language / s to be 
acquired. 

  I There is nothing, say, about language that 
control reality (performative function) or 
that expresses / fosters identity.  The latter 
(i.e. language as an expression of identity) 
raises the important issue: what kind of 
language is right for our students? This 
question alone requires urgent deliberation. 

 S When considering the language / s of 
instruction one cannot ignore the 
child’s right to knowledge and 
learning in the L1.  If a child is 
struggling with the L2 then teaching 
other subjects or concepts through 
this language will not be just and 
would be limiting the child’s right to 
learn and accessibility to knowledge. 

  I The instrumental function of language 
should have led the NCF to examine in 
some detail the use of language in non-
language subjects and its relation to the 
study of language in the same year: for 
instance the present use of Maltese for 
Social Studies in Year 6 ranks quite high 
(suitable for SEC Level – B1 on CEF) 
whereas the level of language in the actual 
Maltese lessons for the same year is much 
lower. How can there be “transfer of skills 
from one learning area to another” in such 
cases?  The NCF fails to treat this 
“fragmentation and compartmentalisation”. 

 S The notion of literacy may be 
widened by including the skill of 
viewing; new literacy skills include 
‘viewing’ as the 5

th
 skill together with 

  I The NCF states “Second language 
teaching can be successful if lessons are 
learnt from mother tongue acquisition...”  - 
Does this mean that schools are to teach 
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the skills of reading, writing, listening 
and speaking.  This is important when 
pupils are engaging with multimodal 
texts where the image prevails and 
the words have become visual. 

English through the use of Maltese?  What 
happened to the concept of immersion, or 
is it applicable only to foreign language 
learning?  And what about those schools 
where English is the dominant language? 

 R If English, this being the second 
language, is suggested as a medium 
of instruction for certain subjects, this 
recommendation should be clearly 
justified; the approach suggested 
should be clearly articulated (e.g 
immersion, CLIL): consultation with 
subject specialists is recommended. 

  I Queries whether the development of 
bilingualism and multilingualism entail a 
need for translation and interpreting skills?  
Learning how to translate is an asset to the 
modern Maltese person.  It would add 
another essential component in the holistic 
education of the student. 

 C+ In favour of the introduction of a 
foreign language and highlighted that 
the teaching methodology must be 
innovative, interesting and suitable for 
the upper levels in Primary. 

  I Queries whether are public exams going to 
be all bilingual? 

     S The NCF talks about the language of 
instruction but it does not specify which 
subjects should be taught in which 
language; the NMC made its 
recommendation on this issue.   

     I The NCF quotes the criticism launched at 
the NMC recommendation as 
“unintentionally reinforce(ing) the idea that 
the language of prestige is English”.  But 
then in presenting its timetable models the 
NCP places Maltese at a disadvantage by 
putting it twice weekly after mid-day break.   

     R The learning of a language requires full 
concentration to understand linguistic 
principles; in the afternoon and after the 
mid-day break, concentration normally 
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diminishes because students are rather 
tired. A less demanding subject should be 
left for the afternoon sessions – English is 
always in the morning. 

      The NCF realises that there is a Need for 
National Language Policy but it stops there.  
This need has long been felt. 

     R One of the main tenets of the NCF favours 
“a more cross curricular, thematic 
interdisciplinary and collaborative approach 
that reflects real life situations and 
encourages transfer of skills from one 
learning area to another”.  This tenet 
should have led the NCF to adopt a 
language policy across the curriculum that 
integrate subjects so that a teacher of a 
non language subject becomes responsible 
for the use of language of his students.  Of 
course, this implies a scheme that involves 
support from language specialists and 
sound planning. 

     R Furthermore the specialised language used 
in subjects like social studies, geography, 
environment studies, history, home 
economics, religion, maths, science, IT, etc 
is part of the complexities of language 
development and the language teacher 
should be responsible for such contexts.  
This further demands a language policy 
that requires: 

- Language teachers to be fully qualified 
in their subject – there are still some 
teachers who possess only the bare 
minimum qualification-wise in the 
language they teach, and 
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- Schools to seek language specialists 

Schools must avoid making up language 
time from non language teachers. 

     R The spirit of recommendation proposed 
should be viewed in the light of the need for 
continuity in the academic growth of the 
student.  Language competence advances 
incrementally through the organic 
interaction of subjects and there should be 
an unbroken continuity across the 
curriculum. 

     R The multilingualism policy should include 
learning investment in translation and 
interpreting.  Interpreting relates to oral 
skills and translation to written skills.  Since 
bilingualism starts early in a student’s life, 
graded translation skills should start early 
as well. 

     R Preferably translation should be treated as 
a separate subject on the timetable.  
Failing this, it may be a component in each 
language studied: e.g. part of their Maltese 
programme students carry out translation 
exercises from English; and part of their 
English programme they carry out 
translation exercised from Maltese. 

 

     S Interpreting skills should be part of the oral 
component of each language.  This reflects 
reality as very often we watch a movie or a 
documentary in English and then we 
summarise it in Maltese for our friends etc.  
There are also common day instances 
when we read something in English we talk 
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about it in Maltese. 

     R Foreign language programmes should also 
include a translation programme but they 
can be flexible in the choice of the target 
language: they can either translate into 
Maltese or into English. 

Arts Education C+ Agree that Express Arts should be 
taught by Specialist Teachers – this 
will raise the status of the Arts in 
schools since definite timetables slots 
will ensure adequate time for creative 
processes and the development of 
aesthetic understanding. 

    

 C+ 

 

This move is welcomed as the arts 
play a key role in humanising the 
world through developing emotional 
intelligence, social consciousness, 
creativity and innovation, alternative 
ways of thinking and verbal and non-
verbal communication skills besides 
the skills in the particular arts. 

    

 S Moreover the arts link to most of the 
five cross curricular themes 
mentioned with particular reference to 
Creativity and Innovation besides 
promoting. 

    

 R Specialist Teachers for the 
Expressive Arts should ideally be 
present in every school or at least not 
shared between too many schools in 
order to encourage a sense of 
belonging and closer collaboration 
with the school teachers. 

    

 I There are not enough people     
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specialised in Expressive Arts 
Education to put this new system into 
operation – at the moment there is no 
specialisation in the Arts within the 
faculty of Education unless it is for 
teachers to teach Art or Music at 
Secondary level. 

 I This situation has significant 
implications for the Faculty of 
Education since we would need to 
train students in B.Ed (Expressive 
Arts) – that is we would need to 
initiate a new degree programme – 
possible as early as October 2013. 

    

 R Since it might be difficult to find 
students talented in all three areas, 
this course might be offered as a 
double subject one (e.g. Music and 
Drama, Drama and Art) or as a 
degree with major and subsidiary 
specialisation (e.g. Music with Art, 
Drama with Music, etc). 

    

 R As an interim solution the 
Directorates may need to utilise 
teachers presently attached to the 
Drama Unit, music teachers from the 
School of Music, teachers at Palazzo 
de la Salle, and / or teachers who 
presently teach in the Secondary 
schools. However we note that the 
ideal situation is one where the 
teachers are specifically trained in 
Primary teaching methods. 

    

Education for 
Entrepreneurship; and 

R It would be appropriate to define in 
more detail the term 
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Creativity and Innovation 

 

‘entrepreneurship’ and ‘risk taking’ 
since these might be interpreted in 
different ways. 

 

 S The expressions may be linked to the 
notion of resilience and reference 
may be made to their relationship to 
the cognitive, emotional and affective 
domains. 

    

Examinations and 
Assessments 

C+ The NCF promotes a positive shift 
from the ‘Pass / Fail’ mentality to 
‘assessment for learning’ and a 
formative process of assessment:   
this method of assessment will 
required a drastic change in the 
mindset for both teachers and 
parents since in Malta we have a 
history of being a very examination 
oriented. 

    

 I Queries how likely the mindset is to 
change since the high stakes Junior 
Lyceum examination has now been 
replaced by the end of Year 6 
Benchmarking exam:  the latter exam 
has the potential danger of being 
viewed in a similar way to the old 
Junior Lyceum exam since it too will 
be used for selection purposes as 
students move on the Secondary 
School. 

    

 S Baseline assessment and ongoing 
monitoring of pupils’ progress on the 
cognitive, social and affective level 
would help change attitudes: for a 
development paradigm to become 
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part-and-parcel of Primary education 
one needs to allow more flexibility to 
Schools to respond to the needs of 
the community that they serve. 

 S If Benchmarking is to be the future of 
assessment then it is believed that 
Church and Independent schools 
should also be obliged to participate, 
since the Curriculum is intended to be 
implemented nationally. 

    

Intercultural Education 

 
S A more specific reference to children 

from ethnic minorities should ideally 
be included.   

 

    

 R Recognition of their valuable 
contribution should be acknowledged 
and a critique of the present support 
system should be carried out.   

 

    

 R The ideals mentioned in Doc 2 are 
commendable but it was noted that in 
order to be achieved the Curriculum 
would need to be more flexible.  The 
recent publication by Calleja, Grech 
and Cauchi offers specific 
recommendations in this regard. 

    

Parental Involvement 

 
C+ Parental involvement is to be 

commended since we agree that 
parents are the child’s first and main 
educators and should be viewed as 
partners in the educational 
development of their children. 

    

 S Parent should indeed be drawn on to 
ensure the pupils’ successful 
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development and learning.  

 S Parental involvement can also be 
extended to the school explaining the 
curriculum / syllabi teaching 
approached – in order to bridge 
parental knowledge in this regard. 

    

Local Community 
Involvement 

 

C+ There is great value and much 
education gain for schools when they 
open for both the parents and the 
community.  Indeed recent research 
shows that it is not only the children 
who benefit from community 
involvement in schools but rather all 
participating adults; indeed the lives 
of families as a whole may be 
improved and transformed. 

    

 R The dimensions of community 
involvement may include – family 
education where the school offers 
space for learning both during the day 
and in the evening to family and 
community members; participation in 
curriculum development and 
evaluation; participation in decision 
making processes; as well as 
participation in learning where 
community members act as 
resources to support the teacher’s 
work. 

    

 R  The view of community involvement 
is wider than that described in the 
NCF and it would be worth 
considering the concept from a wider 
perspective. 
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 S The document recognises the need to 
work on a national policy on 
community involvement – there can 
be more sensitivity to and emphasis 
on the need for the school authorities 
to offer more the use of their 
premises for the benefit of the 
community and which should not be 
driven by financial aspects. 

    

 S Further discussion might be held 
amongst teachers themselves who 
may wish to utilise the projected 1.5 
hours of teacher planning for teaching 
methods relating to integrated 
approaches to education. 

    

Management of Change S The recommendations may need to 
be implemented more gradually over 
a longer spread of time since 
changing beliefs and behaviours that 
have become entrenched as part of 
the system requires time, belief in 
and commitment to the changes and 
examples of good practice. 

    

 I The time frame appears too short in 
relation to the time needed to training 
the specialist teachers that will be 
needed for the Expressive Arts.  Even 
if the Faculty of Educations were to 
offer a three year B.Ed course (rather 
than a four year course) – the first 
graduates would not be available 
before October 2016 assuming that 
the first course is opened in October 
2013. 

    

 S It may be appropriate for the     
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document to give an indication of how 
certain ideals are to be achieved.  For 
example, how one might ‘strengthen 
children’s holistic development’, 
‘assist learners to become confident, 
critical’, help children develop 
aesthetic appreciation’, ‘develop 
communication skills’, develop 
innovation and entrepreneurial skills’ 
and so on.  Such an indication will aid 
readers of the document in the 
interpretation and hence, 
implementation of the NCF ideals. 

 I Feel that time frame is ambitious 
considering that the draft document 
was launched in May 2011. 

    

 I Would expect the consultation period 
to be longer. 

    

 C+ The NCF recommends many positive 
reforms that entail a change of 
attitudes and perceptions about 
teaching and learning that some 
educators, parents and even pupils 
may find challenging to accept and 
implement. 

    

Employability I While we can understand the 
emphasis on the link between school 
and industry as a present day reality 
we warn of the contradiction with 
other objectives expressed in the 
document with regard to creativity 
and innovation.  A utilitarian 
education with an emphasis on 
orientation to the work environment 
can divest learners from an 
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experience of learning that has the 
potential to widen their horizon and 
equip them with skills for the world 
that is changing. 

Other Comments R The term social Constructivist 
approach (e.g. Doc 3, p30) may be 
defined; the theories being drawn on 
and how these might impinge on 
practice may be rendered more 
explicit. 

    

 R The expression ‘life long search for 
truth’ (Doc 3 p30) is enigmatic and is 
best removed. 

    

 R With regards to Aesthetic 
appreciation (p28) the expression 
‘can develop skills’ can be replaced 
by ‘must develop skills’. 
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Early Years and Primary 
Education 

 

  R This education stage is crucial for 
addressing inequalities that children 
manifest.  An education system that 
aims at attaining high quality education 
for all learners needs to ensure that 
the service offered at this stage is of 
high quality, delivered by highly 
qualified personnel and available to all 
on equitable terms. 

  

   R Features like care, social skills, 
emotional development and pre –
literacy activities should characterise 
this stage. 

  

Teacher Roles and 
Responsibilities 

 

  S Experience of other countries shows 
that teachers who themselves are of 
migrant or minority background have a 
positive influence on migrant 
achievement in schools.   

  

   R Hence the NCF should encourage and 
facilitate the hiring of educated 
individual from ethnic minority 
communities in schools.  In 
collaboration with the Faculty of 
Education such individuals should be 
supported to be further trained in the 
teaching profession. 

  

Learning and Learning 
Environment 

 

C+ The change from choosing subject at 
advanced level just after the 
completion of the secondary is also 
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beneficial: many instances where 
students only realise that they have 
the wrong subjects or the subjects 
chosen are taken at the wrong level 
for a particular course at university 
only after completing the post 
secondary education.   

 S The students should familiarise 
themselves with the entry 
requirements of university courses at 
the completion of secondary 
education. 

    

  The staff teaching at secondary level 
should also make sure that they are 
themselves familiar with the courses 
offered at University so they can 
direct students to further their training 
depending on student capabilities in 
different fields. 

    

    A variety of second chance 
programmes: it is inevitable that in any 
system one finds individuals who for a 
variety of reasons fall out of 
mainstream education.  A system that 
values all learners and believes in the 
potential of every learner should 
provide opportunities and possibilities 
for members who have derailed to 
enable them to make their way back 
into the educational system or else find 
alternative routes to productive 
employment. 

  

   R The educational authorities are 
encouraged to continue investing in 
more programmes that support those 
who find themselves at risk of failure to 

  



Page 96 

 

 

 

8 Faculty of Dental Surgery 9 Faculty of Education – Mr Calleja, 
Colin; Mr Cauchi, Bernard; and Mr 
Grech, Michael  

10 Business Education – Faculty of Education 
– Ms Mallia, Josephine 

       

       
integrate as productive citizens.  
Students of migrants and ethnic 
background often find themselves in 
such situations (generally for socio-
economic reasons) and hence such 
programmes can be particularly 
beneficial. 

Business, Economics 
and Accounts 

    R It is recommended that Business Studies is 
placed in the list of core subjects within the 
Area of Education for Citizenship (as from 
yr 7 going up to yr 11). 

 

     S Given the ever growing need for economic 
literacy, financial capabilities, cultivation 
entrepreneurial attitudes and skills, 
inculcation of ethical business attitudes and 
corporate social responsibility, general 
awareness of duties and rights as workers, 
consumers, citizens and entrepreneurs, 
amongst others – it is crucial not to leave to 
chance this area of study as has been local 
practice so far. 

     S Nowadays it is becoming evident that 
learning to read and surf the business 
world is not a prerogative for business 
oriented specialisations but ought to 
become a feature in the core curriculum.  In 
the absence of this, we shall continue to 
produce future citizens who are not 
equipped to deal with the current and future 
heavily commercialised world which entails 
specific skills and attitudes simply to fully 
participate as an economic citizen, worker 
and consumer.... we shall continue 
producing gullible individuals who are 
simply not aware of their own economic 
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and financial rights and responsibilities. 

     S It is crucial to bring to the fore the fact that 
unless a current secondary school student 
opts to take business studies as an option, 
access to learning about budgeting and 
managing personal / organisational 
finances, reading the economic world and 
its signals, understanding marketing and its 
strategies (to mention a few crucial 
aspects) are virtually inaccessible. 

     R The possibility of opting to Business 
Studies, Accounting and Economics for 
those students who opt to study business 
education – this makes sense if: 

- SEC Examinations start offering the 
possibility of sitting for business 
studies alongside accounting which 
currently is not possible – on the other 
hand the possibility of offering 
permutations involving Business 
Studies, Commerce and Economic are 
being discouraged owing to heavy 
overlap of content). 

- Business Studies starts being offered 
as an option in post secondary 
institutions at intermediate and 
advanced level, alongside Accounting, 
Economics and Marketing. 

     S Should the NCF recommendation take 
place unaccompanied by the measures 
being recommended above, Business 
Studies, albeit a standalone subject 
encompassing core educational principles 
shall be relegated as a second class dead 
end subject.  This would mean that we 



Page 98 

 

 

 

8 Faculty of Dental Surgery 9 Faculty of Education – Mr Calleja, 
Colin; Mr Cauchi, Bernard; and Mr 
Grech, Michael  

10 Business Education – Faculty of Education 
– Ms Mallia, Josephine 

       

       
would lose up on the opportunity of 
developing teaching and learning about 
business from a critical, humanistic and 
environmental perspective, as is the trend 
in modern approaches to business studies. 

Science Education C+ The change from the classical 
approach from teaching physics, 
chemistry and biology from the From 
3 up is very welcome. 

    

 S Unfortunately nowadays very few 
students take the three classical 
science subjects together.  There is 
also a tendency for 
compartmentalisation thus the 
student will believe that what is learnt 
in one subject cannot be utilised 
when mastering another science 
subject.   

    

 S Another problem encountered when 
students do not take the full 
complement of Science subject is the 
difficulty in the students grasping 
certain concepts that are usually 
learnt in the other Science subject not 
chosen by the particular student.  
This will hinder the student training. 

    

 C+ The option of taking Core Science 
rather than one particular subject in 
the final three years of the secondary 
school will thus ensure that the 
student is exposed to a variety of 
subjects even though at a lower level. 

    

 I The option of Materials Science in the 
Secondary school curriculum will 
allow the student to learn Materials 
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Science at an early age.  In the dental 
course Materials Science is an 
integral part of the course curriculum 
as dentistry is very dependent on the 
use of materials.  In fact to date all 
students seem to find this topic which 
they have to take for 4 yrs during their 
training course very difficult to 
understand. 

 S A recent initiative taken by the Dental 
Faculty has been to introduce 
lectures on basic materials properties 
early in the course.  These lectures 
are organised jointly by the staff of 
the dental faculty and the Faculty of 
Engineering.  The Life Science will of 
course be compulsory requirement 
for all students taking the dental 
course. 

    

 S The main drawbacks with such a 
major change in the science 
curriculum will be definitely be the 
teacher training especially in the early 
stage.  Thus there should be a stage 
of training the trainer.   

    

Languages S The issue of bilingualism should be 
tackled well as most students who 
are completing their tertiary education 
still have difficulties with writing well 
both in Maltese and English 
language.  During lectures in the 
presence of international students 
questions are asked in Maltese 
although the subjects are taught in 
English and all text books are in 
English. 
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Facilities and Support 
Structures and Services 

 

S To date although there are several 
counselling services available for 
students starting their post secondary 
education there is very little initiative 
by the University to help the students 
familiarise themselves with course 
availability and entry requirements 
necessary for particular courses. 

R The educational system should ensure 
a variety of support structures both 
within schools and inside the 
community.   

  

   S Such support structures can only be 
set up if adequate funding is provided.  
This support needs to be localised 
within the colleges, preferably within 
individual schools.   

  

   S Support should extend from human 
resources to infrastructure to a variety 
of multisensory and other learning 
resources.   

  

   S The NCF should set up an office within 
the Dept of Students’ services to 
monitor the services provided by 
schools to students of ethnic minority 
background and /or other minority 
groups and providing them with 
needed support.  This department will 
also have the responsibility to collect 
statistics from schools both of those 
currently attending Maltese schools 
and of those who for some reason 
through of school age are not 
registered in any school. 

  

Books R Adequate books need to be provided 
that fully complement the novel 
approach of teaching Science 
subjects. 

S The multi-culture and multi-ethnic 
reality should be reflected in the 
education texts that teachers and 
students use.  The textbooks chosen 
should reflect different ethnicities and 
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recognise the richness and 
opportunities that such diversity 
entails. 

   R The following is therefore 
recommended: 

- Textbooks that are in circulation 
are reviewed for ethnic and 
minority correct language and 
concepts 

- The representation of different 
minorities should be taken into 
consideration when a change in 
textbooks is being considered. 

  

Intercultural Education 

 
  I The presence of children belonging to 

different cultural and ethnic groups 
within our schools is a reality.  Yet 
teachers and school leaders are 
experiencing this reality with no 
adequate training and preparation.   

  

   R The NCF should ensure adequate 
training in inter cultural communication 
and associated skills to all senior 
management and teaching personnel. 

  

   R Because of their catchment area, 
some schools receive a greater influx 
of children from ethnic groups and 
other minorities than others. It is 
therefore crucial that these schools are 
supported in this tasks through the 
provision of Cultural Mediation 
services particularly those relating to 
parents.  This would facilitate the 
integration of these children and their 
families within the school culture. 

  

   R The educational system needs to   
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value and cherish diversity.  It is 
therefore recommended that all 
schools particularly those that have 
children belonging to religious and 
ethnic minorities should include within 
their calendar commemorations of the 
major festivities pertaining to different 
minorities. 

   R The worst policy the Maltese education 
set up may adopt is the ghettoisation 
of immigrant children and their 
concentration in specific areas.  It is 
therefore recommended that a mention 
to this effect is done in the NCF.  This 
should lead to a suggestion that 
immigrants that have been released 
from detention are given housing in 
different parts of the island thus 
avoiding ghettoisation and the 
negative connotations that such a 
practice can bring.  Schools should 
reflect the different ethnic minorities 
that live in the country at large. 

  

   R Support needs to follow adequate 
screening, to avoid streamlining all 
children who need some form of 
support as special (disability) needs.  
This will ensure that children of 
minority and ethnic background are not 
put into special needs programmes 
when their needs lie elsewhere. 

  

   R Data collection, analysis and 
evaluation: as pointed out good policy 
making needs to be built on strong 
data.  Basic statistical data regarding 
ethnic minorities living in Malta is need 

  



Page 103 

 

 

 

8 Faculty of Dental Surgery 9 Faculty of Education – Mr Calleja, 
Colin; Mr Cauchi, Bernard; and Mr 
Grech, Michael  

10 Business Education – Faculty of Education 
– Ms Mallia, Josephine 

       

       
to direct the type, quality and quantity 
of support and resources to schools 
and communities.  Data and its 
analysis would also identify where 
there are equity problems and which 
programme or provisions are more 
effective than others. For some 
reasons the NSF still cannot see the 
importance of collecting information on 
ethnic minorities in Malta.  

    There is not data regarding children 
from ethnic minority communities 
attending Maltese schools – such as 
religious and ethnic affiliations, the 
type of support offered to these 
students and other important data that 
prove to be crucial when one is 
designing a policy or policies that 
ensure equity of provision.   

  

   R Ethnic minority children should 
possess a good command of Maltese 
and / or English languages as early as 
possible.  It is therefore recommended 
that the NCF highlights the need fro 
schools to organise intensive language 
courses for children (and parents) of 
minority groups.  This should not be 
construed as some kind of remedial 
teaching but merely a focused 
deployment of second and / or foreign 
language teaching methodologies. 

  

   R The NCF should also highlight the 
need for schools to offer the teaching 
of the language of origin of children 
from different countries and / or ethnic 
minorities. 
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   I This report noted a dangerous practice 
common in most schools the provision 
to children of ethnic minority families 
(particularly to those of irregular and 
refugee groups) of the same education 
given to children with some physical 
impairment.   

  

   R It is believed that these children need 
a different type of educational support 
not the remedial type actually 
provided.  It would be a disservice if 
we were to label these children as 
disabled, when their problems are of a 
totally different nature.   

  

   R NCF should also encourage schools to 
cater for dietary needs of children 
belonging to different ethnic, religious 
and social groups. 

  

Parental Involvement 

 
  I One major problem school children are 

facing in particular to those whose 
parents cannot support them concerns 
homework i.e. inability to find people 
who may help them carry out the 
assigned work. 

  

   R Children of migrants very often find 
themselves in this situation – while at 
school they have the support of their 
teacher returning home they fine very 
little support. It is therefore 
recommended the setting up of 
centres that mentor and help these 
children with their homework and study 
within the vicinity of the open centres. 
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Principles C+ The department acknowledges the 
effort involved in drawing up a new 
NCF and welcomes a number of 
proposals included therein, as they 
are generally considered to be 
positive for the future of education in 
Malta.  The criticism and points for 
discussion outlined in this feedback, 
therefore, must also be seen in the 
light of positive reactions towards the 
document. 

    

Teacher Support 

 
  R The Board recognises the need for an 

emphasis on pedagogy in initial 
teacher education and continuing 
professional education for teachers to 
ensure the effective teaching of the 
new subject content especially in the 
new Science subjects. 

  

Differentiated Teaching I A number of considerations 
underlying the NCF involve 
differentiated teaching and developing 
a modular system – queries whether 
teachers who are already employed in 
all sectors of local schools prepared 
for this? 

    

 I The reduction in the number of hours 
is even more worrying when 
considering that it is being suggested 
at the same time when differentiated 
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pedagogy is being introduced.   

 S Having to cater for different strands 
require more input and time form 
teacher in order to be implement 
correctly.   

    

 I A decrease in teaching hours also 
means less opportunity to help 
students attain a desirable level of the 
language; in the case of some foreign 
languages this could imply simplifying 
the syllabus or making it significantly 
lighter.  What impact will this have at 
Intermediate and especially Advanced 
level?  Could it also mean that 
students with potential will not be 
given the opportunity to develop their 
competence? 

    

Quality Assurance R More emphasis also ought to be 
placed on Quality Assurance.  
Following assessment carried out by 
the Faculty of Education during 
Teaching Practice there still is the 
need for continuous monitoring 
especially of newly qualified teachers.   

    

 S This also ought to be considered in 
the light of the fact that a number of 
newly graduates, who show great 
initiative through their studies and 
who are capable of motivating their 
students by using modern 
approached to teaching languages, 
seem to fall into a rut quite quickly.   

    

 I This inevitably affects their 
performance as they almost inevitably 
resort to traditional methods of 
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language teaching which besides 
limiting their potential may not be 
conducive to effective language 
learning. 

Syllabus   I This pedagogy may require more time 
to cover the content in the various 
syllabi. 

 

  

   I Queries whether the subject content of 
the syllabi will remain the same or 
whether it will be reduced and if so 
how and how much will be reduced. 

  

Children in Class I Classroom size is a major issue 
where teaching languages is 
concerned.  Efforts should be made to 
reduce class size and not to increase 
it.  This should be considered 
especially in the light of the fact that 
weaker / unmotivated students will not 
gain proficiency in a language if they 
are in class with many students. 

    

Timetable S Whilst acknowledging that there are 
Union issues that need to be taken 
into consideration, one also needs to 
consider matters related to students’ 
learning, students’ recreation and 
holistic development, as well as the 
current needs of families, especially 
where both parents are employed.  
The NCF should push forward the 
concept of longer learning and school 
hours.  Given the current needs and 
the current aspirations of our country. 

    

 R 

 

Primary schools should work on a 35 
hour week (at least) where students 
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are allowed longer recreation time (at 
least one and a half hours a week for 
mid-morning break and three hours a 
week of mid-day break).     

 S Through our schools we should invest 
in our human capital by not only 
investing in the skills and knowledge 
base needed for future employability 
but above all in the enrichment and 
empowerment of our students. 

    

 R More time should be devoted to 
Science, Citizenship, Art and 
Religious education.  With a 35 week 
allotment, one can easily plan for 
more learning time in Languages 
(including the foreign language 
learning awareness programme), 
Mathematics and Health education as 
envisaged by models B and C in 
Table 2 (Doc 3). 

    

 R Secondary schools should also 
increase the current average of 27.5 
hours devoted to learning per week 
as well as the time allocated to 
recreational activities and extra 
curricula activities.     

    

 R Secondary school students should 
consider spending 35 hours overall 
per week in schools and thus more 
could be allocated to the Humanities. 

    

Roles of Support 
Teachers 

S The NCF insists on inclusive 
education and respect of diversity and 
the State rightfully recognises the 
right for all children with learning and / 
or emotional difficulties to be 
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supported by LSAs (and takes 
financial responsibility for these 
children’s LSAs, irrespectively of 
whether they attend State, Church 
and Independent Schools). 

 R While the process is underway to 
improve the LSA system in secondary 
Schools, so that LSAs who are 
proficient in specific subjects can 
assist children in different lessons, a 
method ought to be devised so that all 
learners, including those who attend 
smaller schools (including those in the 
Independent sector) would be able to 
benefit from this positive 
development. 

    

 C+ The introduction of subject 
specialised LSAs is a positive 
initiative. 

    

Learning and Learning 
Environment 

 

S The current NMC states that “when 
dealing with this topic (sexuality) the 
teachers must keep in mind the 
context of moral and religious values 
of the students and their parents”. In 
so doing the NMC was trying to 
respect the right of the parent: 

- To choose the kind of education 
given to their children; and  

- To provide direction to the 
child in the exercise of his or her right 
[of freedom of thought, conscience 
and religion] in a manner consistent 
with the evolving capacities of the 
child. 

C+ The MATSEC Board notes with 
pleasure the constructivist pedagogy 
and inquiry based learning which is 
being advocated by the NCF.   

  

   R The lack of investment in students’   
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spiritual, moral, cultural and ascetic 
investment is striking.  More 
investment is needed to integrate 
subjects and to cultivate in students 
the thirst for wisdom and the 
understanding that knowledge is not 
fragmented.  In this way we can hope 
not only for skilled and capable 
workers but above all holistically 
enriched citizens who are able to enjoy 
and contribute more to every 
dimension of their life. 

Life Long Learning       

Citizenship Education R History in the draft document falls 
under the heading of Citizenship 
Education together with Geography, 
Social Studies, Environmental 
Studies, PSD and Home Economics – 
all these subjects do indeed possess 
concepts and notion in common and 
in particular situations it might make 
sense to allot them a common branch 
title.  Humanities instead of 
Citizenship Education would be 
preferable as main generic term. 

    

 S It is important to point out that while 
Geography, Social Studies, 
Environmental Studies, PSD and 
Home Economics can be used to help 
develop children’s sense of 
democracy and citizenship, it is 
however by far not their sole function. 

    

History I For example in the 1980s in Britain 
where the consolidation of history with 
other subjects was popular in some 
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schools for some time, history 
inspectors were alarmed at how 
standards in the subject in these 
schools had fallen and how history 
teaching had become just an outline 
of facts and information.  Furthermore 
integrated approached in general 
were criticised for creating 
undemanding tasks and watered 
down versions of the subjects.  
Students were often bored and found 
thematic approached tedious. 

  One hopes that the Consultation 
Document is not implying that these 
subjects will seize to exist as separate 
academic subjects in their own right 
and used only by means of an 
integrated approach to teach 
Citizenship Education.   

    

 I History and citizenship do not always 
sit comfortably together indeed in 
some instances they are 
incompatible.  Whereas, citizenship is 
concerned with developing certain 
attitudes and values which currently 
prevail in a society, history is about 
questioning evidence.  Citizenship is 
essentially an initiation process while 
history is not designed for this. 

    

 C+ It is positive that basic history thinking 
skill and concepts are encouraged 
(including chronology, empathy, 
cause and effect, change and 
continuity) and that active and 
investigative learning is being 
promoted.  Unfortunately, however 
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the use of these notions is limited only 
to “learn to employ citizenship skills”. 

Social Studies R Although in the NCF Social Studies is 
under the broad strand of Citizenship, 
it should be considered as a distinct 
subject.  Citizenship Education is a 
component of Social Studies, among 
other subject, and it does not 
substitute it.  Therefore Social Studies 
should be clearly timetables as a 
distinct subject just as in the case for 
History and Geography. 

    

 S One must also consider that pre-
service training and education is 
specifically for teachers of Social 
Studies and in the PGCE (Social 
Studies) course, components of 
Citizenship Education are included as 
part of the Methodology. 

    

 I One concern for Social Studies is the 
fact that although it has always been 
considered as one of the core 
subjects which is part of the 
curriculum for all schools, there are a 
number of schools (in the Church and 
Independent sector) which do not give 
this subject its due importance or 
even ignore it outright. 

    

Religious Education 

 
I The description of Catholic Religious 

Education (CRE) in vol 3, pp 52 – 53 
is a reduction of the account of CRE 
as described in Doc 2 pp 43 – 44 and 
does not reflect what is being said 
regarding moral and spiritual 
development as one of the goals of 
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education in Doc 3 p 46.   

 I Some of the key elements of RE are 
for whatever reason not mentioned at 
all.  CREI is more than just a search 
for meaning and a way of spiritual 
growth.  One should amend this 
section on Religious Education to be 
coherent and in harmony with what 
the NCF has to say about CRE. 

    

 I The statement regarding the “Ethical 
Education Programme” to be 
organised by the Education 
Directorates is too brief to understand 
its nature and goal.  Judging only by 
its title, it condenses Religious 
Education to one of its elements, 
moral development.   

    

 R If the parents’ objection is to the fact 
that CRE is a Catholic approach, then 
one has to rethink the nomenclature 
of such an alternative programme.  
One has to avoid giving the 
impression that this programme is an 
option subject instead of CRE. 

    

 R One should include the verb ‘respect’ 
in the last sentence of the first full 
paragraph under the section “moral 
and spiritual development| in Doc 3 p 
46 to read: “Students should also 
accept, understand, respect, and 
carry out dialogue with those who 
profess a different faith.” 

    

Health Education R The draft NCF seems to ignore that 
sex education is most of the times 
embedded in a particular values 
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system.  It is thus recommended that 
parents / legal guardians (who may 
have a worldview and / or value 
system that is different from that held 
and promoted by the State) are 
recognised the right to withdraw their 
children from part or all sexual 
education dealt with in Citizenship 
and / or Health Education but nor 
from that dealt in Science education. 

 S It should be noted that a similar 
system and recognition of the child 
and the parents’ / legal guardians’ 
rights is found in the UK through the 
Schools and Standards Framework 
Act 1998. 

    

Technology Education R In the section “Aims for Secondary 
Education” one should include media 
education and mention it by name 
and not indirectly under digital 
technologies.  The media is the milieu 
in which our students have been born 
to and live by every day.  One needs 
to aid our pupils to develop a healthy 
critical approach to the media in all its 
forms. 

    

Science Education   S These proposals require the 
development of new syllabi and the 
Board noted that the Directorate for 
Quality and Standards in Education 
has already started this process with 
the Science teaching syllabus for 
Forms 1 which was required as from 
Sept 2011. 

  

   R It is now important to agree with   
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urgency on a strategy on how to 
develop the examination syllabi for the 
new subjects which are usually taught 
in Forms 3, 4, 5 as soon as a decision 
about their implementation is taken.   

   R The strategy needs to consider the 
relation between teaching syllabi and 
examination syllabi and on the role of 
MATSEC in syllabus development.  
The MATSEC board notes that the 
procedure it adopts for the 
development of examination syllabi at 
SEC level involves the setting up of a 
syllabus panel for each subject, 
consisting of representatives of state 
schools, private schools and 
university.  The panel is chaired by 
one of the members and the work is 
coordinated by a Principal Subject 
Area Officer of the MATSEC Support 
Unit. 

  

   I This does not seem possible if their 
compulsory science is Core Science, 
unless other changes are made at the 
post secondary level. Flexibility can 
also be increased by allowing students 
to choose one of the optional science 
subjects. 

  

   I The Vision for Science Education 
document also pre-proposed a 
different organisation of 6

th 
Form 

studies whereby students start 
studying five IM level subjects in the 
first year and then continue to study 
two of those subject to AM level in the 
second year. The aim of this proposal 
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is to ensure smooth seamless 
transition from one level to another 
continuity and consistency between 
the syllabi for primary, secondary and 
post secondary school. This is a 
commendable aim which however in 
practice could cause problems at the 
post secondary level because there 
will be too many examinations in the 
first year while there may not be 
enough time in the second year to 
cover the rest of the AM syllabus since 
the second year actually runs from 
October to March at most. 

   R It is now important to agree with 
urgency on a strategy on how to 
develop the examination syllabi for the 
new subjects which are usually taught 
in Forms 3, 4, 5 as soon as a decision 
about their implementation is taken. 

  

   I Board members remarked that the 
proposed Science options seem to 
reduce flexibility: argued that while it 
makes sense to offer Core Science to 
all non-science specialists, the current 
compulsory Physics offers more 
flexibility.  This happens because 
students who opt for non science 
subjects at the end of Form 2 or Form 
3 with a view of studying languages, 
humanities or commercial subject at a 
higher level can still change their mind 
in 6

th
 Form and opt to study 

Mathematics and Physics at Advanced 
level to become Engineers. 

  

   I This does not seem possible if their   
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compulsory science is Core Science, 
unless other changes are made at the 
post secondary level.  Flexibility can 
also be increased by allowing students 
to choose one of the optional science 
subjects. 

   S This is a commendable aim which 
however in practice could cause 
problems at the post secondary level 
because there will be too many 
examinations in the first year while 
there may not be enough time in the 
second year to cover the rest of the 
AM syllabus since the second year 
actually runs from October to March at 
most.   

  

   I The implementation of this proposal 
has several implication for the 
structuring of the Matriculation 
Certificate examination, the length of 
the post secondary second year and 
admission to University courses. 

  

   R Further discussion of this proposal with 
all the authorities concerned is 
indicated before changes can be 
effected at the post secondary level. 

  

Languages C+ In the document it is indeed positive 
that the importance of language 
learning is stressed repeatedly.  The 
notion of multilingualism as “directed 
related to one’s opportunities in the 
world of work” (Consultation doc 2) is 
also a positive one, although it also 
ought to be stated clearly that 
equating linguistic competence 
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directly to work opportunities only 
offers a partial view of the 
competencies achieved through first 
and second / foreign acquisition / 
learning. 

 R The document only caters marginally 
for the needs of foreign students (both 
in Primary and in the Secondary 
years).  It must be stressed that in 
most cases just knowing English, in 
the case of these students, is not 
enough.  Maltese is just as important 
for them as it is necessary for them to 
integrate better in their school and 
community.  This situation should be 
addressed explicitly. 

    

 S “Schools may design curricular 
programmes for students who are still 
experiencing difficulties in the core 
languages”. This measure is 
considered to be a positive one.  Will 
such curricular programmes however 
replace a foreign language?  One 
must bear in mind that there may be 
some specific cases which may need 
to be treated differently: for example a 
few student who experience 
difficulties in one / both of the core 
languages may indeed be proficient in 
Italian because of exposure to it 
through TV.  This, of course, was 
more widespread in the past than it is 
today, but nonetheless it is a situation 
that still exists and should be 
therefore taken into consideration. 

    

 R It is recommended that besides     
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catering for the needs of weaker 
students as well as for the needs of 
those with learning difficulties, the 
needs of those who show excellent 
proficiency in one or more languages 
(as well as in other subjects) be 
addressed with urgency 

 R The main natural resource of our 
country is our human resources and 
while the policy of inclusion has left 
an indelibly positive mark on our 
education, the more academically 
able students also need to be given 
serious attention.  The potential of 
very proficient second / foreign 
language students can be developed 
further by means of language specific 
creative activities such as organising 
sessions in which they communicate 
with native speakers via internet, 
encouraging them to set tasks using 
language in order to expand their 
creativity, organising curricular and 
extracurricular activities in which they 
use this language actively. 

    

 S Regarding language policy attention 
needs to be given to the existing local 
and foreign research base and further 
discussion of the issues involved is to 
be encouraged at a school-based 
level and with the involvement of the 
various stakeholders. 

    

 C+ It is positive to note that Maltese 
language is now being accorded 4 
lessons per week – this measure is 
laudable also in the light of the 
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importance that the NCF gives to 
literacy and Maltese as a first 
language. 

 C+ It is commendable that rather than 
focusing exclusively on grammar and 
literature the NCF proposes a new 
emphasis on literacy skills: reading, 
writing, listening and speaking.  This 
new orientation needs to be further 
expertly elaborated in the syllabus. 

    

 I “Second language teaching can be 
successfully if lessons are learnt from 
mother tongue acquisition”. This 
sentence is rather ambiguous and 
what is being implied here even with 
regards to the teaching of English is 
unclear.  The same sentence is also 
repeated on page 37 of the same 
document. 

    

 I English teachers would need to 
prepare for five themes although the 
hours allocated to Foreign Languages 
will be decreasing. 

    

 I The hours allocated for English 
Literature will be decreasing – is there 
a clear rationale behind this?  Is this 
being suggested to facilitate the 
teaching of English language, given 
that the overall amount of teaching 
hours for English is going to 
decrease? 

    

 I This is a cause for concern:  the 
English Language syllabus for Form 1 
classes has already been issued and 
it barely covers enough literature to 
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give students an appreciation of it.  If 
student are not going to get a proper 
introduction to literature in the first two 
years of secondary school, how will 
this affect the choice of the subject in 
Form 3?    

 I If students complete their five years of 
secondary schooling without having 
carried out studies in English 
literature (and with the provisions 
suggested in the NCF this will 
probably be the case of a high 
number of students), how would this 
affect their ability to cope with English 
A Level? 

    

 I Reading for pleasure is not given the 
importance it deserves. 

    

 S “Being multilingual implies being able 
to communicate in speech and in 
writing in at least three languages”: 
This is not necessary correct, as in 
the case of passive bilingualism / 
multilingualism an individual may 
understand a second / foreign 
language but may not necessarily 
speak it or use it in writing.  What is 
stated is therefore a desirable macro-
objective but it is not a correct 
definition of being multilingual. 

    

 S “The EU’s recommendation of 
learning one’s mother tongue plus two 
others has been a reality for a long 
time in our educational system which 
supports multilingualism”: This is 
certainly true.  However, one must 
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also comment that recent research is 
indicating a certain decline in the level 
and proficiency attained by students 
who acquire a third language, 
especially where Italian is concerned.  
One would expect the NCF to 
address this issue more concretely.  

 S The language awareness sessions 
included during the Primary Years are 
a step in the right direction.  However, 
due to importance also ought to be 
given to the content of these sessions 
which also needs to be evaluated 
(through research) in order to verify 
the impact that they are having on 
students.  The proposed 16 hours 
(per language per year) are almost 
significant if one considers that 
quantity of exposure / input is also 
fundamental in language acquisition.  
One ought to consider, first and 
foremost, whether there may be the 
possibility of increasing the number of 
hours dedicated to such a 
programme. 

    

 I “Foreign languages are allotted three 
lessons a week.  There will still be a 
range of languages to choose from 
with the choice being strengthened by 
new language awareness lessons in 
the primary schools years as 
mentioned earlier in the document” 

It is very worrying that the number of 
hours allotted in the timetable to 
foreign language teaching in the 
Secondary cycle will be decreased 
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overall.  This is seen as a major 
limitation and is in conflict with a 
number of statements on the 
importance of language teaching 
including the NCF.  Furthermore, in 
practical terms this will have an 
impact on the work load of teachers 
who are already engaged in schools 
as well as on future employment 
possibilities.  As already mentioned – 
the language awareness lessons in 
the Primary cycle will not compensate 
for this decrease in lesson time. 

 C+ “A positive attitude towards 
communication promotes an 
appreciation of cultural diversity and 
an interest and curiosity in languages 
and intercultural communication” 

This is a positive approach towards 
foreign language teaching as long as 
‘appreciation of cultural diversity’ does 
not translate itself in memorising 
factual knowledge about foreign 
countries / context. 

    

 S Unfortunately many people still think 
that the only career second / foreign 
languages can lead to are translation 
and teaching.  Mastery in foreign 
languages is considered, in today’s 
world, not just an excellent tool to 
bridge gaps between people coming 
form different countries and to create 
strong personal and professional 
relationships but above all an 
instrument that enables workers to 
considerably improve their career 
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prospects. 

 S Knowing how to use a language in 
specific circumstances and purposed 
gives people a very strong bargaining 
power especially in the labour world.  
Whereas up to twenty or thirty years 
ago speaking a foreign language was 
a very important prerequisite for just a 
few – like manager or diplomats – 
today it has become of fundamental 
importance in all professional circles.   

    

 I In the NCF document no enough 
reference is made to foreign language 
learning vis a vis vocational training.  
Today’s EU trend is no longer to 
teach foreign languages just for the 
sake of the language itself but for 
specific purposes, thereby making the 
learner explicitly aware that he / she 
is acquiring a tool for life (and not just 
to pass an exam or complete a 
course). 

    

Arts Education C+ Positive to note that the arts are 
generally given a more central 
position in the NCF.  This is definitely 
an improvement over the current 
situation in both the primary and 
secondary level where students come 
into contact with art very irregularly in 
the primary sector for instance. 

 

    

 C+ Arts education is now listed as one of 
the learning areas in any child’s 
education; students can choose it as 
an optional subject earlier on and the 
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focus on a themes-based approach 
(for instance in the current Form 1 
syllabus) is a step in the right 
direction. 

 S It is also clear that the NCF is meant 
to provide a guiding principle rather 
than very detailed directives about the 
arts but there are some areas that 
perhaps need to be analysed and 
tackled in some more depth even at 
this early stage. 

    

 I On pg 45 (Doc 2) on find that ‘art 
education included Art, Music, Dance 
and Drama’ – four areas that do offer 
overlaps in terms of creative output 
and other benefits (such as increased 
self confidence in pupils) – but it is not 
always clear in the NCF how these 4 
areas are going to be dealt with 
especially in relation to the amount of 
time and expertise (qualified arts 
teacher-specialists) these disciplines 
would require. 

    

 I On pg 47 (Doc 3) the 4 disciplines are 
again listed as ways of enhancing 
‘aesthetic appreciation and creative 
expression’ in the secondary sector: 
does this mean that dance, for 
instance will be actively taught as a 
separate, creative discipline in 
schools (rather than part of Physical 
Education)?  Will it be shifted to a 
general arts-oriented subject like 
ALM? If so, who will teach it (currently 
the Faculty of Education does not 
offer courses in this area)? And how 
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will this impact the other ‘arts’ like the 
visual arts? 

 S There seems to be a partial answer to 
this issue on pg 54 (Doc 3) where one 
finds that “Art Education is taught 
through a modular approach 
throughout the Secondary Years” but 
it is unclear whether this refers to 
Visual Arts, ALM or all the arts 
(including Dance).   

    

 I This general reference to “arts 
education” in the NCF also  needs 
some clarification on pg 62 of Doc 3 
where one finds that arts education 
will also present in the senior 
secondary school (Yrs 9,10,11) and 
that it will alternate with Home 
Economics and Design and 
Technology.  Does this mean that the 
arts will feature only during one term 
of the school yearly timetable and if 
so will this single term be again 
subdivided into different ‘arts’ (visual 
art, music, etc)?  

    

 I In itself the idea of introducing the arts 
at this level of secondary education is 
a positive one because the arts are 
usually only offered as options – and 
opted for by only a small percentage 
of students – in Yrs 9, 10, 11.  
However including the arts in a token 
fashion (with only a few lessons a 
year, reduced even further by various 
school activities) may actually work 
negatively by transmitting incorrect 
messages about the arts in education 
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(superficiality, lack of rigour, etc) and 
would permit little profession in 
schemes of work, particularly in 
hands-on activities and skills. 

 C+ A positive development is the towards 
“greater engagement by learners” (p 
59 Doc 3) by having two lessons a 
week in the Junior Secondary Years 
in what is now being called Arts 
Education rather than ALM. 

    

 S It would be good to create a good 
balance between the arts and provide 
opportunities for linkages while 
retaining a measure of autonomy for 
each artistic discipline.   

    

 R It would also be beneficial if the NCF 
stipulated that the two lessons per 
week are consecutive lessons (rather 
than two single lessons) because it is 
very difficult for the art teachers to 
offer practical session in single 
lessons.  One must keep in mind that 
several minutes are missed while 
students move from their own 
classroom to the art room, settle 
down and clean up at the end. 

    

 S Consecutive lessons would ensure 
that all students really experience the 
actual making of artistic works, as 
against the mere appreciation of 
works made by others.   

    

 S It is critical that the actual making of 
art is never replaced by the 
understanding or appreciation of art 
by others; the latter plays a central 
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role in helping students contextualise 
their own work and ideas but should 
not become the sole objective of the 
art lesson.  For this reason, double 
lessons are much more effective if we 
really want to take art making 
seriously. 

Music C+ The introduction of Music session 
throughout all the Secondary years is 
a positive initiative. 

    

Vocational Subjects   C+ The Board noted that the NCF refers 
to four vocational subjects that are 
being piloted in the schools in all 
sectors since Sept 2011.  These will 
be offered by Edexcel as BTEC 
courses and assessed by coursework.  
This innovation is a positive 
development which hopefully will be 
successful and which may lead to 
more vocationally oriented subjects 
being offered in secondary schools. 

  

   R Eventually, the MATSEC Board or 
some other examination board may be 
asked to assess and certify a wide 
range of vocational subjects.  If this is 
envisaged, discussions with the 
awarding body should start as early as 
possible. 

  

   R The list of options subjects in the NCF 
includes Drama – if there is the 
intention to ask for an examination in 
the subject at SEC level, discussions 
should start as soon as possible. 

  

Examinations and 
Assessments 

  S The Board notes that the NCF 
promotes skills that are already being 
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assessed at SEC level.  Besides 
written examinations, the Board 
currently assesses speaking and 
listening skills in languages and 
practical in the sciences, physical 
education, home economics, textiles 
and design and design and 
technology.  The Board also assesses 
research and / or observation skills in 
geography, environmental studies, 
business studies, European studies, 
computing and art.  These skills are 
assessed during the course of studies 
by means of coursework.  This 
assessment is followed by moderation 
and interviews of samples of 
candidates. 

   R The issues about any changes in the 
extent of the subject content that will 
be taught, the skills to be assessed 
and the weighting of the coursework 
need to be discussed with the panels 
working on the teaching syllabi at an 
early stage so that there will not be 
significant differences between the 
teaching syllabi used by the schools 
and the examinations syllabi published 
by the MATSEC Board. 

  

   S It is important that the current 
standards of the SEC examinations 
are not compromised.  However the 
Board recognises the fact that a 
significant percentage of the 16 yr old 
student cohort either do not sit for or 
fail to obtain passes in SEC 
examinations and that there is a need 

  



Page 130 

 

 11 Department of Arts and Languages in 
Education – Faculty of Education 

 

12 MATSEC Examination Board 13 Rizzo Saviour (Former Director) Centre for 
Labour Studies 

       

       
to address this issue.  

   R For this issue the Board agrees that 
instead of lowering SEC standards to 
certify students with low attainment, it 
would be better to offer examinations 
in certain subjects at a lower level than 
SEC as had been proposed in the 
MATSEC review in 2005. 

This would require a set up which is 
different to the one used for SEC 
examinations especially if the new 
examinations are modular and 
computerised as had been suggested. 

  

School Outings and 
Extra-curriculum 
Activities 

  I The school year is packed with extra-
curricular activities, school life 
activities and educational outings.  
Some subjects are currently suffering 
forma situation whereby students miss 
an excessive amount of lessons due to 
these activities. 

  

   R The NCF should remedy this situation 
by empowering schools and colleges 
to make provisions to assure that the 
allotment learning hours over the 
whole scholastic year are guaranteed 
through flexibility measure especially 
in planning timetables and school 
days. 

  

Intercultural Education 

 
R With reference to the focus on 

mastery of English by immigrants or 
refugees (Consultation Doc 4) – it is 
advisable the similar attention be 
granted to Maltese. 

    

Management of Change   R Board members strongly maintained 
that parents would accept the changes 
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in the NCF more readily if they were to 
be presented with a roadmap whish 
shows how students can follow various 
paths from secondary to post 
secondary to University / MCAST / ITS 
/ other tertiary institutions. 

 

   I While the availability of the Roadmap 
was considered ideal, the Board 
thought that its production may not be 
within the scope of the NCF.  Actually 
the drawing up of a roadmap involves 
various stakeholders, including parents 
and educational authorities, who need 
to be consulted about their 
requirements and the commitment 
they can make. 

  

Employability     S Although contemporary society is often 
perceived to be consumer base, work 
remains a central society activity work 
overshadow all other examples of social 
action in terms of the proportion of time 
and energy that people in general dedicate 
to it.  Any social institution education that 
remains insensitive to the existence and 
dynamics of the world does so at its peril 
and risks marginalisation and irrelevance. 

      The influence, formal and otherwise which 
the school exerts on individuals in the 
choice of their eventual occupations 
careers constitutes one of the formal links 
between education and the world of work. 

     S As the structure of the labour force 
changes under the impact of the various 
forces of the knowledge based and 
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globalised economy, the emphasis put on 
the various subjects in schools tends to 
alter, thereby fostering a close link between 
the curriculum and the economy.  In terms 
of the curriculum this may be interpreted as 
the needs for the cultivation of skills 
commensurate with the ever changing 
demands of the labour market. 

     S The curriculum could be perceived as a 
mere device pandering to the dictates of 
the economy rather than aiming at 
enhancing the human dignity and self 
development of the person.  In its total 
conformity to the labour market and its 
perceived (but uncertain) trends, such a 
curriculum would also breed and reinforce 
an instrumental value of education which 
tends to divest knowledge and learning of 
their intrinsic value. 

     S Thus, the problem inherent in the learning 
process is that while the school cannot 
ignore the sensitivity between the 
curriculum it has to follow and the world of 
work, it has to find the ideal balance in the 
bond it establishes with the economy.  A 
loose bond with no fine tuning to the 
exigencies of the labour market might 
result in a detachment of the individuals 
from the reality surrounding their lives as 
consumers and future workers. 

     S On the other hand a bond which is too tight 
could be a source of alienation in the sense 
that the commodification of knowledge and 
the marketisation of education to suit the 
needs of industry would dehumanise the 
school system. 
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     R A bond between education and the world of 
work which is neither too tight nor too loose 
can be an attainable goal.  Indeed this 
ideal should be the main piece that joins 
the various parts of the jigsaw of the 
curriculum.  Emphasis on the social, 
psychological and economic aspect of work 
would make this ideal closer to reality.     

     S While valuing all types of work and 
occupation, the learning process should 
make students desist from perceiving work 
as a mere means of earning a living or as 
an instrumental activity to satisfy the 
demands generated by the dominance in 
contemporary society of the value of 
consumerism. 

     S The intrinsic value of work – in the sense 
that it has the potential to help the 
individuals achieve self actualisation – 
should be visualised as being 
complementary to its contribution to the 
functionality of society. 

      The CLS promotes ‘the active involvement 
and the effective participation of workers’ 
as one of its key objectives.   

     R In this light, it is believed that the contents 
of the new school curriculum in Malta, 
along with the pedagogies developed in its 
implementation, could serve as the ideal 
transmitters of the principles and practices 
governing this involvement and 
participation, which in turn contribute to a 
more wholesome democratic society.  In 
relation to work, the knowledge that is 
imparted together with the skills that are 
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learned and the attitudes that are instilled 
should provide the tool kit that would 
enable and empower individuals to 
participate effectively in various spheres of 
life and particularly at the place of work. 

     S All human beings are characterised by a 
deep need to achieve self actualisation.  
This puts the onus on the designers and 
practitioners of the curriculum to provide 
the egalitarian structures and situations 
that would enable all students, irrespective 
of their social class background, gender, 
race and belief, to realise this need shared 
by all human beings. 
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Principles     C+ Issues of diversity permeate the whole 
NCF which builds on the National Minimum 
Curriculum which had established the 
principle of a quality education for all in an 
inclusive education system. 

     C+ Underlines that diversity is the main theme 
of (i) one of the six principles; (ii) one of its 
three aims; (iii) one of its 5 cross curricular 
themes; and is also substantially 
addressed under the other four 
components. 

     S Recent review of research on teacher 
education in the US split diversity issues 
into chapters:  one reviewed research on 
'preparing teachers for diverse populations' 
and another on 'preparing general 
education teachers to work with students 
with disabilities'.  

     C+ NCF attempts to mainstream all issues of 
diversity, including those of disability, of 
minority culture groups, and of ability under 
one approach and one strategy. 

     C+ The approach presented in NCF Principle 1 
(Pg 22), Principle 2 (Pg 22) and Appendix 2 
is attractive as a democratic approach that 
gives equal importance to and valuing of all 
children whatever their group membership 
and individual characteristics:  suggesting 
that there should be high expectations for 
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all children and there should be concern for 
any child who is not making expected 
progress.  

     I A single approach to mainstream diversity 
although it sets out a solid starting point for 
reaching out to all children short changes 
the interests of different groups of 
stakeholders when this approach is actually 
dominated by the perspective of one group 
or another:  different minority groups need 
to have their own specific needs 
recognised and addressed within any 
general approach to diversity. 

     R There is scope for talking about respect for 
all children whatever their diversity, at the 
same time one needs to unpack the 
different approaches that are required to 
truly include as full members of their 
classrooms and schools all the different 
groups and diversity of individuals. 

     C+ Step forward in the attempt to address the 
needs of increasingly diverse students in 
schools:  give rise to greater appreciation 
of individual student strength and needs 
and to the adaptation of the curriculum and 
teaching and learning to meet those 
strengths and needs. 

     C- Not sufficiently friendly to all the diversity of 
students:  need for much further thinking to 
integrate all the diversity issues fully into 
the curriculum and into the thinking and 
action of schools and classrooms to enable 
a much wider repertoire of teaching 
competencies that is sensitive to the 
different needs and strengths of all 
learners. 



Page 137 

 

 

 

 G F Abela Junior College, Department 
of Environment Science -  Ms Bonello 
Cassar 

 Centre of Educational Technology, 
Research and Innovation – Dr 
Bonanno, P 

 'Diversity Issues in the NCF' - Prof Bartolo 
Paul, Coordinator, Programme for Culturally 
Responsive Education, University of Malta. 

  Document No 19  Document No 15  Document No 14 

       
Teacher Support 

 
  S Be involved more in promoting 

innovative teacher training approaches 
that address the needs of citizens in a 
knowledge society. 

  

Differentiated Teaching     S OECD refers to the overall category of 
students at risk of suffering discrimination 
or disadvantage in education as "those 
students for whom countries make 
additional resources available so that they 
can access the curriculum more effectively" 
and developed a 3 category cross national 
classification for describing students:  (a) 
students with disabilities; (b) students with 
difficulties; (c) students with disadvantages. 

     C+ NCT has attempted to address most 
specifically issues related to different rates 
of learning:  there is first of all an emphasis 
on a constructivist approach that builds on 
students' previous learning and their active 
engagement individually and peer 
cooperative learning. 

     C+ For the first time there is an attempt to 
ensure 'progression and differentiation in 
learning' with the organisation of the 
curriculum into graded levels that are 
expected to provide a framework for all 
children to be able to register progress at 
the different rates of achievement. 

     C+ A differentiated environment in the NCF is 
backed by the reorganisation of schooling 
to ensure a smooth transition between 
Primary and Secondary education and an 
emphasis on formative assessment for 
learning. 

     C+ A clear attempt to promote multilevel 
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teaching as a normal approach in every 
classroom:  with the use of setting for the 
core subjects seen as a necessary step 
(probably due to the strong resistance of 
teachers and parents) before all children 
are grouped in 'mixed' ability classes 
throughout Secondary. 

     I One major challenge is that there is still no 
clear indication on how colleges, Schools 
and Teachers will operate a graded 
assessment and certification system that is 
criterion rather than norm referenced - and 
which can lead to certification of the level of 
achievement or competence reached by 
every student in every subject also at the 
end of Secondary. 

     I NCF proposed no common certification of 
the continuum of achievements - instead 
there is reference to the 'Secondary School 
Certificate and Profile' which, despite the 
attempt to make it a record of wider 
competences than merely marks in 
examinations will be in itself a declaration 
that the student making the use of this 
certificate is one of the around 30% who 
failed to obtain MATSEC certification. 

     I Noted that Para "by end of secondary ... 
MQC", CD 2, Pg 52, NCF makes reference 
to learners rather than 'all' learners. 

     I Second challenge is that the NCF states 
that as one of its tenets is the "continuous 
development of all practitioners and 
ongoing support to enable them to interpret 
the framework and adapt it to meet the 
needs of their learners" (Pg 19) this results 
in a recognition that teachers will continue 
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to require curricular and in-service support 
to adapt their approach and teaching 
strategies to mixed ability classes and 
criterion referenced assessment. 

     C- NCF associates diversity too much with 
merely different rates of learning and 
multilevel teaching as clearly shown in the 
introduction to the new Form 1 curriculum - 
a concept of diversity that means that all 
students (gifted or least able) are to be 
encouraged to work at their optimum level - 
and hence, in this context the term special 
educational needs is no longer required. 

     S Responding to diversity calls for a much 
greater variety of strategies - although it is 
noted that research is not clear in this 
regard:   

(i) on the one hand, some 
researchers, for example, have reported 
that food teaching is good for all students 
and there is no need to distinguish between 
students with different forms of diversity:  
good teaching strategies - such as 
multisensory teaching - make learning 
more effective for all students 

(ii) others stress that there should be 
stress on different aspects of learning for 
individuals belonging to different categories 
of students in order to meet their needs - 
certainly there is insistence that teachers 
(and assistants) need to have specialised 
training related to the condition that affects 
the child whether this is autism, socio-
emotional, behavioural, etc. 

Professional   C+ Fortnightly professional development   
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Development sessions provide the best timing to 

adopt a development cycle of analysis, 
design and development, 
implementation and evaluation. 

Teacher Roles and 
Responsibilities 

 

    C- Suggestion that LSAs become more like 
Teaching Assistants to support the learning 
of all the children in a class through some 
form of team teaching does not seem to 
incorporate the possibility of making use of 
this resource to all make curricular 
adaptation for cultural responsiveness as 
well as adaptation to the IEN arsing from 
impairments by focusing on each child's 
background and individual needs. 

Learning and Learning 
Environment 

 

I Post secondary phase hardly 
discussed in the NCF 

S Expectation that appropriate Faculty 
reflects on how to restructure 
programmes and underlying 
pedagogies to promote teacher and 
training programmes that deliver a 
balanced education comprising 
didactical approaches together with 
innovative pedagogies that target the 
development of 21st century skills. 

C+ Democratic approach to diversity is further 
enhanced by an emphasis on a student 
centred approach to teaching and learning 
though here the emphasis is more on 
different levels of 'aptitudes and 
competences'. 

Environmental Science S Environmental Science (ES) 
introduced in 1995 but exists only at 
Further Education Level; and 
introduced in 1992 at Secondary level 
but subject is still not considered as a 
Science subject as it combines 
elements of geography, social studies 
and history:  reference to studies as 
opposed to science. 

    

 S ES should be a Secondary subject 
and with specific reference to the 
Secondary School Science 
Framework (Pg 29) it should be 
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considered as (a) either another 
optional science offered with Material 
/ Physical / Life Science; or (b) as an 
alternative to the suggested core 
course at SEC level (Forms 3 to 5) 

 S ES is seen to appeal to those 
students who have a dislike towards 
fundamental sciences - and 
references Edelson who claims in 
that in the US this subject was 
introduced in certain schools "to 
serve as a ninth grade introductory 
science in the role that general 
science has often played in the past". 

    

 S Students (especially non-science 
inclined) tend to go for applied / life 
sciences like ES or Biology - and 
therefore offering this as a subject at 
Secondary level could be more 
engaging to students and less of an 
imposition on them. 

    

 S ES is the second most popular 
subject from the Intermediate 
Sciences - after physics:  and of 
significance is the huge gap of 
around 400 students between the 
three most popular subjects (Physics, 
ES and Maths) and the three least 
popular subjects (Biology, Applied 
Maths and Chemistry). 

    

 S Subjects in Intermediate Science are 
not equally chosen given that their 
choice is restricted by the University 
course entry requirements. 

    

 S Some topics of the Sec[ondary?]     
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syllabus eclipse the ES syllabus at 
the Intermediary level. 

 I Student survey shows that students 
choosing ES at Intermediate level 
thing that Environmental Studies Sec 
and ES Intermediate are related:  
creating confusion amongst students. 

    

 R Proposed that Environmental Studies 
is removed altogether and by offering 
ES at Sec level, students can carry 
on studying the subject in depth at 
Post secondary level:  can be easily 
achieved by tweaking the current 
Environmental Studies syllabus and 
removing the social / historical / 
political aspects which are covered in 
other Sec subjects and strengthening 
the ES subject as appropriate. 

    

 S Important role of ES today should not 
underestimated. 

    

 R Need to promote ES to Advanced 
level has been felt since 
1998especially by lecturers as a 
means to attract better students - 
cites US example that shows that 
when this happened this "provided 
the subject with credibility that it may 
have lacked previously". 

    

Religious Education 

 
    C+ One intercultural issue that has indeed 

been formally recognised for the first time 
by the NCF is that of religious diversity. 

     C+ Issue is addressed carefully be recognising 
that in the Maltese context religious 
education is currently understood as 
Catholic Religious Education and that the 
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development of this is the responsibility of 
the RE office of the Maltese Episcopal 
Conference. 

     C+ Issue is further resolved by stating the 
rights of non catholic students and offering 
them an alternative religious studies area - 
a step in the right direction: a step forward 
that it is now officially recognised that these 
other children should have at least another 
choice with regards to RE rather than be 
regarded as misfits in the system. 

     i Remains the issue of how to be culturally 
fair in dealing with the wide mono-religious 
symbols, language and culture that 
permeate all subjects of the curriculum and 
a large amount of the routines - such as 
morning assemblies - and festivities that 
are celebrated at school through the year.  

Technology Education   C- Definition of digitally literate 
emphasises information processing 
and is grounded solely on computing 
principles:  whilst it is acknowledge 
that reference should be made to 
one's ability to locate, organise, 
understand, evaluate and analyse 
information using digital technology it 
should also refer to competencies 
regarding one's ability to use digital 
technologies to mediate different forms 
of learning and social interaction. 

  

   C- Incomplete definition of digital literacy 
based on information processing 
conception:  besides information 
handling, definition should include 
knowledge building and sharing and 
adopts a 'learning processes' 
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conception. 

   R Proposed to change 'competence in 
using new information and 
communication technologies' to 
'competence in using new learning 
technologies' (Pg 47) 

  

   S An information processing approach 
underlines this paragraph:  
competence should also be shown in 
using digital technologies fro 
knowledge building and sharing, and is 
enabling different modes of learning 
(through instruction, through 
exploration, through designing, 
through collaboration, through 
reflection. 

  

   R The section about 'Digital literacy 
encourages learners to' should be 
changed completely from a 'product 
and application' conception to one 
based on technology mediated 
interpersonal communication, modes 
of learning, knowledge building and 
sharing.  

  

   R With reference to Document 2 Pp 41 
and 42, and Document 3 Pg 54, the 
sections about digital literacy should 
be reviewed moving away from 
underlying computing concepts and 
adopting a more anthropological 
approach focusing on how 
technologies should be used to 
promote communication, learning 
processes, knowledge building and 
sharing, and creative inquiry. 
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     R Proposed that if 'Computing' will be based 
on a syllabus with a technical orientation 
then 'Technology Enhanced Learning' 
suggested as another subject - refrains 
from suggesting ICT as this is based on an 
applications oriented approach. 

     S Expect DQSE Division to merge that NCF 
with the policies and pedagogies 
demanded by the introduction of digital 
technologies in schools. 

Science Education C+ Vision for increasing science literacy 
is highly commended. 

    

 I Concern that vision may be imposed 
on society and whether society 
understands the importance for 
increasing Science literacy. 

    

 R More effective advertisement / 
campaigning must be done for 
society to understand this need. 

    

 S Society must be more receptive for 
this idea:  Science is not just for the 
intelligent but a must for modern 
society just as English, Maltese and 
Mathematics. 

    

Education for 
Entrepreneurship; and 
Creativity and Innovation 

 

  C- In sections about 'Critical and 
Innovative thinking' and 'Aesthetic 
Appreciation and Creative Expression' 
there is no reference to creativity 
through digital tools nor technology 
mediated design approaches. 

  

Vocational Subjects     C+ The plan to offer the possibility for students 
to acquire certification for vocational 
subjects within the regular Secondary 
curriculum without requiring tracking 
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appears to be another step in the right 
direction. 

     S Care should be taken not to associate 
vocational subjects negatively with the 
continuum of achievement but to 
emphasise that this option is rather more 
tied to different interests, motivations and 
aspirations of students. 

Examinations and 
Assessments 

  R In line with a shift to constructivist and 
constructionist pedagogies 
assessment should reflect these 
approaches. 

  

   R Besides written test / examination and 
written task / exercise other methods 
should be included such as (i) 
individual oral presentation; (ii) group 
presentation (oral / written); project 
report and / or multimedia product; 
students' peer evaluations; portfolio / 
learning log; assessment of group 
performance on collaborative tasks. 

  

e-Learning   R Recommended to use the term 
Technology Enhanced Learning 
instead of e-Learning.   

  

   I Reference to Waller and Wilson (2001) 
should be removed as this promotes a 
definition of e-Learning relevant to 
Distance learning but very restrictive to 
the learning process that should be 
promoted ins schools through Digital 
technologies. 

  

   R e-Learning is defined in the pre-Web 
2.0 referring only to the delivery of 
content:  Web 2.0 technologies 
mediate much more personal and 
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social process in learning than the 
delivery of content. 

   R Technology Enhanced Learning 
should be discussed along three 
dimensions:  (i) Developing digital 
competence; (ii) use of digital 
technologies for knowledge 
deepening; (iii) and use of digital 
technologies for knowledge creation. 

  

   R Technology Enhanced Learning in 
Primary and Secondary ought to 
enhance teaching, learning and 
creative inquiry; interaction among 
peers; interactions between students 
and teachers; interactions with parents 
/ guardians ; and interaction with the 
community. 

  

   R With reference to Doc 2, PP 45-46 
underlines that Technology Enhanced 
Learning in Primary and Secondary is 
to be driven by the need for increased 
access to learning and for developing 
trans-disciplinary 21st century skills - 
which can be facilitated through (i) a 
shift in underlying metaphors:  from the 
schools a 'Workshop' to the 
'Connected School'; (ii) A shift to 
constructivist, constructionist and 
connectionist education philosophies; 
(iii) a move from teacher to student 
centred learning activities; (iv) making 
full use of the potential of technologies 
to promote acquisition, participatory 
and contributory modes of learning, 
integrating 'in' and 'out' of school 
learning, promoting a culture of 
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sharing of resources; and developing a 
network of learners. 

Intercultural Education 

 
    S Strong reaction to the association of 

children from minority cultures with 'special 
needs' as this carries with it the implication 
that children from minority cultures are 
somehow intellectually impaired. 

     R A need to specifically address issues 
related to cultural diversity since in Malta's 
experience the progress made in the 
deconstruction of stigma about persons 
with disability has not transferred to the 
stigmatisation of black immigrants who 
have and continue to suffer from 
xenophobia. 

     R Students from a minority cultural group 
require a teaching strategy that meets their 
right for an education that affirms their 
culture and makes it part of the mainstream 
curriculum as they are otherwise no 
different from other students - they need to 
have their minority culture affirmed across 
the curriculum as in no way inferior to the 
majority culture implying the equal valuing 
and use of concepts, symbols, artefacts, 
language, beliefs et al from their culture. 

     C+ In order to address the needs of students 
from minority cultures teachers need to 
have (i) recognition of one's own 
ethnocentrism; (ii) knowledge of students' 
cultural backgrounds; (iii) understanding of 
the broader social, economic and political 
context; (iv) ability and willingness to use 
culturally appropriate management 
strategies; and (v) commitment to building 
caring classrooms - an approach which is 
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implied in the NCF which has adopted 
intercultural education as one of its five 
transversal themes. 

     C- The Intercultural education theme in the 
NCF is not reflected sufficiently in the 
description of differentiated teaching for 
meeting the needs of diverse students 
which focuses almost solely on different 
levels of ability and lacks due attention to 
the requirements of a culturally responsible 
curriculum and teaching. 

     C- With regards to 'Diversity of Students' n the 
NCF, cultural diversity issues are almost 
completely absent from Appendix 2 
'Support Services and Inclusion (Pp 77-85) 
with very light reference to poverty and 
children of immigrant families. 

     C- Reference to immigrants only refers to 
emotional and psychological support 
without any reference to the potential 
enrichment of the curriculum through the 
inclusion of a multicultural perspective that 
affirms the cultural baggage of the 
increasing number of students from across 
the world that have become members of 
Maltese classrooms. 

     C- There does not seem to have been any 
attempt to make the curriculum for a start a 
more multicultural one. 

Special Needs     S Malta as elsewhere, persons with disability 
and special educational needs have 
traditionally suffered because of low 
expectations about their potential - yet 
people with different forms of impairment 
can be cognitively able as any other non 
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disabled person. 

     S Wrong to associate disability with issues of 
level of intellectual ability - and is a the 
reason why Malta has started using the 
term Individual Educational Needs (IEN) 
instead of Special Educational Needs. 

     S Association of disability and IEN with 
intellectual disability is so strong in Malta 
that parents, for example, of children with 
dyslexia refuse to have their children 
identified as having a disability or an IEN 
because they are deemed to have no 
intellectual disability:  needs seen as part of 
the responsibility of the Department of 
Curriculum and not the Department of 
Student Services. 

     S Malta it was persons with disability that 
were first recognised as a disadvantaged 
minority group that required educational 
adaptations to enable them to participate 
fully in education. 

     R Strategies for a student with hearing 
impairment, for example, needs the student 
to be provided with hearing aids / cochlear 
implants, relevant acoustic classroom 
arrangements, modified language and 
access to lip reading of the instructor and 
peers or provision of a sign language 
interpreter, more use of visual 
communications. 

Management of Change R Further discussions and proposals 
need to be made before the NCF is in 
place. 

    

 S Teachers need to be involved as they 
have direct experience of teaching 
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the subjects. 

Employability S Document titled 'Employment in the 
Environmental Goods and Services 
Industry in Malta' analyses job 
prospects in the environment sector 
and it is clear that there are potential 
jobs in this ES:  ETC concludes that 
the environment sector in "terms of its 
contribution to the GDP compares 
well with other big industries." 

    

 S Cites Pace (2003) who finds that job 
prospects are a major determinant of 
subject choice at Secondary level and 
that trend continues at University - 
and moreover, offering ES at 
Secondary will provide school leavers 
at Secondary to be better prepared 
and qualified for green jobs. 
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Principles   C+ Generally comment that there are positive issues raised in the 
NCF and it is hoped that the recommended changes will bring 
about an improvement in the quality provided to students. 

   S NCF will necessitate changes in Initial Teacher Education and it is 
hoped that these changes can take place concurrently with the 
changes being implemented in the schools. 

     

Teacher Support 

 
    

Differentiated Teaching   I For Maths, students are taught in one of four schemes:  NCF 
does not indicate whether these schemes will be retained in the 
future - an important issue that needs to be decided at a very wide 
level. 

     

Cross Curricular Concept 

 
C- NCF makes little mention in both Primary and Secondary on 

the alignment of SEE with the other content areas of the 
curriculum. 

C- Digital literacy cannot be learned in isolation from the contexts to 
which it relates and should be embedded in all learning situations 
as an integral facet of all curricular subjects - it cannot be 
dissociated from other areas of the curriculum which lend it 
context and substance and therefore, timetabled slots for Digital 
literacy go counter to this fundamental principle. 

 R Social and emotional learning will be included as a cross 
curricular area in both Primary and Secondary, with subject 
teachers being trained and mentored in delivering the 
curriculum through a SEE approach. 

R Instead of timetabled slots for Digital literacy the NCF should 
consider how Digital literacy learning outcomes are to be 
repackaged as part of the various curricular areas by articulating 
clearly strategies for the effective implementation of the Digital 
literacy curriculum:  (i)  contextualisation; (ii) cross-curricularity; 
(iii) team / collaborative teaching.  

Quality Assurance     

     

Syllabus R Social and emotional education will become a core 
competence in the Primary school curriculum taught by the 

C- New Maths Form 1 syllabus comes across as highly prescriptive, 
almost expecting Maths teachers to deliver lessons planned and 
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classroom teacher who would be provided with adequate 
training, mentoring and resources. 

designed away from their school context and realities. 

   C- Should new Form 1 Maths syllabus be imposed on teachers this 
can have a de-skilling effect on them and even jeopardise the 
underlying philosophies of the Faculty's ITE programmes. 

Children in Class   I Clarifications are badly need regarding whether the 'model' 
lessons plans included in the document are 'impositions' or mere 
'suggestions;. 

Timetable   R Geography in Form 1 and 2 should be covered in 2 lessons per 
class per week:  the long term repercussions of any reductions on 
the teaching and learning of geography are not fully understood 
but are seen as potentially harmful to an integral education. 

   R Geography should remain compulsory in Forms 3, 4 and 5. 

   R All students should be given an opportunity to choose geography 
as an optional subject from Form 3 onwards. 

   R Geography as an optional subject should retain at least 4 lessons 
per week. 

   I Re Forms 1 and 2, HE is indicated as alternating with D&T on the 
timetable and it is not clear if the lesson is a single or double 
lesson - be that as it may this does not allow adequate time to 
effectively cover a basic syllabus addressing topics from areas of 
food, nutrition, health et al. 

   I Re Forms 1 and 2, HE timetable does not allow much time to 
incorporate practical food preparation sessions, which skills are 
merging as crucial for the wellbeing of young people and their 
future families on research based from other countries. 

   I Re Forms 1 and 2, unclear why PHSE is allocated a weekly time 
table session and the discrepancy between HE / D&T and PSHE. 

   I Re Forms 1 and 2, unclear whether part of the PSHE allocation 
will actually allow for the inclusion of HE topics taught by HE and 
the role of HE within PSHE needs further definitions as this will 
have logistical implications. 

   I Re Forms 1 and 2, not clear if the PHSE is a single or double 
lesson. 
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   R Re Forms 1 and 2, core HE lessons are time-tabled separately 
and will be fortnightly double lessons - supplemented by a few 
additional lessons from the PSHE allocation. 

   R Re Forms 3 to 5 recommended that the core HE lessons are 
taught in one term as a module in double lessons rather than 
every 3 weeks. 

   R Recommended that HE and Textile studies retain the current 2 
double lesson weekly allocation. 

   R Recommended that a few additional lessons from the CE 
allocation are added to the core HE lessons - which would allow 
for an increased more hands on focus on sustainable 
consumptions as well as entrepreneurship both of which are in 
keeping with proposed cross curricular themes. 

   R For clarity and logistical purposes it is recommended that the 
subject area responsible for delivery of specific tops is still 
indicated on any future syllabuses and school timetables - for 
example HE or PE. 

Professional 
Development 

    

Teacher Roles and 
Responsibilities 

 

  R Given recent developments in local schooling system there also 
seems to be a role for HE and Textile Studies teachers as (i) 
participants in professional teams at the new Resource Centres 
where life skills are taught to students with special needs; (ii) 
participants in professional teams at the school based Learning 
Zones where life skills are taught to students requiring individual 
attention; (iii) HE teachers in the non State school sector where 
there has been an increased provision of HE, its equivalent, or 
components thereof at both Primary and Secondary. 

   R Proposed the HE and Textile Studies teachers are selected to be 
involved in both the Resource Centres and the Learning Zones 
and given additional training thereof - with a parallel review to 
ensures that graduates are equipped to take up such 
responsibilities. 

Learning and Learning 
Environment 

S One of the key principles underpinning the NCF is the need for 
a holistic education:  one which address both the cognitive and 

R The choice of two subjects as Options should be retained. 
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 affective needs of children and young people:  underlines the 
need for social and emotional learning both as an end in itself 
and as a vehicle for academic learning. 

 C- Principle not adequately addressed in the NCF as the 
importance given to this area in education does not reflect, at 
least not as much as one would expect, given the clear 
message coming from both the international literature and 
local research on the need for a more central role of social and 
emotional education and mental health promotion in school. 

I Recognise a shift in the underlying philosophy from social justice 
to competencies:  queries whether society is being asked to 
sacrifice important equity issues for the sake of accountability. 

 C- Given clear and consistent evidence on the crucial role of 
social and emotional literacy in learning, academic 
achievement and social and emotional well being it was thus 
expected that social and emotional learning would have been 
given a more central role at both curricular and cross curricular 
levels in the NCF. 

  

 S Social, emotional and economic realities and challenges facing 
children and young people today underline the need to provide 
a relevant and meaningful education for the realities of the 
21st century, one that leads to the formation of academically, 
socially and emotionally literate young people who have the 
skills and abilities and emotional resilience necessary to 
navigate the uncertain but fast moving environment realities. 

  

 S Consistent findings in the literature is that the promotion of 
social and emotional education is more likely to be effective in 
the long term if it combines a positive and healthy school 
environment with direct instruction in social and emotional 
education as part of the core curriculum for all school children 
from Kindergarten to Secondary School. 

  

 S WHO framework for health promotion in schools recommends 
a whole school approach which includes addressing social and 
emotional issues in the curriculum and in the organisation of 
teaching and learning, the development of a supportive school 
ethos and environment and partnerships with the wider school 
community. 

  

 S Clear finding from the literature is that add on SEE 
programmes are unlikely to be effective in the long term while 
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programs taught and reinforced by the classroom teacher are 
more likely to have a lasting impact on students learning and 
behaviour. 

 S Cites Durlak et al meta analysis which found that when 
classrooms programmes are conducted by the teachers 
themselves they were found t be more effective in both 
academic and social and emotional literacy and only when 
school staff conducted the programmes did the students' 
academic performance improve:  recommends that SEE 
needs to become a core area of the curriculum without the 
need for outside staff for its effective delivery. 

  

 S Cites Weissberg meta-analysis which similarly reported that 
only when school staff delivered SEE programmes themselves 
did students' academic performance improve significantly, not 
only because teachers were involved in the delivery of the 
mainstream curriculum and thus more likely to infuse the skills 
in their daily classroom practice but also as this was a 
reflection of a SEE supportive who school culture. 

  

 R Social and emotional learning will be taught in a 
developmental, inclusive and spiral approach from the KGT to 
Yr6 through the use of Circle Time. 

  

Business, Economics 
and Accounts 

  S Ever growing need for economic literacy, financial capabilities, 
cultivation of entrepreneurial attitudes, et al render it crucial not to 
leave to chance this area of study as has been local practice so 
far. 

   S Evident that today learning to read and surf the business world is 
not a prerogative for business oriented specialisation but ought to 
become a feature in the core curriculum:  in this absence of this, 
Malta will continue to produce citizens who are not equipped to 
deal with the current and future heavily commercialised world 
which entail specific skills and attitudes to simply fully participate 
as an economic citizen - creating individuals who are simply not 
aware of their own economic and financial rights and 
responsibilities. 

   C- Unless a current Secondary school student opts to take business 
studies, access to financial literacy becomes inaccessible. 
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   R Business studies is placed in the list of core subjects within the 
area of education for Citizenship (as from Yr 7 going up to Yr 11) 

   R Possibility of opting for Business Studies, Accounting and 
Economics which would require (i) MATSEC examinations 
offering the possibility of sitting for business studies alongside 
accounting and (ii) Business Studies being offered as an option in 
post secondary institutions at intermediate and advanced levels 
alongside Accounting, Economics and Marketing. 

   S Unless introduced as proposed above Business Studies, albeit 
encompassing core educational principles, shall be relegated as a 
second class dead end subject. 

Citizenship Education S Literature shows that when SEE remained a bolt-on Personal 
Social and Home Economics or to form the tutors' lessons, it 
was found to be largely ineffective:  the greatest impact of the 
programme was when it was embedded in the curriculum:  
with the classroom teachers developing an understanding of 
students' social and emotional literacy skills; and using that 
understanding to develop healthier relationships with the 
students and to adjust their pedagogy according to students' 
needs. 

I Unclear how CE will be delivered:  whether by Class Teacher or 
with the support of Specialist Teachers.  

   R Recommended that at a Primary level HE teachers are employed 
as Support Specialist teachers to facilitate the  implementation of 
the HE curriculum, particularly the food and nutrition components 
(including hands-on sessions) as the CE curriculum. 

   R A HE teacher could be engaged on a College basis to service a 
set of Primary schools for both curricular areas - they would not 
only deliver lessons but also support the Class teacher as 
necessary. 

Geography   S Core concepts of geography are space, place and the 
environment:  can be taught as the nexus where these three 
dimensions overlap given that none of these concepts are 
sufficient on their own to identify geography which result in an 
integrated area:  a hub which emphasises the integral qualities of 
geography. 

   S No other discipline focuses on the space place environment 
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association. 

   S Students of geography benefit considerable from the subject's 
broadness:  geography is recognised as being of immense 
personal educational value, preparing flexible graduates with the 
breadth of knowledge and wide ranging skills. 

   S Holistic traditions of geography as a standalone subject can help 
to answer many research questions that can only be addressed 
by combining physical and human geography. 

   S Need for geographical knowledge is on the increase - 
geographical understanding in relation to local or global 
environmental problems and to conflicts is everywhere apparent:  
never has the phrase 'geography matters' had more resonance 
than in the present day. 

   R Geography as a subject should be maintained and supported in 
all schools as a core component for lifelong education. 

   R School geography should be recognised as a standalone and 
distinct subject and further recognised for (i) its holist approach; 
(ii) for offering a valuable contribution between science and 
humanities; (iii) offering a valuable contribution towards 
preparation for life. 

   C- Grouping of geography under CE is very ill-fitting and strongly 
discouraged. 

   S Small numbers of students opting for Geography should not be a 
barrier to further study of the subject. 

Health Education   C+ Appreciation towards the inclusion of HE as a core component of 
the Secondary syllabus. 

   I Components of HE are indicated as part of the core CE learning 
area and it is unclear who this will be implemented logistically. 

   C+ Appreciates that HE and Textile Studies are retained as possible 
Option subjects in senior Secondary. 

   S HE at Primary necessitates the inclusion of food and nutrition 
competencies and a practical hands on approach as much as 
possible. 

   S Food and health eating should be taught through practical / 
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investigative components by trained HE specialists:  reasons for 
this are various but include adopting a constructivist approach to 
learning, aid differentiated teaching, enhancing learning through a 
fun pedagogy, application of knowledge to everyday life choices 
and increased likelihood of adoption of healthier eating habits 
from a young age - which would benefit from delivery by trained 
HE teachers. 

   R Recommended that all Primary schools should be equipped with 
adequate facilities so that children can participate in investigative 
and practical food and consumer choice tasks. 

   I Unclear whether PHSE will be delivered by a PHSE specialist, a 
class teacher or with the support of HE teachers:  roles and 
responsibilities need to be clarified. 

Technology Education   C+ Encouraging to see the NCF shift away from the teaching of the 
use of software towards a broader and more situated approach 
which emphasises insight into core Computing principles and their 
application in a knowledge society - in line with the EU approach 
and curricular trends in other countries. 

   C- Not clear from the NCF whether Digital literacy is wither 
concerned with the use of ICT as a learning tool or with the 
acquisition of a set of instrumental skills relating to the operation 
of hard and soft technologies:  of its essence Digital literacy is 
interdisciplinary. 

   C- Digital literacy is more about participating  in the creation of digital 
artefacts than about the consumption of digital content and the 
use of digital media and technologies:  the creative, 
constructionist and participatory nature of the Digital literacy is not 
given sufficient importance by the NCF. 

Mathematics   S Very little appears to have changed with regards to Mathematics. 

   I Handbook on the Teaching of Mathematics was written and 
published prior to the closure of the consultation period - query 
raised on whether the document will be changed it prove to be 
inconsistent with the post consultation NCF. 

Languages     
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Vocational Subjects   C+ Appreciation that that the value of the offering Vocational 
education at Secondary is recognised. 

   S HE teachers already selected to delivery Hospitality Option and 
Health and Social Care option in pilot schools. 

   I Whilst recognising that HE teachers require additional training to 
effectively deliver these two Vocational Options effectively, one 
must highlight that the B.Ed(Hons) NFCS course does not give a 
good basic grounding in both areas, 

   R Recommended that HE and Textile Studies teachers are selected 
to teach both the Hospitality Option and the Health and Social 
Care Option and be given additional training as necessary. 

   R Introduce a parallel review of the B.Ed (Hons) NFCS course in 
order to ensure that adequate pre-service training is given to 
prepare NFCS graduates for teaching these Vocational subjects 
and collaboration with other departments and higher education 
institutions is not excluded. 

Special Needs     

     

     

     

Parental Involvement 

 
R Social and emotional education will also be promoted through 

the creation of caring classroom and who school communities 
which include the well being of all members of the school 
including staff and close collaboration with parents and the 
local community. 

  

Management of Change   R Call for more involvement in the implementation of the principles 
outlined in the NCF by schools. 

   R Greater collaboration between all the stakeholders involved in 
education will really bring about the changes suggested by the 
new framework. 

   I Consultation time given the important implications of the NCF was 
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far too short. 

   C- NCF does not appear to take into consideration previous local 
policy documents that targeted teachers and teacher education:  a 
failing that is not understood. 

   C- Members of this department were never consulted. 
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Teacher Support 

 
C+ NCF very good effort to improve the 

educational experience of future 
generations. 

S Teachers are the participants who can 
make or break the changes proposed 
in the NCF and they will be directly 
affected by these changes - and 
challenges surface and revolve with 
regards to a change in the mentality of 
the teachers about what the teaching / 
learning process is about. 

  

   I Teachers need to be more aware that 
they need to be patient with 
themselves as they use new teaching 
strategies - shifting to a new teaching 
mentality that is prompted from a shift 
in their epistemology:  a process which 
is demanding and will take years to 
occur and one that requires constant 
reflection about their classroom 
practices. 

  

   R Encouraging if teachers are made 
aware of what they are in the process 
of doing and hence realising that they 
are shifting from their traditional role of 
'covering' content to a role that 
encourages the 'generation of ideas' 
and students' understanding. 

  

   I Teachers need to be aware that the 
new teaching  / learning process will 
bring a spectrum of feelings (anger, 
joy) during a lesson - emotions which 
need to surface and be part of the new 
learning strategy. 

  

   I Teachers need to internalise that part 
of the teaching / learning process is 
linked to the fact that students learn 
from their mistakes and that these 
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mistakes are an opportunity for their 
learning - a concept which takes 
considerable time to achieve. 

   I Teachers need to become more aware 
that their reaching of a concept should 
start from students' prior knowledge 
and not from what needs to be 
covered in what time span. 

  

   I Issues related to differentiated 
teaching is a major challenge as 
teachers, generally, are not trained to 
teach such classes and lack 
experience. 

  

Differentiated Teaching   I Practicality of such an approach 
seems to be questionable as even with 
considerable support teachers will be 
stretched when teaching such classes. 

  

   I Adopting a differentiated teaching 
approach in a classroom needs to be 
given serious consideration as it 
requires (i) intensive training of 
teachers and (ii) full administrative 
support. 

  

Cross Curricular Concept 

 
C+ Promotes a more cross-curricular, 

thematic, interdisciplinary approach 
which is very important for PE which 
has unfortunately been viewed as a 
separate extra subject for the past 30 
years. 

    

 R PE should be given more importance 
when mentioning cross-curricular 
themes. 

    

Syllabus   R Current form 1 and Form 2 syllabi 
which have already been developed 
need to be reviewed and brought in 
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line with the principles of the Vision for 
SE. 

   R New curricula for Science need to be 
complete and coherent and developed 
from Form 1 to 5. 

  

Timetable R The word 'average' in d1, Pg26 where 
PE activities are allotted 'an average' 
of 30m a day should be removed. 

  I All models of Primary timetabling show 
Technology to have 45m / week and there 
is no guidance given as to how this time 
should be divided between the two strands 
of D&T and Digital literacy. 

 R Time allocation on Pp42-43 show that 
there will be competition for the 3.5 / 
3.75 weekly hours or 112/120 hours 
pr year and it is proposed that the 
NCF should clearly and separately 
present allocations for PE and PSHE 
as current combined time for both will 
leave space for different 
interpretations - a matter which 
should not be left to the discretion of 
school management. 

  C- In Secondary problem is seen most clearly 
in the time allocation for Years 9, 10 and 11 
as the maximum amount of time of 10 
hours in a 5 day week allotted is woefully 
inadequate. 

 I NCF 'hints' that the time for PE is to 
increase, and queries why there are 
no increases for Yr9, 10 and 11. 

  S Accepting 20hr allowed for Yr 7 and 8 will 
allow for a reasonable exposure to basic 
concepts, knowledge and understanding 
but the allocation in Yr 9 to 11 will not allow 
a design and make exercise of any value to 
be accomplished. 

 C- A chance that time will actually 
diminish in some schools that have 2 
or more weekly lessons of PE. 

  C- Rather than being the independent learners 
D&T struggles to produce the students will 
have to be led through defined and 
prescribed techniques and procedures 
shortening and devaluing the design 
experience an producing a situation very 
reminiscent of craft. 

 I D3, Pg 27 proposes a reasonably   C- The Review of D&T which the NCF 
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long midday break to strengthen the 
presence of sport which is positive 
yet there is no likelihood that this will 
result in increased participation in 
physical activity. 

mentions in passing had identified 120hrs 
for Yr 4 to 6 which the NCF has slashed to 
48 hours according to D3, Pg 42, Table 3; 
and 70hours if one uses App3, pg 84 of 
Doc 3 in the Secondary. 

 C+ Welcome the increase in the number 
of lessons proposed from 2 to 3 
lessons a week and given statement 
that in the NCF that this reflects 
international practice that references 
are cited. 

  S NCF offers an option of deliver times and in 
the CFT2 the hours allowed for the study of 
the two options subjects, one of which 
could be D7T allows for 4 periods a week 
and this is the only option that shows this 
clearly. 

 I D3, P60 refers to an increase from 4 
to 5 lessons for HE but it is not clear 
that these are divided in 3 for PE and 
2 for PSHE - aggregation which is 
replicated in other timetable options. 

    

Professional 
Development 

  I New vision raises the question 
whether teachers should be prepared 
with a Science background and 
subject specialisation or the offering of 
a science teaching training course with 
no specialisation. 

  

   R B.Ed science entry requirements need 
to be reviewed:  better of persons who 
seek to become Science teachers 
have a wider spread of science than 
just an A level in a subject 
specialisation an intermediate in a 
linked science area:  science students 
would need to have all 3 sciences at 
SEC level by the end of the 1st year 
B.Ed - as this will demonstrate that 
they have basic knowledge. 

  

Teacher Roles and 
Responsibilities 

C- D1, Pg 24 is not clear with regards to 
teaching roles:  states Primary school 

    



Page 166 

 

 

 

 Department of Mathematics, Science 
and Technical Education Sub Part 
titled Physical Education 

 , Department of Mathematics, Science 
and Technical Education Sub Part titled 
Science 

 Department of Mathematics, Science and 
Technical Education Sub Part titled 
Technical Design and Technology 

  Document No 11  Document No 11  Document No 11 

       

 teachers are responsible for teaching 
and learning of HE including PE yet 
immediately thereafter it is stated that 
Subject specialist Primary school 
teachers are to replace teachers to 
teach HE 

 I NCF goes on to say that Curricular 
support teachers for PE are to assist 
Class Teachers in the School to 
develop the curricular area:  if this 
means that Class Teachers, 
Specialist PE teachers and Curricular 
Support Teachers are all to work on 
PE than this is a positive 
development. 

    

 I D2, Pg 64 refers to Specialist 
teachers taking classes for HE and 
other subjects since they require 
skills that not all teachers posses 
which tends to contradict statements 
that Primary school teachers are 
responsible for HE. 

    

Learning and Learning 
Environment 

 

C- Consistency is lacking:  sometimes 
subject is referred to as PE; 
sometimes as PE / Sport; and at 
times the word education is totally 
omitted:  Physical / Sport Activities. 

S Vision for SE needs to be 
accompanied by a shift in the methods 
of teaching Science:  greater focus 
needs to be placed on the processes 
of Science and inquiry based Science 
learning rather than the simple 
acquisition of knowledge - needs to be 
supported by professional 
development and catered for in the 
Initial Teacher Education Programme. 

  

 R A distinction should be made 
between Lessons and Activities as 
these are not the same thing:  the 
terms in the NCF should be changed 

S NCF affects learners and challenges 
evolve around a change in the 
mentality of the learners about what 
the learning process is all about. 
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to 'PE Lessons' and 'Sport activities'. 

 C- Should be more respect to PE as a 
core subject:  PE is not equal to 
having activities during break time or 
after school hours (D2, P59) - 
presenting a distorted view of PE that 
is present throughout the document:  
PE and activities during break are 
distinct. 

I The constructivist learning strategy 
proposed in the NCF is indicative of 
radical change and must not be under-
rated by learners:  prompts a need to 
support students as they shift from 
traditional 'passive' learning role to a 
role where there their contribution 
needs to be constant and interactive. 

  

 I Post secondary and tertiary sectors 
need to be reviewed if the vision is to 
be attained. 

I Learners need to be made aware that 
they need to be patient when 
introduced to the process of shifting to 
a new mentality as this is a process 
that takes a very long time and who 
affects are not seen in the immediate 
future. 

  

   I New role student is exposed to a 
spectrum of feelings (anger, joy, etc) 
which although part of the traditional 
scenario were not so much ate the 
forefront:  learners' emotions need to 
surface and be part of the new 
learning strategy as any learning 
devoid of emotions has questionable 
value. 

  

   I Students' feelings and attitudes 
towards making mistakes in the 
classroom needs to be reviewed:  
learners need to internalise the fact 
that making mistakes is 'ok' and that 
learning follows when one reflects on 
his / her mistakes. 

  

   I Learners need to be made aware that 
their learning of a concept starts from 
their prior knowledge and this is the 
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only relevant starting point. 

   I Although encouraging students 
participation in self assessment is a 
valuable exercise it is felt that this is at 
this stage rather premature given that 
the Maltese educational context does 
nose seem to be ready for this. 

  

Health Education C- With regards to HE meeting all 
domains, feel that there is no real 
integration when stating that PE 
tackles one domain and PSHE 
tackles all other domains - ironic 
when one considers that PE tackles 
all domains. 

    

Physical Education 

 
C- Seems that PE is only about physical 

domain with insignificant importance 
given to the other domains that PE 
can contribute towards and feel that 
the importance of the subject has 
been somehow down played. 

    

 C- D2 Pg 26 does not sufficiently 
emphasise physical development and 
fundamental movement skills and 
physical literacy is not even 
mentioned - confusing given that the 
latter is an important aspect of the 
holistic development underlined in the 
NCF 

    

 R Physical literacy should be given due 
importance and it should be 
emphasised as from the EY. 

    

 C- PE on Pg 42 needs to be reshaped  
as emphasis is on agility and skills. 
PE can offer so much more. 

    

 R Definition of PE and what is achieved     
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in PE needs to be clearer. 

 R D2 P25 should be amended to 
include Physical Literacy in the green 
part. 

    

 R Physical / Psychomotor competency 
in the five competencies (Doc3, Sec 
1, Pg 19) of EY does not seem to be 
included anywhere - and it could be 
mentioned in the 'well being' section. 

    

 C- In the 5 outcomes there are many 
outcomes that could be developed 
through PE - for example the social 
aspect - but the main concern is that 
the physical aspect is not even 
mentioned and the importance of 
learning through movement and 
fundamental movement skills do not 
seem to feature in the EY. 

    

 C+ Statement in D3 Sec 2 which refers to 
holistic learning and how Primary 
curriculum will assist children to 
develop into learners that are 
"physically active, capable of making 
choices in favour of a healthy 
lifestyles" is seen to be important also 
for the EY. 

    

 C- Aims of Primary Education do not 
even refer to the physical 
development of children - a reference 
to a whole list of competencies but no 
reference at all to the physical aspect 
which raises the question of why are 
physical activity, psychomotor skills 
and fundamental motor skills never 
mentioned in the aims of primary 
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education. 

 R Proposes that physical development 
and psychomotor skills are added as 
a sub-section to 'A learners who are 
capable of developing their full 
potential as lifelong learners'. 

    

 C- The one point mentioned in 'purposes 
and general objectives' is too little 
and disappears completely in 
Secondary education. 

    

 C- D3, Pg 39 which refers PE and 
Sports and PSHE needs to have its 
1st paragraph re-written where-in the 
emphasis on 'skills and agility' limits 
understanding of what PE constitutes 
of. 

    

 R Proposes that in 1st para of D3, Pg 
39 the word 'important' is replaced 
with 'fundamental movement'. 

    

 R Last point in D3, Pg 39 "as they grow" 
should be related in the case of PE 
because physical changes are 
ongoing in relation to physical activity. 

    

 R Imperative that 'PE and sport' is 
mentioned not solely Sport or Sport 
Activities as these are not the same 
thing and retaining it as it is will 
create problems with time allocation.   

    

 R There should be a clear distinction 
between PE and Sports - the latter 
should be seen as extra-curricular 
while PE is not. 

    

 R There is overlap in the NCF between 
PE and PSHE and it is proposed that 
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there should be a section for common 
points. 

Technology Education     C+ D&T is described at various points 
throughout the NCF and its position in the 
Technology Education  (TE) Learning area 
is appreciated. 

     C- Confusion in relating the words of D3, Pg 3' 
As a core learning area, D&T, will be 
offered ...' with the logistical material 
provided through the three models of 
Primary timetable:  as a core there must be 
time allowed in which the concepts, 
knowledge and understanding of the 
subject can be achieved. 

     C- Whilst it is obvious that the NCF highlights 
aspects of D&T it is equally obvious that 
there is little understanding of the 
descriptive, prescriptive and tacit 
knowledge that technology demands given 
that that the subject should be delivered in 
a manner which demands that students 
take risks through the development of their 
own products which learning process is 
now not possible within the 70 hours 
allotted. 

Science Education   C- New combinations might be 
problematic for students who 
previously chose Physics as their 
compulsory Science subject and then 
continued to study Physics at a more 
advanced level. 

  

   C- With core Science it will not be 
possible for students to take up 
Physics, Biology or Chemistry at A 
level - which can be amended by 

  



Page 172 

 

 

 

 Department of Mathematics, Science 
and Technical Education Sub Part 
titled Physical Education 

 , Department of Mathematics, Science 
and Technical Education Sub Part titled 
Science 

 Department of Mathematics, Science and 
Technical Education Sub Part titled 
Technical Design and Technology 

  Document No 11  Document No 11  Document No 11 

       
changing options or else by reviewing 
the Intermediate Subject Areas in post 
secondary. 

   R If A level is equal to 3 Intermediaries 
then if Intermediaries are arranged as 
modules and 3 of these make up an A 
level, students with Core Science at O 
level could take up modules at 
Immediate level to build an A level:  
which will ensure that the option of 
Core Science also allows students to 
pursue further in depth studies in one 
of the sciences at Post Secondary. 

  

Education for 
Entrepreneurship; and 
Creativity and Innovation 

 

    C- Fig2.5 of D2, Pg 48 begs the question as to 
when there is time within the 10hours 
(maximum) allocated to D&T in Yr 9 to 11 
given that creativity and innovation (as e-
Learning) are stock aspects of D&T; and 
sustainability is an issue that needs to be 
addressed in the subject because of the 
materials used, the values applied, and the 
judgements made. 

Examinations and 
Assessments 

  I MATSEC needs to address and 
require considerable review of the 
vision is to be attained. 

  

Facilities and Support 
Structures and Services 

 

I One must consider the facilities 
available in light of the number of 
students:  crowding is an existing 
problem that deters students' 
participation in physical activity. 

    

School Management   S Management plays a major role in 
facilitating the introduction of the NCF 
in schools:  the NCF is asking 
management to be supportive to the 
school human resource structure 
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whilst at the same time be flexible in its 
approach. 

   S Internal flexibility of curriculum, 
learning areas, professional 
development of teachers, etc as 
proposed by the NCF are new 
challenges which require careful 
remote planning in their execution and 
a critical evaluation  after the planning. 

  

Parental Involvement 

 
  S Parents are significantly challenged by 

the NCF as they need to value that the 
education of their children involves 
much more than getting high marks in 
exams of going to University:  need to 
be more open in their view of their 
child's education and realise that 
children should be allowed space and 
time to grow in all the different 
dimensions of their development. 

  

   S Academic achievement should no 
longer be seen as being the yardstick 
of success in life:  this change in 
mentality is no easy task given that in 
the Maltese context is highly focussed 
on academic success. 

  

   S Parents need to realise that a change 
that encourages learning that focuses 
on understanding is very useful for 
their child's everyday life. 

  

   S Parents involvement in their child's 
education can be crucial if they provide 
feedback on changes as they evolve:  
if they critically support the shift in 
mentality and one complements 
developments at school also at the 
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home - important as otherwise children 
will get mixed messages from school 
and home and will only result in 
confusion. 

Management of Change   I NCF step in the right direction but a 
number of tasks are required which 
seems to stretch participants beyond 
practical limits and therefore it seems 
that one needs to prioritise the tasks 
presented so that the process of 
changes is managed by all concerned. 

  

   R If the number of task planned in a 
given time are not overwhelming then 
as one goes along one can resolve 
issues and learns from experience. 

  

   I If change is not broken into 
manageable tasks than the outcome of 
reform is rather unpredictable. 

  

   R Going from 'documents' to 'real life' 
implies that what in theory seems to 
make sense will be scrutinise and 
evaluated not by other humans as is 
presently being done but by real life 
experiences which need to be 
monitored so these experiences 
themselves will provide feedback that 
will service all stakeholders with what 
really matters. 
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Teacher Support 

 
    I Concern on the questionable ability of 

Secondary teachers to teach different 
branches of Science since most, if not all, 
would not have had undergraduate training 
in the three distinct areas of science:  
Physics, Chemistry and Biology:  although 
the document itself does not acknowledge 
this specific problem and promises a re-
training programme for Science teachers, it 
is very doubtful, whether such re-training 
will involve the same rigour and depth as a 
module in a Science degree. 

     I Potential danger some staff see is that 
such a lack of expertise on the part of 
Secondary teachers could have negative 
repercussions on students' learning with 
one possible outcome being an increased 
harbouring of misconceptions in the minds 
of students. 

Syllabus     I Thorough assessment of the proposed 
changes cannot be made before some kind 
of provisional syllabus is issued for each of 
the respective areas that shall substitute 
Physics, Chemistry and Biology as 
separate curriculum subjects. 

     S There is just a slight inkling at this stage to 
what general material will be covered but 
no detailed information concerning the 
actual topics that will be taught - and it is 
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suggested that such provisional syllabi 
should be produced and handed out for 
discussion before change is actually 
implemented. 

     I The A level Chemistry syllabus is extensive 
and it is very difficult to cover content 
during the 2 Post Secondary years - 
content of SEC syllabus should not 
changes unless changes are made to the A 
level syllabus. 

     I Be very difficult to cover the A level 
syllabus of Chemistry if students cover les 
content in the O level subject. 

     S Do not suggest that A level syllabus is 
decreased as this will affect the 
preparedness of the students taking 
chemistry at UoM. 

     R Propose no major content changes to the 
O and A level Chemistry syllabi - if O level 
syllabus is changed significantly there may 
be the need of an additional Post 
Secondary year to meet the demands of 
the A level syllabus and smoothen the gap 
between the two levels. 

Learning and Learning 
Environment 

 

  S An inquiry based learning approach to 
SE is a good introduction in the NCF, 
enquiry based teaching and the 
ensuing assessment have to be 
closely controlled and moderated 
across the board and such activities 
involve greater time requirements 
since this helps learners to take 
responsibility for their own learning. 

S NCF proposal that the Post Secondary 
years are split in two where the 1st Yr 
students chose 5 Intermediates and sit for 
an examination at the end of the year; and 
in the 2nd Year two subjects are upgraded 
to A level should be studied properly  to 
assess the implications of such a change 
as it might lead to a reduction in the 1sdt 
year academic year if MATSEC 
examinations are held at the usual time. 

   I Queries whether students are able to C+ Proposal to introduce inquiry based 
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take responsibility for their own 
learning. 

learning is most surely beneficial to the 
learning of Science especially that of 
Chemistry. 

   I Queries whether the time spent with 
such methods of teaching is 
detrimental to the cognitive learning of 
the foundation knowledge and skills 
which should be provided to students 
at Level 3. 

S Most students who study Chemistry at post 
secondary usually have a good grasp of 
the scientific knowledge covered in the 
MATSEC syllabus and are confident when 
asked about knowledge but only a few are 
capable of analysing and interpreting data. 

     C+ If students are prepared from an early age 
in problem solving skills and evidence 
based learning, understanding and 
applying the chemical concepts at post 
secondary level become more natural 
given that at Post Secondary students must 
be able to understand scientific facts, to 
analyse an interpret data because they are 
more accustomed to learning scientific 
facts by rote. 

     C- Query why Post Secondary was not 
included in the NCF considering that one of 
the main aims is to increase the number of 
Science students in Tertiary - NCF must 
contain clear proposals on how to minimise 
the gap between Secondary and Post 
Secondary and how inquiry based teaching 
will be achieved at Post Secondary. 

     I Students accustomed to an inquiry based 
teaching may find it difficult if they are 
suddenly faced by a knowledge based 
method at Secondary - to smoothen the 
transition inquiry based teaching would 
also need to be adopted at Post 
Secondary. 

     I If teaching at Post Secondary is shifted to 
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an inquiry based method more time and 
resources would be required to cover the 
same content - an extra year will provide 
the necessary time to fill in the gap 
between the two levels. 

Science Education   I Queries whether the change in names 
from the traditional Physics, Chemistry 
and Biology also imply a change in the 
course content leading to the MATSEC 
examinations. 

S NCF allows students quite a flexibility of 
choice of study at Secondary which though 
positive can create problems. 

   S Declares that that the course 
descriptors imply a change and states 
that the course content is required for 
proper feedback to be provided. 

I One main difficulty envisaged is that 
students embarking on A level Physics will 
now come from different backgrounds 
(Physical Sciences and Material Sciences, 
general option, etc) which, undoubtedly, 
could pose problems as different students 
in the same class would have varied 
backgrounds and skills not only in abilities 
but with regards to the academic content 
and level. 

   C- Concern raised that a wider list of 
topics from the different areas will be 
introduced in to the Physics (e.g from 
Chemistry and Biology) and this might 
discourage students from studying the 
newly formatted and possibly diluted 
Physics subject. 

S State of affairs signifies a marked 
departure from current situations - 
presently, students are quite homogeneous 
with respect to the level of training in 
Physics they wool have received at school 
since they would have followed same 
syllabus (Physics) which now changes 
completely under the proposed new 
system. 

     C- No attention seems to be given to the 
lecturing style of teaching adopted at post 
secondary institutions which precludes the 
possibility of catering for too much diversity 
among students. 

     I Many staff concerned whether students 
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hailing from the General Core Science 
Option are suitably prepared to study 
Physics at A level - already today some 
students (particularly those with grades 4/5 
in MATSEC) find the A level syllabus too 
demanding and eventually fail to make the 
grade:  a watered down programme of 
study at Secondary is bound to worsen the 
situation. 

Languages I Preoccupation on the level of 
knowledge of students reaching the 
Faculty of Laws who are not capable 
enough to express themselves 
adequately in the English language:  
English language expression and 
capabilities are poor and hence need 
to be addressed. 

    

 I Language of instruction and 
assessment at the university of Malta 
is the English language and Faculty 
has instances where it cannot 
comprehend what the students write 
in their assignments and examination 
scripts simply because the level of 
the English language is very poor. 

    

 I This phenomenon is not only 
common in the Faculty but appears to 
be present in other Faculties as well. 

    

 S More attention needs to be paid to 
the understanding, reading and 
writing capabilities of students in 
learning a third language - currently, 
students who claim to have a third 
language do not have the level of 
skills required for the purpose of 
using this language in assisting them 

    



Page 180 

 

 

 

 Faculty of Law  Academic Affairs Focus Group for the 
Faculty of Engineering 

 A concise Account of the Reaction given by 
Members of Staff at the Junior College, 
Physics Department 

  Document No 7  Document A  Document 6 

       
in their studies at tertiary level. 

 S Efforts should be undertaken to 
enhance the learning of a third 
Language in a manner that can assist 
students to use this language in their 
learning at tertiary level:  for example, 
a sound knowledge of French or 
Italian would provide a high added 
benefit to students following the law 
course. 

    

Vocational Subjects   C+ Official re-introduction of a 'vocational' 
subject in Secondary is very welcome. 

  

   C- Gives false impression, by using the 
word Engineering in vocation courses, 
that the only path leading to a career in 
engineering is by means of vocational 
courses. 

  

   S Believe that such vocational courses 
will lead to educate students who opt 
to obtain an Engineering technician 
diploma or certification - such courses 
are typically aimed at producing fitters, 
technicians, electricians, mechanics, 
etc. 

  

   R NCF should clarify that students can 
also pursue a professional career in 
Engineering by following studies 
through a recognised University and 
the attainment of the Engineering 
Warrant. 

  

Examinations and 
Assessments 

  I Queries whether the qualifications 
gained in the new SE subjects will be 
accredited according to the ECF and 
MQF to enable students to take up 
their studies abroad. 
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   I With regards to NCF statement in D5, 
Pg 38 the course syllabi is required to 
evaluate the course content for all the 
papers I, IIA and IIB, including the 
Practical Assessment criteria to enable 
judgement for suitability for entrance to 
study for the Intermediate and 
Advanced level subjects in the same 
field of study 

  

   I Queries whether it is the NCF's 
intention to retain the names of the A 
level MATSEC courses as Physics, 
Chemistry and Biology or whether they 
are to have the same 'new' names or 
other alternatives. 

  

   I Assessment criteria are required.   

   S Imperative to determine whether the 
Working Group 7 is in discussion with 
the respective University Faculties 
regarding the entry requirements to the 
University's undergraduate degree 
programme as this is vital to ensure 
that students with the adequate 
preparation and knowledge enter the 
appropriate degree programme. 

  

Management of Change     C- Many staff feel aggrieved not to have been 
consulted about a reform of such a 
magnitude:  changes effect at Secondary 
have a bearing on further education and 
Directors of Education should feel the need 
to seek the opinion of all stakeholders 
including A level teachers in the different 
institutions as well as the Faculty of 
science. 

     I Notion of smooth continuity between the 
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different levels of education - primary to 
tertiary - should be a key consideration to 
take in curriculum development. 
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Principles C+ Welcomes the Science strategy as it 
places theory and practice hand in 
hand on equal par. 

C+ Vision of NCF stresses importance of 
lifelong learning as a basis for 
democratic citizenship:  where-in the 
role of education (formal and non-
formal) prepares students  to live as 
active and democratic citizens through 
the teaching of democratic values and 
civic values and hence the emphasis 
on the NCF is on skills and rightly so. 

C+ Stress on entitlement in NCF is one of its 
most positive aspects:  this is key in a 
process of education for social justice but 
Department would need to highlight the 
danger of presenting the curriculum in a 
language of entitlement and then providing 
'opt out' clauses' for certain schools and 
pupils 

 C+ Inquiry based learning is considered 
to be a great asset:  students arriving 
at Junior College (JC) will be 
expected to be more curious and 
already in tune with a problem solving 
approach to Science. 

C+ Nice to emphasise the importance of 
understanding and to emphasise the 
process of learning rather than the 
mere acquisition of content. 

C+ Focus on a child centred NCF is 
commendable since it guards against a 
'one shoe fits all' strategy and where it is 
argued that a classroom culture needs to 
be created whereby students regardless of 
ability, class, cultural or linguistic 
background belong and are supported to 
be given the best opportunities to learn in a 
manner that recognises and takes on board 
the way they are differently located. 

     S Language and terminology very much in 
tune with that of organisations such as the 
EU and OECD which is understandable, 
given the international context in which we 
operate though there is enough literature to 
suggest that Malta should not take on 
board these concepts and catchwords 
uncritically bearing in mind the ideology 
resides in language and that these 
institutions with their emphasis on the 
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market, individualisation and employability 
are not ideologically neutral. 

     C+ General consensus that the document 
outlining the new vision for Science based 
on the principle of entitlement stands out in 
terms of coherence, inclusion and a 
refreshing approach to the teaching and 
learning of the subjects / areas involved 
without any decrease whatsoever in the 
amount of disciplinary rigour necessary for 
pupils to master the subject:  it was felt that 
the Science document can serve as a 
model for syllabi design in other areas 
since it embodies all the positive aspects of 
the NCF draft. 

     C+ Deems the following positive elements of 
the NCF (which the Science proposal 
incorporates most fully and coherently: 

 

-   desire for entitlement curriculum; less 
student stratification; and less insularity 
between subjects 

-  a shift to more inquiry based 
pedagogies and active learning. 

-   a continuous programme matched to 
developmental stages. 

-   a continuum of achievement toward 
criterion referencing. 

-   recognition of diversity. 

-   a more applied approach and 
valorisation of the vocational. 

-  a shit to supporting schools and 
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resourcing teachers in classrooms 
rather than individualised supports. 

-   preparation consistent with childhood 
rights to learning for (its) own sake, 
within preparation for life and work. 

-   importance to biodiversity which was 
lacking in the NMC. 

-   importance to critical thinking and the 
development of the imagination. 

- compulsory science throughout the 
entire schooling period. 

-   more attention to the arts, sports, 
health. 

Early Years and Primary 
Education 

 

R Of utmost importance to invest a lot 
of energy and resources in Primary 
SE as this greatly nourishes the 
quality of scientific curiosity in 
children. 

    

Autonomy   I Do not understand what is meant by 
phrases such as 'internal flexibility' 
when the Department issues national 
examinations for all primary and 
secondary schools. 

C- Total autonomy given to schools and 
sectors to either follow or avoid the NCF 
will lead to more and more differentiation in 
curricular diets and educational outcomes. 

   I To empower teachers to implement 
innovative teaching / learning 
strategies is ideal yet queries whether 
this will happen when one has to 
answer to a long hierarchy responsible 
for the learning of children. 

C- Choice given to schools to exclude certain 
subjects or Learning Areas for all or some 
of their pupils will seriously disadvantage 
pupils whose parents cannot argue for a 
more demanding curriculum. 

     C- Danger that certain sectors in the 
educational system and schools may reject 
Integrated Learning Areas' model and that 
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disciplinary knowledge can well end up 
service as 'powerful knowledge' only for 
some sectors, schools or pupils as other 
sectors and schools may reject subjects 
within areas:  could well offer L3 as well as 
some options to some pupils only, but not 
to all. 

     I Whilst Department supports curricular 
autonomy as a process it fears that this will 
lead to very differentiated outcomes and 
repeat patterns of low achievement at the 
individual, school, sector and national level 
already prevailing in Malta's educational 
system. 

Differentiated Teaching     S Teacher's role is to select suitable 
strategies that actively engage learners, 
motivating them to own and internalise their 
learning experiences with the focus 
increasingly on the learner in social 
contexts, differentiated learning pathways 
becoming more important and teachers 
need to adopt to strategies that build on 
pupils' previous learning and help them 
progress in a manner that does not sell 
them short. 

     S While the learning pathways approach is 
different, since people learn differently, the 
outcome should not provide marked 
differences as it should be a diversified set 
of learning processes that emphasise 
people's strengths and not treat students 
as 'deficits'. 

     S Want to shift the onus of disablement form 
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the individual to the environment where 
changes constantly need to occur to render 
environments more enabling to reach and 
every student in the interest of proper and 
genuine inclusion. 

Cross Curricular Concept 

 
    S A strong disciplinary base does not 

preclude a judicious and meaningful 
thematic approach:  clearly one area which 
needs to be revisited from this type of 
approach is Maths. 

Quality Assurance     C- Undue and technocratic emphasis on 
assessment, quality control and 
standardisation which is presented as a 
'performativity' discourse which contrasts 
with the more diagnostic and formative 
elements of the concept of 'continuum of 
achievement'. 

Syllabus I NCF is a proposed Vision and yet 
Form 1 Secondary students are 
commencing the Core Science 
curriculum already from now till end 
of September 2011 and queries given 
that Secondary greatly relies on 
Primary level SE what are the 
expectations vis-a-vis the new Form 1 
students coping with the new 
syllabus. 

    

 R Information is easily accessible and it 
is imperative that certain detail be 
removed from the syllabi to devote 
more time and energies in developing 
skills rather than 'human' libraries. 

    

Timetable     R Whilst Department supports HE, Art and 
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Sport) as an entitlement of all children it 
suggest that this should complement the 
disciplinary core, either through a 
lengthening of the school day or after 
school entitlement. 

Teacher Roles and 
Responsibilities 

 

    S Strengthen the view, expressed time and 
time again, that LSAs are not meant to be a 
substitute for teachers but people who 
assist the class teacher in enabling the 
child to learn in his/her way. 

     R LSAs have an important role in 
participating fully in the different learning 
plans and should therefore be training 
professionally to fulfil these responsibilities. 

Learning and Learning 
Environment 

 

S Curiosity (the ability to ask questions 
and seek answers) and problem 
solving skills are fundamental in 
science. 

I Yet system is based on examinations:  
the end rather than the means and 
queries the provisions available for 
those who do not make it to the 
prescribed levels. 

C+ Generally felt that a humanistic streak 
pervades the NCF which provides a 
welcome break from the ultra technical 
approach that characterises several 
international mainstream documents on 
education and learning. 

 C+ A general shift from 'harvesting and 
transmitting knowledge' to a more 
practical and skilful approach in 
Science teaching methods and in 
doing Science at |Primary and 
Secondary - which should be 
accompanied by a degree of flexibility 
as not all students have the same 
aptitude. 

  I Appreciated if local and international 
research which sheds light on the 
ideological underpinnings of practices and 
practices connected with the NCF would be 
engaged with and not simply cited in 
passim. 

 C+ Life Sciences as described seems 
more open to bio-chemical 
knowledge and hence will somewhat 
ease the transition between ordinary 

  I Hybrid nature and watering down  
disciplinary curriculum for those who follow 
new curriculum:  disciplinary knowledge 
and socialisation into disciplinary 
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and advanced levels. communities of practice are the birthright of 

all children and are the places from which a 
critical disposition is encouraged. 

 C+ Science students approaching JC on 
the basis of the NCF should, 
hypothetically, already possess a 
scientific know-how and might feel 
less at a loss with the A level syllabus 
and more prone to success. 

  C- Situation of having only 2 specialised 
subject choice options and a watered down 
curriculum will leave those who follow it 
with less knowledge and skills than those 
who avoid it:  resulting in difference in 
equivalence of final certification. 

 C- Uneven:  caters only for Primary and 
Secondary and seriously lacks a 
vision when dealing with Post 
Secondary and Tertiary. 

  C+ Commendable that the NCF denotes an 
attempt at providing solutions to some of 
the problems which have bedevilled the 
education system though it would have 
been helpful if the authors of the NCF 
identified what the problems addressed are 
so that one can appreciate the solutions 
even more. 

 C- Poorly elaborated vision for Post 
Secondary still does not deal with the 
difficulty students encounter on 
passing from a small classroom to a 
larger learning group at Post 
Secondary. 

  C+ Welcome stress on critical education as 
this recognises education's importance in 
developing critical citizens. 

 R NCT must include Post Secondary 
and Tertiary SE if it is to be holistic 
and effective:  restructuring should be 
omni-comprehensive and not 
covering the compulsory years of 
studies alone. 

  C+ Emphasis on problem solving is most 
commendable and is in keeping with the 
shift to more inquiry based pedagogies and 
active learning. 

 R Essence / nature of Intermediate 
need to be redefined and propose the 
introduction of conceptions / notions 
of Subsidiary (deals with core topics 

  I Must be aware of the danger that 
excessive belief in solving problems can 
result in the mistaken view that there is a 
clear answer to any question raised:  the 
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essential to the Science subject 
which can be taken as Intermediate 
with the present notion) and Higher 
level (takes the Science subject to a 
greater depth whilst applying more 
the Subsidiary notions and entails 
successful completion of the subject 
at the Subsidiary level). 

reality of certain issues being complex 
suggest otherwise, 

     R Propose problem posing being added to 
problem solving which could lead to the 
emergence of very resourceful people 
including a pool of technocrats while the 
former can serve the purpose of developing 
a health democracy and citizenship. 

     S Together problem solving and problem 
posing would more coherently fit the vision 
and satisfy the goals of fostering a critical 
and competent generation. 

     C+ Emphasis on the imagination is equally a 
welcome development in the local policy 
discourse and it is imperative that 
approaches to teaching / learning are 
imaginative and involve the constant 
arousal of curiosity. 

     S Unless constant arousal of curiosity occurs 
schools would be providing little in the way 
of creating the right milieu for learning - 
both formally and non formally - to become 
a lifelong engagement individually and 
collectively. 

     S Danger, as literature shows, that many of 
the key areas are so hybrid that, apart from 
not leading to certification, effectively serve 
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to prevent the acquisition of disciplinary 
knowledge:  until Form II there is an 
emphasis on the study of Science, Arts, 
Health, Technology and CE, and the choice 
of only two options for deeper study, 
including VET options, follows at this point. 

     S Need to ensure the availability of enough 
time for a strong disciplinary core to 
prevent it from losing out to 'hybrid' areas. 

     S Must guard against the tendency of 
allowing serious, in-depth knowledge, and 
mastery of core areas giving way to 
superficially treated, broad based areas. 

Life Long Learning     S View also strengthened by the principle 
enshrined in the previous national 
curriculum that schools should be 
developed as community learning centres 
which can be justified on democratic, 
educational and economic grounds. 

     S Must take a leaf out of the apparently 
discarded draft document for a national 
strategy for LLL, in conceiving of education 
in its broader context, and avoiding the 
current international and ideologically 
conditioned patterned of regarding LLL as 
a matter of an individual, as opposed to 
social responsibility and as being 
concerned primarily with employability. 

     R Wary in the development of the final NCF 
of adopting a language very much 
influenced by these trends in the dominant 
discourse on not only LLL but education in 
general, that places emphasis on the 
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atomised individual fully and solely (or 
together with parents) responsible for 
his/her own learning and therefore life 
chances. 

     S The politics of 'responsibilisation' very 
much the main feature of the dominant 
discourse surrounding LLL in recent years 
is typical of neo-liberal governments - 
where onus for success rests with the 
individual and family (and conversely the 
blame rests with them or the community) 
and therefore absolving the State of any 
responsibility in the denying of its citizens 
education to which they are entitled to for 
life - like health, pensions, etc. 

     S Rather responsibilisation discourse should 
be used in a manner that sees people 
primarily as social actors with a range of 
human dimensions and not solely those of 
productivity and consumption:  education is 
to be seen primarily as a public and not a 
consumption good 

     S Department not saying that the NCF 
deliberately adopts the conservative 
approach but Department wants to 
highlight this alternative discourse to the 
current mainstream one on LLL that has 
emerged from the OECD and the EU. 

     R Overriding notion of Lifelong Education 
rather than LLL is preferable since it allows 
the State to retain its responsibility for 
ensuring that every person, at what age, 
gains access to educational experiences 
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which s/he are entitled to. 

     C+ Commendable that NCF acknowledges 
Malta's growing diversity and values the 
history and traditions of its people and 
recognises the heterogeneous nature of 
the community of learners and 
acknowledging and respecting  individual 
differences of age, gender, beliefs, 
background, etc. 

     S Recognition of diversity in the NCF leads to 
its practical implementation and especially 
the educational pedagogies involved which 
can be grounded in differentiated 
instruction and / or culturally responsive 
education. 

Employability     S Whilst the NCF presents a number of 
progressive moments in the way the issue 
of employability is articulated the next step 
, with the final NCF and future policy 
making in mind, is to explore ways of how 
people are prepared for the transition to 
work. 

     S OECD review of transition suggest six key 
features of transition systems:  (i) a health 
economy and a well functioning labour 
market; (ii) well organised pathways; (iii) 
workplace experience combined with 
education; (iv) tightly knit safety nets for 
those at risk; (v) good information and 
guidance; (vi) effective institutions and 
processes. 

     C- Transition features are not clearly 
developed in the NCF nor are they linked 



Page 194 

 

 

 

 A concise Account of the Reaction 
given by Members of Staff at the 
Junior College - Physics Department 
sub document titled Junior College 
Biology Department Feedback 

 How the NCF Prepares Active 
Democratic Citizens in line with the 
Aims and Objectives of Systems of 
Knowledge' 

 Department of Education Studies, Faculty of 
Education 

  Document 6  Document 6  Document 5 

       
together in ways that support such 
transitions. 

     S Careful not otpresent the economy as a 
'reality' for which shcools 'need' to prepare 
young people, rather than something with 
which they can engage critically - part and 
parcel of the critical education process. 

     S Pitfalls to be avoided include the promoting 
of the notion of 'learning and re-learning to 
earn'; the promotion of geographical and 
occupational mobility; stress on adaptability 
and resilience individualises problems 
which are structural in nature. 

     I Struggle for the 'competition for good, 
middle class jobs w[which] is now a work 
wide competition - an auction for cut priced 
brain power fuelled by an explosion of 
higher education across the world' will 
leave many highly qualified people 
disappointed, having to deal with under-
employment, precarious living conditions 
and possible poverty. 

     S Must guard against predominant 
catchphrases such as that of 
entrepreneurship, keeping in mind that 
many local start-ups fail in the first 2 years. 

Citizenship Education   C+ Skills are an integral part of the 
definition of citizenship and emphasis 
is also made on the ability of every 
citizen to feel a sense of belonging in 
the Maltese society and also a sense 
of responsibility to participate and 
improve anything o the local, national, 

C+ Emphasis on citizenship is crucial and 
given the NCF's stress on inclusion an 
critical education what the Department has 
in mind is critical citizenship. 
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European and global level. 

   C+ Affirms that this will be the first 
curriculum framework to be adopted 
since Malta joined the EU in 2004 and 
therefore it had to take into 
consideration the documents issued by 
the EC. 

S One of the finest sources of inspiration with 
regards to critical citizenship is John 
Dewey:  well to heed Dewey (and others) 
who have argued that the best way to 
teach citizenship is not to talk about it but 
to actually exercise citizenship throughout 
school life.. 

     S Another educator whose ideas and practice 
can be emulated is Lorenzo Milani:  where 
his students were engaged in collective 
reading and writing back to newspapers to 
express their collective views on some of 
the most pertinent issues of the period, not 
lease the burning issue of military 
conscription. 

     S Always the danger that unless meaningful 
activities - such as per Milani - are carried 
out, CE may never become education for 
citizenship. 

     S Need a sense of leadership in this area and 
better channels for the effective and 
genuine expression of student voices. 

     S Idea of holding a children's Forum around 
the themes of the NCF is a welcome one 
and the Department must ensure that these 
type of activities become meaningful to the 
students as channels that foreground their 
voices as students. 

Religious Education 

 
    S Regard to inclusion due attention is to be 

devoted to the question of faith based 
education to ensure that its provision is in 
keeping with the many of the declared CF 
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principles. 

     S Need the sort of provisions that strengthen 
autonomy and responsibility in the forming 
of conscience and this includes the 
opportunity to learn about different religions 
and to do so not from the standpoints of the 
dominant Catholic belief system whereby 
different religions are positioned as 'Other'. 

     S Ensure that in keeping with NCF principles 
of inclusion, non Catholics are allowed to 
exercise their right to an education in their 
faith and that the appropriate amount of 
time and relevant facilities are provided, 
including time and facilities for worship. 

Science Education I Given that an inquiry based approach 
requires more time than the 
traditional teaching method whether 
students graduating with a MATSEC 
level will have enough knowledge to 
study in depth the subjects at 
Intermediate and A level - and fear 
that the answer is negative. 

    

 I An inquiry based approach at O level 
calls for a radical review of the A level 
Biology syllabus. 

    

 R Request further clarification and 
elaboration on the nature of the 3 
Science subjects as proposed in Life 
Sciences, Material Sciences and 
physical Sciences as from the 
descriptions provided so far these are 
not yet very clear. 

    

 R A preliminary study on the amount of     
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time required to teach Science using 
the inquiry based approach should be 
undertaken to balance more 
appropriately between theoretical and 
inquiry based sessions. 

 I Queries whether students taking the 
core Science at Secondary level will 
be offered the possibility to study a 
specific Science subject at 
Intermediate / A level and if so 
whether they will have the necessary 
skills to complete this successfully. 

    

Languages     R The idea of offering English literature only 
as a choice from Form 2 onwards needs to 
be seriously considered. 

Education for 
Entrepreneurship; and 
Creativity and Innovation 

    C- Emphasis on entrepreneurship and work 
not providing a fit to the reality of the local 
and global labour market. 

Vocational Subjects     C- It is an entitlement issue that to follow the 
VET courses a large feed needs to be paid:  
there needs to be a serious revision as any 
changing of monies for any activity in the 
State education sector negates the concept 
of a right to education and is contrary to an 
entitlement vision. 

Examinations and 
Assessments 

C- The progression of studies as 
proposed for the Post Secondary is 
very poorly elaborated  

    

 I Queries how Intermediate subjects 
will be defined and current definition 
where Intermediate subject is 1/3 of 
same subject at A level surely cannot 
be accepted. 
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 I The definition is too vague and can 
be interpreted in a different number of 
ways:  is 1/3 in terms of time, 
syllabus, content etc. 

    

 I Queries realism of students taking 
Intermediate examinations after just 1 
year of studies as well as how it is 
expected that students are then to 
choose two of these and follow them 
at A level. 

    

 I Although NCF establishes 5 
Intermediates queries whether the 
choice of subjects remains unlimited 
as at present and whether the choice 
be wise enough to offer an eventual 
wider choice to students at Tertiary. 

    

 I Queries whether the material to be 
covered will ensure that students are 
adequately prepared for the UoM 
courses offered to them. 

    

 R Examinations have to change 
accordingly:  cannot keep assessing 
students with the same manner 
where most questions and exercise 
rely heavily on recall rather than 
inquiry and skill. 

    

 I At present students undertaking 
Biology at Intermediate / A level need 
not have a O level pass in the same 
subject and queries whether under 
the new system the entry 
requirements to Post Secondary will 
change. 
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Facilities and Support 
Structures and Services 

 

    I The final NCF should, in the contest of 
subject choice, address the issue of 
Technology Laboratories not being 
currently available in the Girls Secondary 
schools. 

Intercultural Education 

 
    R In order to avoid an individualising process 

must ensure that the final NCF recognises 
the social forces that impinge upon and 
structure the learning process with issues 
concerning social class, ethnicity, gender, 
and other forms of social differentiation. 

     S Department constantly aware of the danger 
of de-contextualising education and 
providing the image of an ideal type of 
student - traditionally this is one who is 
Western, White, Catholic, Upper middle 
class, heterosexual, Male and able bodied. 

     R Recommends such an approach in keeping 
with the inclusionary pedagogical approach 
that this document advocates and a 
uniform discourse about being Maltese or 
non-Maltese should be avoided. 

     S Ought to be recognition of the shifting 
nature of the identities and that what 
counts as 'national' is, quite problematic, 
contestable and very partial. 

     C- Final NCF needs to address minority 
language students and their L1, and which 
L2 and L3 they should learn and how these 
students out to be taught:  considered to be 
a serious concern in a context which is 
increasingly becoming multi-ethnic with 
differential access to education and power 
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available to different ethnic groups 
including different members of the so called 
autochthonous population. 

     S Be wary of categorising ethnically diverse 
students and migrant children as children 
with learning disabilities:  must avoid any 
'deficit model' at all costs, emphasising the 
strengths of al students. 

     S Intercultural education implies a form of 
dialogue between cultures for inter-ethnic 
conviviality and dialogue which is 
important. 

     S Whilst term has connotations of a simple 
and ideal situation of communicative action 
and exchange between people the reality is 
that this is not an exchange among equals 
in terms of access to power and resources 
but very much an exchange between those 
who are in a position of privilege and power 
and those like many recent migrants who 
lack such privilege. 

     C+ Move in the direction of an ant-racist 
education an  address related issued - a 
delicate subject which the NCF was right to 
raise, hopefully paving the way for in depth 
discussions and strategies around this 
area. issues such as  

Parental Involvement 

 
    C- The individualising discourse that pervades 

the NCF which allows teachers, schools 
and the State to shift responsibility for 
learning onto pupils and their families. 

Local Community 
Involvement 
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Management of Change   C+ One feels that there was a need or a 
new NCF because the one published 
in 1999 was never entirely put into 
practice and after 12 years so many 
things happened in Malta and all over 
the world that things have to be 
updated every few years. 

C+ Note with satisfaction efforts made to 
receive reactions from a variety of 
stakeholders and appreciate Director 
Generals to meeting individually and as a 
Department. 

   S Sincere hope as an educator that most 
of the aims and objects of the NCF are 
implemented in the future for the sake 
of Malta's young future citizens in 
order for them to be able, ready and 
willing to nurture democracy and fulfil 
their role as active democratic citizens. 

S Hope that in future, and given 
Department's expertise, members of the 
Department will be involved in the final 
drafting and implementation. 

     I Pity that none of the Department's 
members were approached or allowed to 
express their interest in participating in this 
process. 

     I Convinced that the Department would have 
had much to offer and would have made a 
constructive contribution. 

     I Guard against referring to EU 'policies' and 
'directives' as sufficient in themselves to 
legitimise a particular orientation or choice 
from alternative policy options:  EU has 
little if any formal legal competence in 
education matters. 
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Principles R NCF should offer access to a language of empowerment to 
students and provides spaces of resistance to 'discriminatory' 
speech and in doing so, support students to progress from 
passive recipients of knowledge, who perceive dominant 
discourses as sources of truth, to active thinkers engaged in 
the construction of knowledge through reason, intuition and 
collaboration. 

S Jacque Maritain stated that the main aim of education is the full 
formation of the human being and other aims of education such 
as transmitting the cultural heritage and preparing for social life 
and good citizenship are essential but nonetheless corollary 
ends.  Commission set up by UNESCO to reflect on education 
and learning in the 21st Century insists that in order to be 
successful, education needs to organise itself around 4 
fundamental way of learning:  learning to know; learning to do; 
learning to live together and other; and learning to be:  more 
specifically it  reiterates that "education must contribute to the 
total development of every individual:  body and spirit, 
intelligence, sensibility, aesthetic sense, personal responsibility 
and spiritual values."   

   C- Although NCF makes explicit reference to the need of educating 
students holistically (through Aim 1 it is evident that the drafters 
were conscious of the importance of developing the full potential 
of individual students) it falls short of making this fundamentally 
clear especially when defining the aims of education (D2, Pg 24) 

   S It seems that the identified aims are more utilitarian in nature in 
that they define the human being as a learner, a contributor to 
the economy and a citizen:  which while they contribution to the 
formation of the whole person they do not constitute the whole 
and neglect other essential aspects of what makes a person. 

   R Aim 1 should be re-collocated as the aim of education and not a 
subset of the Aims of Education. 

   S Malta should resist the temptation of displacing priorities and 
valuing utilitarian benefits above the human person where 
education is subservient to the economy which gives rise to 
confusing priorities that are detrimental not only to persons but 
also to institutions and society in the long term. 

   S Without ignoring the vital need of a strong economy, it must be 



Page 203 

 

 

 

 Department of Youth and Community Studies, Faculty of 
Education 

 Department of Arts and Languages in Education , Faculty of 
Education – Gellel Mario (Dr) 

  Document No 4  Document C 

     
said that the markets of their own are inept at promoting and 
sustaining intrinsic value of human dignity and development of 
solidarity and unity. 

   R Recommends that in defining the Aims of Education, the NCF 
makes more explicit the centrality of the human person and goal 
of developing the full potential of every individual in respect of 
his/her dignity, autonomy, uniqueness and relationality:  only if 
education keeps the human person as the centre of all its focus 
and activity can it truly aspire to form persons capable of living 
life to the full and contributing to the various dimensions of life. 

   C+ Congratulations to persons involved in producing an overall and 
comprehensive framework which will definitely revolutionise the 
Maltese Education system/ 

Learning and Learning 
Environment 

 

  S NCF should resist pressures by the EU to make displaced 
emphasis on the economy which inherently promotes the values 
of completion as against solidarity and cooperation - 
demonstrated by the increased importance on assessment 
programmes such as PISA, TIMSS and PRILS which imply that 
the lower a country's ranking, the lesser the possibilities of 
attaining economic growth and consequently of increasing 
standards of living. 

Life Long Learning C+ NCF puts due emphasis on the notion of LLL and on 
sustaining and developing students' life chances and 
prospects, particularly in response to contemporary economic 
realities. 

R Identified areas that contribute to what is up to now labelled as 
LLL and defining what is meant by the holistic development of 
the individual should be moved further up in the NCF and in this 
way be given priority over other aims. 

 S Recognise that successful outcomes emanating from years of 
schooling are not only determined and not necessarily defined 
simply in economic terms. 

R Identified 'aims of developing learners into LLL, workers and 
citizens should be labelled as objectives in order to ensure that 
these 'aims' are sub-servant to the primary aim of forming the 
whole person. 

 R Given value of the relational component in the curriculum, 
recommends that the development of 2personal and social 
skills' in the context of LLL, as advocated in the NCF, should 
aim at developing learners who are capable of living out 
meaningful relationships that give them fulfilment in life - an 
aim which should not be overridden by the 'monster of 
academic success'.  

R If retained, the objective of forming LLL should include the 
following skills and attitudes:  flexibility, openness to new 
learning, love of knowledge learning and discovery, development 
of learning strategies. 
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Citizenship Education C+ In line with curricula in the UK, the NCF gives considerable 
importance to the idea of CE. 

  

 C- In the outline of what constitutes citizenship, the NCF leaves 
out the important notion of intimate citizenship' - which refers 
to how socio political processes directly affect and determine 
the conditions surrounding the intimate lives of citizens:  the 
participation of citizens in social institutions such as as family, 
sexuality, gender et mediated by social norms which dictate 
how person live out their personal and intimate lives. 

  

 R CE should also include critical reflections on the tensions that 
exist between the personal and the political. 

  

 I Acknowledge that the NCF advocates the making of 
'responsible' citizens which is a worthy educational goal for 
students, there is a need to emphasise that 'responsibility' 
should not function as a mode of control and regulation. 

  

 R Propose a critical approach towards citizen education, one 
which recognises that entitlements and obligations pertain to 
both the State and to citizens and supports students in asking 
what the State is doing and what should it be doing to 
safeguard the rights of citizens including those of minorities - 
empowering students not to merely reproduce but to be active 
citizens. 

  

 R Recommends that students become aware of the presence of 
numerous competing discourse, acting within political, moral, 
religious and cultural agenda, which operate around different 
aspects of their lives; and learning about discourses helps 
students understand why some people are disadvantage and 
marginalised and while others hold power positions. 

  

 R Notion of CE is a discursive construct and suggest a discursive 
approach in pedagogic practices, which would interrogate 
wider social values and cultures surrounding normative and 
alternative discourses acting within the production of students' 
subjectivities. 

  

Religious Education 

 
  S On international level wide agreement that children have a right 

to be educated according to the religious and oral convictions as 
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well as the values, etc of their parents. 

   S NCF in recognising RE as one of the 8 LA acknowledges that RE 
contributes to what is 'essential knowledge, skills, and attitudes 
which learners are expected to acquire'. 

   S NCF reiterates the State's recognition of the ' value of religious 
instruction and education in the holistic educational process of 
the human person' and consequently RE is an entitlement for all 
students regardless of their belief system. 

   S Without RE students will not receive a holistic education that 
would (i) help them access and express their spiritual dimension; 
(ii) provide them with basic RE literacy; (iii) facilitate moral 
values, etc. 

   I Religious, Spiritual and Moral dimensions in many ways overlap 
and sustain each other they are, however, autonomous of each 
other:  so if one neglects any of the three dimensions one would 
present a very limited understanding of the other dimensions and 
the NCF, whilst pointing to a wide understanding of RE which 
integrates the 3 dimensions, at various instances indicates a 
fragmented and partial understanding of this LA.  

   R Any section of the NCF which makes reference to the 3 
dimensions should ensure that 3 dimensions are mentioned 
together otherwise one risks a very different understanding from 
the comprehensive vision enunciated in D2, Pp43-44 of the NCF. 

   R If NCF understands RE to be an essential area for holistic 
education and that EY are 'most crucial phase' then the NCF 
should see the 3 dimensions of RE  is also guaranteed to pupils 
in the EY while maintaining that EY should be mainly informal. 

Sexuality Education S Students' sexual well being is not dependent only for example 
on the prevention of teenage pregnancy or the contraction of 
STIs but it also incorporates decision making processes 
related to their emotional well being and fulfilment in the 
intimate experiences and relationships they build across the 
different strategies these involve. 

  

 C- The terms Sexual Education and Sexuality and Relationships 
Education (SRE) are not mentioned at all in the NCF - a 
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serious omission, one which ignores a very important aspect of 
students lives resulting from a desexualising policy operating 
at a level concerning a national curriculum and the very low 
status attributed to SRE in comparison to their curricula 
subjects. 

Intercultural Education 

 
C- NCF mentions that gender should not be a barrier for students' 

learning in 'inclusive' schools but falls short to mention the 
socially constructed nature of gender and consequent 
implications on students' lives. 

  

 R Gender merits to be tackled by the curriculum in a specific and 
direct way and that the NCF foregrounds pedagogical 
coursework , which recognises and question the embodiment 
of gendered values, norms and identities within students' 
perspectives, expectations, decision making process, etc. 

  

 S NCF acknowledges teachers, parents and students as 
gendered beings, who are limited and disabled by hegemonic 
masculinities and gender stereotypes. 

  

 R NCF conceives schools as providers of spaces for discourse to 
be understood and institutions which contest and deconstruct 
dominant discourses - a powerful tool to produce alternative 
narratives to explore ways of dismantling discriminatory and 
gendered viewpoints. 

  

Local Community 
Involvement 

 

C- Notion of youth work is totally left out from the NCF in spite of 
the key roles which youth workers have in schools at present:  
especially in the Learning Zones. 

  

 S Role should not only be recognised but also revisited to 
consider other important roles that youth workers can take up 
in schools through non formal education and informal learning:  
which could be partly address during both regular and after 
school hours. 

  

 S Recognises and commends NCF with regards to after school 
activities at school and in collaboration with the wider 
community but contents that given their specialist training, 
youth workers are equipped with the requisite forma mentis 
and specialist skills to take on a more emphatic role in the 
process surrounding after-school activities. 
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 R Youth work can take the form of youth clubs during the 
scholastic year, and even during the summer holidays and 
further recommends that the curriculum should be aimed at the 
holistic development of students with an emphasis on the 
physical, psychological, spiritual and social development. 

  

 R An emphasis should also be made on volunteering, and 
enhancing students' political literacy and critical aptitudes, 
which are pivotal to ensure that students are not only 
responsible but critical and reflective citizens while also 
promoting and providing venues for wider community 
participation and stronger community ties. 

  

Management of Change   C+ Appreciate the long hours of meetings, consultations and 
research devoted to prepare this document and for the method of 
dialogue and thorough consultation adopted. 

Sexual Education C- Conspicuous absence of Sexual Education in the NCF - with 
only two references:  D2, Pg 62 and D3, Pg 46. 

  

 C- Of the view that students sexual selves are not limited to the 
physical dimension only as the Para "the development of the 
whole person ... to ethics and values)" in Pg 46 of D3 suggest 
but incorporates psychological, emotional, spiritual and social 
aspects of the human persons - which whilst mentions the 
intersectionality between them is not taken into consideration. 

  

 R Recommends that the NCF in the PSHE should given 
prominence to SRE - or consider the possibility of designating 
a specific learning area to SRE - directed challenge 
institutional barriers that prevent SRE to reach students:: 

 

-   Affirms students are sexual beings and ILH sexuality 
forms an integral part of their development. 

-   Recognises that students cultures evolve around 
sexualities to a considerable degree which are discussed 
amongst themselves in the absence of an adequate SRE 
in the curricula. 

-   Engages students in how they come to understand and 
perceive sexualities. 
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-   Acknowledges multiplicity of sexual desire in relation to 
students development. 

-   Encourage dialogue with and respect for people of 
differing beliefs and practices regarding sexualities in the 
context of multicultural pedagogies. 

-   Encourages students to interrogate childhood 
attachments with caregivers as a site which could 
potentially affect present and future ways of relating with 
partners / love. 

-   Supports students in understanding how notions of 
sexualities influence their self esteem and body image. 

-   Promotes positive ways of understanding and living 
sexuality as an expression of care et al without regarding 
it as an aspect of life which has necessarily to be feared 
and repressed. 

-   Challenges discursive spaces which frame erotic desire 
and sexual expression as necessarily dangerous and in 
need of resistance. 

-   Supports students in exploring how sexuality is 
constitutive of gender identities and encourages them to 
interrogate effects of power relations related to 
sexualities and gender identities within interpersonal 
relationships and in society. 

-   Promotes critical understanding and negotiation of 
contradictory discourses about sexualities emanating 
from lived realities, culture, friends, etc. 

-   Promotes critical reflections on choices surrounding 
sexual experiences. 

-   Aims at teaching students how to clarify thoughts, 
articulate themselves and develop in situations of 
confused feelings of sexual attraction. 

-   Imparts communication skills of interpersonal dialogue 
about feelings and perspectives related to issues such as 
degrees of commitment in relationships, etc. 

-   Discusses how sexual desire informs agency and 
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responsibility and how sexual experiences involve 
dynamics which affects one's life and that of others. 

-   Alerts young people to the potential dangers of sexual 
activity without framing it as necessarily dangerous. 

-   Enables students to reflect on the root causes of 
damaging intimate relationships. 

-   Engages students to reflect on why some adolescents 
are vulnerable to victimisation and to become attached to 
partners who are abusive. 

-   Promotes a critical examination of heteronormativity and 
homophobia. 

-   Address ways of care after intimate relationships and 
presents different ways of dealing with rejection. 

 S National Sexual Health Policy (2010) points towards the need 
to implement an effective education about sexuality and 
relationships. 
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  An Analysis of the Consultation Document:  A Vision for Science Education In Malta 

Principles S The document a Vision for Science Education presents a new vision for the teaching of science in Malta, both in terms of the pedagogy 
and in terms of a change in the traditional divisions amongst the disciplines of science. 

 S In this regard therefore, it is therefore to be understood, inter alia, that the document proposes that the number of anomalies presenting 
themselves in the suitability of the current paradigm for the teaching of science has reached critical status, necessitating the paradigm 
shift. 

 C- Indeed, such curricular changes are probably too ambitious a step to contemplate at this stage until the other necessary changes 
referred to in the Vision document and this reflection are implemented to effect the paradigm shift required by the currently perceived 
crisis.  

 S It has been stated that between two paradigms, exceptional science is carried out. However, exceptional science also requires that one 
takes exceptional risks. These risks may be acceptable in the formulation of new scientific theories in a laboratory, but they acquire a 
totally different dimension when what is ultimately at stake is the success of science education of future generations, and, consequently, 
the role that these future scientists will play in safeguard against the further dilution of standards in science. 

Teacher Support 
 

R One also needs to consider the human resource needs of the newly proposed curriculum. Achieving the objective of changing to 
pedagogy to inquiry-based learning will mean that “all teachers need re-training in methods of teaching since the proposed learning 
curriculum emphasizes the enquiry-based approach to learning”. 

 S This alone is already a challenge 

 I Additionally, the need for retraining in order to achieve the objective of a change from the traditional scientific topics may set goals which 
are too lofty, particular if one considers that the re-training needs in the second instance appear to be underestimated. 

 I Suffice it to consider that graduates in physics and mathematics, teaching one of these two subjects, may, if they are the product of a 
state school, never have studied chemistry and biology even at SEC level. It is therefore inconceivable how such an individual may 
become able to teach Physical Chemistry by a process of being “easily re-trained”. 

 C- Such a cavalier attitude towards the training needs of secondary level science teachers (who may therefore also have access to 
teaching at post-secondary levels) is at odds with the recommendations of the Nuffield report

3
 which, albeit advocating a change in the 

pedagogy of science education in conformance with the recommendations of the Rocard report
4
, also points out that “countries should 

ensure that teachers of science of the highest quality are provided for students in elementary and lower secondary school”. 

 R One therefore has to view with a certain amount of caution the additional burden that the proposal to also change curricula in science 
will represent, particularly on current science teachers. 

Syllabus C- “Many school experiments have been set out as ‘demonstrating’ or ‘proving’ some principle, showing that they were actually anything 
but experiments…..So teachers who wish to use practical work to teach scientific method, will have to find time to allow students to 
undertake authentic enquiry: motivated by genuine questions, where the answers are not given in their textbook. That will mean working 
over extended periods to allow students to design, critique and refine experimental approaches.” This means, in particular, that the 
implementation of such an inquiry-based learning, however much desirable, cannot be sustained in the presence of certain overloaded 
scientific curricula, necessarily leading to a decrease in the depth and breadth of certain topics. 

 S This is not necessarily a problem from the point of view of an educational system whose scope is to provide an education to students, 
indeed the proposal that students who do not intend to further their studies in science should study core science as opposed to one 
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science subject in depth is a very valid proposal. 

 I However, it is a problem if that same educational system is trying to achieve the objective of ensuring a sufficient level of competence in 
science as a gateway to higher education and this from two perspectives. 

 C+ First of all, the document proceeds to hint at some changes to the system of post-secondary education (MATSEC). Some concepts are 
valid in principle, such as the reorganization of Intermediate Level syllabi to deliver a broader base but in less depth, as opposed to 
delivering depth in a limited area of the discipline. 

 C- However, the proposals of what the ramifications of changes at post-secondary level will involve are lukewarm at best. There appears to 
be some hint of the introduction of a modular system of education even at post-secondary level, a concept that would not be entirely 
unwelcome. 

 I Nevertheless more concrete opinions on this matter cannot be forwarded, because there is no sound proposal within document on 
which to offer such an opinion. 

 I Secondly, a decrease in the content of syllabi at SEC level will ultimately mean that students entering tertiary level institutions, 
particularly University, with the intent to science will, albeit possibly having a sounder understanding of science, also have less broad 
scientific knowledge. 

 I This will place increased demands on scientific programmes of study in the first (Level 1) years at University. Concurrently, the ever 
increasing advances in scientific knowledge continue to place demands on programmes at the higher (Level 3) end. 

 R If one is not to sacrifice quality for quantity, it may well be necessary to lengthen the duration of scientific studies at University level to 
achieve “current knowledge” learning outcomes, hence requiring, in order to ensure conformity with the provisions of the Bologna 
agreement, that courses be split into first and second cycle degrees, thus leading to students possibly opting for longer periods of study 
before entering the productive workforce. 

 C- Finally, it is particularly unacceptable that society, and in particular, the country’s leading scientists, who in Malta are the crucial link 
between the products of science education at secondary level and the formation of University science graduates which are in such high 
demand by Malta’s industries, be asked to sign a “blank cheque” by proposing that the “detailed syllabi for Core Science, Materials 
Science, Physical Sciences and Life Sciences will be drawn up once the proposals of this strategy are agreed to in principle.” 

Learning and Learning 
Environment 
 

S The Faculty of Science remains greatly interested in the role of the educational system in ensuring that students who wish to embark 
upon a career in sciences are provided with the necessary foundations to ensure that they can follow a course in science at University 
level with profit, and therefore considers itself an important stakeholder in this consultation process. 

 S The Faculty of Science of the University has the responsibility of providing tertiary level education to its undergraduate and postgraduate 
students, with the objective of producing individuals with the necessary training in the various sciences to ensure both that these 
graduates can embark upon a career in their chosen field, as well as ensuring that society, both locally and in the European context, 
enjoys a steady supply of highly qualified individuals endowed with the necessary expertise. 

 S The new paradigm for the teaching of science as proposed in the document needs to be considered at two levels:  (a) the change in 
teaching pedagogy towards inquiry-based learning; and (b) the change from the traditional topics of physics, chemistry and biology to 
the topics of materials science, life science and physical science 
 

 C+ It cannot be denied that inculcating an interest in science through alternative pedagogical methods is not an undesirable concept, and is 
indeed consistent with recommendations that have been made at international level in the Nuffield and Rochard reports 

 S Nevertheless, it has to be realized that inquiry-based learning demands that students be given time to examine scientific phenomena 
and develop their own ideas of how the world around them works, assuming that such ideas can even be developed if the basic 
principles of the science have yet to be imparted to, and appreciated by, the student. 
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 R It also means that more time needs to be devoted to small-group practicals (a logistical challenge) and indeed the entire approach to 
secondary level practicals needs to be changed. 

Science Education I It is claimed that the need for the paradigm shift has been brought to light by the results of TIMSS study carried out in 2008, where Malta 
placed a disappointing 30

th
 out of 49 countries, with a below scale average mean of 457. However, this mean score was accompanied 

by a wide standard deviation of 114, indicating the possibility of a wide diversity in the scientific abilities of students. Even more 
concerning was the result 29% of students placed below the Low (400) benchmark, and a cumulative 52% placed below the 
Intermediate (475) benchmark. The percentage correct scores for the content domain were only 38% in chemistry, biology and physics, 
and 39% for the earth science, whilst in the cognitive domains, the correct scores were 43% in the knowing domain, 36% in the applying 
domain and 34% in the reasoning domain. 

 I Similar concerns can, however, also be derived from a close examination of the SEC results over recent years. In attempting to fulfil the 
dual roles previously mentioned, the SEC system introduced, in all subjects, the concept of a core Paper I, and in Paper II, a Paper A 
and Paper B, whereby Paper IIA comprises more demanding questions than those in Paper IIB. An examination of the SEC results over 
the period 2005 to 2010 reveals that in the science subjects (Biology, Chemistry, Physics. Environmental Studies, Computer Studies), 
the percentage of candidates from church and independent schools opting for Paper A over Paper B is consistently higher than that 
from Junior Lyceums, and significantly greater than that from the area secondary schools. 

 S This relationship is also seen in the percentage of students successfully obtained a pass in Paper A. At the other end of the scale, the 
percentage of students failing to obtain at least a pass even in Paper B is particularly high in the area secondary candidates.  

 I It therefore appears the state of crisis is not prevalent throughout the entire country, but is limited to a section of Malta’s youth and albeit 
that claims have been made that the new system being proposed will not be compulsory for church and independent schools, it is 
difficult to see how such a statement can translated into practice if at SEC level, science subjects will no longer be offered as Chemistry, 
Biology and Physics but as Life Science, Physical Science and Material Science. 

 R Is it truly advisable to cause such a significant upheaval in the nature of science education (as distinct from the pedagogy of the 
education) in those schools that account for the majority of students taking up science subjects at SEC level, and posting significantly 
high Paper A pass rates? The maxim “If it ain’t broken, don’t try to fix it!”comes to mind. 

Mathematics Education I From a science perspective, Malta’s ranking of 16
th

 in the TIMSS study, with an average score of 483 and a standard deviation of 92 is 
even more concerning. In terms of the mathematics cognitive domains, the percentage correct scores were of 55% in the knowing 
domain, 47% in the applying domain and 32% in the reasoning domain. The content domains did not fare much better, with a highest 
score in the number domain (51%), followed by data and chance (49%), geometry (48%), and, alarmingly, algebra in the lowest place 
(39%). Even more concerning was the result that 17% of students placed below the Low (400) benchmark, and a cumulative 40% 
placed below the Intermediate (475) benchmark. 

 I The poor state of mathematics is also evidenced in the results of the SEC Mathematics exam. In recent years 60-70% of candidates 
from church and independent schools opt to sit for, and pass, Paper IIA in Mathematics. The pass rates from the Junior Lyceum are 
significant lower (in the 40-50% range), whilst 50-60% of candidates from the Area Secondaries fail to even get a pass when opting for 
Paper IIB.  

 S Most sciences are numerical disciplines and, “on a wider level, agility in numeracy enables many other important skills such as 
analytical thinking and problem solving….However, there is often a tendency to take the path of least resistance and so if people can get 
away without studying maths, they will often take the easy option.” 

 I Thus, a significant number of students these days shy away from studying maths when this is not a specific entry requirement for their 
chosen University course. In fact, despite increasing numbers of students following science subjects at post-secondary level, the 
numbers of students taking mathematics has decreased, indeed in the more recent period 2008 – 2010, the total number of students 
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following pure and applied mathematics at intermediate level exceeds the number of students following physics at the same level. 

 I Students, however, are not the only individuals guilty of having followed the path of least resistance. The increasing difficulties 
encountered by students in mathematics, and the negative impact that such difficulties have on the pass rates of topics heavily reliant 
on mathematics have seen a number of changes, starting from the syllabi of SEC Mathematics, where the elimination of logarithms from 
the syllabus must surely rank as one of the most ill-advised decisions of all time, and subsequently followed by the syllabi of various 
science subjects at Advanced level, where the MATSEC panels have found themselves forced to water down or even eliminate topics 
that require mathematical skills. 

 S Such strategies, whilst enjoying the advantages of showing the applications of mathematics, always suffer from the constraints of having 
to bring mathematic competence up to the required levels in an environment where self-learning is expected to be the norm, rather than 
in pre-tertiary levels where the learning and application of the mathematical concepts are one of the foundation topics of the curriculum. 

 R In this context therefore, a re-examination of the strategy for mathematics education is critical. The NSF makes no proposal in such 
regard whatsoever. 

Languages S At tertiary level, science has to be taught in the English language. Apart from the paucity of the vocabulary of Maltese for the technical 
terms required in science, the University of Malta is an international University and it is obligatory to deliver lectures in English. This not 
to mention the fact that science is meant to be universal, and the internationally recognized language standard in science is English. 

 S Maltese graduates have hitherto enjoyed an advantage over their colleagues from other non-English speaking countries thanks to their 
high standard of English. 

 I However, in recent years this advantage has been lost. It is not uncommon, these days, for assignments and dissertations to be handed 
in littered with basic violations of the English language. The problems exhibited in the standard of the English language in state schools 
Malta is evidenced by the results of the SEC English Language examination: whilst 70-80% of candidates from Church and Independent 
schools manage a pass in Paper A, only 50-60% of Lyceum candidates manage a paper A pass, and 40-60% of area secondary 
students fail even Paper B. 

 I Even more concerning is the fact that, if proficiency in English is lost, then the ability to understand science is also at risk. This concept 
is amply illustrated by the results of the TIMSS study. (Figure 10) Only 16.7% of the candidates spoke the language of the test always or 
almost always at home: these candidates managed average scores in excess of 500 in both the science and mathematics tests. The 
remaining students, who spoke the language sometimes (45.7%) or never (37.6%), exhibited scores in 480-490 range for mathematics, 
and, significantly, in the 430 to 460 range for science, a fact that can only serve to highlight the importance of command of the English 
Language in science education. 

 R It is therefore imperative that the English Language and the Maltese Language are given equal status in the National Language Policy, 
with specification that science should be taught in English. 

Examinations and 
Assessments 

S The decision in Maltese education, in the 1950s, to opt for the GCE offered by the UK examination boards as the school leaving 
certificate set the standard in science, and has left an impact which is felt to this very day.  This, in part, is due to the fact that the O-level 
system of assessment was a highly selective one, targeted towards the top 20% of students in the United Kingdom. 

 I The shift to the Secondary Education Certificate (SEC) system, and hence to a system of assessment determined by a local system of 
examinations, has represented a step forward in this regard, but to this day one cannot avoid the complications that result from a 
secondary education system that attempts to achieve two conflicting goals: the provision of a certificate that highlights the achievements 
of students at the end of secondary education, and to serve as a system of assessment that ensures a sufficient level of competence in 
various disciplines has been achieved in order to proceed to post-secondary and tertiary education.  

School Outings and 
Extra-curriculum 

I A closer examination of the TIMSS data reveals certain underlying mitigating factors in the socio-educational sphere that, unless 
addressed will undermine any attempts to improve the state of Malta’s science education. 
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Activities 

 I It can be clearly seen that students spend a significant amount of time daily engaging in activities that are, at best, only marginally 
related to academic activities. 

 R Whilst students should not be discouraged from engaging in extracurricular activities, an adequate balance needs to be achieved, and a 
certain dedication to study is necessary if achievement in this field is to be observed. 

 I The fact that almost 75% of the TIMSS student population spends 1-2 hours or less in academic activities outside of school (i.e. 
homework) daily is hardly conducive to academic advancement, and the impact on the TIMSS scores in both science and mathematics 
is evident. 

 S This data is in fact corroborated by the results of a study carried out by Velislava Hillman and recently published in the local media, 
showing that 62% of 13-year olds have internet access in their bedrooms while 46% have a TV in their sleeping area. According to the 
study, children aged 12-16 spend between two to 13 hours daily with some form of media, in a manner not related to school projects or 
homework, figures that closely match the results of the TIMSS study. Both studies also showed an inverse correlation between the 
amount of time spent in non-academic activities and academic performance. 

 C- The NSF makes no reference as to how it is planned to address these issues, when address them one must, rather than pretending that 
they do not exist simply because they represent too great a challenge to resolve. 

Management of Change R The Faculty of Science needs to be viewed as an equal, if not a more concerned, stakeholder in this evolutionary process: the products 
of Malta’s secondary and post-education educational system represent the ‘active ingredients’ from which the Faculty produces the 
‘medicinal products’ crucial to the health of the country’s industry, economy and social well-being. 

 I The question that perforce arises therefore is: what are the timeframes within which this exercise is planned to be implemented?  

 S The effects of these changes are so far-reaching that their impact may not even be fully appreciated within the next five to ten years, 
and the following statement within the same Nuffield report is thus justified and amply appreciated: “There have been several attempts 
to engage with school science by changing the curriculum. The outcomes of these innovations are, as yet, unclear.” 
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Principles   

Early Years and Primary 
Education 
 

  

Teacher Support 
 

I Not all teachers may feel confident or have enough knowledge to teach physical, life and material sciences. There will surely be the need 
to do teacher training before the implementation of the strategy. 

 C- The idea of have a specialised science teacher based in every primary school does not seem to be taken into consideration at all in the 
document.  

 S There seems to be resistance in primary teachers to teach science. 

 I B.Ed students still do not feel well prepared in inquiry based learning. Even units at university should be taught this way. 

 C- It is not fair to suggest that new science teachers get double the pay of anyone else. Adding perks is a good idea but doubling the pay 
just because their choice of subject will attract people to go in for the job just for the money. This will demean the importance of other 
school subjects not just in the teachers’ eyes but also in the parents which could reflect badly on the students. 

 R Teacher’s preference to teach the subject should be stated clearly which one of the subjects the teacher willt each. Eg: if the teacher is 
specialised in physics; she/he will be teaching physical sciences. 

 R There should not be a peripatetic teacher spread across several schools. There should be one teacher in every primary school and 
primary science lessons should be more frequent at least 2-3 times a week. Having specialised teachers in science at primary levels will 
remove the anxiety of the class teacher and ensure that science is being taught in the right way. 

 R It will be a good idea to have more lab technicians so more help can be given to the teacher in the lab and in the preparation of 
experiments and activities. 

 R The B.Ed / PGCE course must be critically reviewed in order to give student teachers the necessary tools they need to implement the key 
concepts of the NCF. There must be more emphasis on inquiry based learning and content especially in areas where student teachers 
lack O or A level. 

Autonomy I The phrase ‘learners become autonomous and take the responsibility for their own learning’ shows up very frequently in the document. 
This is a huge generalisation which will most definitely not be done by all students. 

Differentiated Teaching I Only one approach of science teaching was proposed. Wouldn’t this be considered narrow when considering that such a vision is 
implemented for all types of students? 

 I Document states that students learn best when they engage with each other and learn from one another. Will this work in a mixed ability 
classroom? Some students may feel embarrassed in front of their peers whilst others may keep back from reaching their full potential.  

 I  Since science will become a core subject will it be made to follow the current setting system now? If the setting system is not 
implemented for integrated science, how will lower ability students be able to keep up if one syllabus is being provided for everyone 

 I What provisions will be taken to assist the teacher tackle issues of differentiated classrooms? 

Cross Curricular Concept 
 

C+ Students will start to connect and link knowledge and will eventually find it easier to link the content learnt in a theme to everyday 
situations. The thematic approach will provide a more holistic approach and it will provide the link between the three science subjects. 
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Children in class C+ Science classes are divided into smaller ones so as to increase the opportunity for students to carry out hands-on activities and increase 

the number of science teachers required. 

Syllabus C+ The proposed idea of choosing five intermediate subjects and then specialise in two of them at advanced level is a good suggestion. This 
system will help narrow the gap between O and A level. 

 C+ Students going from form 5 to post secondary and choosing environmental science will have a better background in the three sciences if 
they would have studied core science 

 C+ Linking primary, secondary and hopefully post secondary science will help students have a continuous education, which progresses at a 
smoother pace. 

 C+ Current problems are targeted – too much content, students are not thinking enough, no time for reflection and so on. 

 I If SEC syllabi decrease in content to allow more inquiry based learning, it will lead to a bigger gap between secondary and post 
secondary science syllabi. Will post secondary syllabi have to change as well? 

 I Since the post-secondary education feeds the university, will courses change their requirements/outlines? 

 I In post secondary there are no practicals at intermediate level. Will this have to change if during the first year five intermediate level 
courses will be pursued 

 I Framework gives a lot of responsibility to students at form 2 level when they choose their options for future careers. If students choose a 
core programme they have practically eliminated the option to chose a career involving science, since they might find it too difficult to 
cope with the content of science subjects at A level. 

 I Studying 2 A levels rather than 3, limits the future options. Foreign universities ask for 3 A levels 

 R It may be a good idea to introduce 3 A levels instead of 2 so that who wish to further their study abroad would have the opportunity to do 
so. 

 C- No lecturers from junior college, 6
th

 forms and higher secondary school were part of the science vision team. 

 I Through the change in names we cannot make the connections and links between the subjects. The syllabi will determine the content 
that needs to be covered. 

 I The change in subject names might create problems re recognition when it comes to presenting certificates to foreign universities / 
institutions. 

 I Links between primary, secondary and post secondary sectors need to be improved. 

 S Syllabi should be constructed to allow enough time for inquiry. 

 R Review the content of syllabi and reduce it to allow more time for hands on activities and reflection. 

 R Students should have opportunity to choose only one subject option and students should also have the opportunity to study pure physics, 
biology and chemistry. 

Science Education C+ NCF emphasises importance of scientific literacy through core science. Core science should induce interest and curiosity so that even if 
students do not continue science education they take interest in what goes on in the world around them 

 C+ Proposed curriculum structure will enable all Maltese students to gain basic science literacy. Methodology shows move towards 
eliminating concerns of learning solely to pass exams and more emphasis on learning scientific knowledge that can be applied in 
everyday life 

 C+ Proposed structure will help overcome the common view of science as a difficult subject. 

 I Students may opt to choose more core science and choose less the other three subjects 

 I Will physical, life and material sciences meet the requirements to learn physics, chemistry and biology at post secondary? 



Page 217 

 

  B.Ed Students – Vision for Science Feedback 

  Document No 6 

   
 C+ Importance is being given to science at a primary level – students’ inquisitiveness needs to be nurtured and more important skills such as 

observation need to be established at a young age. Curiosity needs to be utilised and not extinguished. When students are allowed to 
appreciate science from a young age – relate to it and apply it to their everyday lives, there might be more students choosing science 
later on. 

 C+ Consultation document proposes subjects – Core Science, Physical sciences, Materials Science and Life Sciences. The idea suggests 
that sciences are not compartmentalised subjects as Biology, Physics and chemistry but that these subjects are interlinked. 

 C- Since physical, life and material science will be taught by different teachers the subjects will still be taught as separate subjects. 

 I Students who opt to choose from two of the other options would have some important themes from the third option missing. 

 I If in physical science there will be a lot of chemistry principles will the student understand these ideas if he/she does not have material 
sciences. 

 C- The removal of physics as a compulsory subject means that those who will study it will be more motivated since it would have been their 
choice. 

 I Will environmental science be a repetition of core science at secondary level? 

Languages I The language issue was untouched by the science vision. 

Arts Education   

Examinations and 
Assessments 

C+ Consultation document gives more importance to the role of formative assessment 

 S Assessment for learning needs to be used as much as possible to remove the misconception that both students’ and parents’ share that 
the final mark is all that matters. 

 R Oral exams should be established. These would be very helpful for the dyslexic student or those who do not possess strong writing skills 
as well as students who find it difficult to express themselves in written English. 

Books C+ We very much agree of a Maltese text book using Maltese examples, pictures taken in Malta. It might also be useful to have a Maltese 
version for students who find it very difficult to read English. There should be the Maltese translation of certain words throughout the book 
so that students are familiar with both. 

 


